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related projects.

The central topic of this functional thesis is to better support and improve the Plan’s pre-
existing immigrant youth projects as a social services practitioner in two ways: firstly, by
designing and distributing pragmatic card materials about fundamental working life skills
for immigrant youths in Finland and secondly, by conducting qualitative dialogue-styled
interviews of the Plan’s immigrant youths, who participated in a Plan’s project from Autumn
2016 to Autumn 2017. This interview model is based on case management, in which the
author supported the youths in discovering their own unique strengths and finding their

needs through dialogue as a common third.

As a result, distributing card materials for the immigrant youths is found to be effective in
assisting the young people with working life knowledge. Moreover, dialogue-styled inter-
views have proven that it is crucial to listen to immigrant youths’ voice more often and to
provide one-on-one case manager services. In this way, the Plan would be able to design

better client-oriented projects with immigrant youths in the future.
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Taman opinnaytetyon tekija on tydskennellut Plan International Suomessa tydharjoittelija-
na opiskelemaan ja oppimaan erilaisia menetelmia tukemaan maahanmuuttajanuorta kan-
sainvalisessa lastenoikeusjarjestdssa. Harjoittelujakso alkoi 9. syyskuuta 2017 ja paattyi 8.
joulukuuta 2017. Tekija on osallistunut monenlaisiin maahanmuuttajanuorten liittyviin

hankkeisiin Plan International Suomen Maahanmuuttajatydn tiimin jasenena.

Taman toiminnallisen opinnaytetyon tavoitteena on tukea ja kehittda Planin olemassa
maahanmuuttajanuorten hankkeita sosionomina suunnittelemalla kortin materiaalia tyo-
elamasta nimelta ‘Valo-llo-Olo-Ty6 Kortit’ ja suunnittelemalla dialogi-tyylisen haastattelua
Planin maahanmuuttajanuorille, jotka osallistuivat Planin Matkalla-hankkeeseen syksysta
2016 syksyyn 2017. Taméa haastattelun malli perustuu palveluohjaukseen, jossa tekija tuki
nuoria léytamaan heiddn omia ainutlaatuisia vahvuuksia kayttdamalla dialogia yhteisen

kolmaksena.

Tuloksena tassa tydssa on todettu etté jakaminen kortin materiaalia maahanmuuttajanuo-
rille on tehokas tapa joka auttaa nuoria ymmartdmaan tydelaman tietoa. Lisaksi dialogi-
tyylinen haastattelu on todettu etté se on tarkeda kuunnella maahanmuuttajanuorten &anta
useammin ja tarjota yksilollistéa palveluohjauksen palvelua. Silla tavalla Plan voisi suunni-
tella parempia ja kehitténeitd projekteja asiakaslahtdisen mukaan maahanmuuttajanuorten

kanssa tulevaisuudessa.

Avainsanat maahanmuuttajanuoret, palveluohjaus, dialogi, yhteinen
kolmas
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1 Introduction

The number of adolescent immigrants and refugees has been rapidly increasing in re-
cent years and refugee crisis has become a hotly-debated topic in the European Union
(Zamani & Zarghami, 2016). A considerable interest has spurred around the theme of
immigration, as it has become a global and transnational phenomenon, which influ-
ences every part of the world with an unprecedented force (Watts, 2002). At arrival,
immigrant youth are encountered with many problems, like residence permit, housing,
and integrating into the new host country, which oftentimes gave them a rise to frustra-

tion and feeling hopeless (Zamani & Zarghami, 2016).

With this in mind, the author found a genuine curiosity in how a non-governmental in-
ternational child protection organization is supporting the integration of immigrant
youths aged below 18 in their host countries. To study and learn about various support
measures within the non-governmental organization, the author participated in Plan
International Finland’s projects for immigrant youth as an intern. The internship started
on 9™ of September and ended on 8" of December, 2017, which involved an intensive
amount of workload not only during weekdays but also weekends. During this period,
the author was involved in a variety of immigrant youth-related projects as a member of

the Plan International Finland’s Immigrant Youth Work Team.

Plan International Finland is the working life partner of this functional thesis; the Immi-
grant Youth Work Team asked the author to create working life materials for its immi-
grant youth and a measure to motivate them in its various projects. As solutions for
these inquiries, the author devised two products accordingly: working life card materials

and dialogue-styled interview model.

The central aim of this functional thesis is to support and improve the Plan International
Finland’s immigrant youth projects as a social services practitioner in two ways; firstly,
by designing and distributing pragmatic card materials about fundamental working life
skills, which are named as Light-Joy-Feeling-Work Cards (Valo-llo-Olo-Ty6 Kortit), and
secondly, by designing a new dialogue-styled interview method, that can be used with
the Plan’s immigrant youth, who participated in a Plan’s project from Autumn 2016 to

Autumn 2017. This interview model is based on case management, by which the au-



thor supported the young people in discovering their own unique strengths and finding

their needs through dialogue as a common third.

Firstly, fundamental background and context of the thesis is described in Chapter 2
(Immigrant Youth in Finland) and Chapter 3 (Plan International). Secondly, theoretical
background of designing the working life cards will be explained in Chapter 4 (Provid-
ing Work Life Opportunities and Experiences to Immigrant Youth). The theoretical
backbone of designing dialogue-styled interviews is discussed in Chapter 5 (Case
Management), Chapter 6 (Strengths-Based Approach), and Chapter 7 (Dialogue as the
Common Third). Thirdly, aims of the functional thesis will be demonstrated in Chapter 8.
Fourthly, methods, outcomes and evaluation of the two aforementioned products shall
be illustrated in Chapter 9 (Methods), Chapter 10 (Outcomes), and Chapter 11 (Evalua-
tion). Finally, conclusion of the whole functional thesis will be drawn at the end in Chap-

ter 12, which will be followed by discussion in Chapter 13.

2 Immigrant Youth in Finland

In order to discuss the topic of immigrant youth in Finland, it is necessary to clarify the
definitions of refugee and migrant/immigrant because the target group of the thesis is a
mixture of young people with refugee and immigrant/migrant backgrounds. Additionally,
legally-binding convention that concerns immigrants in Finland will be explained which
is followed by the perspectives in viewing immigrant youth in Finland. At the end of the
chapter, statistical research regarding number of underage asylum seekers in Finland
is provided so as to help readers’ understanding of the dire situation of immigrant youth

in Finland.

2.1 Definition of Migrant/Immigrant and Refugee

While there is no universal legal definition of the term ‘migrant’, the term is often mis-
takenly understood by the media, some policy makers and international organization as
an umbrella term, that is becoming increasingly common to cover the meanings of
both; refugees and migrants. With regard to this situation, it is of importance to point

out the linguistic difference as confusing these terms can induce serious consequences



for the lives and security of refugees in public discussions of asylum and migration.
Due to this reason, United Nations High Commissioner for Refugees (hereafter abbre-
viated into UNHCR) always refers to refugee’ and migrants separately in an effort to

maintain clarity about sources and character of refugee movements.

Migration is often recognized as a voluntary process of someone who moves to other
countries than his/her own origins to look for better economic opportunities, who can
usually return home freely and safely. In most cases, distinctions are made between
three and 12 months, short-term or temporary migration, and long-term or permanent
migration. (UN, 2017; UNESCO, 2017). Similarly, an immigrant is described as a for-
eigner who moves into another country for the purpose of settlement (International Or-

ganization for Migration, 2011).

2.2. Legally Binding Convention That Touches Upon Refugees in Finland

All refugees are immigrants, but not all immigrants are refugees. The primary and uni-
versal definition of a ‘refugee’ can be found in the 1951 Refugee Convention, extended
definitions are mentioned in regional refugee instruments in Africa and Latin America,
and also it is dictated in UNHCR’s Statute (UNHCR, 2011, pp.5-8). According to the
1951 Geneva Convention, refugees are people who are outside the country of his/her
origins or those who do not have nationality, for reasons such as feared persecution,
conflict, generalized violence, or other surroundings that have seriously disturbed pub-
lic order and, as a result, require international protection (UNHCR, 2010, pp. 14-16). In
a nutshell, an asylum seeker becomes a refugee when the person is granted the host

country’s protection.

The Convention and Protocol Relating to the Status of Refugees, in other words, 1951
Refugee Convention is the legally binding document relating to the Status of Refugees,
which functions as the cornerstone of UNHCR. The Convention is ratified by 145 State
Parties, which contains the definition of a refugee. It sheds light on the rights of the
refugees, as well as legal obligations and responsibilities of States in respecting and
protecting them. (UNHCR, 2010). The focal principle of the Convention is non-
refoulement, which asserts that “a refugee should not be returned to a country where
they face serious threats to their life or freedom”. This principle is considered as a rule
of Customary International Law. (UNHCR, 2007). This Convention affects Finland as

well, because Finland has ratified the Convention and Protocol on 10" of October,



1968, with the Secretary-General of the United Nations. In accordance with Article 43
(2) of the Convention, the Convention entered into force in Finland ever since. (UNHCR,
2015, pp. 1-2).

2.3. Perspectives in Viewing Immigrant Youth in Finland

Immigrants and their children, in other words, the second generation of immigrants,
have been arisen as a critically debated topic in research papers and public debates.
Oftentimes, the media has been portraying immigration to be negative regarding immi-

grants’ integration difficulties to the Finnish society. (Martikainen & Haikkola, 2010).

Nevertheless, in recent years, there has been a counter debate about the issue of the
problem, in which well-integrated immigrant population is recognized as a potential
resource for the flourishing future of Finland. Moreover, the Finnish political sphere has
begun to appreciate the value of immigrants and their strengths. (Kivijarvi & Peltola,
2016, p.181). In addition to this, the Finnish Ministry of Home Affairs has published an
official document called “The Future of Immigration 2020 - Workforce Proposal’. The
document is devoted as a measure to increase employment rate of immigrants, to
strengthening strategic plan for sustainable growth, and to raise competitiveness of
government programs. To simply put, the Ministry of Home Affairs have a positive out-
look on immigrant workforce and expect that increasing immigration will strengthen
Finland's innovative capability and expertise, which would bring novel cultural assets
into the society. (Sisdministerid, 2013). To support the positive movement, both immi-
grants and young people are seen as the groups with special hopes and expectations
from a regional policy’s point-of-view. In Western Finland, young people in the province
of Northern Ostrobothnia are described as "the biggest competitors”. (Pohjois-

Pohjaanmaan liitto, 2010).

2.4. Number of Underage Asylum Seekers 2016-2017 in Finland

According to Figure 1, the number of underage asylum seekers applied for international
protection aged 0 to 17 during the period of August 2016 — August 2017 is in total
5,324 persons which took up about 26.2% of the total international protection and asy-
lum seeking applications. From this amount, 1,550 children of all the 0-13 years-of-age

and 1,432 children aged 14-17 were granted positive decisions from the Finnish Immi-



gration Service. To sum up, 2,982 out of 5,324 underage children were granted positive
decisions of international protection and residence permits as asylum seekers. This
statistics implies that more than half of the underage applicants for asylum seekers and
international protection seekers were accepted to reside in Finland officially. These
applicants’ original citizenships are Iraq, Afghanistan, Somalia, Syrian Arab Republic,
Islamic Republic of Iran, Eritrea, Russian Federation, as well as stateless minors (Fig-

ure 2). (Finnish Immigration Service, 2017).
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Figure 1 Number of asylum seekers applied for international protection by age 8/2016 — 8/2017
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Figure 2 Asylum seeker groups listed by their citizenship/nationality 8/2016 — 8/2017



3 Plan International

This chapter describes fundamental information about the thesis working life partner,
Plan International. Some of the currently active immigrant youth projects of the Plan
International Finland are shown in an effort to support integration of the young people

into the Finnish society.

Plan International was founded in the year of 1937 by British journalist Langdon-Davies
and refugee worker Eric Muggeridge with the original goal of providing food, accom-
modation, and education for children whose lives had been torn by the Spanish Civil
War. Since then, the non-governmental organization grew into a development and hu-
manitarian organization, which promotes children’s rights and equality for girls. It is one
of the most well-known child protection organizations in the world. Plan International’s
purpose is mentioned in the following: “We strive for a just world, working together with

children, young people, our supporters and partners.” (Plan International, 2017).

Plan International Finland started operating Immigrant Youth Work Team in 2010.
Since 2013, the work has been widely developed and diversified into several projects.
The projects has the aims of preventing exclusion of immigrant youths, and supporting
their active citizenship in Finland. Immigrant youth projects seek to support immigrant
youth aged over 15 and under 18 and their families living in capital regions - Helsinki,
Vantaa and Espoo. These young people arrived in Finland either at the end of their

basic compulsory education period, or when this period was already expired.

Plan International Finland introduces them to Finnish youth life and its communities,
organizes forums in which they have chances to familiarize with the Finnish society,
supports their education at schools, and presents them with working life competences
and information. Moreover, it provides hobby opportunities and democracy education.
All these projects are based on co-operations with youth organizations, educational
institutions and the third sector. Furthermore, the Immigrant Youth Work Team annually
works with tens of primary, secondary and tertiary educational institutions, youth
homes, associations and companies. These project activities are mainly funded by the
Ministry of Social Affairs and Health, the Ministry of Education and Culture, Finnish
Cultural Foundation’s endorsement association, and Funding Center for Social Welfare

and Health Organisations, which is briefly known as STEA.



