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The objective of this functional thesis was to produce an early developmental handbook for a 

foundation Mi Casa en Ipauratu. Mi Casa en Ipauratu functions in a few impoverished areas 

and villages in the Caribbean coast in Colombia. The handbook was to introduce the Finnish 

national curriculum for their early childhood education through activities and games. 

 

Through current children early developmental theoretical studies and observations in Colom-

bia the chosen activities and games to the handbook were decided. Factors in deciding the 

activities were adaptability, usability and minimal to low cost needs. Visuality in the hand-

book was based on the cultural norm which is more colorful and livelier than in Finland. 

 

Implementation phase in Colombia had to be cancelled due to the Covid-19 pandemic. As a 

replacement an evaluation from Finnish professionals and Colombian professionals was con-

ducted.  

 

Conclusions without the possibility of in person implementation were promising. The evalua-

tion results from professionals regarding the handbook indicated that it was clear with its in-

structions and the layout was welcomed. Introduction of new activities and games to children 

regardless of their culture was considered welcomed. The possibility of using the handbook 

with minimal costs was considered a positive aspect. 
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Tämän toiminnallisen opinnäytetyön tarkoituksena oli tuottaa varhaiskasvatuksen käsikirja Mi 

Casa En Ipauratu-järjestölle. Mi Casa En Ipauratu toimii muutamissa vähävaraisissa kylissä Ko-

lumbiassa Karibian meren rannikolla. Käsikirjan tarkoituksena oli esitellä Suomen varhaiskas-

vatusta toiminnan kuten leikkien ja aktiviteettien avulla. 

 

Ajankohtaiseen varhaiskasvatukseen perehtymisen ja Kolumbiassa toteutetun tarkkailun 

avulla valikoitiin käsikirjaan soveltuvat leikit ja aktiviteetit. Valintaan vaikuttivat toteutetta-

vuus, käytettävyys sekä minimaaliset toteutus- ja hankintakustannukset. Käsikirjan visuaali-

suus toteutettiin kulttuurisen normin mukaisesti, joka on värikkäämpää ja eläväisempää kuin 

Suomessa. 

 

Toteutusvaihe Kolumbiassa jouduttiin perumaan Covid-19 pandemian vuoksi. Korvaavaksi to-

teutukseksi hankittiin arviointeja suomalaisilta ja kolumbialaisilta varhaiskasvatuksen ammat-

tilaisilta. 

 

Arviointitulokset varhaiskasvatuksen ammattilaisilta ilman henkilökohtaista toteutusta olivat 

lupaavia. Itse käsikirja oli arvioiden mukaan selkeä ohjeiden osalta ja ulkoasu oli tervetullut. 

Uusien toimintojen ja leikkien esittely lapsille kulttuurieroista huolimatta oli koettu tervetul-

leeksi. Käsikirjan käyttöönotto minimaalisen rahallisen panostuksen myötä oli nähty hyvänä 

asiana. 
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1 Introduction 

The thesis is based on the Finnish national curriculum for early childhood education and the 

framework for pedagogical activities within it. The areas of learning and the five ensembles 

within the Finnish national curriculum for early childhood education; the rich world of 

languages, many forms of expression, me and our community, I am exploring and functioning 

with my environment, and I grow, move and develop (Opetushallitus 2019, 84). 

The idea of doing a thesis occurred when doing a traineeship in Colombia and it was seen that 

childrens play is not considered as an educational possibility as widely as in Finland. 

Introducing variable teaching methods for children is beneficial for them. Therefore it was 

chosen that the thesis would be made in liaison with Mi Casa en Ipauratu, a foundation in 

Colombia. The handbook made in the thesis, would be introduced to and used with daycare 

aged children through the organization. 

The thesis is defined within the early childhood development aspects that were chosen into 

the handbook, 8 different individual ones based on: the rich world of languages, many forms 

of expression, me and our community, I am exploring and functioning in my environment as 

well as I grow, move and develop. The developmental aspects were chosen as the topics of 

the activities due their versatility. The value base of the Finnish national curriculum for early 

childhood education is; intrinsic value of childhood, the growth as a human, children’s rights, 

equality, diversity, the diversity in families and healthy and sustainable lifestyle. (Opetushal-

litus 2019, 20-21.) All actions are based within the values and they can be shown in multiple 

ways within the activities. 

Daycare / kindergrten age children were chosen as the target group due to the thesis being 

involved in the orientation in early development teaching, yet also since young children 

benefit from being exposed to various types of teaching in playtime or other type of 

activities. It helps children to start using different parts of their brain. 

Playing unsupervised without an adult guiding or aiding feeds the experience of 

complishments, of doing something correctly. Playing strenghtens the feeling of belonging to 

a group when playing with others and it connects to the sources of motivation. Hense the 

thesis’ functional part was chosen to be activities for and with children. (Järvilehto 2014, 

112-114.) 
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Figure 1: Thesis timetable 2020 

 

Assessment of the state and actions in Colombia was conducted in fall of 2019. Writing the 

thesis and handbook was made in spring and fall of 2020. Due to the situation with Covid-19 

pandemic, implementation with the activities could not be performed in Colombia and also 

the evaluation lacks the feedback from the implementation. The basis of a printable hand-

book was chosen due to ease of use. Many facilities in the rural areas in Colombia might not 

have the technical equipment nor the internet connection to access a website type guide or a 

pdf form. 

