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Esipuhe — Férord — Foreword

B Haaga-Helia Porvoo Campus otettiin kiytt66n tammikuussa 2011 in-
tensiivisten suunnitteluvuosien jilkeen. Haaga-Helian pedagogisen strate-
gian ja muuttuvan toimintaympiristn ja opiskelijakunnan takia pedago-
giseksi lihestymistavaksi oli valittu tutkiva ja kehittdvd oppiminen.

Vuonna 2015 tutkivaa ja kehittivdd oppimista on sovellettu yli nelja
vuotta, miki on ollut oppimisen aikaa opiskelijoille, henkilostélle ja toi-
meksiantajille. Koska pohdinta, kehittiminen ja julkaiseminen kuuluvat
toimintaan, henkildsto tutkii oppimista ja kirjoittaa siité.

Nyt nimi tekstit julkaistaan, silld on hyodyllisti ja tirkedd jakaa ar-
vokas tyd. Kolme ensimmiistd artikkelia kisitteleekin tutkivia ja kehicti-
vid opiskelijaprojekteja, niiden kiytinteiti ja arviointeja. Kaksi viimeistd
artikkelia kertoo, miten tutkivan ja kehittdvin oppimisen viitekehyksessd
sihkoistetddn oppimista ja sen kohteita. Digitalisaatio on tdilld ja totta,
vaikka pienin askelin kerrallaan.

B Many of these articles are in English because the staff and the students
of Haaga-Helia Porvoo Campus are international and participate in con-
ferences and various forums. These texts are about inquiry learning and
how it is implemented and reflected. Digitalization is inevitable and part
of the development. This collection of articles is published to share all ex-

periences with the environment.

B Med denna essisamling vill vi tacka och hedra var langvariga och
omtyckta enhetschef, Lis-Marie Enroth-Niemi. Tack vare henne har

vi ett fantastiskt campus med forskande och utvecklande arbets- och
inldrningssitt, fin arbetsatmosfir och kreativitet. Kaikkea hyvii kesilld
2015 alkaville elikepiiville. Best of luck and many thanks, Lis-Marie
Enroth-Niemi! This collection is dedicated to you.

Porvoossa 22. huhtikuuta 2015
Reija Sandelin
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Inquiry learning in practice —
information sharing among
first semester tourism
students and supervisors

Annika Konttinen and Niina Moilanen

Abstract

B One of the applications of inquiry learning is problem-based learning
(PBL) and it is practiced by the Finnish Tourism programme at Porvoo
Campus. Students start with PBL-tutorials during their first semester and
get accustomed to information sharing from the beginning of their stud-
ies.

The aim of the study was to define and discuss the instances for infor-
mation sharing (studentstudent, supervisor-student, supervisor-supervi-
sor) inspired by PBL-tutorials.

The methods of the study were observation and content analysis of
written and oral sources relating to information sharing among students
and supervisors. The data consisted of over 120 tutorials and encounters
between 550 students and 10 supervisors over 11 first year semesters. The
data collection was carried out between the autumns of 2007 and 2012.

The results of the study indicated that PBL-tutorials provide a fruitful
platform for information sharing as they teach students important me-
ta-competences, such as meeting skills and an ability to engage in network
learning. Furthermore, tutorials encouraged all participants to interact

and share expertise in other situations as well.
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Introduction

Today’s employers value new kinds of skills when they look for potential
employees. It is no longer enough to be an expert in a subject, but one
needs to be in the possession of a whole spectrum of different meta-com-
petences. The megatrends of today, such as technological development,
demographic change and network organisations (Copenhagen Institute
for Future Studies, 2006) mean that people need to be in command of en-
tirely new competences. In order to provide students with the skills need-
ed in the information society, Lonka, Hakkarainen & Lipponen (2004)
among other scholars, have developed inquiry-based learning which is a
collaborative method used in both basic and higher education. The ped-
agogical strategy of HAAGA-HELIA University of Applied Sciences in
Finland is inquiry learning and the degree programmes at Porvoo Cam-
pus have taken the issue even further and based their curriculum on the
following four meta-competences: project management, research and
development, coaching, creative problem solving and innovation. (HAA-
GA-HELIA, 2011; HAAGA-HELIA, 2010.) One of the applications of
inquiry learning in use on the Campus is problem-based learning (PBL).
PBL-tutorials are not a new approach at HAAGA-HELIA. In fact,
they have been practiced in different degree programmes for years, and
Porvoo Tourism programme got its training from the Degree Programme
in International Business in Helsinki during the time the university was
still called Helia. Porvoo supervisors got really interested in and enthusi-
astic about the method and developed it to suit their own aims. First, it
was introduced to the second semester students, but it was not an instant
success among students who had already become familiar with another
style of learning during their first semester studies. As the Tourism DP
began with a new curriculum during the autumn of 2007, the PBL-tu-
torials were introduced already to the first semester students. As it was a
new school and a new method at the same time, it was much easier for
students to embrace it. In fact, the success rate of the PBL-tutorials has
been rather phenomenal. Throughout the semesters since the autumn of
2007, an average of 1-2 students out of 40, i.e. less than 5 percent, have
not enjoyed the PBL-tutorials. However, they, too, have acknowledged
that the tutorials have taught them valuable skills. Of course, as years and
semesters have gone by, supervisors have also learned more about their role

in tutorials and have become more experienced as supervisors. Without a
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doubt, that has made an impact on the learning experience of the students
as well.

The way HAAGA-HELIA Porvoo Campus interprets inquiry learning
includes the following six phases (]. Ritalahti, presentation, September 6,
2012):

1. Setting up the development task
Building up the goals and content
Agreeing on theoretical framework
Working together to build knowledge
Reflection

o v kA WN

Knowledge sharing

As can be gathered from the above, a core value in the HAAGA-HELIA
Porvoo Campus curriculum is information sharing, which takes place
between students and supervisors. Although there are several studies of
inquiry learning, there has been a lack in research regarding the implica-
tions and instances of information sharing. As networking has become
such an important factor in today’s society, new ways of sharing and col-
laboration are worth a closer look.

Therefore, the aim of the study is to define the instances for informa-
tion sharing (student-student, supervisor-student, supervisor-supervisor)
inspired by PBL-tutorials. The main research question is: What are the
instances of information sharing inspired by PBL-tutorials? In addition,
the following question was studied: Do the tutorials encourage partici-
pants to interact outside the actual tutorial sessions? The focus group of
the study consists of first year Finnish tourism students at HAAGA-HE-
LIA Porvoo Campus.

Literature review and
conceptual approach

As stated by Muukkonen, Hakkarainen & Lakkala (1999), Hakkarain-
en et al. (2004) and Hakkarainen, Lonka & Lipponen (2004), inquiry
learning provides students with a possibility to take responsibility for their
own learning, while giving them a chance to construct new knowledge

by tackling and solving authentic problems from the real world. This type
of learning requires “the socially shared character of inquiry” (Muukko-
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nen, Hakkarainen & Lakkala, 1999) and provides the students with skills
needed to survive in the information society of today and tomorrow.

An essential part of inquiry learning and especially problem-based
learning, is to set up questions or problems that guide the process of in-
quiry (Muukkonen, Hakkarainen & Lakkala 1999). As students learn
to integrate the content of different subject areas, they also learn many
important skills in the process. The possibility of attaining meta-com-
petences by taking part in inquiry learning and PBL-tutorials has been
reported by e.g., Hmelo-Silver, Duncan & Chinn (2007), who argue that
skills such as collaboration are not measured on achievement tests but are
important for life-long learners and citizens in a knowledge society.

Problem-based learning is centered around “a problem, a query or a
puzzle that the learner wishes to solve” (Boud, 1985). At HAAGA-HELIA
Porvoo Campus, students are given an active role and ideally they gain
confidence to think critically and solve the problem together in a group.
Students learn how to learn, become more self-directed and learn how
to apply problem-solving skills in their future work life. The role of the
teacher is to act as a facilitator, guide, co-learner or professional consult-
ant. HAAGA-HELIA Porvoo Campus has recognised that learning is not
just a process of acquiring knowledge, but being an active participant in
the process of growing up to a social community (as stated in Muukko-
nen, Hakkarainen & Lakkala, 1999). The participants are both students
and supervisors operating in the purpose-built spaces of the Porvoo Cam-
pus.

One of the joyful outcomes of inquiry learning and problem-based
learning is the condition of flow, which can be reached when the skills of
the participants are coupled with challenging enough tasks to complete
(Csikszentmihalyi, 1990). According to the researcher Lauri Jarvilehto
(presentation, January 18, 2013), flow is taking place when the speaker's
brain activity is spatially and temporally coupled with the listener's ac-
tivity: The brain activity of the listener mirrors the activity of the speak-
er, and thus their “brains are dancing at the same time”. In ideal situa-
tions, the nature of PBL-tutorials helps students to reach the state of flow.
Towards the end of the first semester, the topics get increasingly more
demanding thus keeping the level of interest and challenge high enough.
During further studies, a more challenging form of problem-based learn-
ing emerges, as the students are engaged in real-life projects where the
project itself acts as a trigger and motivates and guides their learning.

INQUIRY LEARNING IN PRACTICE



In many inquiry learning studies, the instance of “knowledge sharing”,
“information sharing” or “expertise sharing” has been recognised. For ex-
ample, Muukkonen, Hakkarainen & Latvala (1999) state that all aspects
of inquiry (e.g. setting up research questions, searching for new informa-
tion, constructing working theories, assessing explanations) can be shared
with others. They also continue to argue that collaborative learning ad-
vances shared understanding of issues as cognitive diversity and variation
of expertise promote knowledge advancement through social interaction.
It has been argued by Hakkarainen et al. (1999) that explaining a problem
to others can deepen one’s understanding of the issue.

In order to fully understand the steps of PBL-tutorials, they are ex-
plained here in brief. The way PBL-tutorials are conducted at Porvoo
Campus has been strongly influenced by PBL-tutorials in the DP in
International Business in Helsinki and by the progressive inquiry mod-
el (PI-Model) presented by Hakkarainen et al. (1999), and it has then
been further developed to fit the specific needs of the Campus curric-
ulum (HAAGA-HELIA, 2010; HAAGA-HELIA, 2012). Thus, each
tutorial on Campus follows the following stages in an ongoing cycle:

1. Setting up the context (All PBL-tutorials have their subject matters
which are presented in form of a trigger. The students read, watch or
listen to the trigger and clarify unclear terms in it. During the first se-
mester there are 10 triggers based on the core subject matters of study:
Tourism as a phenomenon, Tourism Motivators, Customer Service,
Project Management, Trends in Travel and Tourism, Sustainable Tour-
ism, Intercultural Communication, Destination Finland, Tourism In-
dustry and Organisations, Russia as a Tourism Destination and Coun-
try of Origin of Tourists.)

2. Presenting research problems (Together the students decide what the
concept/phenomenon/problem behind the trigger is and devise a ques-
tion to which they try to answer through brainstorming their current
knowledge and understanding.)

3. Creating working theories (The students conduct a post-it brainstorm
session to create their own interpretations of the issue in question. The
contribution of every member of the tutorial group will be represented,
as even shy students can get their opinions heard, and get more confi-
dence as their ideas are supported.)