Five active projects are operated at Plan International Finland so far: Matkalla Project;
Muuttajat! — Democracy Education Project; Together to the Summer Job (Yhdessa
kesatyohon) Project; Movement Year in the Nature (Liikuntavuosi luonnossa) Project;
CV to Working Life —‘Pathways to Working Life’ Development Project. These projects
are executed after obtaining written permits of their parents/caretakers. From these five
projects, the author focuses on working life of immigrant youth which will be clarified in

the following;

Matkalla Project

Since 2013, Matkalla project focuses on supporting immigrant youths. The project has
collaborations with schools and youth centers operated in Helsinki, Espoo and Vantaa,
reaching 50-80 young people and their families every year. Co-operations with local
municipal authorities and organizations are the cornerstones of this project. The pro-
ject’s goals are strengthening everyday skills, supporting integration, and preventing
exclusion in Finland. In order to reach these goals, the Plan introduces leisure time
activities, hobby destinations, summer job opportunities and voluntary work placements
through workshops, organizational visits, games and so on. Moreover, the Plan pro-
vides educational information, present working life skills, and provide peer support
groups.

CV to Working Life —‘Pathways to Working Life’ Development Project

CV to Working Life — ‘Pathways to Working Life’ Development Project has been
brought into life in order to address the knowledge gap and uneven distribution of in-
formation regarding young people’s future skills and networks. A variety of methods to
employment are introduced, such as schools offering on-the-job learning known as
TET in Finnish, employers from different sectors of work areas providing summer job

opportunities, and gaining work contract through previous apprenticeship contract.

By participating in all five projects, the author observed the projects’ working methods
of Plan International Finland, from which the question arose if there is room for im-

provement regarding involvement with the immigrant youth.



4 Providing Working Life Opportunities and Experiences to Immigrant
Youth

As stated in the introduction, Plan International Finland asked the author to make work-
ing life related materials in order to assist immigrant youth. The card material author
created as a response to Plan, is based on the need of immigrant youth. This need can
be substantiated by research (Anuncibay, 2007; DeLuca, Hutchinson, de Lugt, Beyer,
Thornton, Versnel, Chin & Munby, 2010; Fouad & Bynner, 2008); changing societal
conditions, personal character traits, lack of educational opportunities can influence
young people’s access to employment and some of the vulnerable groups are on the
verge of social exclusion. In addition to this, having no family members, lacking social
contacts with others, encountering educational difficulties at schools, and being mar-
ginalized from work life opportunities can all contribute to the social exclusion of immi-

grant youth.

The modern labor market is no longer available for uneducated and unskilled young
people. In other words, there are increasingly many young people who become even-
tually unemployed due to lack of necessary education and skills. (Helne, Hanninen &
Karjalainen, 2004). In the case of immigrant children, unemployment rate is considera-
bly higher than the Finnish population. It is found to be due to low Finnish language
level, poor academic success, lack of information, lack of vocational training, underde-

veloped social skills, and lack of networks.

The Finnish National Board of Education has first conducted a statistical study of the
youth with immigrant backgrounds in Finland. The main results of the study are that the
second generation immigrant youth do not differ from the majority population in terms
of average school grade. Nevertheless, average school grades of the first generation
immigrant youth, especially those born outside the European Union, are lower due to
learning difficulty. (Kuusela, Etelélahti, Hagman, Hievanen, Karppinen, Nissild, Rénn-
berg & Siniharju, 2008). Learning difficulty means that, although a student was given
enough opportunities and time to acquire certain learning skills, these skills develop
very slowly or do not automate itself. For instance, learning difficulties include different
and varying levels from narrow difficulties to widespread learning difficulties. While

planning certain activities, providing workshops, arranging empowering projects for



immigrant youth, different aspects of young people's different degrees of past learning
environment should be taken into account. The goal of this evaluation process is to
gain a broad understanding of their strengths, work life experience, performances in a
variety of tasks and situations. (Nissila & Sarlin, 2009, pp. 73-77). Additionally, the rate
of the first generation youth advancing their studies to upper secondary school is found
to be slightly lower, and the second generation a bit higher than the majority popula-
tion. (Kuusela, Etelalahti, Hagman, Hievanen, Karppinen, Nissila, Ronnberg & Sini-
harju, 2008).

Similarly, between the years of 2000 and 2004, Kilpi-Jakonen (2011) investigates fac-
tors that influence the advancement into higher schools/grades of the youth with immi-
grant background living in Finland by combining registered data networks. The re-
searcher analyzes the likelihood of basic compulsory school graduates, which amounts
to total nine years, advancing through higher school/grade. The significant finding of
the research is that immigrant children have a higher probability of stopping studies
after graduating from basic compulsory schools than mainstream Finnish children. The
difference between immigrant and Finnish households has been found to be largely
due to children’s learning difficulties, academic achievement and family background
variables such as parents’ insufficient Finnish language skills, lack of educational and

vocational networks, and underdeveloped social skills.

As a consequence, integrating immigrant youth’s parents/caretakers into Finnish socie-
ty and working life are oftentimes viewed as challenging issues. Due to the fact that
immigrant parents’ networks are small or nonexistent, they encounter difficulties in ob-
taining jobs and occupations. Unfortunately, lack of social contacts and unemployment
can be inherited easily to their next generations, because immigrant parents are unable
to support their own children's school homework and the starting phase of working life
experiences in the same way as Finnish parent population. What can aggravate the
situation is that numerous immigrant youth in Finland, refugee children in particular, do
not have their parents living in Finland. As a result, these young people face hardships
in gaining proper access to using various existing opportunities in the society, and are
not encouraged to look for other kinds of options as they solely rely on career choice

opportunities offered to immigrants in general. (Helsingin kaupunki, 2009).
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Based on this theoretical background, the author created card materials that can sup-
port immigrant youth and their parents in gaining access to fundamental working life
information, employment opportunities and various networks, in order to address their
educational, vocational, linguistic and social gaps in Finland. The card material can be
an improvement of Plan’s working method by giving access to information on working

life to immigrant youth with shortened texts and simplified language.

5 Case Management

Plan International Finland requested a tool to motivate immigrant youth. The author
created a new dialogue-styled interview model as a measure to find out young people’s

strengths, needs and difficulties based on a case management perspective.

Case Management (or Palveluohjaus in Finnish), is a recent concept in social services
which has been developing and not yet recognized all around the world as a way to
explore and support health care and social services field. According to Hanninen (2007,
pp. 5-9) and Sosiaaliportti (2013), case management is an operational method in which
extensive networks of different services are tailored to the client. Any representatives of
health care and social services practitioners such as a social worker, a nurse, a career
advisor, can function as a service coordinator and assist the client to structure his/her

need for services. The author believes that the work of Plan can be qualified as such.

A case manager provides personal support in daily life of the client and supports their
independent lifestyle. Working as a case manager or performing the practice of case
management implies taking the needs of the client as the first stepping stone, and as a
cornerstone for working with the client throughout the working period. In the case man-
agement world, clients are the protagonists who take initiatives in their own life and
focus on things they want to solve or improve. A case manager is a professional who
follows and acts according to the clients’ needs, interests, and hope. In a nutshell, they
are the professionals who support and facilitate clients so that they can help them-
selves in taking consecutive steps forward and in making meaningful changes in their

own life. (Socialstyrelsen, 2008).



11

Friends and family members of the client demand some kind of a change in the person
and expect their loved one to-be-back and rehabilitated. The goal of case management
IS not about rehabilitation but recovery of the client. The rehabilitation model belongs to
medical and authorities’ point-of-view, whereas the recovery model functions in the
vicinity of life world of the client. The reason why the term ‘recovery’ is used is because
it is a word with no involvement of specific techniques. One cannot neither be licensed
as a recoverist, nor address to someone “I recover you”. This is a process in which
clients as individuals are the best judges of their progress. Through this working pro-
cess, the client takes small steps to regain self-control, self-management skills, self-
determination, self-esteem, and at last but not least, to enter a lifelong journey of who
he/she is as one unique human being with dignity. In this line of thought, one can never
be the same person they used to be in the past, nor could anyone desire to get their
member of a family back as his/her normal state, because this is a process of gaining
full control over one’s own life, that encompasses improvements within the client, as
well as obtaining necessary services needed for him/her life. (Suominen & Tuominen,
2007). The author believes that the projects by Plan International Finland have a simi-
lar goal and effect on immigrant youth.

In reality, case managers focus on strengths-based approach and positive perspective
from which they take the client’s situations as an opportunity and as a new door to a
new way of living, regardless of the client’s physical, mental, and environmental issues.
The reason a number of clients find it difficult to deal with different health care and so-
cial authorities is that they do not know to whom to ask about services. Moreover, they
feel being at a disadvantage or at a lower level, because authorities such as doctors,
nurses, social workers make the clients feel ‘powerless’, which makes it hard for them
to speak for themselves (Socialstyrelsen, 2008). From her participation in Plans’ pro-
jects, the author feels that the attitude of Plans’ working style mimics an authoritative

style to some extent.

Being a case manager who is professionally knowledgeable of a variety of services
available for different clients, one should keep in mind that providing quantity and quali-
ty of services to the clients may not necessarily be of a help in practice. In other words,
a case manager has to acknowledge the fact that top-notch services may also block or
become obstacles in client’s life. Some of the skills that case managers can improve for
the future can be; exercising critical thinking, updating one’s knowledge about current

changes in technologies, being open-minded, designating certain types of self-
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reflection time, having cultural sensitivity, paying special attention to one’s own lan-
guage usage, acknowledging differences, being flexible, and working in interdiscipli-

nary environment. (Suominen, 2010).

Case managers work together with clients and service providers. In fact, he/she is the
person who bridges the understanding gap between those two entities. One could call
this profession as a mediator or an assistant who clarifies and transmit various under-
standings of both engaged parties, and then interprets relevant issues if the help is
required. It is a joint action plan. (Suominen & Tuominen, 2007). Plan International Fin-

land is in fact a service provider to immigrant youth in its projects.

Each and every client has the essential key within themselves in solving one’s own
problems. For this reason being said, it is a good habit to subsequently sit with the cli-
ent to evaluate working procedures and methods together. For instance, reflecting up-
on what has happened, and how it differs from what the client and a case manager
wanted to achieve, what is the core rationale for specific differences and improvements,
did the client and case manager misjudged or misunderstood the situation, or did un-
expected events or factors affected the result, what conclusions have been drawn,
what lessons or morals they learned, how are they going to cope in similar situations in
the future, and the like. (Suominen, 2002).

In case management field, it is proven that the more people are stigmatized the less
they would be able to empower themselves due to their own weakened and distorted
outlooks of the self-image. This negativism cannot help clients to get better handle of
their life. Case management can be a beneficial means in working with clients because
of the following reasons; long-term wellbeing of clients, cost-effective measure and

economic practicality for municipalities and nations. (Rauhala, 2011; Suominen, 2002).

The author devised a new kind of interview with a case manager’'s mindset because
case management is a professional field where the service planning or project planning
begins with the clients, in other words, it is client-oriented practice. From the author’s
perspective, Plan International Finland can use elements of case management when

working with immigrant youth, rather than becoming case managers themselves.
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6 Strengths-Based Approach

In order to answer Plan’s’ request to motivate immigrant youth, the author refers to
supplementing elements of case management. In addition, the strengths-based ap-
proach can be beneficial in motivating young people by inquiring about their strengths

and needs.

The concept of strengths-based approach is originated from Positive Psychology field,
which has been manifested as an effective and long-term tool that endeavors to har-
ness people’s strengths in positive psychological and social work practice settings
(Biswas-Diener, 2010 p.15).

Strengths are defined as ‘capabilities or resources’ that every person has been inher-
ently endowed with or ‘abilities’ that are acquired through human development, at
which they can naturally shine and excel (Biswas-Diener, 2010 p.15). In Figure 3, the
strengths-based approach is explained. Here, it is essential to understand the mean-
ings of ‘authentic’ and ‘energizing’. They signify the capacities that can lead to optimal
performance through developing them as strengths. (Biswas-Diener, 2010 p.21).

Optimal Functioning,
Development,
And Performance

Authentic Energizing

Pre-Existing/
Developmental
Capacity
® Behaving
®Thinking
®Feeling

Figure 3 Strengths Leading to Optimal Experience

Sometimes, one may feel a deep sense of enjoyment, so to speak a sense of exhilara-

tion, which has been long treasured. These kinds of occasions are hard to forget as
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they happen rarely for most people or intermittently for some, and become essential
memoaries for what life should be like. This is what Csikszentmihalyi (2008 p.3) calls
“optimal experience”, which signifies “optimal functioning” in the strengths-based ap-
proach. Optimal experience occurs in different ways for people. For instance, it is the
feeling a parent has when the first born child responds to the parent with a smile. In the
long run, these optimal experiences together form a sense of mastery and participation
in determining lifestyles and its contents, which boils down to what people usually call

by the goal of happiness.

Csikszentmihalyi developed a theory of optimal experience on the basis of flow, which
is defined as a state in which a person is pensively engaged in an activity that nothing
else seems to matter; this flow experience itself is considered to be enjoyable that facil-
itates the person to repeat the procedure over and over again even at great cost. Ac-
cording to him, this flow experience is felt all over the world, by people with differing
educational, social, and economic background, which proves the fact that it is not just

the idiosyncratic patterns of the few affluent elites. (Csikszentmihalyi, 2008 p. 4).