 

2 Mi Casa en Ipauratu 

Mi Casa en Ipauratu was founded by a hollandaise who had relocated to Colombia. As of 2019, 

she has resided in Columbia for 20 years. With the basis of the Columbian educational system, 

children whose parents can’t afford supplies or uniforms cannot attend kindergarten and later 

school. The foundation offers these for the impoverished ones in rural areas of Colombia in 

the Caribbean coastal region. The foundation also has a small school where children of learn-

ing or physical disabilities can attend, since Colombian school system does not cater to chil-

dren who cannot keep up with the normal learning schedule. (Mi Casa En Ipauratu.) 

Thesis idea

Searching theory 

January-March 2020

Implementation in Colombia

March-May 2020 CANCELLED 

due to Covid-19

Writing process

April-October 2020

Traineership in Colombia

October- December 2019
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The foundation also tours the homes of severely disabled children and brings them, and their 

families supplies what they might need, for example food or something that might brighten 

up the child’s day. In partnership with another foundation Mi casa en Ipauratu is also involved 

at a day center for children in the city of Galapa. In the day center children can use the com-

puters, play games and there are mandatory lessons as well. Children go to school either in 

the morning or after lunch so the other half of the day children can attend the day center. 

(Mi Casa En Ipauratu.) 

Mi Casa en Ipauratu foundation operates in several villages, biggest has about 10000 inhabit-

ants and the smallest only a few thousand. The actual workers in the foundations have local 

professional education. The foundation does rely on international volunteers and trainees for 

more extra hands and English lessons when they don’t have any qualifications, but with peo-

ple who are qualified can do more and get involved in the planning stages of the children’s 

days. (Mi Casa En Ipauratu.) 

3 Introducing the Finnish national curriculum for early childhood education 

Early childhood education in Finland is protected by law and it is available for all children 

regardless of their parents financial situation. There is a nation wide curriculum that must be 

followed and eacy city makes their own more specified curriculum and each kindergarten 

makes their own. Parents and others can see and read them online to see how the national 

curriculum is followed. For some kindergarten there different emphasis such as nature or 

science. Kindergartens make a yearly curriculum for each child to acknowledge the childs 

current development level and the needed educational focuses for the upcoming year with 

the childs parents. 

A childs learning path from the kindergarten phase continues in school. One year of preschool 

in Finland is divided daily, between time in a school and daycare, full time in a school or full 

time in a daycare. This variety is due to children being able to get used to the more 

structured days in a school.  

Pedagogical activities are divided into transversal competences in the Finnish national 

curriculum for early childhood education. Children should be taught starting from a young 

age, age appropriately, to think and learn as well as participate in decision making and being 

involved. Starting from a young age, children can be introduced with giving for example two 

options of what to play with or what to do. Giving too many options for a child might be too 

overwhelming. (Opetushallitus 2019, 26.) 

With childrens daycare it is important to consider all aspects in caring and teaching the child. 

Part of that is understanding the pedagogic aspects of the adults actions. Bathroom breaks 
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can be teaching moments also, for example with hygiene and how to wash hands, and why is 

it important to disregard trash properly. Quality pedagogics will ultimately lead to a more 

affluent child that has more learning capabilities (Parrila & Fonsén 2017, 26).  

In an environment where there are permanent and short term adults interacting with children 

with different kind of qualifications, leadership comes even more critical. Pedagogical 

leadership is shared among teaching staff and it needs adequate timing resources (Parrila & 

Fonsén 2017, 29). 

Playing regarding childrens learning in important. Playing helps brains develop new 

connections, intensive focus makes the brain activate more constantly (Järvilehto 2014, 120). 

The important factor in development of childrens playing is the proper guidance of adults. In 

regards to giving ideas what to play and also being involved in the playing and questioning and 

adding different aspects to the play. Providing a versatile environment advances the childs 

learning (Järvilehto 2014, 203). 

 

3.1 Childrens developmental levels 

When thinking about children developmental levels, their basic needs need to be taken into 

consideration. A good model for understanding basic needs is the SCARF-model (Rock 2009). 

In the SCARF-model social threats and rewards are explained and the reasoning behind why 

some situations makes children move away or towards the situation. The reasonings are ex-

plained by S=status, C=certainty, A=autonomy, R=relatedness, F=fairness. With children when 

teaching them, the SCARF-model explains their reactions from an early on age. Status is 

something that children are conscious about from an early age on. Children desire a certain 

level of status and appreciation from their peers as well as from teachers. Children are con-

scious of the appreciation they receive from others from an early age on. Childcare educators 

should find out and determine a child’s own strengths and interests and encourage the child 

to utilize them in order to validate the child’s feeling of being important and capable. (Kan-

ninen & Sigfrids 2012, 20-21.) 

Playing is one of the sources of a child’s development. Play is in the center of the strategy in 

early childhood education. From a child’s perspective playing is not a conscious learning tool. 

Playing is a way to be, live and perceive the world. In pedagogical activities there are options 

to build worlds with drama, improvisation and fairytales. All these aspects build a child’s de-

velopmental levels. It is important for the educational staff to observe and document a 

child’s play. Due to documentation it is possible see the child’s development and plan future 

steps for desired developmental goals and achievements. (Opetushallitus 2019, 38-39.) 
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Understanding the extensive competences within children is important since children’s devel-

opmental levels are comprised of various competences. Extensive competences include 

knowledge, skills, values and attitudes and it is important to consider all of the competences 

when valuing the developmental levels. The competences develop in children in various times 

and differ in each child. When the competences are nurtured, they develop the child into a 

knowledge crossing and combining individual. (Opetushallitus 2019, 23-24.)  