4. Critical evaluation (In co-operation, the students construct an out-

line of the conceptual framework. For the purpose, they use flip chart
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sheets/walls as a shared learning environment. As a result, they set ob-
jectives for their independent study to be carried out before the next
tutorial.)

5. Searching for deepening knowledge (The students study the new research
questions during a week of independent study by collecting data and
studying literature. In the next tutorial they first state the learning ob-
jectives from the previous tutorial and then generate new knowledge
in group discussion, by examining and comparing their understanding
of the particular phenomenon based on the sources they have studied
during the week. This collaborative learning ideally leads into expand-
ing students’ understanding of the issue, deepens their knowledge and
develops their capabilities. This is the section where reaching the state
of flow is most likely as all participants have already immersed them-
selves in the subject matter and their shared knowledge of the issue has
increased )

6. Developing more intricate problems (This stage takes place as each sub-
sequent PBL-tutorial gets more difficult and more intense study is re-
quired. Furthermore, for example in case of project management the
students need to apply the theory further in practice when organising
an event for exchange students during the semester.)

7. Expertise / information sharing (This phenomenon takes place through-
out the process and during each of the six stages mentioned above.

New forms are developed as the PBL-tutorial cycle goes on.)

This study aims to concentrate on the last part, information sharing, in
order to shed light into the interesting phenomenon taking place during
and because of PBL-tutorials.

Methodology

The main research question is: What are the instances of information
sharing inspired by PBL-tutorials? In addition, the following question is
studied: Do the tutorials encourage participants to interact outside the ac-
tual tutorial sessions?

The data collection has been carried out between the autumn of 2007
and autumn of 2012, accounting to a total of 11 first year semesters and
over 120 tutorial sessions with 550 students and 10 supervisors. The data

consists of observation and self-assessment forms filled by students and
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supervisors in PBL-tutorials collected by the supervisors in the end of the
tutorial. In addition, development discussions between students and su-
pervisors as well as portfolios written by students and the written feed-
back provided by students through the official university feedback channel
are studied. Supervisor-related information is based on recollections and
discussions between supervisors about experiences during the semesters
included in the study. The contents of the data are analysed and grouped
into three categories: student-student, student-supervisor and supervi-
sor-supervisor. The most often mentioned instances of information shar-
ing are included in the study. Several quotes from the data are included in
the paper to provide more clarity and illustrate the main research ques-

tion.

Results

The results of the study are introduced by presenting the contents of dif-
ferent forms of data collection.

Self-assessment forms (student-student encounters) are filled by stu-
dents during each PBL-tutorial once the subject has been closed. The
students often remark that listening to others gives them a deeper under-
standing of the subject under discussion. They also point out that sharing
information expands their knowledge. As the self-assessment forms are
filled directly after the closing of the subject in a PBL-tutorial, the memo-
ries are still fresh on the mind and revelations about reaching flow can be
found in these forms.

The most difficult part of the self-assessment form seems to be the part
where the students are asked whether they received and gave feedback to
each other. As Finland is a low-context culture, overt displays of giving
feedback might be frowned upon. Therefore, giving and receiving feed-
back are issues which the supervisors often have to address and stress. In
the beginning, giving feedback “on purpose” is encouraged so that it will
become a normal occurrence later on in the PBL-cycle. Also, the presence
of an official observer within the group, will make giving feedback more
professional as the PBL-tutorials continue.

Observation (student-student/student-supervisor encounters): In the
end of each PBL-tutorial, both the observer and the supervisor give the
group and its members feedback about their performance. The observers

use specific forms devised for the purpose and comment on group perfor-
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mance, reaching the learning objectives, and carrying out various roles
(chairperson, secretary, scribe/recorder). That way students also learn how
to give and receive constructive feedback and share such information
among their group members. The safe and motivating learning environ-
ment is a prerequisite for giving such feedback. Having a student observer,
not just the supervisor, give feedback has proved to be a useful method of
getting the message across. Very often the observations of both the stu-
dent observer and the supervisor are very similar, and hearing a peer state
an observation may come across as more compelling than hearing it from
the supervisor alone. This way the group and its individual members get
both peer assessment and supervisor feedback about their performance as
well as learn meta-competences such as coaching when they take turns as
observers.

Hakkarainen et al. (1999) state that groups which consist of members
having different but partially overlapping expertise are more effective and
innovative than groups with homogeneous expertise. Therefore, different
points of view in PBL-tutorials are encouraged. This is something that has
to be stressed from the beginning in the observational feedback by the su-
pervisor, so that all PBL-group members feel that their ideas are valuable
even if they differ from the mainstream. All contributions generate more
shared knowledge.

During the orientation days (student-student encounters) in the be-
ginning of the first semester studies, senior students often share their
experiences with the newcomers and describe the PBL as a very good
method to learn more by listening to the ideas of other students and con-
structing knowledge together. During one recent orientation, a student
tutor told the new students that his abilities to search information were
boosted a great deal by taking part in PBL-tutorials. This occurred in
front of supervisors, but there are numerous chances for more free infor-
mation sharing about learning practices between new and senior students.

Similarly, the checkpoints during the semester and feedback sessions
(student-student/student-supervisor encounters) are another encounter
where students and supervisors have a chance to exchange information
and assess the semester together. The feedback sessions are organized by
the students and take place in the end of each semester. The programme
director and commissioner are invited, too. The aims of the sessions are
enhanced supervising practices and improved lines of communication.

The sessions follow a certain procedure and instructions are given to the
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students in the first semester handbook (HAAGA-HELIA, 2012). The
students have a chance to describe and reflect on their motivation and
learning process, state what they have learnt and give constructive feed-
back for supervisors concerning the contents, implementation and meth-
ods used during the semester. Usually the PBL- tutorials receive positive
feedback in the session and the students are capable of reflecting on how
well they have reached their aims.

Furthermore, the official feedback channel in Winha (student-super-

visor encounters) also proves the positive attitudes towards PBL:

PBL-tutorials were my personal favourite of the semester, I was allowed to
use my own brains and share my views in form of discussion. The tutorials

supported my learning process well.

Portfolios (student-supervisor encounters) can be a valuable source of
learning-related information. Portfolios aim to steer and guide the learn-
ing process of the students. In the reflection part of the portfolios, stu-
dents tell about similar things as in self-assessment forms, but they also
reveal more individual thoughts and ideas as there is no list of questions
to answer but room for own thinking. In general, they write that prob-
lem-based learning is a good way to learn and how much they enjoy

the excellent group dynamics and sharing knowledge with their peers.
They tell about how the PBL-tutorials have inspired them to set up study
groups (student-student encounter) in their living quarters. As an exam-
ple, student S states the following in her portfolio:

As we were all so completely lost in the beginning, getting support and
ideas from each other made a huge difference. We have learned to give
each other support, share information and become friends in the process.

It has been particularly nice since we have learned many important team
working skills. Of course, I have always been very social, but in high school
1 did all my studying on my own. However, now I find myself going to

see my neighbour or spend time with my roommate in the kitchen or ask
others to come over so that we can study together. The burden of studies
will not grow too big when it is shared with others. Together we can
achieve great things. [ want to trust my group and be trusted myself.

INQUIRY LEARNING IN PRACTICE
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Students tell how their perception of learning has changed from studying
books on their own to more social and interactive forms such as sharing
information and comparing ideas with other students. Based on the re-
flection in her portfolio, an introvert student H feels that she has needed
to act more independently than in her previous studies, and take more re-
sponsibility for her own learning. In addition, she says that she has learnt
a lot from the others as everybody contributes to the learning process. She
states that through PBL-tutorials she has learnt “group work, time man-
agement, critical evaluation of information sources, writing official docu-
ments (i.e. memo, agenda), expressing opinions and sharing knowledge”.
She also feels that it was very difficult for her in the beginning to share her
thoughts even if she had studied many sources, but it became easier all the
time.

A more active student (student L) writes in her portfolio:

[ understand that some people do not want to share their thoughts — some
are shy, some are not interested, some are embarrassed to talk, some do not
want to talk on top of others, they all have their own reasons but sometimes
1 find it annoying when some people don’t take part and I feel that I want

to involve them and motivate them to take part more actively.

It needs to be pointed out that PBL-tutorials are not a dance on a bed of
roses for everyone, every time. As there is a procedure to follow and a core
subject matter to address, the sessions can impose a clear constraint to cre-
ativity. Student L shares her thoughts on the subject:

I cannot take part as actively as I could, because then I feel that 1
dominate too much. I do not feel welcome: we are expected to arrive at a

certain result, which is clever but not as creative as it could get.

It is not just creativity that can cause problems for students. It can be the
more often heard criticism against inquiry learning, such as this comment

made by student J, who goes on to praise the method, nonetheless:

Somehow this PBL-learning has been very challenging to me. In my
previous studies, teachers have given me the questions straightaway and
[ knew instantly what kind of answers I was supposed to be looking for.
This type of learning is very different to my earlier experiences. In my
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opinion, this style gives us students more freedom and flexibility, but brings
along motivational difficulties. Sometimes it just feels too difficult to start
everything from the beginning and start asking questions ourselves. On the
other hand, it increases our willpower and enthusiasm to look for answers.
And if we manage to reach a conclusion, it makes us all feel good about

ourselves!

Each semester, supervisors can read many positive comments about
PBL-tutorials and inquiry learning in the portfolios. The following (a con-
clusion to the above reflection made by student J) is an example of such

encouraging outcomes of PBL-tutorials as experienced by students:

The PBL-tutorials were an amazing way to learn and understand new
issues. I feel that I learned more in those meetings than I would have

by studying for weeks on my own. It was wonderful to notice how the
opinions of others enriched my own ideas. . .it was an amazing discovery!
In a way, 1 feel that I may actually continue using this method in some
way or another...Even though the meetings are now over, it does not mean
that the methods cannot be used in the future.

Discussion forums (student-student, student-supervisor encounters):
During all the semesters under study, supervisors have read in the portfo-
lios that students have established Facebook groups to discuss assignments
and share information regarding studies. Such interaction may not be a
direct result of PBL-tutorials, but it goes to show that there are several
ways to interact and share knowledge between students. A few supervisors
have also become members of Facebook groups established by students,
but it can be argued that it might be a good idea to leave a channel or
two just for student use only. For example, Moodle is another platform
for collaborative learning. There are many discussion forums there, where
students and supervisors may exchange ideas and give comments to each
other. Moodle has become a more official channel of information sharing
(not just of lecture material, but of discussions and uploading of assign-
ments) between all actors, whereas social media sites are more informal
channels applied for student-student information sharing. Moodle is a
supplement to contact lectures and seeing students both in PBL-tutorials
and introductory lectures, gives supervisors a wider perspective regarding
the level of the knowledge attained. During PBL-tutorials, students also

INQUIRY LEARNING IN PRACTICE
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become individuals with names and characters, not just nameless statistics
as can be the case in normal lecture settings with dozens of students to
teach. PBL-tutorials enable better interaction between students and super-
visors as straightforward lines of communication have been established in
a more intimate setting.