The flow experience is the optimal situation that Plan’s projects can contribute to. It is
not an effortless term, which requires strenuous physical exertion, full concentration of
the body and mind, and highly disciplined mental state. In other words, the flow cannot
occur without the presence of skilled performance. While in flow, one’s consciousness
functions smoothly and then action following the consciousness follows the suit natural-
ly. One is well aware of their thoughts, emotions, and themselves, which makes it pos-
sible for him/her to be fully in control of their actions, and the actions carry him/her for-
ward as if by magic. (Csikszentmihalyi, 2008 p.54). By promoting one’s skills and tal-
ents, and by reaching towards higher challenges in life, such a person fulfills one’s po-
tential and becomes increasingly a unique individual. (Csikszentmihalyi, 2008 pp.5-6,
28).

In addition to this, strengths can be described as certain traits having a range of indi-
vidual differences with distinct uniqueness that people possess to varying degrees. For
instance, they are permeated in people’s thoughts, actions, and feelings which are
“‘malleable” in different stages of life, “measureable” through psychometrically acknowl-
edged tests, and are subject to proximal (within oneself and near surroundings) and

distal (outside of oneself and far surroundings) influences. As a consequence, one can
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do both; develop and build strengths with a basic assumption that strengths are natu-

rally good by definition (Yeager, 2011 p.29).

There are six principles of this strengths-based approach. First, every person, group,
family, and community has strengths. This perspective focuses on discerning clients’
resources by respecting them and their potentials they may have for engendering posi-
tive change. In other words, a social services practitioner/social worker must be genu-
inely interested in the clients’ accounts and be respectful of their experiences. Most
importantly, social services practitioners should bear in mind that clients want to know
that the professional genuinely cares about them, that he/she will listen to them and
their history no matter what, and that he/she sincerely believes that they can build

something of value using the resources within and around them.

Second, in spite of the fact that traumatic events, abuse, illnesses and struggles may
be hurtful and detrimental, they may also become the fountain of opportunities and
challenges. According to the Wolins (1997), the “damage model” of development is
rampant in today’s health and social care sectors, which only brings about discour-

agement, pessimism, negativism, and the victim mindset. Wolins’ “challenge model”
argues against the common complacency of labeling children as merely passive recipi-
ents of parental unpredictability, abuse, disappointment, or violence. Instead, children
are understood as active and developing agents who learn skills and develop individual
attributes which may be beneficial in their adulthood through thick and thin. In this line
of thought, Delgado (2000) supports this claim by pointing out that individuals, groups,
and communities are more likely to flourish in their growth and development and moti-
vated to change when they are acknowledged of their talents, knowledge, and capaci-
ties. Therefore, Plan can motivate young people in their projects by focusing on young
people’s strengths and taking account of their needs or difficulties during project plan-

ning process.

Thirdly, clients’ aspirations and wishes should be taken seriously by the social services
practitioners by reminding oneself the baseline that they are unaware of the clients’
limits of the capacity to grow and potentials. Social services professionals can better
assist clients when the professionals envisage their positive expectations of clients and
make allegiance with their values, visions, and hopes. (Saleebey, 2013 pp.17-19). This
means that Plan’s project organizers cannot presume immigrant youth’s needs without

engaging in genuine dialogue. Similarly, Roger Mills’ community empowerment pro-
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jects had the core idea that everyone has inherent wisdom, intelligence and motivating
forces that are accessible through the means of education, support and encourage-
ment. The project’s aim was to reconnect people to their own innate wisdom that they
know what is right for them and good for them. As a result of this project, engaging this
kind of empowering thinking, the clients’ health and vitality of community have been
revitalized and rebounded without fully relying on experts. (Mills, 1995). Plan’s project

can be a contribution to support and encourage the immigrant youth.

Fourth principle is that social services professionals can best serve clients through col-
laborating with them. A professional is defined as a collaborator or consultant who pos-
sesses necessary information of specialized education and experience, and who has
relevant and even esoteric knowledge regarding the fields that are tailored to the cli-

ents’ situations.

Fifth principle is recognizing environmental factors as various resources that can assist
clients. Melvin Delgado articulates the capacity-enhancement approach to urban social
work practice, by describing five important presuppositions toward this principle: every
community potentially has the resources to help itself, knows what is the right thing to
do, has ideas and energy for improvements, is aware of the fact that change involves
coalitions among various entities and individuals within the community, and will support
the transmission of encouragement of clients’ strengths in one area to another (Delga-
do, 2000 p.28).

Lastly, sixth principle tells the importance of providing caring, caretaking and contextu-
alized services to the needed clients as they have the right to quality care and support
for their growth and well-being. As Saleebey (2013 p. 21) depicts, the strengths per-
spective can be described as the revolutionary possibility of hope. The hope is realized
through the vigor of social relationships in family, neighborhood, community, culture
and country. The strengths are dependent on opportunities and obstacles offered by
social policies on local, state and national levels, which influence the quality of life of all

citizens.

Plan’s future projects would be able to take into account of the strengths and activities
young people are interested in during the process of organizing new projects. Through
discovering positive information about young people, Plan’s project organizers would

be able to design projects in such a way that would strengthen young people’s talents
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leading to their optimal experience and flow, in which they can realize their full poten-
tials. This is why the author focused on strengths-finding approach during the dialogue-

styled interview.

7 Dialogue as the Common Third

In an effort to find out immigrant youth’s strengths, needs and difficulties, the author
used dialogue as a common third within the framework of case management. Dialogue
as the common third can help Plan’s project organizers to engage with the immigrant
youth on a deeper level to understand their needs and difficulties. In this chapter, the
author shall shed light on the definition of dialogue and the common third to help read-

ers’ comprehension about the necessity of dialogue-styled interview.

7.1 Dialogue

The renowned physicist and theorist David Bohm gave the meaning of ‘dialogue’ which
is somewhat different from the daily usage of the word. As conceived by Bohm, dia-
logue is understood as a multi-sided procedure which looks beyond common notions of
conversational exchange and parlance. It is recognized as a process which explores a
wide range of human experience; “our closely-held values; the nature and intensity of
emotions; the patterns of our thought processes; the function of memory; the import of
inherited cultural myths; and the manner in which our neurophysiology structures mo-
ment-to-moment experience”. His dialogical perspective arose from dissecting the orig-
inal meaning of the word ‘dialogue’; which comes from the Greek word dialogos. Here,
Logos implies ‘the word’ or more specifically speaking, the ‘meaning of the word’ and
dia signifies ‘through’. According to this historical origin of the word, a dialogue does
not connote the meaning of ‘two’, rather, it can happen among a number of people.
Moreover, one person can even have the sense of having a dialogue within oneself if
the spirit is in line with the dialogue. In a nutshell, Bohm’s idea of a dialogue suggests
an image of “a stream of meaning” that flows among, through, and between people.
Through the flowing stream of “shared meaning”, something novel and creative can be
born. This shared meaning functions as the glue, cement and catalyst that brings peo-

ple and societies together. (Bohm & Nichol 2004).
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Interestingly, this influential figure has made a comparison between ‘discussion’ and
‘dialogue’ so as to clarify what dialogue is about. He went on metaphorically describing
a discussion as a table tennis game, in which people are fighting for their ideas by tak-
ing turns in the hope of winning the game or getting the points for oneself. One player
may agree with some arguments and be at odds with others with the goal of winning
one’s own winning points. He argues that in a dialogue, however, no one is trying to
win. Contrastingly, everybody is supposed to win if anyone wins while having a dia-
logue because there is no one trying to battle for winning points as nobody is interested
in making one’s thoughts to be the dominant and prevailing one. When any kind of mis-
take is found, then everyone can gain from these opportunities by learning with each

other, rather than against each other. (Bohm & Nichol, 1996)

In daily life, people often find it hard to communicate with each other. According to Da-
vid Bohm, this is because of people’s own basic assumptions that are usually hidden
during the communication processes, i.e., own self-interest, country’s interest, meaning
of life, cultural and religious foundations, linguistic differences with certain words, and
so on. Usually, when these different presuppositions are threatened by another, one
feels a strong emotional urge to defend them. In this kind of a situation, it is essential to
acknowledge that everyone may have different thoughts and opinions due to various

social, cultural, educational, religious, economic, and family backgrounds.

The aim of engaging in dialogue is to suspend one’s opinions while listening to every-
body else’s opinions in order to see what they all mean. If people observe what all
opinions mean, then people are sharing a common content, even though they might
not be agreeing with one another fully. In the end, people will realize that all the opin-
ions are different assumptions. In this stage, people are looking at different assump-
tions together with the content of participatory consciousness would be essentially the
same. In Bohm’s wordings, “Everything can move between us. Each person is partici-
pating, is partaking of the whole meaning of the group and also taking part in it. We can
call that a true dialogue.” (Bohm, 1996).

7.2 The Common Third

Before understanding what the common third means, it is necessary to learn where this

term rises from. The common third is one of central tools inside the social pedagogic
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tool box. Social pedagogy can be defined as a service delivery approach used with
various types of clients such as young people, immigrants, homeless people, people
with physical and mental health issues, adults, women, and communities (Hatton,
2013). According to Hamalainen (2003, p. 76), the fundamental values of social peda-
gogy is strengthening people’s participation, inclusion, social identity, social functioning,
and social competence as members of society. It is an academic discipline which ex-
tracts pivotal theories from a variety of relevant disciplines such as sociology, psychol-
ogy, philosophy, and education. Its essence is promoting well-being, growth, and learn-
ing of people which is underlain by humanistic values, active and resourceful principles,

and aim to prevent social problems and inequality. (ThemPra Social Pedagogy, n.d).

One of the crucial approaches in social pedagogy is the ‘common third’ which is de-
scribed as a ‘deliberate focus on the object as something outside the subject’ (Hatton,
2013, p. 29). The object exists as a common thing of which engaged parties can both
be connected with (Hatton, 2006 & 2008). Similarly, Aabro (2004) translated Husen'’s
pivotal element of social pedagogy into sharing something or having something in
common on equal terms, such as equal rights and dignity where the relationship is sub-
ject — subject, rather than exploiting or taking advantage of the counterpart in which the
relation is confined to be subject — object. The core principles of this relationship are
equality, respect, and elimination of unequal power dynamics. Cacinovic Vogrincic
(2005, p. 336) sheds some light on this when he was explaining how necessary it is for
social pedagogues or social workers to come up with a new language or concepts and
to co-create solutions together with the client. This idea is based on the agreement on;
developing common understandings, strengthening participation, focusing on strengths
than weaknesses, and acknowledging the co-presence regarding “confrontations, un-
derstanding, agreements ... (as) ... sources of new experience and possible change.”
(p. 338).

The common third with a focus on demaocratic practice, gives the core of this conceptu-
alization and the link among creativity, inclusion and social pedagogy, known as the
CRISP model in Figure 4. These concepts suggest the importance of all components
needed in reframing social interventions by providing a consistent approach and hu-
manistic principles underpinning the work of social practitioners. To explain the under-
lined concepts in a detailed manner, ‘creativity’ means using innovative measures to
deliver an experience to clients that are relevant to individual dilemmas they face. For

instance, designing/devising and implementing artistic means such as music, perfor-



20

mance, drama, creative writing, drawing, games, photography, sculptures, poetry, act-
ing, and other creative media can be tools. As suggested by Gray and Webb (2008),
‘inclusion’ can be described as achieving politics of liberation. More precisely, it con-
notes the meaning of active involvement of both social practitioners and clients in de-
livering and implementing the new creative forms of practice. Last but not least, ‘social
pedagogical’ approach is predicated on equal partnerships between social profession-
als and welfare service users, with a goal of a commitment to building relationships,

solving problems and arousing social changes. (Hatton, 2013, p. 38-40).

Common
“reghvily third Inclusion

’
|

Figure 4 The CRISP Model

Using the dialogue as the common third can enable Plan’s project organizers to make

valuable and profound contributions to the immigrant youth’ lives in their projects.

8 Aim of the Thesis

The aim of this thesis is to make contributions to improving Plan International Finland’s
projects for immigrant youth by providing working life skills to immigrant youth by de-
signing card materials named as Light-Joy-Feeling-Work Cards, and designing a new
dialogue-styled interview method to find out strengths and needs of the immigrant
youth from the perspective of a case manager. These two products of the thesis are

addressed separately in the following chapters.
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9 Methods

In this chapter, the author introduces designing processes of both products; the Light-

Joy-Feeling-Work Cards and Dialogue-Styled Interview, which are addressed separate-

ly.

9.1 Designing Process of the Light-Joy-Feeling-Work Cards

While working with immigrant youth at the Plan, the author frequently heard from the
young people saying that they oftentimes forget essential information and knowledge
about working life skills after the termination of the Matkalla project and its activity
workshops. To the author’s mind, this came as a surprise because Matkalla project
provides the youth with versatile activities ranging from meaningful workshops, organi-
zational visits, and activities about working life, that help expose the youths to be famil-
iarized with important things in many different ways during the one-year-long project
period. This was due to many reasons including immigrant youth’s absence for work-
shops, low linguistic capability to understand and digest all the information in Finnish,

and lack of interest of the topic.

After careful observation while working at the Plan, the author realized that the young
people were not given any materials to take home regarding working life skills. There-
fore, the Plan asked to create some materials about working life. The author had sev-
eral meetings with Plan’s Immigrant Youth Work Team members to find out which
measures would best be the materials that can be useful for the youth. Among other
things, the author thought it would be efficient, convenient and easy to have a set of
cards in case a person forgets what he/she learnt at the Plan. A person can go back to
regain information they learned through durable and sustainable cards that are lami-
nated. Due to this reason, author decided to design and make a set of cards that each

immigrant youth can keep and can share with family members and friends.