 

3.2 Pedagogical values 

The foundation of pedagogical values in the Finnish national curriculum of early childhood ed-

ucation is based upon the self-worth of childhood, growth as a human being, children’s rights, 

equality, diversity of families and healthy and sustainable lifestyle. Self-worth of childhood is 

the basis in early developmental education due to its task is to protect and promote children 

right to a good and safe childhood. Growth as a human being ravels from the basis of life’s 

longevity, respect of human rights and the sanctity of dignity. (Opetushallitus 2019, 20.) 

A child has their right to express themselves, their opinions and thoughts and to be under-

stood through the ways of their expression. Every child has a right to good education, care 

and positive feedback. Children have their right to play, learn by playing, and get joy of their 

new discoveries as they form their opinions of themselves. Every child has a right to be a part 

of a community and a group. Children have the right to get diverse knowledge, handle their 

emotions and conflicts, while they try and experiment on new things. (Opetushallitus 2019, 

21.) 

Equality, parity and diversity are a part of early childhood development education since it 

should foster the society’s democratic values. A child must have a possibility to develop their 

skills and make choices regardless of their gender, origin or cultural background. The diver-

sity of families should be met with professional, open and respectful manner regarding their 

different languages, cultures, beliefs and religions. Children’s family identities should be sup-

ported in a way that makes a child feel their family is valuable. (Opetushallitus 2019, 21.)  

Healthy and sustainable lifestyle is part of early childhood development educations mission. 

Children are offered opportunities to develop their emotional skills. In early childhood devel-

opment education recognition and obedience in sustainable lifestyle in a way that social, cul-

tural, economic and ecological aspects are considered. (Opetushallitus 2019, 21.) 
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4 Early childhood developmental services in Colombia 

Colombia is a South American country of extreme opposites. In Colombia there are extremely 

wealthy people and extremely poor people. There are hustling metropole cities with millions 

of residents and many small villages in rural areas that are self-sufficient. Colombia still suf-

fers from conflict, war with drugs and the aftermath with FARC (The Revolutionary Armed 

Forces of Colombia). 

Colombian early childhood care system officially offers an institutional model to children be-

tween the ages of 2 to 5 years and nursery is offered to boys and girls between the age of 6 

months to 2 years. The model offers different spaces to promote and enhance comprehensive 

development of early childhood through art, literature, games and exploring of the environ-

ment as well as a balanced diet. (ICBF 2020.) 

Primary school begins at the age of five in Columbia. Professional daycare or kindergarten are 

often private, or church owned establishments. Daycares that simply take care of the children 

while their parents work are more common. (Hoek 2019.) 

In Colombia as well as in other countries it can be difficult to attract skilled professional to 

work in remote and rural areas with low public salaries. In Colombia rural areas sometimes 

can rely on foundations and other non-profit organizations to provide for example day care or 

education for different aged children. In Finland due to the social service system the case is 

different. Finland’s social service system is very different from majority of the worlds sys-

tems. 

The OECD, Organisation for Economic Co-operation and Development, has PISA, The Pro-

gramme for International Student Assessment. PISA is an assessment for 15-year-old students 

that is held in over 80 countries worldwide. Even though it assesses students older than the 

thesis target group it provides valuable insight of what is the cultural norm. Children are be-

low average in the tests result, yet they are happy with their lives, expressed positive feeling 

and the children were not afraid of failing. (PISA 2018 COL.) 

5 Understanding and utilizing different cultures within teaching 

Throughout different cultures, different pedagogical styles are being used. Studies have 

shown that play and imagination is an important part of a childs learning process (Pramling 

2019, 43). It is beneficial for the child when we utilize different aspects in teaching. 

In early development education in Finland a childs language and culture indentity and self-

esteem development is supported (Opetushallitus 2019, 50). Yet all children are different 
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from each other. Children that are related or even twins are still different. It is important to 

remember this when dealing with cultural differences, since not all children or people fit into 

the cultural standards or stereotypes. Understanding a childs culture is only a part, it is  

important to understand that the child is foremost an invidual. (Malinen 2019, 21-25.) In 

daycares and kindergartens making posters on the wall with different languages can be 

helpful for learning languages as well as making different cultures more acceptable (Malinen 

2019, 57). 

The culture of movement in Colombia is different from Finland. In Colombia it is common and 

“normal” for everyone to dance. In Finland dance is still unfortunately considered a “girl” 

thing. Freedom of movement is very important and can provide a great platform for educa-

tion. Hierarchies are viewed differently in this these two countries. Whereas in Finland it is 

normal to call a boss or a teacher by their first name, in Colombia they are called by sir 

/ma’am. This reflects also in early education where the teacher/student relationship is dif-

ferent due to the nurturing side of the relationship. The benefits of introducing a more func-

tional early developmental education to Colombia precedes the overall culture of Colombia, 

it being livelier than in Finland. As playing produces joy to a child and it creates more motiva-

tion for learning and discovering, creating a space where children can ponder the world is im-

portant (Opetushallitus 2019, 22-24). 

In the latin culture respect is one of the main drives in parenting and other aspects of life. 

Respeto is manifested in several domains, including obedience to authority, deference, deco-

rum, and public behaviour (Incorporating the Cultural Value of Respeto Into a Framework of 

Latino Parenting, 2015). The culture may withhold the child in behaving true to themselves as 

they need to obey as is. Children with different interests may be discouraged in following and 

pursuing them. The culture is also helping children in the long run since adult’s obedience to 

authority figures is expected and mandatory in most cases as towards the governing bodies. 