Development discussions (student-supervisor encounters) take place
after a couple of months of studying. During the discussions with a su-
pervisor, the students are provided constructive feedback on their indi-
vidual performance in tutorials, commenting on their activity, notes and
performance as well as contribution to the construction and sharing of
knowledge. Even though the individual development discussions are short
(taking just a quarter of an hour), the format of the discussion (based on a
set of questions regarding PBL-performance, experiences with studies on
the Campus so far, needs for further assistance etc.) allows for a flexible
sharing of information between the student and the supervisor. However,
the discussions need to be carried out carefully in order to create a positive
and supportive experience for a student. In fact, just prior to the discus-
sions, giving and receiving feedback have been discussed with the stu-
dents in class in order to assist making the development discussions go as
smoothly as possible for both parties.

Interestingly, many of the statements made in portfolios and self-as-
sessment forms are repeated in development discussions. The development
discussions also give an opportunity for those who are more prone to voice
their opinions in speech rather than writing. One very extrovert male
student, who did not enjoy reflecting in the portfolio at all, revealed that
the “PBL-tutorials are the most efficient methods of study at the school”.
Another female student went on to say that “she does not mind getting up
early on Monday mornings to go to PBL-tutorials” as she finds the “shar-
ing of opinions and ideas so invigorating”. Development discussions have
revealed that the meeting skills learned during PBL-tutorials have been
put to good use in other projects also in later studies.

Information sharing among supervisors (supervisor-supervisor en-
counters). Recently, in the frequent discussions among supervisors, it was
revealed that senior students have applied the brainstorming method of the
tutorial when they have needed to find new solutions to problems requiring
innovative thinking (as professed in the fourth semester blog by students in
http://luontomatkalla.blogspot.fi/2012/11/inspiraatioviikko.html):

INQUIRY LEARNING IN PRACTICE



Our studies at the moment mainly consist of lectures and working on our
project work and we sit, listen and read a lot. That is why we have tried
to find methods to keep our spirits high and we ended up digging up post-
it stickers and organising a good old PBL-tutorial. As a result we came up
with a product which can freshen up the supply of leisure time services. ..

On occasion, it has been stated by students (in their portfolios especially)
that teachers have no important role in inquiry learning and PBL-tutori-
als as they seem to “just sit in the background”. That is a clear misunder-
standing made by some students (and can be corrected by pointing it out
during the development discussions as well as in tutorial sessions them-
selves) as the role of the supervisor is to observe and make sure that the
atmosphere of the meeting is as open and allowing as possible. It takes
time and effort to reach such a state. During the very first PBL-tutorials,
supervisors should pay close attention to the cohesion of the group and to
the interaction among its members, and intervene if a need arises. With
inquiry learning, and especially with problem-based learning, supervisors
have to transform from traditional teachers to facilitators of new forms of
learning and interaction. The focus moves away from teaching towards
learning, among all participants. That can be a difficult lesson to teachers
with a long history of lecturing behind them. With inquiry and prob-
lem-based learning, information sharing becomes a learning experience
for all parties and is not one-sided as in traditional teaching. If supervisors
are facilitators of learning, both supervisors and students are co-creators in
the collaborative learning cycle. The supervisors encourage the students to
search for information, support them in various stages of a tutorial, stim-
ulate reflection and help them to assess themselves critically (with help of
self-assessment forms). Just like it is with students and their peers, having
the support and shared experiences of other supervisors is of vital impor-
tance.

Supervisors are also co-learners and it is a continued learning experi-
ence for all people present in PBL-tutorials no matter how many tutori-
als one has attended. There is an ongoing process of sharing expertise of
PBL-tutorial supervision skills. The collected expertise and shared expe-
riences mean that there is no need for any new supervisor to start from
scratch. In the new curriculum of DP in Tourism, the collaboration
among the supervisors is encouraged and the semester teams work very

closely together to assess the previous semester based on the student feed-
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back and self-assessment, and to plan and develop the following semes-

ter based on the feedback received. In the beginning of each semester, a
couple of days are reserved for the planning process of the first semester
studies.

Furthermore, problem-based learning tutorials have resulted in in-
creased information sharing among supervisors themselves as they discuss
the tutorials and student performance there with each other before and
after sessions. Also, the load of reading dozens of portfolios is shared be-
tween all first semester supervisors, making all of them aware of impor-
tant issues relating to the success of study methods and experiences.

Table 1 presents the ways of information sharing influenced by prob-
lem-based learning tutorials on Porvoo Campus.

C0-CREATORS CONTENTS CHANNELS
Student- Exchanging ideas and information, peer Discussions, project meetings, observations,
Student assessment, feedback, coaching, co-operation, ; orientation days (information sharing by senior
sharing knowledge and expertise, learning students), study circles, discussion forums in
 from each other : Moodle and groups in Facebook
Student- Exchanging ideas and information, Development discussions, portfolios, discussion
Supervisor assessment, feedback, coaching, co-operation, : forums in Moodle, observations, self-assessment
sharing knowledge and expertise, learning forms, checkpoints during the semester,
from each other feedback sessions in the end of the semester
Supervisor— Exchanging ideas and information, sharing Discussions before and after PBL-sessions,
Supervisor i knowledge and expertise, co-operation, i reading portfolios, planning sessions in the

 coaching and learning from each other (e.g.  : beginning of the semester
: training and supporting each other in the
: PBL-tutorial practices)

Table 1. Information sharing influenced by PBL-tutorials for first semester students
in DP in Tourism on Porvoo Campus.

Regarding enhancing the opportunities for further information sharing,
the development discussions, observations during PBL-tutorials and the
findings in student portfolios suggest that learning spaces play an impor-
tant role in making information sharing a bigger success. One of the main
reasons for the creation of Porvoo Campus was to design the spaces so
that they could be ideal for learning in the future, being a “Living Lab for
creativity, learning and innovations” (J. Ritalahti, presentation, Septem-
ber 6, 2012). After moving in to the new campus, there have been plenty
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of opportunities to have tutorials in professional-looking meeting rooms.
Almost without an exception, student feedback of such locations has been
positive. They tell that meeting rooms make the sessions more professional
and also affect their conduct making them behave in a more professional
manner. The table and chair formations in such meeting rooms also en-
sure that all students can see and hear each other, when groups are small
enough.

Regarding PBL-tutorial group sizes, there have been experiences with
bigger and smaller groups. The largest groups have been 14 students and
the smallest 8 students. The ideal number is 10 students, allowing for a
few absences. Smaller than that can be dysfunctional if not all members
are present in tutorials. When groups have been larger, with 12 or more
students, getting everyone actively involved in the information sharing
can be challenging as there often are more vocal members in the group
and getting a word in can be difficult for the quieter members. In smaller
groups, there seem to be more room left for everyone to take part in the
discussions and sharing of information.

Besides spaces and group sizes, the easy access to computers and the
basic knowledge of the possibilities provided by social media are of vital
importance in order to increase the instances of information sharing. All
first semester students are provided with a lap-top computer as they start
their studies on Porvoo Campus. The computers are much appreciated
by the students as they make information sharing a lot easier among all

co-creators on Campus and beyond.

Conclusions

The results of the study indicate that problem-based learning tutorials
seem to provide a fruitful platform for information sharing as they help
students learn important meta-competences, such as meeting and project
related skills, coaching and engaging in network learning. Furthermore,
tutorials have been found to encourage both students and supervisors to
interact and share expertise in other situations as well. As stated earlier,
students brought up increased learning opportunities due to exchanging
ideas during tutorials and other ad-hoc meetings with their project stud-
ies. In addition, collaborative learning practiced in tutorials inspired some
students to apply their new skills to form study groups and share study-re-
lated information in social media sites. Regarding further research, it
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would be of interest to ask the students directly how they use the skills
and meta-competences they have learned through PBL-method in their
later studies and work life.

In conclusion, inquiry learning in the form of PBL-tutorials seems to
provide an impetus for sharing information and expertise. They are im-
portant skills to new students and possessing them will make their further
studies in a collaborative learning environment even better. Therefore,
the authors strongly believe that in the beginning of the studies it is well
worth the effort to engage the students in a formal PBL-tutorial setting, as
learning and sharing the basic skills will allow the group and its members
to be more creative in their later studies. To further increase information
sharing, it is important that group sizes remain small, the access to infor-
mation technology solutions is easy and the most appropriate spaces are
used for tutorials.

Over the years, there has been a conscious training of tutorial supervi-
sors in the Finnish Tourism DP in Porvoo. That means that most tourism
lecturers can now supervise tutorials, which makes replacing a colleague
in case of temporary absence easier as all colleagues know what the tuto-
rials are all about. Having more supervisors available for the task has also
made planning and organising semester timetables more flexible. In fact,
the authors recommend that even more supervisors, even from different
study programmes, get involved with PBL. As the evidence has been al-
most entirely positive, the authors can only recommend this method for
others as well. As more supervisors are involved with PBL-tutorials, new
ways of sharing information among all parties surface. New approaches
for information sharing are always welcome and definitely worth explor-
ing as they can be used in later studies by students and lead to further im-
proved learning experience for all participants.
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Executive summary

Introduction. One of the applications of inquiry learning is prob-
lem-based learning and it is practiced by the Finnish Tourism programme
at Porvoo Campus. Students start with problem-based learning tutori-

als during their first semester and get accustomed to information sharing
from the beginning of their studies. Using collaborative learning methods
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can be an entirely new experience for many students whose educational

background consists of a more conventional high school.

Main principles. Besides learning to become active participants and re-
sponsible co-creators in tutorials, students learn important meeting skills
as they take turns to act as chairmen, secretaries and observers. The tu-
torials take place in various rooms around Porvoo Campus, which was
purpose-built with spaces facilitating inquiry learning. As the tutorials
are student-led and student-centered events, the teacher supervisors have
taken up new roles, transforming from lecturers to facilitators of learning.
Nowadays, supervisors engage in projects where co-operation, reflection
and interaction between colleagues and students are essential. There are
now more opportunities for chance encounters and creative exchange of
ideas which has already led to enhanced teaching and tutoring practices.
Due to these positive experiences, it is of interest to increase such informa-
tion sharing occurrences in the future.

The aim of the study was to discuss the instances for information shar-
ing (student-student, supervisor-student, supervisor-supervisor). The main
research question was: What are the instances of information sharing in-
spired by PBL-tutorials? In addition, the following question was studied:
Do the tutorials encourage all participants to interact outside the actual
tutorial sessions?

The methods of the study were observation and content analysis. The
data collection was carried out between the autumn of 2007 and autumn
of 2012, accounting to a total of 11 first year semesters and over 120 tuto-
rials with over 550 students and 10 supervisors involved. The data consist-
ed of observation and self-assessment forms filled by students and super-
visors in PBL-tutorials, development discussions between students and
supervisors as well as portfolios written by students and the written feed-
back provided by students through the official university feedback channel
are studied. Supervisor-related information was based on recollections and
discussions between supervisors about experiences during the semesters

included in the study.