The concept of Light-Joy-Feeling-Work Cards (Valo-1lo-Olo-Ty6 Kortit) has been de-

vised for youths with immigrant backgrounds as well as for Finnish youth who are start-
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ing their working life experience first time, such as obtaining part-time and full-time
work (refer to Appendix 1). The purpose of the cards is supporting immigrant youth with
working life knowledge by providing a set of long-lasting, fun and easy-to-read cards.
The future and long-term goal is to prevent exclusion of the immigrant youths and their
family from the Finnish society so that people can have access to meaningful things in
life by achieving goals on a day-to-day basis from smallest goals to biggest ones. For
this reason, cards can play an important role that can enhance self-confidence, self-

awareness, self-satisfaction, and self-achievement of the card user.

The author went through reading many documents about working life skills while she
was devising the contents of the cards. Most of these documents were lengthy with
assorted information, and were difficult to understand from the perspective of immigrant
youth because they were written in elaborated Finnish language with complex vocabu-
laries and they looked unappealing for the young people to read due to its book-like
design. In addition to this, the author noticed that Immigrant youths cannot speak or
write with a high level of Finnish vocabularies, which is why the cards are written in
plain, simple and clear Finnish language for them to understand better. The design,
colors, photos and configuration of the cards have been thought very carefully so that
young people would not get bored while using the cards.

This was the reason that the author thought cards can be an excellent tool in providing
the most fundamental and essential information for the youth, because young people
do not need to; scroll down every unnecessary page of a working life related document
which can take up their time, get bored because of too much texts, and spend their
time in finding these documents. Instead, the cards make it possible for them to choose
and read only specific information they need from the ‘Contents’ list, save time due to
the cards’ efficiency and efficacy, get interested in reading the texts that are written
with easy Finnish vocabularies, be facilitated to learn because of colorful, durable, and
easy structures in a fun way, use these cards when they look for a job in the near fu-
ture and when they want to learn or recap the procedure of applying for jobs, use the
cards with their siblings, parents and friends by passing down the cards as long as they

want, and play working life card game with friends.
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9.2 Designing Process of the Dialogue-Styled Interview

While working at Plan, the author learned that all Immigrant Youth Work Team’s pro-
jects have two interviews of the target groups of immigrant youths; first interview is be-
ing held at the beginning of a project and the second interview takes place at the end of
the project. The purpose of the interviews are; to gather target groups’ profile infor-
mation in order to contact them during the project period; to ask if the young people are
already familiar with contents that would be conveyed through the projects; and to as-
sess if the young people learned the necessary information about education, working
life, hobby opportunities and democracy at the end of each project. The author agrees
that these interviews function as an important mechanism for gathering necessary in-

formation for the project itself.

At this point, the author speculates on Plan’s question about what can motivate young
people. As a result of working with immigrant youth at the Plan, the author discovered
the fact that not all measures of projects are as effective as they could arouse genuine
interest or motivation in young people. Therefore, a need to figure out what immigrant
youth are good at, interested in, and what kind of difficulties they face as they go about
living in Finland came to the author’s mind. As a result, a new interview model for the
Plan has been devised known as “Dialogue-Styled Interview”. If a project planner has a
deep level of understanding of the young people, he/she would be able to design client-
oriented projects which can better support by filling the gap of the needs and strength-
ening the clients’ positive attributes. In the long-term, the author expects Plan’s immi-
grant youth would be integrated into Finnish society as sound citizens where they real-

ize their dreams and potentials.

The author chose in-depth interview mechanism, in which semi-structured and open-
ended interview styles were used where standardized and non-standardized questions
were included (Thyer, 2010, pp. 340-351). Furthermore, the interview has been de-
signed to be of the dialogue-style which can be used as the common third in creating
rapport with the clients. This type of dialogue-styled interview functions as a basis of a

case manager. The semi-structured interview questions are mentioned in Appendix 4.

The goal is to find out strengths and needs of the immigrant youth from the perspective
of a case manager so that Plan’s project managers can take into account of these fac-

tors when designing a project that can motivate young people. The dialogue-styled
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interview questions consist of three parts, namely; questions about the card materials;
guestions related to case management in finding out clients’ strengths, needs, difficul-
ties, and; questions about the clients’ social life experience in Finnish society. The sec-
ond part of the questions were inspired from a Finnish literature about self-managing
mental skills because the literature entailed useful questions in discovering one’s
strengths, needs and difficulties (Tukiainen & Kokko, 2016).

The author followed rule of precise description with good definitions of constructs under
study which would improve the reliability of the data and yield consistent coding analy-
sis (Rafuls & Moon, 1996). Therefore, in an effort to increase reliability and validity of
the research, the author stayed close to the empirical data gathered through interviews
and surveys. By saying so, the author wrote descriptive and verbatim reports right after
the termination of each interview. While producing the interview report on paper, sub-

jective meanings of certain vocabularies of the interviewees were kept intact.

To stay close to the empirical data, the author supports the inferential statements about
the data with exact quotes from the interview participants. In addition to this, thorough,
detailed and rich descriptions of the context in which interview was taking have been
taken into consideration. Calculation of the similar comments made by different inter-
viewees that support inferential conclusion have been used as well. (Thyer, 2010, pp.
355-371).

10 Outcomes

In this chapter, the author demonstrates outcomes of both products; the Light-Joy-

Feeling-Work Cards and Dialogue-Styled Interview, which are addressed separately.

10.1 Light-Joy-Feeling-Work Cards

There are 28 Light-Joy-Feeling-Work Cards (Valo-llo-Olo-Tyd Kortit) in total for one set.

The cards encompass the most crucial elements about starting working life as well as

useful links and organization for looking for work. All the necessary information about
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working life is the mixture and summary of various documents provided by numerous

youth community websites and Matkalla project.

First card introduces the name of the cards, purpose, date of distribution, and the mak-
er of the card (refer to Appendix 1). On the second card, there is the ‘Contents’ section
largely comprised of six sections marked in different colors so that young people can
easily figure out the exact information they need; When You Apply for a Job — Work
Application and CV; Before the Interview — Job Interview, Things to Remember in the
Interview; When You Get a Job — Contract of Employment, Tax Card and Bank Ac-
count; When You Start Your Job — Things to Remember at Work; After the Termination
of the Job — Work Certificate and Recommenders; and Internet Links for Searching
Jobs. Colorful cards are a low-threshold, practical, fun and durable medium to learn

working life.

The target group is five immigrant youth aged 16-17 from Afghanistan, Estonia, Iraq
and Philippines, who participated in Matkalla project during the period of autumn 2016
to autumn 2017 organized by Plan International Finland. Interview schedules have
been tailored one-on-one and the place of interviews were chosen carefully after ask-
ing the youths’ preferences. All the in-depth interviews were executed after gaining all
the participants’ parent’s/caretaker’'s permission papers with their signatures. Inter-
views were recorded by the researcher after obtaining the permission from each of the

youth.

The cards were distributed at a working life project event called ‘Yrityskylapaiva’ orga-
nized by the Plan’s Immigrant Youth Work Team. Eleven immigrant youths notified in
advance for their participation on this day. However, some were absent due to their
personal reasons. Therefore, the author managed to demonstrate the cards for seven
immigrant youths. As the author has been working for the Plan for a while, she and the
immigrant youths have had many acquaintances before this day. The card introduction

and demonstration of the card game was conducted in Finnish language.

The introduction and demonstration of the cards was conducted in an open space at
Yrityskyla venue located at Eteldranta 10, Helsinki. The author gathered comfortable
chairs in the shape of a close-knit circle like Figure 6, so that everyone can listen to
one another better, communicate with one another efficiently, and can facilitate easily,

rather than long-distant and horizontal formation of chair arrangements.
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Figure 5 Chair Arrangement in a Circle for Card Demonstration

After arranging the chairs, the author put a set of cards on every chair. As soon as the
environmental preparation was ready, the author invited the immigrant youth to be
seated on their chairs. When they sat on the chairs, the author gave some time for the
youth to get comfortable on their chairs and to be interested in flipping the cards one-
by-one. The author began the demonstration by showing genuine gratitude towards all
the young people for their participation. The introduction of the cards followed naturally
by specifying the purpose and usage of the cards. Then, the author suggested playing
a game together with the young people in order to assist their understanding of how to
use the cards alone, with friends and family members. The author announced “Let us
look at the ‘Contents’ list and please show the page to the friends sitting next to you”.
Everyone was busy flipping the cover of the card, and found the ‘Contents’ list easily.
After making sure that all the participants have the requested page, the author began

to explain how to play the card game.

The card game was executed as follows;

First, the author/leading player asks; “When you apply for a job, what are the two types
of papers that you need to prepare?”

Second, all other participants immediately look at the ‘Contents’ list and find “When
You Apply foraJob __ page 1” and “Work Application and CV ____ pages 2-4”. Then,
they all refer to either page 1 or pages 2-4 in order to read the answers. One by one,
each participant gives one answer to the question and explain it further in his/her own
words. Others listen to what the responsible person is telling. At the end of each an-
swer some voluntary participants supplement the given answers. Every participant gets

their chance as everyone takes turns in answering seating in a circle.
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Third, the author/leading player asks; “After the termination of the promised work peri-
od, what are the two types of papers that you have the right to acquire from the em-
ployer?”

Fourth, all the other participants immediately look at the ‘Contents’ list and find “After
the Termination of the Job — Work Certificate and Recommendations ___ page 16”.
Then, they all refer to page 16 in order to find out the answers. One by one, each par-
ticipant gives one answer to the question and explain it further in his/her own words.
Others listen to what the responsible person is telling.

Fifth, the game can go on and on in the same manner as much as the participants want.

At first, some of the young people seemed to be lost a little, but with the author’s tip of
looking for answers in different colors, they eventually got the hang of the game in the
end. During the game exercise, young people were invigorated and activated as every-
one was taking turns giving answers and sharing what they already knew with others.
Participants managed to remember some terms such as job applications and CVs, but
could not remember what they need to include in these papers and when they would
have to prepare it. In this situation, they were capable of finding specific pages of dif-
ferent phases of working life and confidently answered each question.

10.2 Dialogue-Styled Interview

Semi-structured dialogue-styled interviews are consisted of three parts; questions re-
lated to the cards, questions related to case management, and questions related to
young people’s social life in Finland (refer to Appendix 4). There are 16 questions in
total that the young people were asked using simple and easy Finnish vocabularies
that they are familiar with. The author had five individual interviews either at each cli-

ent’s school or home.

From the perspective of case management, creating an amicable and warm environ-
ment for the client is important, so that the client would not feel somehow authoritative
or scared by interviews. Therefore, the author contacted the young people one-by-one
by phone and asked what time and place would be most suitable for them to have a
dialogue-styled interview. As a result, three out of five wanted to do the interview at

their homes and two wanted to do it at their school premises.
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The interview locations have been in capital region as the target group live there. To
create comfortable environmental settings for the youth, the author reserved quiet and
empty classrooms at schools, checked the temperature of the classrooms, bought
some pastries, fruits and juices to welcome all the interview participants. The interview
participants were not given any information of; class reservations, the warm tempera-
ture of the classrooms, and the pastries until interview began. What is important to
keep in mind at this point, is that all these factors in combination are contributed in an
effort to create a comfortable interview surrounding for the clients, and especially, pas-
tries were not offered as presents or gifts. In fact, it is possible to bridge the gap be-

tween a professional and a client as equal being by eating something together.

With this in mind, through dialogue-styled interviews, Plan’s Immigrant Youth Work
Team would be able to understand different needs and situations of each immigrant
youth, which can function as a common third by creating a special bond between the
professional and the client. This kind of an interview has many advantages. First of all,
it is a flexible mechanism. Professionals are able to ask specific questions to respond-
ents and they can also enquire different questions for different respondents that are
appropriate for them, which is client-oriented. Moreover, questions can be repeated in
cases where respondents have misunderstood something, or needs further explana-
tions. Impromptu interview situations enable the interviewer to decide what questions
are appropriate. Second, interview studies are tend to obtain better response rate than
written questionnaires. For example, people who cannot read or write can answer the

questions and may actually be glad to talk.

In the following paragraphs, the author illustrates the four findings (Strengths of the
Immigrant Youth, Needs of Immigrant Youth, Importance of Case Management, Rac-

ism Encountered by Immigrant Youth) of dialogue-styled interviews one by one.

Finding 1: Strengths of the Immigrant Youth

When the young people were asked of their strengths, the author noticed that they are
aware of what they are good at and many of them identified their strengths based on
what they often hear from their surroundings such as friends or family members. The
author found out that each young person has different talents and these positive attrib-
utes have connections with events and achievements that are meaningful to them. An-
other thing that the author realized is that some young people were having some

doubts regarding their talents. Different strengths are listed as follows;
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I’'m funny (long pause). | am good at driving cars. I'm polite. ... You can
learn something by doing something.

-Herkules

| like to draw. When | draw, | feel good. When | have stress sometimes, |
can draw and stress goes away. | have achieved systematically and am
moving forward by learning a new language and advancing to upper
schools. It is meaningful and important to go forward in life because |
want to develop myself, study, and become an important person. | like
to study and develop always.

-Inkareina

I’'m a clown. Yes, whenever | talk to my friends, I've heard ‘you’re so
funny’, because | always make them happy even if they’re sad hahaha.
Whenever they're sad, | do like ulelelele (make funny facial expressions
and sounds). | always joke around even with my mother. ... | was just
dancing and my cousin sister and friend, they were like "how do you
dance so good?”. | was like “I don’'t dance so good, haha”. | dance K-
pop, tango, salsa, zumba. ... Whenever | cook for them, they said that
my cooking is good

-Josefiina

(Very fast reply without any hesitation, passion in his voice) In summer
2017, |1 did video making and editing. ... It is called “Youth Voice Deliv-
ery’ project. ... I'll show you the video. ... | interviewed young people
who are working. | did this with a firend who was in charge of taking the
video, and | did the interview as a host. ... There, | learned a lot of stuffs
such as how to take pictures, how to obtain people’s permission for the
video, and how an immigrant can influence. Because | spoke in Finnish
all the time during the activity, my Finnish language is now better. |
learned so many words with people.