(Incorporating the Cultural Value of Respeto Into a Framework of Latino Parenting, 2015.) 

With the Latin culture, the level of parenting regarding authoritative methods is linked to 

how widely the children see the world and weather they are interested in their surroundings. 

This comes with if they were allowed to ask why. In the study the families that were very au-

thoritative the children did not possess the needed attributes to when transferring to school 

from kindergarten. Children were then taught in school to ask questions and to ponder. (Test 

of a cultural framework of parenting with Latino families of young children, 2011.) 
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6 The handbook 

An important thing to keep in mind when creating a learning ensemble is the goal. What is 

the aim, what and how should children learn, what should be accomplished and with whom? 

(Cantell 2015, 33). The main focus was to introduce the Finnish national curriculum for early 

childhood education to Colombia through a Colombian foundation. The versatility of the cho-

sen activities, that would represent the idea of how early childhood education is perceived in 

Finland, was deemed adequate. 

Activities with larger groups, small groups and individual tasks from the teacher helps chil-

dren with the sense of community and belonging. Relationships with other children aid chil-

dren and motivate them. Small group activities help children feel more secure and build up 

trust. Individual tasks from the teacher form a relationship with the child and aids the listen-

ing and facing part of their relationship. (Marjanen, Marttila & Varsa 2013, 84-85.) 

Early childhood education is important in all aspects of the child’s development. In an envi-

ronment, where families or societies might not have that many possibilities or resources for 

extracurricular activities as some in the western countries, it is important to create an en-

couraging environment and introduce children to no cost or minimal costs activities, which 

they could be able to perform at home also. This can create a more positive attitude towards 

learning among children. 

The activities in the handbook were chosen to be presented with what, how and why – angles 

due to their simplicity and understandability. Minimizing confusion with the content is easier 

to accomplish when instructions are kept simple. Especially when there might be language 

barriers or difficulties among the handbook readers. 

The made handbook is for teachers and volunteers that work for the foundation and in their 

daycare and is based on the Finnish national curriculum for early childhood education due its 

versatility in transversal competences presented. When writing the handbook, it was im-

portant to keep in mind who is it written for. The audience should be considered in the writ-

ing process. In the handbook the two audiences, adults and children are considered. (Harper 

2016, 25). 

The pedagogical activities are divided in transversal competences into five different catego-

ries, thinking and learning, cultural competence, interaction and self-expression, taking care 

of oneself and managing daily life, multiliteracy and competence in information and commu-

nication technology as well as in participation and involvement. The chosen learning areas for 

the handbook tie together the competences to form a balanced pedagogical frame. (Ope-

tushallitus 2019, 36.) 
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Giving examples of activities to do with children that improve their skills in certain areas as 

presented in the early developments’ pedagogical actions in Finland within education, teach-

ing and care is important. How the learning and wellbeing of a child will continue more posi-

tively as the child will learn, experience, act, participate, play, move, explore and express. 

The thesis was reduced into a manageable amount of areas that were seemed most needed 

within the children in Colombia. Areas in visual, mathematical and motoric skills. 

A study has shown the correspondence between motor competences and possible obesity. This 

is due to lack of physical activities within preschool aged children. Adding physical elements 

with activities that need to be combined with motor skills is important in children’s develop-

ment. (Bianco 2019, 47-48). 

People in the world today might not be active enough today since electronical devices are 

becoming more common. Inactive parents may raise inactive children. It is important to 

introduce children to physical activities through play and fun from an early age on. Aim is to 

improve childs physical movement, cognical skills as well as getting positive experiences 

when children are using their own bodies. (Sääkslahti 2018, 153-154.) Physical education is 

part of childrens overall well-being. Part of physical education is the development of the 

childs emotional and social skills. (Sääkslahti 2018, 111.) 

 

6.1 Structure 

As the foundation operates in Colombia, where the first language is Spanish, Spanish language 

was chosen to be in handbook. Some of the teachers working for the foundation might not be 

fluent or familiar with English language. The foundations volunteer might be the opposite. 

Therefore, it was chosen to present the handbook in both languages with one spread in the 

handbook showing both languages. This way it can be easier to pick up a few words or phrases 

for the adult reader in the language they are not fluent in. 

Even though children in the early childhood education phase might not be able to read, it is 

important to comprehend that there are different languages in the world. As the functional 

part of thesis, the handbook is made more towards the teachers and possible other adults to 

read for the children, it is also important to be language conscious and develop children’s vo-

cabulary with a possible second language. (Helsingin varhaiskasvatussuunnitelma 209, 30-31.) 

The education and upbringing are also location based in more ways that merely culturally. For 

example, in one of the activities there is a possibility to choose either a photo picture for the 

children to study or a wall picture. This is due to the fact that in the region, it is common to 

paint the outside walls of houses, with colourful pictures. (Cantell 2015, 41.) 
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One of the factors of designing learning activities is the children’s possible active role in 

them. Children should be given the time to think and process and discover new things that 

they could be able to use in their future. In the group activities children may be able to uti-

lize their skills which they have learned elsewhere. (Cantell 2015, 32-33.) 

 

 

Figure 2: Page 4 in the handbook 

The visual of the handbook was created with a free online tool called Canva due to its wide 

range of possibilities with pictures, background and text. The handbook was made in the in-

tent of that it would be fun and engaging to read and study, for the adult and for the child. It 

is understood that this creates a gap with the possibilities within its usage.  