Key implications. The results of the study indicated that problem-based
learning tutorials provide a fruitful platform for information sharing as
they support and stimulate the learning process by teaching students im-
portant meta-competences, such as meeting skills and an ability to engage
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in network learning. The feedback of PBL-tutorials was almost entirely
positive, with the overwhelming majority thoroughly enjoying the many
benefits and with less than 5 % of students not whole-heartedly embrac-
ing the method. Information sharing among students and supervisors
consisted of exchanging ideas and information, sharing knowledge and
expertise, co-operation and learning from each other as well as feedback
and coaching. The main channels of information sharing inspired by
PBL-tutorials were discussions, project meetings, portfolios, study circles,
discussion forums, feedback and planning sessions. To further increase
the encounters of information sharing, it is important to keep the tuto-
rial group sizes small, use appropriate purpose-built spaces and provide
an easy access to I'T and social media solutions. In conclusion, inquiry
learning in form of PBL-tutorials seems to provide an impetus for sharing

information and expertise.
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Tutoring as a Pedagogical
Resource: A Coaching
Dimension of a Lecturer’s
Work

Ivan Berazhny

Abstract

B This paper aims to report about several recent pedagogical develop-
ments that have been taking place in HAAGA-HELIA University of Ap-
plied Sciences, Finland (Porvoo Campus).

To do so, the paper will summarise the training in coaching (EN-
TRE-COACH) that a group of HAAGA-HELIA lecturers have been tak-
ing part in and review its impact on the nature and the scope of tutoring
as a pedagogical resource offered on Porvoo Campus to degree students of
International Business and Tourism.

The review will highlight how the planning and the implementation of
tutoring sessions based on coaching techniques can enable more responsi-
ble attitudes towards studies, relevant adjustments to pedagogical meth-
ods, and more fruitful cooperation among the staff and the students. The
paper will also share the challenges and the solutions that the students,
the teaching staff and the administration encounter when integrating and
standardising tutoring practices on Porvoo Campus.

The results, based on surveys and interviews with the staff and the stu-
dents, will suggest possible future directions for making the optimal use
of tutoring as a teaching and learning practice that together with academ-
ic advising, project work and team work can contribute to faster gradua-
tion and better well-being of students on Porvoo Campus. The results will
also suggest that continuous and consistent tutoring based on coaching
techniques can be helpful in off-setting the decline in academic perfor-

mance and motivation that are at times experienced by the students.
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Additionally, the paper will discuss the evolving nature of learning en-
vironment in Universities of Applied Sciences, whereby much more learn-
ing takes place without actual teaching while the focus of the staff is shift-
ing more towards administration and facilitation of learning, fund-raising

activities, and cooperation with the industries.

Learning environment on Porvoo Campus
HAAGA-HELIA is the leading university of its profile in Finland that

provides education in tourism and hospitality, international business, sales
and services, journalism and IT, well-being and other fields. Education is
offered in close cooperation with the respective industries and is based on
continuous research, development and innovation. HAAGA-HELIA of-
fers its degree programmes in several languages to about 10 000 students
on several campuses in and around Helsinki, Finland. More information
about HAAGA-HELIA is available on its webpages [1].

When it comes to the learning environment in HAAGA-HELIA, stu-
dents are the priority. Their professional development, employability, ca-
reers, internationalisation, and well-being are the starting points of every
curriculum change. HAAGA-HELIA provides its students with the most
advanced infrastructure and equipment, personalised learning experiences
and well-networked, competent, and approachable staff and administra-
tion.

HAAGA-HELIA’s Porvoo Campus [2], was designed to host the most
advanced curricula based on the so-called inquiry learning, whereby the
students set their own learning goals, work in projects commissioned by
businesses, reflect on their learning outcomes, and disseminate the re-
sults of their professional development. Inquiry-based learning on Porvoo
Campus is coupled with the state-of-the art infrastructure and continuous

facilitation of learning by committed staft.

Facilitation of studies

From the moment candidates become interested in Porvoo Campus until
their graduation and the following alumni activities, the students en-
counter numerous professionals who are actively engaged in facilitating

their development. Such facilitation includes academic advising, semester
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coordination, support by the degree programme directors, student office,
student union, I'T department, international coordinator, and tutoring,
including tutoring by individual teachers and senior tutor students. While
such options are diverse, the students and the staff still notice the need to
translate facilitation into specific tangible achievements. Thus the staff
and the students are eager to innovate and experiment with facilitation.

Tutoring is a perfect field for such innovation.

Focus on tutoring

This section will cover recent initiatives in facilitation of students’ learn-
ing experiences on Porvoo Campus, including entre-coach training for the
staff and the students’ impact on the design of tutoring.

Entre-coach training for the staff
In 2010 HAAGA-HELIA joined several European partners in En-

tre-coach, a project supported by the European Commission that aims

at enabling the teachers to foster the students’ entrepreneurial mind-

set [3]. The main tools of entre-coach training range from conversation
techniques and listening skills to goal-setting, resource planning, de-
cision-making and other skills. While the project’s focus has been on
life-long learning and start-ups, Porvoo Campus teachers volunteered to
further implement entre-coach training towards better facilitation of their
students’ studies. The value of entre-coach training has been in the appli-
cation of coaching techniques to a variety of learning activities, including
project work, academic advising, thesis seminars, consultations, tutoring,
etc. The feedback from the staff has been positive and more teachers on
Porvoo Campus will join the entre-coach training. A review of tutoring
below shows how coaching can change the learning experiences of stu-

dents and the pedagogical approaches of the staff.

Tutoring as developed by the administration
and the staff

Porvoo Campus offers tutoring to enable a fast track towards graduation.
Tutoring is organised by tutor-teachers whose resources allow for one or
two individual meetings during a semester with 25-30 students. The stu-

dents are not obliged to participate, yet do it voluntarily. Tutoring is not
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burdened with paperwork, yet tutors may collect students” expectations
and impressions about the semester and use coaching tools such as “action
plan”, “time plan”, etc. to guide their students towards the accomplish-
ment of 55 credits per academic year. Tutoring also helps in identifying
challenged students and helps academic advisors and the student office.

Tutoring during the first level studies may focus on helping the stu-
dents to adjust to the learning environment and identify good learning
practices as well as to build trust and the feeling of being welcome on
Porvoo Campus. Tutoring during the second and third levels of studies
guides the students towards personalised optimal decisions about their
exchange studies, work placement, thesis, and employment. Tutoring can
also help the student to achieve consistency and continuity across such de-
cisions.

Tutor discussions may also differ in how they apply entre-coach tech-
niques. Here is an example of tutoring offered to second-level students
of tourism by the author of the paper: individual face to face discussions
with a possibility to form small tutoring groups and an invitation for the
students to tutor each other (based on their aptness).

The sessions were based on pre-assignments: the student would collect
data about the accomplished courses, grades, unfinished courses, missing
assignments, etc. The student would then make a mind-map of the cur-
rent semester (all the courses that she or he has enrolled into, etc.).

The sessions also included a review of their previous semester’s peer
assessment, since each student had received a set of anonymous appraisals
of her or his qualities by her/his classmates. Thus, the sessions allowed a
student to reflect on what others pointed as the needs for personal devel-
opment.

Based on reviews of previous and current semester studies and peer
assessment the students were coached to make individual plans of achiev-
ing 55 credits per academic year, setting time-tables and commitments for
re-exams or alternative “entrepreneurial” ways of accomplishing the miss-
ing deliverables. As a result, the students emerged from the discussions
with a mission (what the student is focused on) and a vision (what the stu-
dent will achieve by the end of the semester).

Entre-coach techniques such as open-ended questions, exercises that
help with values, networking, etc. were used to generate the student’s own
vision of the needed changes. The instructor took notes of the reflections
and verified them with the student. Thus the student and the instructor
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would get an agreement on how to proceed with studies and personal de-
velopment. The students also were encouraged to be entrepreneurial with
their study paths through the curriculum.

The students also discussed the challenges that affect their studies:
family situations, team spirit, financial situations, etc. The tutor then
navigated the student towards identifying the resources within the school
that could help her or him in managing the concerns. If needed, the tutor
encouraged follow-up meetings with the academic advisor, degree pro-
gramme director, semester coordinator, etc.

Each student was also given an opportunity to reflect on the value and
effectiveness of tutoring for personal development and academic perfor-
mance. Such feedback was collected and discussed with other tutor teach-

ers. Several feedback results are listed below.

Tutoring as seen by the students

The students” perceptions of tutoring on Porvoo Camus were measured by
a survey of 28 second -year students of Degree Programme in Tourism,
who participated in at least two 30-minute one-on-one tutorial meetings
during autumn 2013 and had been tutored during their first-year stud-
ies. The response rate was 50 per cent, with all respondents answering all
questions. The questions checked how students define tutoring, its rele-
vance, roles, advantages and challenges. The survey also asked for im-
provement ideas.

The results show that the students define tutoring as a process of joint
professional growth, whereby the student and the tutor learn from each
other, develop trust, and contribute to the quality of studies. The goals of
tutoring were defined widely as reflection, discussion; check-ups and re-
views; sharing experiences and feedback; support, guidance, and advis-
ing; explanations and search for solutions; realising one’s potential, career
guidance, and insights into one’s future professional life.

Opinions about the role and impacts of tutoring on Porvoo Campus
varied. One student admitted that tutoring doesn’t have much impact
on his performance while several students said that tutoring was “nice”
yet they would have been alright without it. Yet the majority of students
praised tutoring as “useful”, “helpful”, “very important”, and even “price-
less”.

The advantages are numerous. The students get to know their tutors
better, they get timely feedback and support, a clear understanding of
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what to do and how, and a reassurance that “someone else than just my-
self is interested in my studies”. The students also feel that the school cares
for them in a “humane” way, shares their worries, and takes their personal
concerns into account. Since most concerns focus on the students’ profes-
sional development, tutoring is noted as relevant in improving the grades,
obtaining internships, identifying optimal thesis topics, and inspiring
fresh and clear thinking about professional future.

When it comes to challenges, the students were unanimous about
lack of time for tutoring and motivation to prepare in advance. Com-
plex schedules and multitasking led at times to situations where students
skipped or forgot their appointments. There are occasional students who
are intimidated by tutoring and see it as a “necessary evil”. Such students
doubt whether their tutors are skilled enough, prepared, or motivated to
help.

Yet the majority of the respondents saw no challenges. What the stu-
dents need are regular reminders, a clear description of tutoring goals and
process, and communication skills that would make their participation
more efficient. For example, a specific description of tutoring could identi-
fy how tutoring is different from academic advising and semester coordi-
nation, whereas training in communication could help students to ask the
right questions, to give and receive constructive feedback, etc.

Several students wished tutoring made an elective course, whereby par-
ticipation in a number of tutoring sessions throughout their studies would
amount to one or two credits. Such measures could increase motivation
and respect for tutoring.

The students also listed several expectations they have about tutors.
An ideal tutor strives to provide detailed, correct, and helpful answers to
all questions. The tutor reaches out to students initiatively and is availa-
ble freely across all channels. The tutor should prepare thoroughly for the
discussions and focus on career planning, brainstorming for thesis ideas,
internships, etc. The tutor should also give tips on how to navigate the
studies towards faster graduation.

When it comes to the tutor’s personality, the students hope for an ex-
perienced, understanding, caring, patient, and positive professional, who
is genuinely motivated to develop a closer relationship, to establish a deep-
er trust, and to consider the students’ best interests as one’s own. Tutors

should have a solution-oriented mind-set and the qualities of a role model.
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Tutors should also avoid lofty ways of speaking and “new age therapies of
self-improvement books”.