-Luukas

Luukas showed the author an interview video he made with his friend. The video
showed that he has editing skills and is interested in making videos. It was like watch-
ing a short movie and a documentary film. The author asked him if he would be inter-
ested in becoming a documentary film or a television host. The author suggested these

possibilities because the author recognized the talents he has regarding the field. He
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said that it would be fun by mentioning that he and his friend won the video competition
with a grand sum of 1000 Euros. The more the author became curious and interested
in listening to the client’s story, the more talkative and passionate the client became to
talk about his life, which helped the author to understand the client better through dia-
logue-styled interview. One of the most important factors while conducting this inter-
view was that as a social services student, the tried to introduce possible job opportuni-
ties based on one’s talents, strengths and positive experiences in life. This facilitated

new thoughts and ideas for the clients to ponder upon the possible options.

Finding 2: Needs of Immigrant Youth

Since the immigrant youth possess the knowledge of other languages as their mother
tongue, they encountered linguistic difficulties in comprehending some interview ques-
tions. The author tried her best to use simple vocabularies and used various examples

for them to understand the core of the questions.

The author found out that inadequate language skill is a problem that often hampers
acculturation. If an immigrant does not know the language of the new environment,
his/her ability to work is noticeably lower, which increases his/her stress. Immigrants
with language problems are more dissatisfied with their lives. (Ying, 1996). Good lan-
guage skills are also associated with better management, better self-esteem and less
stress (Noels, Pon & Clément, 1996). In accordance with this information, when the
immigrant youth were asked of any barriers in doing or achieving something they want
in Finland, three out of five mentioned that there is no barriers faced in Finland that
limits their potentials but Finnish language skill;

Just the kieli. Even if | want to talk to someone, but they don’'t know how
to speak English, like I have to keep myself away from them because
they will be like "you don’t know how to Finnish”. Se on vaikeaa tutustua
ihmisiin. Even if | want to talk to them, | can’t.

-Josefiina

A lot of foreigners said that entering high school is difficult here when one
is not capable of Finnish well enough. When | asked Finnish mothers,
they said that entering high is not difficult. However, for Minttu, it is dou-
ble the workload and challenging for her since she has to study every-
thing in Finnish.

-Minttu’s mother
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Most of the immigrant youth expressed how difficult it is to advance to high schools
because of their insufficient language skills. This eventually can become a big barrier in
achieving one’s goals and dreams. Therefore, it has been proven that young people
can benefit from focused and recurrent support with Finnish language. Support with
Finnish language skill is particularly important from the young people’s point-of-view
because the result of the dialogue-interview showed that although they have specific
goals and dreams in life, three of five mentioned that they give them up due to insuffi-

cient language skills for advancing to academic high school.

In addition to this, the author realized that young people have different needs, such as
work opportunities, hobby destinations, study-related guidance, visa-related assistance,
career counseling, and life crises. Moreover, they showed their interest in participating
in other activities, group work and projects where they can be a part of, that are pri-

marily related to their strengths and dreams;

I'd like to participate in hobby clubs like hip hop dance. | want to learn
swimming since | can’t swim.
-Minttu

I’'m interested in groups where | could gain information about astronauts.

-Herkules

| would like to be a part of airplane related activities, because | want to
become an airplane pilot.

-Inkareina

If | am 18, maybe | need help with visa. To whom | should call, with
whom | need to talk, these things | want to know. | went to a youth
community center for help but they don’t know, they only give advices
on studies and work.

-Luukas

Finding 3: Importance of Case Management
With regards to the question whether the immigrant youth are in need of a case man-
ager or not, they demonstrated their positive outlooks on case management. It has

been learned that they want case managers from whom they could obtain individual-
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ized service plans from the viewpoints of the immigrant youth. They expressed different
kinds of needs regarding own life situations, studies, family employment issues, job-
seeking procedure, study credits at schools, lack of assistance in yearly refugee per-
mits, future opportunities, and so on. In sum, they are willing to benefit from case man-
agement services and want it strongly by manifesting their needs for both short-term

and long-term services;

Yes, it would be nice. ... Yeah, it's really good because I'm a bit shy to-
wards people that | have just met. That's why I'm not really like (laugh),
how can | say, like | don’t really speak to them about my life problems. ...
I’'m like how, how can | tell you all these (surprised at herself)! | think I'm
comfortable because if there was someone like strict, I'd be like quiet.

-Josefiina

Aaah, yes (she said in a hightened tone of the voice as if she realized
something)! Yes, it would be great to have a case manager because here
in Finland, I only live with my mom. Nobody helps us and we have noone
here. It’s difficult and we don’t know what we could do in Finland.

-Minttu

The author found out that immigrant youth without their parents in Finland are especial-
ly the ones who can benefit from case management. An immigrant youth distinguished

how different a case manager is from usual youth managers at the interview;

| don'’t like youth managers who come to family homes to tell me what to
do and blah blah blah. But this, | reckon, is a different type. ... Yes, if |
would need some help, | could call a case manager by phone as a client.
It's good because if | turn 18 and should problems occur in life, | would
maybe need someone. Family home can’t help me when I'd be 18, so it
would be helpful to have a support person in different situations. Addi-
tionally, that person can support me with issues like which school would
be suitable for me and what kind of occupation would be best. No helping
person, but a case manager. | want to take care of my personal things by
myself, independently. ... If there were case managers, then | can talk
with them regarding my needs. Yes, it's good.

-Luukas
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From the abovementioned quote, the young person expressed that he is sick of youth
managers instructing him from an authoritative point-of-view as they think they are
‘helping’ the young people to better integrate into the Finnish society. Luukas said that
this kind of hierarchical ‘helping’, 'ordering’, and ‘pitying’ attitudes bother him and even
hurt him. However, as soon as the author proposed the idea of case management, he
was very favourable towards it. It is because he felt that he was respected as a digni-

fied and equal human being with needs just like everyone.

Finding 4: Racism Encountered by Immigrant Youth

There is research that manifest discrimination and racism are detrimental for young
people’s growth. From these studies about youth immigrants, it has been found that
experiences of discrimination have a negative impact on the well-being of immigrant
youth in many ways (Rogler, Cortes & Malgady 1991; Gil, Vega & Dimas, 1994; Vega,
Khoury, Zimmerman, Gil & Warheit, 1995; Phinney & Chavira 1995). In Finnish youth
research, it has been also argued that the racism children and young people go
through rarely reaches adults, because it is not easy for young people to speak it out
openly (Rastas, 2007). Moreover, it seems that specific cultural traits and closures con-
tribute to the difficulties in forming relationships with peers (Kivijarvi & Harinen, 2009,
76-94). In align with this finding, it has been noted that racism and peer relationships
are the themes that affect young people in many ways more concretely than the Finn-
ish adult population, due to the fact that a significant number of people coming from
multicultural backgrounds are under 30 years-of-age (Martikainen & Haikkola, 2010).

During the dialogue-styled interview, the author found out a new fact that there are dis-
crimination and racism related to the word “immigrant”. The author asked the definition
of immigrant to each young people and they connected the term with racism. They ex-
pressed that the word itself does not feel negative but when it is used by people with
discriminatory intentions, they showed their frustration towards the term. Young people
clearly demonstrated their wish to be accepted in the Finnish society as who they are,

by their names rather than being called as an immigrant;

For me, being an immigrant, it's like communicating with people from
other countries. ... Umm, like we can’t really avoid racism. My friends al-
ready experienced that. If you're searching for a job, they won’t take you
because of something about you being an immigrant. | think it's rude to

say something like racism because we’re just people. Just the colors are
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different, but we’re still persons. Not all Finnish people are like that. Most
of them are so good, good people. All countries have these.

-Josefiina

We, in other words, we are immigrants, the foreigners. When people
say "immigrant”, it feels that we look different. Some people do not like
racism and some do not like immigrants. The word itself is a neutral term,
normal. Sometimes it limits my potentials, but not always. It would be
great if people call me as "Minttu” as who | am, and the word “immigrant”
would not be necessary to use any longer because we all are humans.
-Minttu

That someone moved into another country. The word “immigrant” sounds
pretty okay, but sometimes it is offensive when people can be racists.

-Herkules

Well, people who are not Finnish and they come to live in Finland. Differ-
ent nationals. ... Sometimes, when | asked the address of a place that |
wish to go, people don’t answer me and | don’t know why. Seriously, it
happened. | said, “'m sorry, could you help me?” but nope. It was rude.
... At school, there was a teacher. When | asked her which classroom |
need to go to, she didn’t answer although she knew. Then, | sat down-
stairs for 15 minutes and asked my classmates about the classroom and
they knew because the teacher replied to them. ... At times, buss doesn’t
stop for me at the bus stop. | did like this (moving her hands) but it didn’t
stop. It happened to my sister as well.

-Inkareina

Immigrant means refugees. In Finland, there are lots of racism. I've seen
two demonstrations in Eastern Helsinki saying, "immigrants, get lost from
our country”. Finnish people were doing that and its purpose was that
immigrants can’t remain in Finland. This can be little political thing but it
was nonetheless wrong to say that because everyone in Finland is equal.
For instance, if an immigrant does a problematic thing, he goes to the jall
and if a Finn does a bad thing, he also goes to the jail. Not all countries
have this equality, but in Finland it exists. However, it needs to be devel-
oped further.

-Luukas
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Other than the word “immigrant”, one of the young people found another element that
felt to be discriminatory, which is separated classes for immigrant youth and Finnish
students;

My class is known as "immigrant class” at school. Some Finnish students
say "look at that immigrant class”. In my opinion, it is a bit funny. People
say that we are Finnish and you are immigrants, that we’re different.
When my friend was in a combined class with Finns, one Finnish student
said "oh joke, we’ll be immigrant class with you all'”. | felt bad about this
kind of incident earlier but now it feels normal because this is normal in a
culture. ... People are different. ... | think | can improve my Finnish lan-

guage skill better in a combined class with Finnish students.

11 Evaluation

In this chapter, the author manifests evaluation of both products; the Light-Joy-Feeling-

Work Cards and Dialogue-Styled Interview, which are addressed separately.

11.1 Light-Joy-Feeling-Work Cards

After the demonstration of how to use the cards, the author distributed short feedback
guestionnaire forms to each participant for the feedback of the cards (refer to Appendix
2). The reason why the feedback form is consisted of only three questions is that, the
young can easily get tired of answering long questionnaires. This has been taken into
account after an intensive discussion with a Plan’s immigrant youth project coordinator.

These feedback forms were filled out anonymously with no time limit.

As a result of the card game session, to the author’s surprise, she obtained an out-
standing result from the feedbacks. The most surprising element was that all the partic-
ipants gave very high grades for the cards (six times of grade 5 & one time of grade 10)
and the card game session (one time of grade 4, three times of grade 5 & three times
of grade 10), including non-existent but highest grade 10. The following are the written

feedbacks of seven participants that the author translated from Finnish to English;
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It felt good. ... In my opinion, the cards are good because working life is

important.

It felt pretty extremely important, because you can find a variety of essen-
tial things in the cards. | am able to use the cards as | learned how to use

them earlier. ... Everything was great, | think.

Indeed, one can find plenty of crucial information. ... | would use it by my-

self.

The cards are good and help find jobs easily. ... Yes, it is easy to use. |

can use them with friends or my family. ... It's the best because it helps a
lot.
Everything one needs to know is there. ... It is interesting because every-

thing what you need for job applications, you can know via cards. ... The

card game has been explained well.

Yes, the cards help find numerous jobs on internet websites and through
the cards, you can learn what is expected in a job interview. ... | will dis-

cuss with friends about the cards.

One can learn new information. ... Yes, | will use the cards with my mother

and father. It's the best because it helps.

Interview results are transcribed separately with a different file name such as ‘Interview
Replies_1_Josefiina’, ‘Interview Replies_2 Herkules’ and the like. In total, five tran-
scription files have been made and in the end, the author created a unified transcription
file by combining all the replies according to questions. Direct quotes was translated
from Finnish and broken English to proper English language. All participants’ names
are changed.

First, after analyzing the young people’s preferred elements of the cards through the
dialogue-styled interview, the author found out that ‘Fun card game activity’, which sig-

nifies playing the card game, has ranked as their most favorite factor. The second most

popular one is ‘Cooperation’ in finding answers with other participants. The third feature
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is found out to be ‘Participation’, fourth one is ‘Clear Language’ of the cards, and the

last fifth one is ‘Listening/humorous/active instructor’, which indicates the author.

Second, as a result of the interview questions regarding the cards, everyone said that
the cards and playing card game as a demonstration was beneficial as they learned
something about working life. They felt confident in being able to use the cards at home
by oneself, with friends, siblings, and parents. One of the immigrant youths’ caretaker

representative mentioned;

This is pretty amazing. | had time to get to read the cards and | liked it very
much. This can support young people a lot in understanding working life

principles and information.

Similarly, immigrant youths explained why the cards are useful and showed positive
interests towards the cards;

Excellent. ... For instance, since everything you need for applying for a job
is there, it can make your life easy looking for work. And then, these cards,
all of these can help you.