 

6.2 Handbook activities 

Rich world of languages: A child’s developmental linguistic identity involves memory and vo-

cabulary and also interactions skills (Opetushallitus 2019, 41).  A memory card game includes 

these aspects informs of a game. Children by nature are curious about languages, texts and 

cultures. It is important to harness this curiosity since it is also connected to a child’s interac-

tion skills (Opetushallitus 2019, 40). 

Diverse forms of expression: Movement and understanding of different sounds enable chil-

dren’s learning, interpreting and creating in the artistic world. A child’s thinking and learning 
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skills are developed within. The ability to imagine and create imaginaries are apparent in the 

evolvement of the child’s ethical thinking (Opetushallitus 2019, 42). 

Me and our community: The concept of making something usual transform into something dif-

ferent is intriguing to children. Experiences with their bodies develops children into being 

more active participants in the learning process. (Opetushallitus 2019, 21.) It is important to 

create learning environments in where the children have the possibility to learn within their 

bodies (Opetushallitus 2019, 81). 

Exploring and interacting with my environment: One of the agendas in early development ed-

ucation is giving a child the readiness of observe, structure and understand their environ-

ment. Children should be guided to explore and act in their surrounding and in the nature. 

The learning environments created should allow the children to expand their mathematical 

thinking in a positive way (Opetushallitus 2019, 46). 

I grow, move and develop: Obstacles are a challenge that every child approach differently. 

Whether it is, trying to get thought the course as quickly as possible, or to analyse the sur-

faces to prevent possible down falls, children from an early age might have significantly dif-

ferent approaches. Obstacle courses are also training the eye to see details, and that is bene-

ficial regardless of a person’s age.  

 

Figure 3: Page 18 in the handbook 

Story crafting is a method that is commonly used in Finland. In the method an adult writes 

down a child’s story exactly how they describe it, without giving feedback to the child. In an 

inclusive function culture, the children’s participation is being reinforced. A child’s 
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participation in being reinforced with a child’s sensitive encounters and positive experiences 

of being heard and seen. (Opetushallitus 2019, 30.) 

 

6.3 Additional activities 

Some of the activities might be totally new to the teacher reading them, therefore extra ac-

tivities were created that can keep the child engaged while the teacher studies the activity 

on hand from the handbook. Finding the age example is a good activity for any kindergarten 

aged child.  Also finding the age example will engage children in visual learning as well as 

number learning.  

In the handbook each activity includes a question on the bottom of the page referring to the 

chosen background. The backgrounds are different in each activity. The questions were cho-

sen due to their versatility. Questions are presented in the appendix. 

7 Implementation  

Original plan for implementation, feedback and reviewing of the handbook was planned for 

spring 2020 but was forced to be cancelled due to the Covid-19 pandemic. Second implemen-

tation plan was made at the beginning of the pandemic yet unfortunately the plan had to be 

cancelled due to lack of participants with possibilities of internet usage regarding receival of 

instructions, the actual handbook or the possibility of sending feedback. 

 

7.1 Original implementation plan 

Original implementation plan was to perform the activities one activity per day on site in Co-

lombia. Teachers and volunteers would have been among the children so they would see first-

hand how to perform the activities. Feedback would be collected after each session from the 

teachers, volunteers and the attending children according to their age and abilities. After all 

of the activities, a larger feedback session was to be planned. The questions for the feedback 

and review were not decided on when the Covid-19 situation forced the cancellation. 

The roles within a group are combinations of social and personal aspects (Kopakkala 2011, 

108). In the original implementation, the prior intern would act as the main teacher. The 

change of roles needs to be acknowledged in order to avoid any confusion with the real 

teachers of the implementation location. As the children might project the participating 
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adults feelings as their own, it is important for the adult participating in the activities to 

keep neutral and open minded (Opetushallitus 2019, 28). 

 

7.2 Second implementation plan 

Second implementation plan included individual volunteers with their children who agreed to 

implement the handbook activities within their homes. Giving virtual instructions and working 

as a team can create more miscommunication since the interaction between the individuals is 

only on the surface level. Small nuances, body language and gestures are missing for the com-

munications and the information delivered can be mainly in writing. (Kopakkala 2011, 34.) 

Instructions would have been given to Colombian individuals remotely for the implementa-

tion. As the implementation was planned for parents and their children to perform, it is im-

portant for the parents to be conscious of their children’s capabilities in order to advice the 

activities at a level which the children have a possibility to succeed. Given the fact of re-

motely sending the instructions there might be difficulties or differences in performing some 

of the activities. This might be the case even if it is not mentioned in their evaluation and it 

would have been considered in the ethics parts of the thesis. (Marjanen, Marttila & Varsa 

2013, 122-123.) 

8 Evaluation and ethics 

The original evaluation plan included feedback from the in-person implementation and a writ-

ten review from the foundation. Unfortunately, both were forced to be cancelled due to the 

Covid-19 pandemic. Second evaluation plan was to collect an extensive review from the foun-

dation due to the lockdown measure in Colombia but unfortunately that was also forced to be 

cancelled due to the Covid-19 pandemic. Third evaluation plan included evaluation from Finn-

ish early developmental education professional and Colombian individuals and their children. 

Fourth and final evaluation plan was to collected evaluation from Finnish and Colombian pro-

fessionals. 