When asked about how tutoring could be improved, the students
wished for longer discussions, since 30 minutes is not enough to work out
efficient solutions. The students asked for group tutorials and tutoring lec-
tures for larger groups, whenever possible. The students also wished that
tutoring sessions could take place outside Porvoo Campus during tutoring
walks, study trips, leisure and sports activities, etc. Face-to-face tutoring
could be complemented by virtual meetings and correspondence. Tutors
could also store the agendas and minutes of discussions on the school’s
web-platform.

Conclusion

Entre-coach training clearly enabled the staff to attend to academic, pro-
fessional, and personal potentials of students with communication tools
that empower the students, make them more responsible, innovative, and
efficient. Offering such entrepreneurial coaching to every student has

its challenges: the need for more resources, flexibility, and commitment,
the need to combine face-to-face and virtual tutoring, to match person-
alities of teachers and students, the need to move from the purely ther-
apeutic talk to tangible solutions, etc. Despite such challenges, tutoring
seems to be on the increase, in its popularity with students, staff, and
administration, and in its role as a measure and a catalyst of the success
of HAAGA-HELIA’s education. Tutoring stimulates innovation, more
transparency, accountability and horizontal management of the learning
environment, whereby students can provide a meaningful impact.

The above observations also suggest that the traditional teaching fo-
cused on one-way distribution of the learning contents will take less space
in the work load of the staff. Similarly, the staff will be perceived less as
teachers and their success with the students and administration will be
measured less by purely academic credentials. Instead, the staff are ex-
pected to be role-models, career counsellors, people who enable trust and
well-being, know the students personally, and can guarantee the students’
future employment. The students will become more initiative in deciding
the contents they need for their courses or project work, while the staff
will be seen as partners responsible for the infrastructure behind learn-

ing, schedules, funding for school projects and arbitration when conflicts
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emerge. Such expectations will require each staff member to act first as a
tutor and then as a teacher.

Thus coaching-based tutoring will continue taking more space in the
teachers’ work load both in job descriptions and in real/virtual classroom
interaction. The entrepreneurial mind-set and other ideas of entre-coach
project (innovative, disruptive, etc.) will also become more relevant both
in how the students study and how the teachers facilitate learning. HAA-
GA-HELIA and its Porvoo Campus are noticing these tendencies and are
very keen on advancing such developments, since the overall outcomes are

rewarding for all the parties involved.
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Tourism Education as a
Way to Create Value for the
Industry: an Example from
Haaga-Helia University of
Applied Sciences

Ivan Berazhny & Alexandre Kostov

Abstract

B The paper will report about a recent initiative by the authors (Haa-
ga-Helia’s staff on Porvoo Campus) to use thesis seminar groups as a form
of project work commissioned by one of the world’s leading IT solution
providers in the travel and tourism industry.

The paper will outline how such cooperation can be initiated, concep-
tualised, planned, and implemented, based on the competences in sales
and services that have been extensively integrated by Haaga-Helia across
its curricula with successful impacts on the work of the staff and on the
students’ learning.

The paper will show how a thesis seminar group became the optimal
form for the students and the staff to create and deliver value for the com-
missioner, which resulted in new insights into the commissioner’s opera-
tional environment, new ideas on how to advance digital distribution of
the commissioner’s products, and new employment opportunities for the
students.

The paper will also reflect on how complex and challenging the process
of securing and implementing such a commission can be and what uni-
versity staff could do in adjusting their work practices so that the industry

would see the students as partners and enablers of innovation.
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Introduction

Haaga-Helia University of Applied Sciences [1] has a strong focus on in-
cluding cooperation with worklife into the studies. On Porvoo Campus,
one industry of choice for international students is the travel and tourism
industry, and many tourism courses are designed to add value to Haa-
ga-Helia’s partners across the industry. For the most part, the cooperation
with the travel and tourism industry has been implemented by the first
and second level students in their semester projects. Additionally, the third
level students contribute to such cooperation by individual internships
and thesis projects. One challenge of the above cooperation is that the in-
dustry’s stakeholders may see the first and second level students as insuf-
ficiently trained for the companies’ core developmental work, while the
third level individual thesis projects may be too small in their scopes (15
credits) to accommodate the activities worthy of a commission.

The authors of this paper noticed such challenges in cooperation with
one potential commissioner (hereby referred to as the commissioner due
to a non-disclosure agreement), who would consistently remain the core
supplier of competences to the degree programmes in tourism on Porvoo
Campus, yet still elusive in terms of commissioning a research or devel-
opmental project to the students. Yet in 2012, with a focus on selling the
idea of a student-based project to the commissioner, the authors decided
to identify and implement the optimal form of such cooperation and fos-
ter a new closer type of relationship with the company in question.

The first steps included a visit of students to the commissioner’s head-
quarters, which strengthened the commissioner’s interest in students. In
2014, the commissioner authorised a certificate-based training for stu-
dents, whereby a discussion followed on how such certified students could
become engaged in a project work for the commissioner. Following the
discussions with degree programme directors and the commissioner’s
managers, the cooperation between the students and the commissioner
finally took form as a research conducted by a thesis seminar group that
contributed to the commissioner’s developmental work.

Such cooperation, launched in the autumn 2014, became possible not
in the least due to the adherence by Haaga-Helia staff and students to the
principles of sales and service design, advocated by Haaga-Helia in train-
ing modules and sales and services clinics. With such training, industry
partners are seen as customers and the cooperation is conceptualised via

TOURISM EDUCATION AS A WAY TO CREATE VALUE FOR THE INDUSTRY

33



notions of customer journey, customer relationship management, custom-
er’s value chain, key account management plan, etc. This paper, accord-
ingly, highlights how relying on principles of sales and service design
made the cooperation between tourism students and the commissioner

productive.

The parties in cooperation

This section will highlight the commissioner’s business and where Haa-

ga-Helia’s team can create an added value.

The commissioner

The commissioner is a global provider of I'T solutions for the travel and
tourism industry, and controls a large share of how travel products are
distributed to intermediaries and the end users (business and leisure trav-
ellers). The commissioner’s business model is based on transaction fees

(a fixed fee for a reservation transaction that it charges suppliers of travel
products that are distributed via its distribution platforms). Additionally,
the commissioner provides business I'T solutions to its customers to man-
age inventories, etc. The commissioner’s customers include airlines, car
rental companies, hotels, tour operators, travel agencies, insurance compa-

nies, ferry companies, rail operators, etc.

Haaga-Helia’s team

To implement cooperation with the commissioner, Haaga-Helia’s internal
team included four staff members and five students. The staff members
included the authors of this paper, both senior lecturers, and their respec-
tive supervisors, i.e. degree programme directors. The lecturers contribut-
ed their competences in travel and tourism technology, thesis supervision,
research methods, and organisational communication. The directors ena-
bled the resources, institutional framework, and additional contacts with
the commissioner. The students were Haaga-Helia’s international students
from tourism degree programme, who have studied successfully the sub-
jects that relate to the commissioner’s field of expertise and went through

a certified training,
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The need for cooperation

Recent changes in the travel and tourism industry prompted the commis-
sioner to develop new distribution platforms, that allow the suppliers of
travel products to be more in control of what and how is marketed and
sold via the commissioner’s channels. The commissioner also launched
new interfaces that target the end-users (business and leisure travellers)
directly, bypassing wholesale and retail intermediaries. While such initia-
tives bring more value to the commissioner’s customers, introducing such
changes requires research insights, i.e. the activities where Haaga-Helia
students can be valid.

The objectives of cooperation

This section will list both short-term and long-term goals that Haaga-He-
lia’s team identified for the cooperation with the commissioner.

Short-term goals

The short-term goals that Haaga-Helia team set for October 2014 — April
2015 included 1) raising Haaga-Helia’s brand awareness with the commis-
sioner; 2) enabling the students to complete their thesis projects for the
commissioner; 3) strengthening trust and mutual understanding between
Haaga-Helia and the commissioner. Additionally, the students hoped to
join the commissioner’s industry events and to get access to the commis-

sioner’s inside training.

Long-term goals

The long-term goals that the cooperation between Haaga-Helia and the
commissioner could reach included the following: 1) securing the com-
missioner’s interest in future thesis projects; 2) securing a commission for
a semester project for a larger group of students; 3) getting access to the
latest products and training from the commissioner for Haaga-Helia stu-
dents and staff; 4) arranging work placement for Haaga-Helia students on
commissioner’s premises; 5) arranging work rotation periods for Haa-
ga-Helia staff with the commissioner; 6) arranging visits for Haaga-Helia

students to the premises of the commissioner in Finland and in Europe.
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The format of cooperation

This section will specify how the cooperation has been implemented with-

in the framework of sales and services approach practiced by Haaga-Helia.

Account management plan

Once the short-term and the long-term goals of the cooperation were iden-
tified, the authors wrote an account management plan that captured the
cooperation process with the commissioner in terms of sales terminology.
The commissioner was conceptualised as a customer and all touch points
with Haaga-Helia were visualised as points of customer service during the
customer journey. Haaga- Helia’s team and its communication with the
commissioner were also visualised (see Fig. 1 below). An action plan with

realistic timetables and allocation of resources was suggested.

Value proposition

Based on the commissioner’s needs (section 2.3), five thesis projects were
commissioned under one umbrella topic. The five students identified their
respective sub-topics and wrote their thesis subject analyses, which were
accepted both by Haaga-Helia thesis board and by the commissioner. The
research focused on the following: 1) how to motivate intermediaries (lei-
sure and corporate travel agents) to sell core travel products and ancillary
services via the commissioner’s distribution platforms; 2) how to facili-
tate and increase the consumption of ancillary services by the end users
(business and leisure travellers, especially generation Y travellers); 3) how
important are transparency and comparability of ancillary services for the
end users, and 4) what are the tendencies in distribution of ancillary ser-
vices via suppliers’ own distribution platforms.

The students shared the research questions and collected data via in-
terviews and surveys. The value was seen in bringing the results to the
commissioner as a single information package with suggestions on how to
advance the distribution and sales of ancillary services in the researched
markets. Additionally, the students planned to share a video about the
work on commissioner’s corporate blog. 4.3 Communication plan

The communication plan was organised as follows. The lecturers
would communicate with the commissioner via email/phone. The lectur-
ers would also send updates to the commissioner and degree programme

directors. Haaga-Helia team would communicate internally via email/
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phone and via Haaga-Helia’s SharePoint platform, where the commission-
ers would be present as guests, while the students would get full student
rights. Additionally, the students could contact the commissioner, provid-
ed there is a need for direct communication (subject to approval by the
lecturers). The commissioner was also welcome to pursue communication
with any member of Haaga-Helia team. The students committed to use
social media only to schedule meetings without disclosing the nature of
the work. Thesis seminars, meetings with the commissioner, and research

activities were documented according to Haaga-Helia’s guidelines.

The Sales

Commissioner Director Degree

Programme
Directors

Lecturers:
Alexandre
Kostov,
Ivan
Berazhny

International

‘ Students

Figure 1. Cooperation parties.