-Josefiina

It felt amazing because it is so good. This is useful for immigrants who
start their work for the first time. ... It helps because if you don’t know
about working life, you can look at the ‘Contents’ and learn what to do in
different phases. This made it easier for me to be able to use the cards.

-Luukas

Because there are a lot of websites where | can find work and | can plan
how to apply for work. Here’s 'Job Interview’ section where | can read how
to do the interview and its fundamental rules. Job applications and many
others. | read them all at home!

-Inkareina

Yep, | am capable of using the cards because you have well explained
how to make use of the cards.
-Minttu
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Although ‘Colors’ did not rank within five most favorite elements, one immigrant youth
made a significant remark on the importance of colors on the capability of finding nec-

essary and specific information;

You can find it by the colors. This, for example, the red category belongs
to the same stage. Colors are important ones, because when we were

discussing about the card contents, some distracted were like asking

‘where where where' to look at, and | told them to just look at the colors.

-Josefiina

Thirdly, when the author inquired what the biggest differences in learning about work-
ing life with the Plan and the author’s cards, all five interviewees unanimously an-
swered that they have never received any materials for them to take home like the card

materials;

I haven’t received any materials to take home at Makalla project. It's a big
difference. It’s the first time to receive something.

-Inkareina

Nope, this was the first time to receive something. If | forget specific in-
formation about working life, | can always get back to these cards.

-Luukas

The same thing? No. | remember that it was normal papers that | didn't
feel like reading. But these cards are better because it is much easier to
read. ... It can be kept for a long time. Even if the water spills on them, it
does not go into the cards because it is laminated.

-Minttu

Fourthly, when the interviewees were asked if they have creative ideas on how to learn
working life skills in different measures, they suggested that; having fun games would
facilitate their learning motivation, and doing a learning café in which everyone can
discuss different themes of working life in groups and present the findings for other
groups. These two ideas have the common ground of ‘cooperation’ where young peo-

ple can learn from each other from their peers.



39

11.2 Dialogue-Styled Interview

After pondering upon the Plan’s request of how to motivate immigrant youth and ob-
serving the working methods of the Plan’s Immigrant Youth Work team, the author de-
veloped the dialogue-styled interview. In comparison to the Plan’s interview methods in
which project organizers asked the immigrant youth to come to the Plan’s office or
school area, dialogue-styled interview is personalized interview where the author her-
self went to meet the immigrant youth at their houses and school, in which they felt
most comfortable. There, the author was able to engage with young people as a sub-

ject to subject on a deeper level with more involvement.

A critical appraisal for the dialogue-styled interview is consisted of two parts, advantage
and disadvantage. On one hand, advantage of this interview model is that during the
dialogue-styled interviews, young people were relaxed and comfortable in freely talking
about their life stories, financial situations, and family history to the author. They
opened up their heart to the author to an astonishingly high level in which the author
felt interpersonal contact with the youth, which rarely occurs with normal interviews at
the Plan. Many of the immigrant youth made comments that they were surprised at
themselves when they were sharing their personal life stories to the author. According
to them, the author was successful in creating comfortable environment for the young
people in which the pastries and stories were shared in a person-to-person dialogue.
The author noticed that young people were genuinely engaged with the dialogue-styled
interview. This was interesting to notice from the observation that they did not write text
messages to their friends, did not watch random videos in the Internet, and did not look
disoriented during the dialogue-styled interviews. They were enthusiastic when they

were talking about their achievements in dalily lives.

On the other hand, disadvantage is that dialogue-styled interviews are time-consuming
and expensive since the professional has to; tailor one’s schedule to the young person,
plan one-on-one meetings, arrange environmental elements for the youth, travel to
where the young person is, pay genuine attention and listen closely to what the youth

has to say.

The following three factors contributed positively opening up the immigrant youth’s

hearts for the interview. With the mindset of a case manager, the author treated them
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as who they are and as a unique and interesting individual. By doing so, interviews did

not feel like interviews, rather a natural flow of dialogue, which became a common third.

First, creating comfortable interview environments, welcoming the youth by warm prep
talk, and eating something together before starting the interview functioned as an in-
dispensable element for facilitating a dialogue. They were not informed beforehand that
the author is bringing some snacks as the purpose was not rewards. Rather, these
have been used as a means to make a comfortable, low-threshold, and relaxed atmos-
phere for the immigrant youth, from the perspective of a case manager. The rationale
for making the interview settings more of an amicable and welcoming environment,
was to let the immigrant youth feel more open-minded and easy towards the interview,
so that an interview would not feel like an authoritative and strict session. As a result,
honest and frank dialogues were born, in which the upcoming case manager would be

listening whole-heartedly in a genuinely curious manner.

Second, genuine interest, curiosity, and respect towards the client functioned as the
strong backbone of the dialogue-styled interview. These factors helped build a special
person-to-person rapport as equal beings. The author was aware of the fact that giving
unwelcoming or stereotypical labels to the clients not only makes the clients feel disin-
terested in interviews, but also, make them feel underappreciated and discriminated

even, which can affect the interviews negatively.

Third, knowing when to ask adequate questions is important to remember, as the client

answered certain questions all together.

12 Conclusion

Plan International Finland’s Immigrant Youth Work Team asked the author to create
working life materials for immigrant youths and a measure to motivate them in their
various projects. As solutions for these inquiries, the author devised two products: the

working life card materials and dialogue-styled interview model.
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First, printed material such as Light-Joy-Feeling-Work Cards are proved to be an effec-
tive measure to support immigrant youths’ working life skills in Finland. It is proven to
be efficient because of the positive feedbacks and interview answers gathered from the
immigrant youth, in which they found the cards to be beneficial. Following factors are
essential parts of the card materials the immigrant youth favored the most; fun card
game activity, cooperation, participation, clear language, and listening/humorous/active

instructor (which indicates the author).

Second, the dialogue-styled interview with case manager’s strengths-finding perspec-
tive can assist Plan International Finland’s project organizers in finding young people’s
strengths, needs and difficulties that will serve as the basis of project designs. To this
end, Plan International Finland would be able to design client-oriented projects that can
strengthen immigrant youth’s positive features and can address their needs effectively.
Moreover, it has been proven this kind of client-oriented project can contribute to the
flowering of bringing out the best in every individual which should no longer be wasted
through weakness and problem-oriented perspectives. Rather, bringing out the best in
people and focusing on positive traits can contribute to achieving full human potentials
of immigrant youth.

To conclude, the concept of flow is not necessarily a goal Plan International Finland
should be aiming for with its projects. However, it could contribute to such a state with
immigrant youth. By incorporating the concept of flow in the thesis, the author strives to
create awareness within the organization of the Plan of realizing immigrant youth’s hu-

man potentials that this is the highest ideal goal to strive for in the days to come.

13 Discussion

| came to Finland all the way from South Korea to study social services with a goal of
learning how understand various people in order to design international projects for
them at international organizations like Plan International, United Nations, UNHCR,
UNICEF, and the like. My dream is to contribute to world peace by founding a global
organization that will support realization of children’s human potentials around the

world.
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Through writing this thesis, | learned a valuable lesson that cannot be bought with
money: case managers can function as facilitators for change in international organiza-
tions when designing international projects that concern people’s lives. When people’s
lives are at stake in the center of the projects, international project organizers should
be aware of the target group’s strengths, needs, difficulties and their environmental
elements that affect their lives. Dialogue and case management has taught me how to
approach people in order to assist and create meaningful projects from the client-

oriented perspective.

Similarly, | realized the importance of professionals working in social field with clients
are required to possess a high level of professional, personal, social and ethical com-
petences, as well as to update their knowledge. One needs to be capable of balancing
empathetic skills, and managing the dualities of closeness and distance while engaged
in professional relationship with clients. These professionals often work in complicated
and conflicting situations where there are different expectations arising from a variety of
levels; clients, clients’ family, team members, work place, and society. Moreover, it is
crucial for them to examine their capabilities, prejudices, stereotypes, world views and
so on as social professionals are also members of a society, in which their thinking
process and decisions can be influenced by certain societal values, especially when

working with immigrant youth and other multicultural client groups.

To sum up, | hope that client-oriented perspective spreads to not only health care and
social services fields in Finland, but also to different parts of the world in which interna-

tional projects wish to realize human potentials.
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Appendix 1: Designed Card Materials
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liivistetty tydeldmdn opas maahanmuuttajataustaisille nuorille
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Sisalto

Mitka ovat 'Valo-llo-Olo-Ty6 Kortit'?

Ennen tychaastaitelua

Tyohaastattelussa

Muistettavat asiat tychaastattelussa
Kun saat tyépaikan

Tyésopimus, verokortti ja pankkitili
Kun aloitat tyot

Tyopdaikalla muistettavat asiat
Ty6jakson padttymisen jalkeen

Tyoétodistus ja suosittelijat_

Linkkeja tyonhakua varten
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MITKA OVAT
-ILO-OLO- KORTIT?

= Nama kortit luotiin tyéelamad aloittaville maahanmuuttajataustaisille nuorille sekd
kantasuomalaisille nuorille, jotka kasittelevat yksinkertaisia ja selkeita selityksia
tarkeimmistd tydeldmadn liittyvistd elementeistd ja vinkeistd.

= Korttien tarkoituksena on se, ettd korttien kautta tuetaan nuoria hakemaan t6ita
Suomessa parantamalla heidan késitystaan tyéelaman perusteiden konseptista
kaytt&mdalld hauskaa ja helppoa menetelmdad, josta syntyi VALO-ILO-OLO-TYO KORTIT.

= Nuoret voivat kayttad nditd kortteja, kun he hakevat téitd Iahitulevaisuudessa fai
haluavat tutustua tdidenhakuprosessiin ja sen sisGltéon.

= Varikkadat kortit ovat kaytannéllinen, hauska ja kestévd tapa matalalla kynnyksell&
oppia tydeldmastd. Lisdksi kortteja kayttamalla voi pelata tydeladmdan pelid ystavien
kanssa.

= Tulevaisuuden favoite on ehkdistd maahanmuuttajanuorten syrjdytymistd Suomen
yhieiskunnassa tukemalla heiddn tydeldmdn taitoja, jotta he voisivat saavuttaa omia
merkifsevid favoitteita eldmdssaan.
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KUN HAET TOITA

- Tee CV ja tyéhakemus, joissa kerrot rehellisesti ja positiivisesti omasta koulutuksestasi,
harrastuksistasi ja tybkokemuksestasi jos sité on. Tarkista, ettd ndissé papereissa on
oikeat yhteystiedot esim. puhelinnumero, osoite, sthkdpostiosoite, jne.

o Lahetd tychakemuksia mahdollisimman moneen paikkaan. Kesdtydn hakeminen
kannattaa aloittaa jo heti tammikuussa. Kerro tutuille, etta etsit kesatyota.
Kannattaa myos efsic avotydpaikkoja verkkosivustojen kautta, tai mennd CVin ja
hakemuksen kanssa esim. edelliseen tydnantajalle kysymd&dn, onko kesdtydtd
tarjolla ja miten paikkaa voi hakea.

= Kun olet hakenut 16itd, vastaa puhelimeen tai soita fakaisin jos ef tiedd, kuka sinulle
on soittanut. Se voi olla tydnantaja, joka pyytad sinut haastatteluun! :D
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TYOHAKEMUS

o Tybhakemus on vastaus tydpaikkailmoitukseen. Tydhakemuksessa kirjoitat
omaavasi tydpaikkailmoituksessa vaaditut ominaisuudet ja kapasiteetit.
Tyohakemuksen tavoitteena on, ett@ padset tythaastatteluun. Tavallaan
hakemuksen suosituspituus on yksi A4-kokoinen paperiarkki.

Kirjoita hakemuksessasi:

< Omat yhteystiedot (+henkild, jolle hakemuksen osoittaa)

= Kiinnostava aloitus ja persoonallinen esittely

< Yhteenveto osaamisesta ja kiinnostuksen kohteista

= Vastaus, miksi haluaa kyseisen paikan ja miksi olet sopiva siihen
< Tiedoft suosittelijoista

= Muita tarkeitd liitteitd, jos tarpeellista
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CV_]

o CV (Curriculum Vitae) eli ansioluettelo tdydentdd tydhakemustasi.

= CV:n fiedot esitettian vusimmasta vanhimpaan, joten jarjestyksessa tuorein
tieto ndkyy ensin.

< Hyva@ CV on virheeton, selked ja ytimekdas. Se korostaa haettavan tehtévan
kannalta olennaisia asioita. CV:n suosituspituus on enint&dan kaksi A4-
paperiarkkia.

= Jos sinulla ei ole vield pitk&da tydhistoriaa, mainitse CV:ssé kaikki mahdollinen
tyokokemus. Listaa esimerkiksi luottamusteht&vasi, kuten foiminta oppilas- tai
opiskelijokunnassa seké vapaaehtoistyd tai osallistuminen kielikursseille.

< Suosittelijaksi voit nimetd entisen tybnantajan, esimiehen, tydkollegan,
opettajan tai harrastusohjaajan. Muista aina pyytad lupaa etukateen
kyseiseltd henkildltd mainitsemaan hdnet suosittelijanasi.
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CV_2

Kirjoita CV:ssasi:

> Omat yhteystiedot

= Koulutus

= [ET-kokemukset ja aiemmat tydkokemukset
= Vahvuudet ja osaamiset

= Harrastukset

= Kielitaidot

= Vapaaehtoistyot ja tiedot osallistumisesta tiettyihin tapahtumiin (anna
todistukset todisteeksi litteend)

o [T-taidot (mitd tietokoneohjelmia osaat kayttad)
= SoMe-taidot (mitd sosiaalisen median kanavia osaat kéyttad)

= Tiedot suosittelijoista

-ILO-OLO-TYO KORTIT
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> Lue tyopaikan nettisivuilta tietoa tyopaikasta ennen tychaastattelua.