 

8.1 Evaluation plan and methods 

Evaluation methods were all performed remotely. The written evaluation includes a SWOT-

analysis and evaluation from Finnish early childhood education professionals as well as Colom-

bian professionals who all evaluated and reviewed the written handbook. 
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A SWOT-analysis was made for the handbook in order to discover its potential. A SWOT-analy-

sis includes strengths and weaknesses, presenting the internal factors as well as opportunities 

and threats which present the external factors that are ought to be possibilities. A SWOT 

analysis can be used in developing an organization or simply helping in decision making. 

(Probert 2015.) 

It is important to decide what do you want to evaluate prior to deciding the questions for the 

evaluation, too wide questions might not produce the desired answers. An evaluation is a 

method to keep track of one’s actions, if the operations are actually producing what was in-

tended to. Evaluation can also be used as a part of developing operations. (Opetushallitus 

2019, 61.) 

The factors the making the evaluation questions included theoretical clarity, how well the ob-

jective was met, clarity, adaptability, usability and visual look of the end product as well as 

open comment section. Review and evaluation was asked from early childhood education pro-

fessionals from Finland and from Colombia. Finnish professionals were chosen due to the fact 

of them being familiar with the national core curriculum for early childhood education and 

care. And during the planning phase it was considered that they could provide valuable in-

sights from the Finnish perspective. Questions for the evaluation are presented below. 

What is your profession, LTO or childcare nurse? Do you have experienced early childhood ed-

ucation in any other country? If yes, please elaborate if you will. Did you understand the in-

structions? Do the chosen activities present well the Finnish early childhood education? How 

do you feel about the extra tasks? How do you feel about the layout? Do you feel that the 

handbook is usable? Do you think the activities require monetary expenses? And the question-

naire included also an open comment section. 

 

8.2 Evaluation results 

The evaluation results include the result from the SWOT-analysis. SWOT-analysis was made 

regarding the actual handbook. Evaluation results include also the written evaluations from 

the Finnish and Colombian professionals.  

 

8.2.1 SWOT-analysis 

SWOT-analysis was chosen due to its simplicity regarding the base of the thesis, the hand-

book. SWOT-analysis was made after the completion of the handbook. SWOT-analysis could 

also be utilized after a period of using the handbook.  
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Strengths 

o Introductions of new approaches 

o Simple instructions 

o Bilingual instructions 

 

Weaknesses 

o No implementation of the activities 

o Remote evaluation 

o Bilingual instructions 

 

Opportunities 

o Wider use possibilities in various lo-

cations 

o Wider use possibilities with chil-

dren’s ages 

o Children can recreate activities at 

home 

 

Threats 

o Some activities require purchases or 

making of objects 

o Wider use presents possibilities of 

misinterpretation 

 

 

Figure 4: SWOT-analysis 20.4.2020 

The results in the SWOT-analysis indicate that the handbook can be utilized in a wider setting 

that it was originally made for. Wider usage poses possible threats for misunderstanding. Mis-

understandings can be from cultural differences. 

 

8.2.2 Evaluation results from Finnish and Colombian professionals 

Evaluation results were received from one Colombian professional and three Finnish profes-

sionals. Considering the pandemic, the results were analysed from the small number of recipi-

ents. Finnish professional were 2 early education teachers and one early education nurse. Co-

lombian professionals educational background was similar to the early education teacher. 

Evaluation was received based on the questionnaire given to the professionals.  

Only one of the professionals had working experience with children in two different countries 

so evaluation was mostly done with limited knowledge of cultural differences. Evaluation re-

garding the visuality and font was taken into consideration and the handbook was slightly al-

tered into a more readable format. As the handbook is designed to be read in a printed form, 

usage with a small mobile device will make it appear more difficult to read. Usage is 
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recommended in a printed form or with a larger device, for example a laptop or a table com-

puter screen. 

Even though the evaluation results were received from a low number of people, the profes-

sionals were from different venues and do not work with each other so the results can be 

seen as trustworthy and were individually different from each other. 

All professionals evaluated the layout and its colourful world positively. Children’s engage-

ment was thought to be increased due to the visuality. The activities were credited in being 

creative and allowing children’s voices to be heard as well. Along with the possibilities of 

teachers own enrichment possibilities within the activities which used pre-existing items. 

One insight that I did not think about what the evaluation regarding group sizes. The evalua-

tor wrote that group sizes in the Finnish early developmental services is one of the factors 

why Finland has such a rich environment in the children’s early developmental services. As 

group sizing is different in Colombia, only some activities have preferences in group sizing. 

 

8.3 Ethics 

As the thesis process produces merely a handbook for new possible activities for early child-

hood education to be used in Colombia in a daycare facility, based on the Finnish national 

core curriculum for early childhood education and care, the reliability is not in question. The 

necessity of the thesis might be questioned. Other ethical questions might had arose during 

implementation phase in Colombia, but as it was cancelled due to the pandemic, no factual 

questions were able to arise. 

 

8.4 Conclusions and developmental factors 

The process of writing the thesis would have varied significantly if there was not a global pan-

demic yet given the circumstances, I am pleased with the end result. Having only scratched 

the surface in being in Colombia only for 3 months, it is yet to be seen how locals will take 

the handbook and its activities. I sincerely hope it at least gives new ideas to them. As there 

was no implementation the thesis merely includes the processes, theory and end result. With 

implementation the end result might have been different.  