Resources

The resources for the thesis seminar group were allocated as follows. Al-
exandre Kostov, the core supervisor, received 70 hours for the supervision
and support of the students’ thesis work. Ivan Berazhny would support
the students’ thesis work as part of his tutoring of the students. Each stu-
dent has 15 study credits of thesis work to complete through cooperation
with the commissioner, which amounts to 405 hours of study/work for
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each student. Thus, the team members have shared the pool of more than
2000 study/work hours to bring added value to the commissioner. Degree
programme directors also followed the project and provided their coordi-
nation input when needed. The team also had resources for meetings with
the commissioner. The students’ work has also been supported by the nec-
essary equipment and IT solutions provided by Haaga-Helia and, whenev-

er possible, by the commissioner.

Results of cooperation

This section will highlight several results from the cooperation between
Haaga-Helia and the commissioner at the moment when this paper is
about to be submitted.

Opportunities for Haaga-Helia

Haaga-Helia students and staff have enjoyed many opportunities dur-

ing the cooperation with the commissioner. The students and staff took
part in several industry events and a virtual training seminar (available by
invitation only) organised by the commissioner. The commissioner and
Haaga- Helia identified more clearly the areas of cooperation while the
research projects brought forward relevant knowledge about the develop-
ments in the industry. The students have gained job leads and expanded
their professional networks. One student has an opportunity of a work
placement with the commissioner. Similarly, Haaga-Helia staff have now a
closer relationship with the commissioner whereby similar projects in the
future can be easier. At the moment of writing, all short-term goals seem
reachable. The majority of long-term goals also look feasible. The most re-
warding realisation is that the project can lead towards establishing a stra-

tegic cooperation between the parties.

Commissioner’s feedback

At the moment of submitting this paper, only two students have ap-
proached the completion of their thesis projects, while the remaining
students aim at finalising their work in April 2015. This explains why the
authors will share cumulative results of the project later, during the con-
ference. At the same time, the commissioner has followed work and gave
highly positive feedback. The results delivered so far include valuable in-
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sights into what prevents intermediaries to push ancillary services to the
end users and what could motivate intermediaries to achieve better sales
of ancillary services. The results also give insights into purchasing behav-
iours, corporate travel policies, and own distribution channels of the com-
missioner’s suppliers. The students have also scripted the video and have
started the information package for the commissioner that will include an
executive summary, an infographic, and presentation slides. The commis-
sioner has also expressed readiness to engage the students further, perhaps

to develop training modules.

Conclusion

The pedagogical achievements of such cooperation are very encouraging.
The authors demonstrated that a thesis seminar group with several stu-
dents can share one commissioner. The authors also proved that the com-
missioned theses benefit from the principles of sales and service design.
The authors were also happy to see that continuous development of stu-
dents (from specific courses to certified training) resulted in great oppor-
tunities for the staff and the students.

Such cooperation naturally has challenges. The students need guid-
ance, the commissioner requires non-disclosure, and the work easily ex-
ceeds the allocated resources. Yet seeing that our tourism students can cre-

ate added value for the industry’s leading stakeholder is priceless.
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Ensimmaisen lukukauden
sahkoistaminen

Annika Konttinen

Johdanto

B Digitalisaatio on megatrendi, joka vaikuttaa elimdimme monella
tasolla. TyGelimissd kysytidn yhid parempia digitaalisia taitoja, joten niitd
pitdi harjoitella jo ammattikorkeakoulussa. Niin opiskelijat ovat valmis-
tuessaan digitaalisesti osaavia ja valmiimpia astumaan timin vuosituhan-
nen tyotehtiviin.

Osa milleniaalien sukupolveen kuuluvista opiskelijoista on jo ottanut
aimo askeleita digimaailmaan lapsesta asti, ja he ovat jo kokeneita sosiaa-
lisen median kiyttijid aloittaessaan ammattikorkeakouluopinnot. He voi-
vat harrastaa bloggaamista tai kdyttdd useita sosiaalisen median alustoja
vapaa-ajallaan. Toiset taas eivit ole aiemmissa opinnoissaan kiyttineet
paljon edes tietokoneita. Koska tasot ovat niin erilaisia, tulee ammatti-
korkeakoulun opastaa kaikkia opiskelijoita matkalla kohti ammattimais-
ta sahkoisten tyokalujen ja sosiaalisen median kiyttod. Digitaalisuuden
lisidminen tulee aloittaa jo heti opintojen alussa. Koska itse tyoskentelen
suurimmaksi osaksi ensimmiisen lukukauden opintojen parissa, oli tima
luonteva kehittimistehtivin aihe. Matkailun sihkéisen liiketoiminnan
opinnot ovat innostaneet minua kehittymiin sosiaalisen median kiyttija-
ni ja sisillontuottajana, joten haluan myds innostaa omia opiskelijoitam-
me!

HAAGA-HELIA ammattikorkeakoulun Porvoo Campuksen matkai-
lun koulutusohjelman ensimmaisen lukukauden sihkéistiminen toteu-
tettiin lisidmalld sosiaalisen median ammattimaista kidyttod opintoihin.
Myos muut sihkéiset sisillot, kuten ICT, HAAGA-HELIAn jirjestelmit
(esim. MyNet, Winha, Leap), matkailuteknologia ja sihkoiset oppimis-
alustat, kuuluvat tirkeini osana opintoihin. Ne edustavat jo itsessddn sih-

koisyytei.
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Timin tyon tavoitteena on kertoa, miten ensimmiiselld lukukaudella
on lisdtty sihkoisid elementtejd opintoihin, miten prosessi eteni suunnitel-
masta toteutukseen sekd miten sihkoistimisprosessin toteuttamista seura-
taan. Alustavia kommentteja siitd, mitd mieltd ensimmiisen lukukauden
opiskelijat (ja myos ohjaajat) ovat olleet sihkoistimisestd on jo saatavilla
jonkin verran, mutta varsinainen palaute tulee vasta joulukuussa 2014.
Tarkoituksena on my6s havainnollistaa tahin mennessi huomatut pro-
sessin plussat ja minukset, jotta lukukautta voidaan kehittdd vield parem-
maksi.

Heti alussa esitellddn lyhyesti matkailun koulutusohjelman ensimmais-
td lukukautta ja Porvoo Campusta seki sielld kiytettivid oppimismenetel-
mid. Seuraavaksi esitellddn, mitd elementtejd lisdttiin sihkoistimisproses-
sin aikana. Sen jilkeen katsotaan, miten sihkdisyys on otettu vastaan ja

miten lukukautta on tarkoitus kehittii.

Matkailun koulutusohjelma ja Porvoo
Campus: Missa sahkoistaminen toteutettiin?

Tissd luvussa kerrotaan lyhyesti toimintaympiristostd: matkailun koulu-
tusohjelman ensimmiisestd lukukaudesta ja Porvoo Campuksen erity-

ispiirteista.

Matkailun koulutusohjelman ensimmdiinen lukukausi

Matkailun koulutusohjelmassa aloittaa noin 40—50 uutta opiskelijaa
puolen vuoden vilein. Ensimmaiisen lukukauden tavoitteena on ohja-

ta heidit oikealle polulle niin matkailun toimialan kuin HAAGA-HE-
LIAn kidytintdjen kannalta. Porvoo Campuksella vahvassa asemassa ovat
tutkivan ja kehittivin oppimisen menetelmit, joista matkailun koulutu-
sohjelman ensimmiiselld lukukaudella kiytettivit sovellukset ovat ongel-
ma- ja kiytintdperusteinen oppiminen. Ongelmaperusteista oppimista
tehdiin varsinkin PBL (Problem-based-learning) -tutoriaalien muodos-
sa. Tutoriaalien aiheina ovat matkailuun liittyvit isot aihekokonaisuudet,
kuten matkailu ilmioni, kestivi kehitys ja matkailun trendit, joihin myds
digitalisaatio kuuluu. Kdytintdperusteisen oppimisen kautta opiskelijat
jarjestdvit tapahtuman ja opintomatkan lukukauden aikana. Opinnoissa

yhdistyvit teoria ja kdytinto.
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Oppimismenetelmissi opiskelija on aktiivisena toimijana keskiossa.
Opiskelijan vastuu omasta oppimisestaan on ehdoton edellytys. Lukukau-
den aikana, varsinkin sen alussa, tulee paljon uutta opittavaa ja omaksut-
tavaa, miki voi olla uudelle ammattikorkeakouluopiskelijalle varsin haas-
tavaa.

Ensimmiisen lukukauden ohjaajatiimi on tiivis, ja yksittdisten opis-
kelijoiden etenemisestd on kaikilld hyvi kisitys. Mahdollisiin ongelmiin
voidaan tarttua ajoissa. Palautteen antoon ja saamiseen on lukukauden
aikana useita mahdollisuuksia mm. kehityskeskusteluiden, pienryhma-
keskusteluiden ja useiden checkpoint-tilaisuuksien tiimoilta. Opiskelijat
reflektoivat oppimistaan myds oppimisportfolioon.

Lukukauden opinnot keskittyvit projektien ympirille. Kaikki opinto-
jaksot tukevat projekteja tavalla tai toisella. Opiskelusta on pyritty teke-
miin mahdollisimman elimyksellisti. Opiskelijat saavat kdyttoonsid omat
kannettavat tietokoneet aloittaessaan opinnot. He tutustuvat konkreetti-
sesti (silmit sidottuina!) Campus-rakennukseen opintojensa alussa Tiloja
ja avaruuksia -workshopin merkeissi. Opinnoissa on haluttu mahdollistaa
digitaalisten alustojen ja menetelmien kiytté6 Campuksen innovatiivisessa

ymparistossd.

Porvoo Campus
Porvoo Campus on yksi HAAGA-HELIA ammattikorkeakoulun kuudes-

ta toimipisteestd. Uusi Campus rakennus valmistui 2010, ja se on suureksi
osaksi kiyttijiensi toiveiden mukaisesti toteutettu. Valoisassa ja avoimes-
sa oppimisympiristdssi on 33 erilaista tuolityyppii, paljon lasiseinii, be-
tonia, puuta ja tiiltd. Tilat ovat hyvin erilaisia. Paljon on satsattu pieniin
kokoustiloihin, joissa opiskelijat ja ohjaajat voivat tavata ja tyoskennelld eri
kokoonpanoilla. Kaikille tutkinto-opiskelijoille annetaan opintojen aluksi

kannettava tietokone digitaalisen opiskelun helpottamiseksi.
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Kuva 1. Porvoo Campuksen tuoleja (Konttinen, A. 7.10.2014).

Sahkoistamisprosessi: Miten kaikki eteni?

Tissd luvussa kerrotaan, miten ensimmaiisen lukukauden sihkoistimis-
prosessi eteni keviin ja syksyn 2014 aikana.

Matkailun sihkéisen litketoiminnan opintokokonaisuus innoitti ke-
hittimidin ensimmiisen lukukauden opintoja digitaalisten sisiltdjen ja
sosiaalisen median lisiimisen kannalta. Ensimmaiinen lukukausi on vain
yksi seitsemistd lukukaudesta, joten ihan kaikkea ei sen aikana tarvitse
sihkoistimisen osalta tehdd. Térkeintd on laukaista prosessi ryhdikkidsti

kdyntiin.