< Ota mukaan todistukset koulutuksesta, TET-paikoista, aikaisemmista
tybpaikoista ja muista harjoitteluista.

= Pue siistit ja puhtaat vaatteet padille hyvad ensivaikutelmaa varten, joissa sinun
on silti mukava olla.

> Ole gjoissa paikalla. Varmista edellisend pdivand miten oikeaan paikkaan
mennddn ja katso reitti valmiiksi. Mene mieluummin liian aikaisin kuin liian
myohddn. Jos jostain syystd olet mydhdssd, soita pomolle heti ilmoittaaksesi
myOdhdstymisestd ja pyydd anteeksi.

o Laita puhelin pois pd&dltd tai laita se &dnettomdlle ennen haastattelua.
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= Kun menet sisGdn haastattelun huoneeseen, tervehdi haastattelijaa, kattele
hanta ja esittele itsesi hdnelle. Ole kohtelias ja hymyile. © Kun puhut itsestési,
yritd sdilyttéad katsekontakti haastattelijaan.

= Jos et voi ymmarrd, mitd haastattelija kysyy, voit pyytad héntd toistamaan
kysymyksen vudelleen tai selke&mmin.

< Vastaa jokaiseen kysymyksiin rehellisesti.

= Kerro itsestdasi positiivista puolia. TGmdan vuoksi on hyva miettia etukateen
n&itd; mitk& ovat sinun vahvuuksiasi, missé sind olet hyvd, miksi haluat juuri
taman tyopaikan ja mitd harrastat. Nditd asioita kysyt&dan tydhaastattelussa,
jotka voivat kiinnostaa tydnantajaa.

= Jos et voi heti muista jotakin sanoja/lauseita tai haluat miettid vastaustasi, niin
voit miettid hetken rauhassa ja sitten vastata kysymykseen, kun olet pohtinut
selkedn vastauksen p&dssasi.
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= Liscksi, sanaton viestinta kufen ilmeet ja eleet vaikuttavat sihen millaisen
mielikuvan haastattelija sinusta saa.

= Ty6haastattelun lopussa voit itse myds kysyd haastattelijalta jotain. Mieti jo
valmiiksi, mité haluaisit tietdd tydpaikasta. Osoita kiinnostustasi tydpaikkaa
kohtaan.

o Haastattelija kertoo, kun tydhaastattelu on loppunut. Sinun i tarvitse huolehtia
milloin se pdadttyy. Haastattelija kerfoo myds tdssd vaiheessa, milloin he tekevat
padtdksen siita ja kenet he valitsevat tyétehtavadn.

= Kun haastattelu on tfehty, muista sanoa "kiitos antfamastanne
mahdollisuudesta tydhaastatteluun, arvostan teidén aikaanne. Tekisin
parhaani, jos saisin tydpaikan. Antoisaa pdivan jatkoal Nékemiin”. On hyvd
tapa katelld haastattelijaa ennen IGht6dsi huoneesta. Jos et voi katelld, tee
jotain kohteliasta esim. kevyt kumarrus.
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o Muista, ettd puhelimesi ndpradminen, tekstaileminen ystéville ja musiikin
kuunteleminen ovat kiellettyja tydhaastattelussa.

o Muista ottaa pois pipo, lippalakki tai huppu haastattelun aikana.
= Muista, ettd purukumin jauhaminen on epdkohieliasta kayiosta.

- Muista, ettd tydhaastattelussa voit pdriatd hyvin monella tavalla, joten ole
reippaasti oma itsesi.

= Muista, ettd liikka likkuminen tai elehtiminen haastattelussa voi héirité
haastattelijan keskittymistd sinun vastauksiesi kuunteluun,
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o Muista, ettd on suositeltavaa harjoitella haastattelutilannetta etukéteen ja miettia
vastauksia kysymyksiin.

= Muista, ettd haastattelussa esitettdvien kysymysten pitdd litty& haettavaan tyd-
tehtavadn. On myos asioita, joista tydhaastattelutianteessa ei tarvitse kertoa,
kuten kysymyksiin perhefilanteestasi ja —suunnitelmistasi, uskonnosta fai poliittisesta
vakaumuksestasi ei ole pakko vastata.

= Muista, eftd kysyminen milloin saaft |&dhted haastattelusta ei ole suositeltavaa.
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o Onneksi olkoon! Tyopaikka on aina iso saavutus. Loistavaal Yksi askel kerrallaan. ©

= Ennen kuin aloitat 1&itd tydpaikalla, sinun pitdd muistaa 3 asiaa; tyésopimus,
verokorti ja pankkitili. Tydsopimusta kirjoitetaan yhdessd sinun ja tydnantajan
vdlilla. Sinun pitdd oftaa verokortti ja pankkitilin tiedot mukaan, kun kirjoitat
tybsopimuksen.
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= TyGsopimus on tydeldmdn perussopimus, jossa on sinun ja pomon
allekirjoitusta. Tydsopimus kannattaa tehda aina kirjallisesti varmuuden vuoksi,
mutta myds suullinen tyésopimus on patevd. Niitd tehdadn kaksi; toinen jad
pomolle ja sind saat foisen kappaleen. Se on térkedd muistaa, ettd sinun on
pakko sdilyttad tydsopimusta koko tydsuhteen ajan.

Kirjoita tyosopimuksessasi:
= Tyénantajan ja tydntekijan tiedot

= Téiden aloituspdivd ja madrdaikaisen tydsopimuksen osalta myds
padattymispdiva

= Tyontekopaikka, padasialliset tydtehtavat, sovitut tydaika ja tydajan kesto
= Kuinka paljon sinun pitdisi saada palkkaa, mind pdivénd palkka maksetaan
= Vuosiloman ja sairausloman madaraytyminen (jos farvitsee)
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= Verokortli tulee kotiin postin kautta. Ota sinun verokorttia mukaan tydnantajalle samana
pdivand kun kirjoitetaan tydsopimusta. Jos et ole saanut verokorttia tai se on kadonnut
tai jos sinulla ei ole verokorttia, sitten voisit filata puhelimella vusi verokortti soitftamalla
verotoimiston numercon 029497000, joka palvella ma—pe kello 9.00-16.15. Voit myos
filata verokorttia seuraavan verkkosivuston kautta, jossa on myds video joka kertoo miten
filataan:

Kun tilaat verckorttia, tarvitset:
= Sosiaaliturvatunnus (=henkildtunnus)
« Tiedon siitd, kuinka paljon palkkaa olet saanut t&mdén vuoden tai viime vuoden aikana

= Tiedon siitd, kuinka paljon fulet saamaan palkkaa yhteensd koko vuoden aikana. Sinun
pitcid osata kertoa verotoimiston viranomaisille, teetkd muita t6itd kuin kesatydn ja
paljionko luulet, ettd saat palkkaa koko vuoden adikana yhteensd. Lisdksi, tiedot
mahdollisista véhennyksistt (jos on).

LO-TYO KORTIT

Sinua varten




Appendices
16 (34)

= Ennen kuin menet 1&ihin, sinulla pitad olla oma pankkitili, johon palkka
maksetaan. Pankkitilin avaamista varten pankilta pitéd varata tapaamisaika
soiftamalla pankille. Huoltajan on hyvd olla mukana kun avaat pankkitilic. Jos
et saa avattua pankkitilid, voit kokeilla vield toisesta pankista. Yleensd
pankkitilin saa avattua vasta sitten, kun on jo jokin tydpaikka tiedossa ja voit
nayttad, ettd sinulle on tulossa palkkaa, jota varten tarvitset pankkitilin, Muista,
ettd tyonantajalle pitdad teimittaa tilinumercoa. Mutta, pankkikortin PIN-koodia
tai verkkopankkitunnuksia ei saa koskaan kertoa kenellekaan.

Kun avaat pankkitilin, tarvitset:
o Henkildtodistus
= Todistus siitdl, mist& rahaa on fulossa (esim. Tydsopimus)
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KUN ALOITATTYOT

= Tallenna pomon numeroa sinun puhelimeen etukdteen tai heti kun tyd alkaa
ensimmdisend pdivand.
= Pomolle iimoitetaan sairastumisesta aina ennen sinun tydvuoron alkamista.

= Ole aina gjoissa 1oissa ja Idhde sovittuna aikana tai vasta kun pomo sanoo ettd
tyopdivd on padttynyt.

= Tervehdi kaikkia muita tydntekijoitd ja kaikkia muitakin tydpaikalle tulevia ihmisid.

= Ole ahkeraq, reipas ja tee pomon antamat tehtéavat huolellisesti. Jos et voi
ymméartéd mitd tarkasti tehdddn, kysy pomolta liséid ohjetta.

o Kun olet valmis, kysy, mit& voisit seuraavaksi fehdd.

o Jos keksit jonkin tehtGvan, jonka voisit tehdd, voit ehdottaa sit pomolle.
o Nouda aina tydpaikan sadntdjd.

o Muista oma roolisi ja vastuusi tissa.

o Laita tyovaatteet pddile, jos sellaisia tarvitaan.
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TYOPAIKALLA MUISTETTAVAT ASIAT 15

o Muista, ettd sinulla on cikeus saada perehdytys tydsta ja tydssd tarvittavista
vdlineistd tydn alussa.

= Muista, eftd sinulla on oikeus pit&d taukoja, jotka sovitaan tydnantajan kanssa.

o Muista, eftd sinulla on cikeus asianmukaiseen, fydsopimuksessa kuvattuun
palkkaan.

= Muista, eftd sinulla on oikeus saada tydsuhteen padtyttyd tydtodistus.

o Muista, eftd jokaisella tydpaikalla on omat saanndt, joita pitdd noudattaa. Sinun
kaverien tydpaikoiden sGanndt voi olla eri sGanndt kuin sinun tydpaikka.

= Muista, eftd tekstaileminen kavereille, kuunteleminen musiikkia ja k&yttdminen
omaa puhelinta ovat epdkohtelias kaytds kun olet téissd. Kaytd puhelinta kun
sinulla on tauko fai kun tyopdivd loppuu.

= Muista, ettd kirosana ei hydtyisi sinua tdissa, joten kaytd kohteliaita sanoja.
o Muista, ettd laiskotteleminen toissd ei ole odotettu.

= Muista, ettd kaverit eivat saa kéaydd tydpaikalla hengailemaan sinun kanssa.

) KORTIT

Sinua varten
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TYOJAKSON PAATTYMISEN JALKEEN 4

- Tyotodistus:

Kun sovittu tydjakso padttyy, sinun tydnantajalla on velvollisuus kirjoittaa
ty&todistuksen tydsuhteen lopuksi ja antaa sen sinulle. Tydtodistus sisGlfdéa
seuraavia fietoa; tyépaikan nimi, tyétehtavat ja tydsuhden kokonaiskesto.
Tydnantaja voi myds kifoittaa tydtodistukseen arvolauselma sinusta, eli arvio
sinun fyotaidosta ja kdytdksestd. Liscksi héin voisi auttaa sinua saamaan
seuraavana kesand uvuden kesatydn jos pyytdisit kohteliaasti. Tybtodistus on
tarkea todiste paperi joten se pitaa sailyttaa.

- Suosittelijat:

Jos se on mahdollista, voisit pyyt&d tydnantajaa suosittelijaksi. TGma tarkeoittaa
sitcl, eftd kun haet vutta Tydid, vusi pomo voi soitfaa vanhalle pomolle
kysymdadn millainen tydntekija sind olet. Muista, ettd voit laittaa suosittelijaksi vain
sellaisia ihmisid, joilta olet kysynyt luvan.

D) KORTIT

Sinua varten




Appendices
20 (34)

LINKKEJA TYOHAKUA VARTEN_]1

1) Yleista tietoa tyon aleittaville nuorille ihmisille
« 'Opas koulutuksesta ja tydeldmdsta monikulttuurisille nuorille’

Tama opas on saatavilla eri kielilldy; suomeksi, englanniksi, ruotsiksi, viroksi,
vendjdksi ja somaliksi. TGalTG lukee perustietoja Suomen korkea
koulutusjdriestelmdstd (lukiosta, ammattiopistosta, ammattikorkeakoulusta,
vliopistosta) sekd tydn aloitfamisesta.

o Vinkit fybnhakuun

Taalta verkkosivulta loytyy yksinkertaisesti kirjoitettu tydhakemuksesta, CV:sta,
yhteydenotosta tydnantajaan, tydhaastattelusta, kesatyén Q&A:sta. Lisdksi, se
siséiltéid videoft, jotka voisi auttaa nuoria ihmisid ymmart&madn vinkkia
selkeGmmin.

-ILO-OLO-TYO KORTIT

Sinua varten
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LINKKEJA TYOHAKUA VARTEN_2

> Opinfo-ohjaajan opas — Nuorel kesatéihin

Tama verkkosivu koostua yleistd tietoa miten ja missé hakea kesdatydtd. TGalEG
I6ytyy monta verkkasivustoa josta nuoret ihmiset voisivat 16ytad paljon
tyopaikkoja. Sen liscksi, mita tydhakemus sisaltdd, mita ansioluettelo sisGhtad,
mitk& ovat 1drkeitd elementteja tydhaastattelussa (sopiva pukukoodi, oleminen
gjoissa paikalla, ottaminen hattu pois, esitteleminen itsed, jne.), mitk& ovat
kesdatyontekijcn periaatteita ja muita tarkeitd kysymyksic nuorilla ihmisillé on
heiddn mielissd kun he hakevat kesatyota.

o TAT Vastuullinen Kesaduuni 2017

Tamakin on favallinen verkkosivu josta nuoret ihmiset voivat [6ytad perus fietoja
nuorten ihmisten kesatyd hakemuksesta.