In a cultural way Colombians might be more in tune and receptive towards these kind of ac-

tivities with children, yet there might not be the pedagogical know how on the benefits of the 

activities. The foundation the thesis was made for, might be able to utilize it with for 
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example fundraising as a proof of the foundations mission and the work they are doing. As 

with this modern age a lot of things can be written online without any validity. Further devel-

opmental aspects might include making activities books, making simple instructions of games 

for the foundation to be used. The lack of being able to access them via internet, which we 

are used to here in Finland, makes daily activities planning different for the foundations pro-

fessionals and volunteers.  
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Appendix 1: Handbook activities 

 

Rich world of languages 

A child’s developmental linguistic identity involves memory and vocabulary and also interac-

tions skills (Varhaiskasvatussuunnitelman perusteet 2018, 41).  A memory card game includes 

these aspects informs of a game. Children by nature are curious about languages, texts and 

cultures. It is important to harness this curiosity since it is also connected to a child’s interac-

tion skills (Varhaiskasvatussuunnitelman perusteet 2018, 40). 

What: memory card game in two languages 

How: Making two copies of each picture with explanatory words in English and Spanish. Other 

side is for example blank, all must look alike. Can be made with laminating, thick paper, or 

cardboards. 

Why: This will improve child’s comprehension of pictures and their meanings in the two lan-

guages as well as their memory in a form of a card game. 

Age group: 3+ 

 

Diverse forms of expression 

Movement and understanding of different sounds enable children’s learning, interpreting and 

creating in the artistic world. A child’s thinking and learning skills are developed within. The 

ability to imagine and create imaginaries are apparent in the evolvement of the child’s ethi-

cal thinking (Varhaiskasvatussuunnitelman perusteet 2018, 42).  

What: Game that involves movement and expressions of animals 

How: Children and teacher form a circle and each at a time make up sound and movement by 

an animal. Other children try to guess and then mimic. 

Why: Children learn about animals. Children learn to make different kind of sounds and move 

their body differently. Learning self-expression is important from an early age in a positive 

environment. 

Age group: 2+ 

 

Me and our community 

The concept of making something usual transform into something different is intriguing to 

children. Experiences with their bodies develops children into being more active participants 

in the learning process. (Varhaiskasvatussuunnitelman perusteet 2018, 21). It is important to 

create learning environments in where the children have the possibility to learn within their 

bodies. (Varhaiskasvatussuunnitelman perusteet 2018, 81). 

What: Making art that needs motoric skills from children 

How: Having the child draw their palm or adult draws and the child can color. Making a but-

terfly with two or four palm prints. 

Why: Child learns fine motor skills when drawing themselves. Learning to color within differ-

ent lines. Understanding that different things can create bigger ensembles. 
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Age group: 2+ 

Exploring and interacting with my environment 

One of the agendas in early development education is giving a child the readiness of observe, 

structure and understand their environment. Children should be guided to explore and act in 

their surrounding and in the nature. The learning environments created should allow the chil-

dren to expand their mathematical thinking in a positive way (Varhaiskasvatussuunnitelman 

perusteet 2018, 46).  

To be included in the handbook: Exploring the environment 

What: Day by day objects 

How: Teacher brings ordinary objects. Teacher picks two objects and shows them to children. 

Children can one by one try to guess which of the two objects are heavier, first by looking, 

then by touching.  Teacher will tell correct answer if the child does not know. 

Why: Improves children’s perception skills. Develops understanding of ordinary objects. Com-

parison between only two objects develops children comparison skills. Too many options is 

confusing to children. 

Age group: 4+ 

To be included in the handbook: Functioning in the environment 

What: Mission 

How: Visit to a local place, park, playground, or museum. Teacher gives each child a special 

task beforehand. While at the children can try to find something red, try to find an animal. 

Try to find a round object. 

Why: Exploring new territory, outside home and daycare broadens the child’s view of the 

world. Special tasks to individual children with strengthen the relationship with a child and 

the teacher.  

Age group: 5+ 

 

I grow, move and develop 

Obstacles are a challenge that every child approach differently. Whether it is, trying to get 

thought the course as quickly as possible to analyzing the surfaces to prevent possible down 

falls. Also training the eye to see details is beneficial regardless of a person’s age.  

Story crafting is a method that is commonly used in Finland. In the method an adult writes 

down a child’s story exactly how they describe it, without feedback. In an inclusive function 

culture, the children’s participation is being reinforced. A child’s participation in being rein-

forced with a child’s sensitive encounters and positive experiences of being heard and seen 

(Varhaiskasvatussuunnitelman perusteet 2018, 30.) 

What: Obstacle course  

How: Teacher builds an obstacle course of supplies already provided. Use tables, chairs and 

cushion or cloths to map out a path where children need to navigate age appropriately with-

out touching the floor. 

Why: Trains children motoric skills and reasoning and logical abilities. 

Age group: 2+ 
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What: Findings! 

How: Teacher presents children with a photo or shows a wall picture and children need to 

find things from it. Teacher asks children individually. How many children, how many have 

shirts, is one of the people in the picture taller than the left one, can children find flowers or 

round objects? 

Why: Teaches children problem solving skills and to think outside of the box 

EXTRA: Combine the activity with language learning and ask in English! 

Age group: 5+ 

What: Small group story crafting 

How: 3-4 children in a group. Children get to make up their own story which the teacher 

writes. Teacher does not correct children. Depending on the children’s age, they can also 

make pictures of the events. Teacher tells children when everyone’s turn is. 

Why: Children’s creativity and imagination should be encouraged. Story crafting is empower-

ing to children. Teachers validation and approval to the child is also beneficial in strengthen-

ing their relationship. 