Sdhkoistdmisprosessin suunnittelu ja kuvaus

Alkukeviilld 2014 kivimme matkailun koulutusohjelmassa lipi sihkoisid
elementtejd eri lukukausilla ja huomasimme niitd jo olevankin. Tavoit-
teena oli lisitd niitd opintoihin systemaattisesti alusta asti. Sihkoisyyden
kipind kannattaa sytyttdd jo ensimmdisten opiskeluviikkojen aikana, jotta
opiskelijat ovat seuraavina lukukausina valmiimpia osallistumaan projek-
teihin, joissa kehitetddn haastavampia digitaalisia sisilt6ji, ja valitsemaan
sihkoistid liiketoimintaa sisiltivid valinnaisia opintojaksoja. Perimmaiin-
en tavoite on, ettd jokainen Porvoo Campukselta valmistunut olisi valmis

osallistumaan digitaalisuuden kehittdmiseen tulevissa tyStehtivissddn.
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Ensimmiisen lukukauden aikana on tavoitteena tehdi sosiaalisen
median ammattimainen kiytto tutummaksi erilaisten tehtivien avulla.
Monet opiskelijat kidyttavit mm. Facebookia, Instagramia ja WhatsAppia
vapaa-ajallaan, mutta ajatus siitd, ettd kidytto olisi suunnitelmallista ja am-
mattimaista, on monelle vierasta.

Ensimmiiselld lukukaudellla reflektoidaan oppimiseen liittyvii asioita
portfoliossa, joten oli luontevaa siirtdd perinteinen raporttiportfolio blo-
gimuotoon. My®s joidenkin raporttien muuttaminen blogiteksteiksi oli
varteenotettava vaihtoehto. Huomasin itse sihkoisen liiketoiminnan opin-
noissa, kuinka viliténti ja ldpinikyvid blogimuotoon kirjoittaminen oli.

Sosiaalisen median luennolla opiskelijoille kerrotaan eri medioiden
kaytdstd lyhyesti, mutta varsinainen soveltaminen ji3 heidin tehtdvik-
seen. Tissd toteutuu tutkiva oppiminen (ja varsinkin ongelma- ja kdytin-
toperustainen oppiminen) konkreettisesti. Valmiita vastauksia ei ole, vain
kokeilun ja tiedonhaun kautta voi oppia.

Ensimmiisen lukukauden aikana tehd4in opintomatka ja tapahtu-
maprojekti, joihin liittyy markkinointiviestintdi ja tarinan kirjoittamista.
Niinpi Facebook (Porvoo Campus) ja Instragram (aihetunniste #por-
voocampus) valjastettiin markkinointikdytt66n. Campuksen FB-sivuil-
le tulee kuvia ja tarinaa matkan varrelta. Tapahtuman ja matkan jilkeen
niisté kirjoitetaan (blogi)teksti, joka jactaan my6s HH:n sihkoisissd me-
dioissa. Opintomatkalla kdytetyistd matkailupalveluista tehddin Tripadvi-
sor-arvioinnit.

Instagramissa opiskelijat jakavat omia kuviaan Campukselta ja opin-
toihin liittyvistd retkistd ja vierailuista yhteiselld aihetunnisteella.

Opiskelijat tekevit sihkdisen vuosikirjan, johon jokaisesta kirjoitetaan
teksti, jota voi hyddyntdd omassa LinkedIn-profiilissa (jonka kehittimistd
jatketaan seuraavalla lukukaudella).

Opiskelijoita kehoitetaan avaamaan oma Twitter-tili ja etsimiin so-
pivia seurattavia, jotta he voivat hyddyntda Twitterid matkailun trendeji
etsiessddn.

Ensimmiisen lukukauden aikana on my&s useita muita sihkdisyyttd
tukevia aiheita, kuten ICT, matkailuteknologia seki sihkéiset oppimis-
alustat Leap ja Moodle, jossa myos tehdidin sihkéisid tenttejd. Digitaali-
suus tulee melkein huomaamatta tutuksi jo opintojen alussa.

Ensimmaisen lukukauden ohjaajatiimissi oli yhteniinen kisitys siit4,
ettd sdhkoisid sisiltojd tulee lisitd lukukauteen. Se on jo tavoitteena HAA-
GA-HELIA-tasolla, joten se ohjaa toimintaamme my®s sitd kautta. Uu-
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sista digisisilldisti sovittiin alustavasti jo kevitlukukauden 2014 lopussa,
ja syksyn alussa ne lisittiin ensimmiisen lukukauden tehtivinantoihin.
Jonkin verran ilmassa oli digipelkoa. Osa ohjaajista ei halunnut osallistua
sihkoistimisprosessiin omien tehtdviensd osalta. Osa taas oli todella hel-
pottunut, kun entiset tyoldit raportit poistuivat kokonaan tydkuormasta.
Suurin osa ensimmaisen lukukauden tiimistd otti sahkoistimisen innos-
tuneena tai ainakin neutraalina vastaan. Ryhmai tydsti uusia ohjeistuksia
yhdessi ennen syksyn opintojen alkua.

Taulukossa 1 nikyy, miltd ensimmiisen lukukauden sihkoinen sisilto
ndytti ennen sihkoistimistd ja miltd se ndyttdd nyt:

Sosiaalinen = Tripadvisor-arvioinnit = Tripadvisor-arvioinnit matka-projektin yhteydessd
media matkaprojektin yhteydessd = Karttapeli
= Karttapeli = (oogle Maps blogissa
= Google Maps raportissa = Twitter-tilin avaus ja kdyttokokeilut trendimetsastyksessd
= Facebookin ad hoc -kdyttd = Facebookin suunnitelmallinen kdytto matka- ja tapahtumaprojektien
tapahtuma-projektin markki- markkinoinnissa ja raportointi projekteista
noinnissa = Instagram aihetunnistesuositus (#porvoocampus) Campukseen liittyvien

kuvien jakamisessa ja kdyttd opintomatkan yhteydessd

= Blogiportfolio (jossa yksi postaus digitaalisuuden hyddyntamisesta
oppimisessa)

= LinkedIn-profiilin luonti sahkdisen vuosikirjan yhteydessd

Sahkoiset = Moodle = Moodle (sahkdinen tentti ja muut oppimistehtdvat: véihemman raportteja,
oppimis-alustat (sdhkdinen tentti, raportit ja osa siirtynyt blogiin)
muut oppimistehtavét) = Leap (projektien viestintd ja dokumentointi)

= Leap (projektien viestintd ja
¢ dokumentointi)

IcT = Word = Word
= Excel = Excel
= Powerpoint = Powerpoint
= HH-jdrjestelmadt = HH-jdrjestelmat

= Wordpress-blogi

Taulukko 1. Ensimméisen lukukauden vertailu ennen ja jalkeen sahkdistamisen.

Sihkoistamistaulukosta nikyy, ettd vaikka sihkoisid elementtejd on en-
nenkin ollut, niitd on tullut selkeisti lisid. Ongelmallista on, jos entisid
sisltojd ei ole vastaavasti vihennetty. Sihkéistimisen tarkoitus on tehdi
kaikesta entistd parempaa, ei missiin nimessd tehdd ensimmaisestd luku-

kaudestd tyoladmpai opiskelijoille eikd ohjaajille.

Seurantasuunnitelma

Digitaalisuuden vastaanottoa mitataan monin eri tavoin. Ohjaajat keskus-

televat kokemuksista keskenidin, ja opiskelijoiden kanssa on lukukauden
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aikana useita vapaamuotoisia tapaamisia sekd keskusteluja, joissa opiske-
lijoiden kokemukset ja nikemykset nousevat esille. Lisiksi on henkilo-
kohtaiset kehityskeskusteut tutorohjaajan ja opiskelijoiden vililld sekd
pienryhmikeskustelut, joissa digitaaliset kokemukset otetaan kysymyksen
muodossa esille. Blogiportfolioon tulee kirjoittaa yksi postaus aiheesta,
miten digitaaliset elementit ovat vaikuttaneet oppimiseen. Tamin lisik-
si yhden oppimistehtdavin yhteydessi kysytdan, miten sosiaalista mediaa
hyodynnettiin paivin aikana. Niin opiskelijoita ohjataan tietoisesti pohti-
maan sikoistimisen vaikutuksia omaan oppimiseen.

Koska opintojaksot kestivit koko lukukauden, saadaan nimi kirjal-
liset kommentit vasta joulukuussa 2014, kun kaikki oppimistehtivit on
tehty. Kuukausien aikana olemme kirjanneet ylos kokemuksia ja kes-
kustelleet niistd. Tammikuun alussa ensimmiisen lukukauden ohjaajat
keskustelevart kaikista niistd keskendin ja kokemusten pohjalta tehdiin
tarvittavia muutoksia seuraavan lukukauden toteutukseen. My6s vinkkeji
ensimmiisen lukukauden kokemuksista annetaan toisen lukukauden oh-
jaajille, jotta opiskelijoiden digiprosessi jatkuisi mahdollisimman sulavasti

eteenpdin.

Projektin tuloksen ja oman oppimisen arviointi

Syksyn aikana on ollut muutamia hetkii, kun olen huomannut, etti vaik-
ka kuinka suunnittelimme tarkat ohjeistukset, ihan kaikkea emme osan-
neet ottaa huomioon.

Blogimuotoinen portfolio ei vaikuta yhtddn niin hankalalta kirjoit-
taa kuin perinteinen raporttimalli oli. Blogitekstin muotoon kirjoitettuna
pohdintaa ei vaikuta olevan lainkaan niin vaivalloista tehdi kuin ennen
raporttiformaatissa. Luovuuden kiytté on lisidntynyt. Blogimuodossa
tehtyni opiskelijat voivat antaa paremmin luovuudelleen vallan kuin pe-
rinteisessd raportissa, silld kuvien ja videoiden seki linkkien lisidminen on
vaivatonta. Myds ohjaajat ovat pystyneet lukemaan ensimmaisii versioita
portfolioista melko vaivattomasti (asiat 16y tyvit sieltd, mistd niiden pitda-
kin!).

Blogiportfolion ohjeistus on ehki kuitenkin liian samanlainen kuin
entisen raporttimallin. Kehityskeskusteluissa jotkut opiskelijat mainitsivat
ohjeistukset (joihin me ohjaajat olemme kiyttineet tuntikausia) episel-
viksi. Kokemuksemme mukaan timi voi olla vain yleistdi himmennysti
korkeakouluopiskeluista, mutta on kuitenkin asia, johon pitdd jatkossa

kiinnittda huomiota vield enemmin, silld se nousi esille useamman kerran.
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Olen itsekin huomannut niissi joitakin ristiriitaisuuksia ja jadnteitd men-
neisyydesti.

Emme osanneet tehtdvinannoissa tiysin hyédyntdd kaikkia blogin
mahdollisuuksia. Jotkut opiskelijat ovat voineet kokea ohjeistuksen osin
liian rajoittavaksi ja osin taas liian rénsyileviksi. Toisaalta monet opiskeli-
jat ovat kehuneet, kuinka kivaa oli kirjoittaa blogia. He ovat kokeneet uu-
den oppimisen iloa ja innostuivat, kun osasivat tehdi blogikirjoituksia.