) KORTIT

Sinua varten




Appendices
22 (34)

LINKKEJA TYOHAKUA VARTEN 3

= Hyvad tydid - tydeldmdopas nuorille

Témdkin on favallinen verkkosivu josta nuaret ihmiset voivat l6ytad perus tietoja
nuorten ihmisten tydhakemuksesta. Tamd materiaali koostuu tyénhaku, tarkeitd
muistettavia asioita tydpaikasta ja ohjeita ongelmatilanteisiin.

o Tydeldmdan ABC

Tama on tavallinen materiaali josta nuoret ihmiset voivat 16ytéd perus tietoja
nuorten ihmisten tybhakemuksesta. Tadmda materiaali koostuu fydhakemus,

ansioluettelo, tydhaastatielu, oikeudet ja velvollisuudet, tydsopimus, Tydn eri
muodot, tydaika, palkka, eldke, vuosiloma, sairauslema, fasa-arvo ja muuta.

) KORTIT

Sinua varten
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LINKKEJA TYOHAKUA VARTEN_4

o Nuoret tydntekijat

Tamad on Suomen Tyd- ja Elinkeinoministerion verkkosivu, josta lukee suomen laista
niin kuin nuorien tydntekijdiden tybedut, nuorille sopivat kevyet tyot, nuorilta kielletyt
ja nuorille vaaralliset tydt, tydaika ja vuosiloma.

o Nuorten eldmd

Tastd voi [Oytyd tietoja jotka ovat lakiséidnndllisesti tarkeitd alaikdisille nuorille
ihmisille. Se kerfoo perus tietoja kesatydtd, ilta- ja vikonlopputydta, miten saada
taskurahaa, tydskentely opiskelun ohessa, ulkomaille t6ihin ja niin edelleen.

) KORTIT

Sinua varten
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LINKKEJA TYOHAKUA VARTEN_5

2) Hakeminen avoimet tyopaikat
= Monster

Taalta verkkosivulta voi 16ytyd palion tydpaikkoja koko Suomen alueella (kesatyot
ja yleiset ammattilaiset tydt), uraneuvonnan palveluja ansioluettelusta,
haastattelusta, palkasta, edusta, strategiasta tydpaikkahakuun ja urakehityksesta.

o TE-Palvelut

Taalta verkkosivulta voi loytya paljon tyopaikkoja koko Suomen alueella (kesatyot
ja yleiset ammattilaiset tydt).

D KORTIT

Sinua varten
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LINKKEJA TYOHAKUA VARTEN 6 22

o Rekrytointi

Tadlta verkkosivulta voi loytyd paljon tyopaikkoja koko Suomen alueella (kesatyot
ja yleiset ammattilaiset tyot).

o Duunitorit

144G verkkosivulta voi loytyd paljon tydpaikkoja koko Suomen alueella (kesdtydt
ja yleiset ammattilaiset tyoi).

> Oikotie tyépaikaft

Tadlta verkkosivulta voi loytyd paljon tydpaikkoja koko Suomen alueella (kesatydt
ja yleiset ammattilaiset tyot).

) KORTIT

Sinua varten
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LINKKEJA TYOHAKUA VARTEN_7

3) Tietoa tiettyisista tyoalueista
« Ammattinetti

Tamda verkkosivulta 1&ytyy vksinkertaista ja fiivistd kaikenlaisten ammattikuvauksia
josta nuoret ihmiset voisivat tutustua erilaisiin ammaftteihin, millaisia koulutuksia
pitéd saada pddsemdadn tiettyihin t&ihin, mitk& ovat erilaisia vaatimuksia ja mika
odofttaa tiettyisissd tydalueissa. Ammatit jotka ovat selitetty ovat;
elintarviketeollisuus, energia-ala, finanssiala, hallinnollinen tyd, henkildpalvelut,
kaupallinen tyd, kiinteistopalvelut, kirkollinen tyd, kuljetus- ja likenneala, kulttuuri
ja viestinta, kasitydala, lakiala, luonnontieteellinen tyd, maa- ja metsétaloustyd,
matkailu- ja ravitsemisala, opetusala, rakennusala, sosiaalipalvelut, suojelu- ja
sofilasala, teknologiateollisuus, teollinen tyd, terveydenhuolto, ja ympdristoala.

-ILO-OLO-TYO KORTIT

Sinua varten
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LINKKEJA TYOHAKUA VARTEN 8 24

4) Tyéhakuun voi pyytdd apua nuorten suunnatuista Ohjaamosta

o Helsinki Ohjaamo (Kampissa)
Osoite: Fredrikinkatu 48, 00101 Helsinki
Puhelin: 09 31025861

Verkkosivu:

o Vantaa Ohjaamo (Tikkurilassa)
Osoite: Vemissakatu 1, 4. kerros. Vantaa
Puhelin: 043 826 7466

Verkkosivu:

o Espoo Ohjaamo (lson Omenan palvelutorissa)
Osoite: Suomenlahdentie 1, 3. krs. 02230 Espoo
Puhelin: 040 126 7513

Verkkosivu:

D KORTIT

Sinua varten
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Sinun si kautta syntyisi ILOa ja
niiden vahvuuksien kanssa sinun a
omasta elamasta vahvistetaan
voimaantumiseksi ja positiiviseksi
tekemalla unelma kokemustal :D

Menestys ei ole sattuma.
Sina voit vaikuttaa omaan elamaan ja
saavuttaa oman haluamasi unelman!!

'O KORTIT

Sinua varten
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Appendix 2: Feedback Form of the Cards and Card Game

1. How did learning working life skills by using cards feel?

2. Do you feel that you are able to use the cards in the future? How and when

would you use them? With whom? If not, why not?

3. Can you give separate grades ranging from 1 (worst) to 5 (best) for both;

-Grade for cards and why:

-Grace for card game and why:
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Appendix 3: Interview Permission Form for Parents/Caretakers

PLAN

INTERNATIONAL

Lupa haastatteluun kuuntelemaan nuorten danta paremman

Terve, ihanat Matkalla-hankkeessa mukana olleiden nuorten vanhemmat! ©

Olen Ye Seong Shin (Ainoa).

Olen ollut Planilla toissa harjoittelijana maahanmuuttajatyon tiimissa teidan lasten kanssa ta-
ma vuoden aikana. Opiskelen sosionomia Helsinki Metropolia Ammattikorkeakoulussa. Olen
kirjoittamassa minun opintondytetyota talla hetkelld. Aiheeni on; miten tukea maahanmuutta-
jataustaisten nuoria Matkalla-projektissa sekd kuunnella Suomessa nuorten danta.

Taman vuoksi haluaisin haastatella lapsenne.

Haastatteluun ei ole pakko osallistua, mutta se on suureksi avuksi tiedon kerdamiselle. Keratyt
tiedot tulevat opinndytety6hon nimettémina ja muutettuina, eli ketadn nuorta ei voida tutki-
muksesta tunnistaa.

Seuraavalla sivulla on lomake, jossa kysytaan haastatteluun osallistumisesta. Teidan lasten
taytyy ottaa tama lupalappu mukaan hastatteluun. Paljon kiitoksia lukemisesta ja kiitos etuka-
teen.

Aurinkoista péivan jatkoa! ©

Ystavallisin terveisin,

Ye Seong Shin (Ainoa)

Jos teilla on kysyttavaa, ottakaa yhteyttd Ye Seong Shin:in kanssa suoraan sahkopostilla tai
puhelimella (artshinys@hanmail.net & +358 45 224 7796).



mailto:artshinys@hanmail.net

Nuoren kokonimi ja puhelinnumero:
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Huoltajan kokonimi ja puhelinnumero:

Lapseni/huollettavani saa osallistua haastatteluun.

___Kylla Ei

Paivamaara ja paikka:

Huoltajan allekirjoitus:
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Appendix 4: Semi-Structured Dialogue-Styled Interview Questions

Dialogue-Styled Interview Questions

Questions related to the cards

1. Did the cards help you to learn about working life? How did the card game assist you in
understanding working life skills better? What elements were good? Choose five best
elements from the list;

__Pragmatic and long-lasting cards
__Peer group

__Clear language
__Listening/humorous/active facilitator
__Cooperation

__Listening

__Togetherness

__Fun card game activity
__Participation

__Art

__Pictures

__Colors

__Others

2. How did learning working life skills by using cards feel? Do you feel that you are able to
use the cards in the future? How would you use them and with whom? If not, why not?

3. What were the differences of learning working life skills between Plan’s project and
the card materials?

4. What other ways or methods could be used to understand working life related infor-
mation? Do you have any creative ideas?

Questions related to case management to find out young people’s needs and strengths

5. A case manager is a client-oriented professional, with whom you would have individual
one-on-one meetings where the professional listens to your in-depth stories and
where you discuss your life-concerning matters on a deeper level. Through this process,
he/she can design service plans tailored to your needs and strengths. Would this per-
son be helpful in expressing your needs, strengths, opinions and so on? Do you think
you would benefit from having one?
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6. When was the last time you tried something meaningful or memorable? What was it?
What was the purpose and goals of it? Why is it an important part of your life?

7. How do you see yourself as a person? What kind of a person are you? What kinds of
strengths do you think you have? Do you have had people telling you that you are
good at something? Did you find some repeated positive comments from them? What
was it? (Recognizing one’s own unique strengths)

8. What things make you happy or laugh? When was the last time that you truly enjoyed
something? With whom? Are you happier with people or by yourself?

9. Do you have a dream, which you have been thinking or planning for a long time that
you would achieve it someday? What is it? Why you were not able to make progress
with the dream although it is important for you? What were the barriers that kept you
from achieving it? In which field are you proud of yourself and are able to do better
than other people?

10. What does 'hope’ mean to you? In what situations is it relatively easy to maintain hope?
Where else is it more difficult? What measures or things would help you to maintain
hope for the important things in your life? (Taking care of one’s hope and using oppor-
tunities)

11. When was the last time that you celebrated something? Parties? Achievements? Acti-
vities?

12. Do you have thinking barriers that limit you from trying something new? What are
they? How would your life be changed if you those obstacles disappear?

13. Have you been a part/member/participant of a group/activity/gatherings? Are there
any groups that you would like to participate in the future?

Questions related to young people’s social life in Finland

14. What does the word ‘immigrant’ mean to you? How does that word sound when peo-
ple say the word? In which situations does it sound offensive? What would be a neu-
tural term, if you have an idea? Are there other Finnish words that you are not fond of
hearing?

15. In which situations or with what things in life do you need support?

16. Do you have something to say to the instructor (=YeSeong Shin)?
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Appendix 5: Certificate of Internship at Plan International Finland

Plan International Tel: +358 (0)2 68 68 800
Suomi Email: info@plan fi
PLAN Kumpulantie 3, 8, krs, plan fi
INTERNATIONAL 00520 Helsinki, Finland twitter.com/plansuomi
facebook.com/plansuomi

HARJOITTELUTODISTUS

Yeseung Shin on suorittanut harjoittelun Plan International Suomen
maahanmuuttajahankkeissa 9.9. - 8.12.2017.

Shinin tehtaviin ovat kuuluneet mm seuraavat tehtavét:

Matkalla-hankkeen vuoden 2016-2017 nuorten loppuhaastatteluihin osallistuminen,
Matkalla-hankkeen vuoden 2017-2018 nuorten alkuhaastatteluihin osallistuminen,
Matkalla-vertaisryhmiin osallistuminen apuohjaajana ja nuorten voimaantumisohjaajana,
jolloin Shin on erityisesti pyrkinyt |6ytamaan nuorten vahvuuksia dialogin kautta
sosiaalityéntekijan nakékulmasta

- Matkalla-materiaalin suunnittelu ja toteutus: erityisesti visuaalinen ilme

- Muuttajat! -demokratiakasvatushankkeen Nuoret toimijat —ryhman kokouksiin
osallistuminen ja nuorten tyéskentelyn fasilitoiminen, Muuttajat!-nuorten alku- ja
loppuhaastatteluihin osallistuminen seka nuorten ryhmien fasilitointiin osallistuminen
apuohjaajana
Slush-tapahtumaan osallistuminen: Planin standilla esittely- ja edustustehtavat:
esittelyssa Sheboard ja Solar Media Backpack

- Planin eri tiimien kaannostehtavat (suomi-englanti)

- CRM-jarjestelmaan vastauspohjien toteutus ja tietojen systtaminen

- muut maahanmuuttajatiimin avustavat tehtavat

Yeseung Shin on hoitanut kaikki tyétehtavansa erittdain hyvin. Hanen tybotteensa on
ollut aktiivinen ja positiivinen. Hanen tapansa kohdata projektien kohderyhmiin kuuluvia
nuoria on rohkaiseva ja hanelld on kyky kannustaa nuoria |6ytaméaan itsestaan uusia
puolia. Shin on tiimin jdsenena rakentava ja tyétoverit huomioon ottava.

Voimme suositella Yeseung Shinia kaikkiin vastaaviin ja vaativampiinkin tehtéviin.

Helsingissa 8.12.2017

N\
M
Ossi Heinénen Hanna Nurmi
paasihteeri Maahanmuuttajatyon paallikké
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