Age group: 3+ 
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Appendix 2: Questions for the additional activities in the high color handbook 

How many flowers can you spot in the background? 

How many triangles can you spot in the background? 

What kind animals can live the background environment, in the cold and snow? 

What time of day could it be in the background? 

What kind of animals can live in the background environment?  

What kind of transportation can you spot in the background? 

How many windows can you spot in the background? 

What are the animals in the background? 

How many books can you spot in the background? 
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Appendix 3: The handbook 

 



M I  C A S A  E N  I P A U R A T U

LET'S GO
CHILDREN

VAMONOS
NIÑOS 
Handbook with activit ies for children

aged 2-6

El manual con actividades por niños

2-6 años

LAUREA UAS/IINA SALO/2020



Example

 age

Welcome
Based on Finnish national curriculum for early childhood education, the conception of

learning is comprised of various aspects in education, instruction and care of a child.

Children’s interests and needs ought to be considered, as do the transversal

competences. Learning areas together helps children grow as a whole. The learning

areas are rich world of languages, diverse form of expression, me and our

community, exploring and interacting with my environment and I grow, move and

develop. All of the learning areas are covered with the activities introduced in the

handbook. Theory is written in English in the thesis, which is available at

www.theseus.fi searching the authors name.

Each activity includes the WHAT, HOW,
WHY and example age and pictures for
guidance. All activities can be done
with any age children that need
practise for the specific skill area.

Each activity includes an example
age. The planets are located in
different places, can the children
find them? This tip is for 3+ year
olds. 

Each background also has a more
advanced task for 5+ year olds. You
can locate it in the bottom of the
page.

How many flowers can you spot in the background?



Basado en el plan de estudios nacional finlandés para la educación de la primera infancia, la

concepción del aprendizaje comprende varios aspectos de la educación, la instrucción y el cuidado

de un niño. Deben tenerse en cuenta los intereses y necesidades de los niños, al igual que las

competencias transversales. Aprendiendo diferentes áreas juntas a la vez, ayudamos a los niños a

crecer en conjunto. Las áreas de aprendizaje son un rico mundo de idiomas, diversas formas de

expresión y comunidad, donde explorando e interactuando con mi entorno, crezco, me muevo y me

desarrollo. Todas las áreas de aprendizaje se cubren con las actividades presentadas en este manual.

La teoría está escrita en inglés en la tesis, disponible en www.theseus.fi.

Cada actividad incluye el QUÉ,
CÓMO, POR QUÉ y ejemplos de edad e
imágenes como guía. Todas las
actividades se pueden realizar con
niños de cualquier edad que
necesiten práctica en un área de
habilidad específica.

Cada actividad incluye un ejemplo de
edad. Los planetas están ubicados en
diferentes lugares,¿pueden los niños
encontrarlos? Este ejemplo espara
niños de más de 3 años.

Cada área también tiene una tarea más
avanzada para niñosde más de 5 años.
Puedes ubicarlo en la parte inferior
de la página. 

¿Cuántas flores puedes ver en este escenario?

Bienvenidos

Ejemplo

edad



 !"#$%&!#'($)*#(+#),-./,."0

 !"#

!$ 

 !%

 ! "#$  %&#'  (& !  )*  +,"  -&*(.&(!/

 &0)*(  +,"  %"1)!/  "2  !&%3  1)%+.#!

,)+3  !41-&*&+"#$  ,"#'/  )*  !*(-)/3

&*'  /1&*)/3 !  "+3!#  /)'!  )/  2"#

!4& 1-!  5-&*0 "  &--   ./+  -""0  &-)0! !

%&#'/  %&*  5!   &'!  ,)+3  -& )*&+)*( "

+3)%0  1&1!# "  "#  %&#'5"&#'/ !  +!&%3!#

%&*   &0!  +3!  %&#'/  ,)+3  ')22!#!*+

%"-"#/ "  &*) &-/  "#  2"#  !4& 1-!

6!3)%-!/ !

+3)/  ,)--  ) 1#"6!  %3)-' #/

%" 1#!3!*/)"*  "2  1)%+.#!/  &*'

+3!)#   !&*)*(/  )*  +3!  +,"

-&*(.&(!/  &/  ,!--  &/  +3!)#   ! "#$

)*  &  2"#  "2  &  %&#'  (& ! !

3+

How many triangles can you spot in the background?



3+

¿Cuántos triángulos puedes ver en este escenario?
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What kind animals can live the background environment, in the cold and snow?



2+

¿Qué tipo de animales pueden vivir en el entorno 

de este escenario, y en el frío y en la nieve?
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What time of day could it be in the background?
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¿Qué hora del día podría ser en este escenario?
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2+

What kind of animals can live in the background environment?
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¿Qué tipo de animales pueden vivir en el entorno de este escenario?
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What kind of transportation can you spot in the background?
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¿Qué tipo de transporte ves en este escenario?
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How many windows can you spot in the background?
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¿Cuántas ventanas puedes ver en este escenario?
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EXTRA: Combine the

activity with language

learning and ask in

English!

What are the animals in the background?
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EXTRA: ¡Combina

la actividad con el

aprendizaje de idiomas y

pregunta en inglés!

¿Qué son los animales de este escenario?
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How many books can you spot in the background?
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¿Cuántos libros puedes ver en este escenario?
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What colors can you spot in the background? ¿Qué colores puedes ver en este escenario?
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