Jotkut olivat aivan ihmeissidn Twitteristd ("miniko muka sitd kiytedi-
sin”) ja kuitenkin rohkeasti nostivat esille joitakin asioita, joita olivat sen
kautta l6ytineet. TAmi onkin yksi syksyn tirkein oppi: uudet menetelmit
ovat tuoneet erilaista oppimisen iloa ja innostusta opintoihin. En muista,
ettd kukaan olisi ollut innoissaan portfolioraportin kirjoittamisesta, mutta
portfolioblogi on saanut aikaan innostusta.

Kenties hiukan yllittden yksityisyyden suoja on noussut esille port-
folioblogien yhteydessi. Itse en kokenut matkailun sihkéisen liiketoimin-
nan blogitekstien julkisuutta mitenkéin ongelmalliseksi, mutta meilld
noin puolet opiskelijoista on halunnut asentaa salasanan tai vain kutsua
lukijat katsomaan blogejaan. He sanovat pelkidivinsi, ettd toiset voivat
lukea heiddn ajatuksiaan ja kokemuksiaan oppimisesta blogeista. Tdhdn
voimme jatkossa panostaa avaamalla lipinidkyvyyttd ja jakamisen merki-
tystd, jopa kutsumalla toisia aktiivisesti lukemaan opiskelijoiden tuotta-
maa sisdltod. Digitaalisuuden tavoite on tiedon ja osaamisen jakamisen
mahdollistaminen, ei salailu ja nurkkakuntaisuus. Aina on kuitenkin tar-
vittaessa mahdollisuus jakaa joitakin asiota vain ohjaajan kanssa.

Twitterin mukaanotto jo ensimmiiselld lukukaudella on ehki joille-
kin opiskelijoille litkaa eiki sitd ehditd tarpeeksi pohjustaa. Olen ottanut
sen mukaan neljinnen lukukauden opintohin, joissa verkostoidutaan ja
etsitddn trendejd. Se sopii hieman kehittyneempiin sihkoiseen viestintddn
paremmin. Kuitenkin aion my®s jatkossa kehottaa ainakin luomaan pro-
fiilin ja tutustumaan alustaan itseniisesti.

Instagram ja Facebook markkinoinnin ty6vilineind ovat olleet tihin
mennessi hyvit. Opiskelijat ovat jo osanneet tehdd houkuttelevia tarjouk-
sia tulevista tapahtumista niissd medioissa seki jakaa kuvia menestyksek-
kaisti oppimistehtivien yhteydessi. Odotamme jatkoa ja itse tapahtumia,
niin niiden medioiden kiytto tulee nikyvimmiksi kuvien ja tarinoiden
kautta.

Ennen luin itse 10 noin 40 sivua pitkdd ryhmiraporttia, mutta nyt nii-
den tilalla on noin 150 blogitekstid, joista tulee antaa palautetta ja jotka
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tulee arvioida. Aivan niin yksityiskohtainen kommentointi kuin ennen ei
tule olemaan mahdollista, joten uusia arviointikdytintéja tulee pohtia.
Aionkin arvioida kolme kirjoitusta yhdessi ja antaa napakat kommentit
perustuen antamiini arviointikriteereihin. Tdmi arviointi- ja palauteasia
ei onneksi tullut yllttden, vaan olin osannut varautua siihen jo ohjeistus-
ta tehdessidni. Mahdollisesti seuraavalla kerralla blogitekstit tehddin myos
ryhmity6nd. Entisid sisiltojd tulee myos karsia, silld kaikkea vanhaa ei
voi sdilyttid uusien digisisiltdjen rinnalla. Sama koskee myos kaik-
kia entisid opintojaksoja: kun uusia sihkéisid opintojaksoja kehitetdin ja
lisdtddn tarjontaan, jotain entisid kursseja tulee poistaa, jotta taloudelliset
resurssit riittavat.

Pyysin myos esimiestini lukemaan kehittdmistehtdvini ja hdnen arvi-

onsa siiti on seuraavanlainen:

Matkailun koulutusohjelman keskeisii tavoitteita ja visioita on lisiti
digitaalisuuden ja sihkiisen liiketoiminnan osaamista sisiltoihin ja
tydtapoibin. Lehtori Annika Konttisen kebittimishanke on tirkedi ja
perustavanalaatuista tyotd, silld jos ei heti alussa saada opiskelijoita
digitaalisuuteen toimijoiksi, onkin ulkokobtaista kisitelli digitaalisuutta
omana sisiltonddn irti muusta toiminnasta. Myos henkiloston

voimaannuttaminen teemaan on oleellista, mitd tissi objaajatiimin

kohdalla pohditaankin.

Kehittimishanke on realistinen, ja siini opintoihin sopivasti ja luontevasti
hivutetaan digitaalisuutta. Pohtiminen on rebellisti ja raikasta, ja se vie
titd hanketta eteenpiin opintojen loppuessa. Nimdi Matkailun sihkiisen
litketoiminnan kebittimishankkeet kuvaavat oivallisesti tyotimme Porvoo

Campuksella ja niiden raportit voisi hyvin julkaistakin.

Arvio: KTT Reija Sandelin, matkailun koulutusohjelmajohtaja,
HAAGA-HELIA Porvoo 2.11.2014

Lopuksi: Miten tasta eteenpain?

Palautetta ei vield ole saatu kaikista mittauskohdista, mutta jo nyt voidaan
todeta, ettd opiskelijat ja ohjaajat ovat padasiassa ottaneet uudet sihkdiset

elementit positiivisesti vastaan.
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Portfolioblogin ja blogiin tulevien muiden oppimistehtivien ohjeistuk-
seen tulee tehdd joitakin muutoksia seuraavan kerran. Ensimmaiselld ker-
ralla ohjeistukset eivit varmasti voikaan menni tiydellisesti. Nyt kun on
nihnyt, mitd sihkéistimisen visio on kdytinndssi, on luontevaa muokata
ohjeistusta ymmairrettavimmiksi seuraavalla kerralla.

Jatkossa on tirkedd ymmirtid, ettd kaikkea uutta digisisiltod ei voi
ottaa vastaan poistamatta vanhoja elementteja. Mietimme toki titd jo syk-
sylld ja toteutuimmekin poistoja, mutta ne eivit kohdentuneet kaikki jir-
kevisti eikd niitd tehty tarpeeksi radikaalisti. Uusia tapoja arvioida tulee
kehittdd. Esimerkiksi blogien vertaisarviointi tai -kommentointi voisi olla
mahdollista, ja se my6s vihentiisi halua “salata” blogit. Vertaisarviointia
tehdidin jo paljon muutenkin.

Lisiksi toivoisin, ettd myds muut tiimimme jdsenet innostuisivat lah-
temain sihkoisen litketoiminnan opintojen pariin, jotta saisimme koko
porukan innovoimaan sihkéistimisen tyokaluja ja menetelmii ykkéslu-
kukaudelle. Itse olisin valmis lisidamiin sihkoistd sisiledd vielikin, mutta
ymmirrin, ettd ihan kaikesta emme voi luopua, jotta opiskelijat kyke-
nevit oppimaan perinteisii taitoja, jotka sitten aikanaan mahdollistavat
opinndytetyon kirjoittamisen raporttimuotoon. Mutta nythin portfolio-
muotoinen opinnidytetyd on jo kehitetty....

Sdhkoiset elimykset houkuttelivat minut ja kollegani suunnittelemaan
kokonaisen opintojakson niiden ympirille. Toisen kollegani kanssa kirjoi-
timme artikkelin Encounters15-konferenssiin aiheesta digitaalisten ja mo-
niaististen elimysten lisiamisestd ensimmaiisen lukukauden opintoihin.
Olen lisinnyt jokaiseen ohjaamaani opintojaksoon sihkoisid elementteji
viimeisen vuoden aikana. Voi siis sanoa, ettd koulutuksella on ollut paljon

vaikutusta tyohoni jo nyt!
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Sahkaoisen liiketoiminnan
hyddyntaminen syksyn 2014
M3MY:n projektissa

Anne Koppatz

Tiivistelma

B Tima raportti osa matkailun sihkoisen litketoiminnan opintoja ja
kuvaa opintokokonaisuuden kehittimishanketta joka kohdistuu HAA-
GA-HELIAn Porvoon yksikén matkailun suomenkielisen koulutusohjel-
man kolmannen lukukauden matkailupalvelujen myynnin opintokoko-
naisuuteen. Siitd kdytetddn tissd tyossd lyhennettd M3MY. Opintojakson
laajuus on 9 opintopistettd, ja se vastaa tyoméiriltdin 243 tuntia. Kehit-
timishankkeen tarkoituksena on integroida sihkéisen kaupan vilineet
mahdollisimman laajasti ja oppimista edistdvisti opintojaksoon ja tuottaa
sihkéisen litketoiminnan integroimisen malli, jota voidaan soveltaa myos
tulevissa kolmannen lukukauden opintojaksoissa

HAAGA-HELIAn Porvoon yksikon matkailun koulutusohjelman
opetuksessa ja oppimisen tavassa noudatetaan tutkivan ja kehittiavin op-
pimisen mallia. Sisillon, tavoitteiden ja toteutuksen osalta noudatetaan
opintojaksokuvausta. Kokonaisuuden teemoja ovat kuluttajakiyttiytymis-
en trendit, projektiosaaminen, tuotteet ja palvelut, myynti ja palvelustrate-
gia, paikallistuntemus, toimintaympiristo, kestivi kehitys seki turval-
lisuus. Tutkivan ja kehittdvin oppimisen vaiheita ovat orientaatioperustan
luominen seki kehittdmistehtivin ja siihen liittyvin ongelman asettami-
nen. Seuraavaksi luodaan tavoitteet, yhteinen sisillon rakentaminen seki
tyoskentelytavoista sopiminen ja tutkimussuunnitelman kirjoittamin-
en. Sitd seuraa yhteinen uuden tiedon rakentaminen, pohdinta ja esittely

muille.
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Syksyn 2014 projektin suunnittelu alkoi keviilla 2014. Toimeksian-
tajana toimii HAAGA-HELIA amk. Projektin tarkoituksena on tuottaa
mobiilisovellus, joka pidentdd matkailijaviipymin Porvoossa neljisti tun-
nista kahdeksaan tuntiin. Opintojakso toteutetaan yhteistyossi HAA-
GA-HELIAn tietojenkisittelyn koulutusohjelman (TIKO) sekid Rooman
Sapienza-yliopiston kanssa. M3MY-ryhmin tutkimuksen kohde on Por-
voo ja sielld vieraileva 18—28-vuotias matkailija.

Koulutusohjelman toteutus alkoi elokuussa ja opiskelijoiden ensimmai-
nen tehtivi oli tutkia Porvoon matkailua ja sen tarjontaa sihkéisien kana-
vien ja sosiaalisen median avulla ja jakaa loydetty tieto ryhmille. Sisillon
ja tavoitteiden rakentaminen toteutui tutustumalla sihkoiseen ja mobii-
likauppaan sekd perehtymilli laadulliseen tutkimusotteeseen ja kirjoit-
tamalla tutkimussuunnitelma. Aineisto kerittiin haastattelujen, havain-
noinnin ja benchmarkingin avulla sekd timin opintojakson aikana mydos
sosiaalisen median kautta. Tarkoitusta varten perustettiin Facebook-,
Twitter- ja Instagram-tilit. Tutkimusraportin sijaan tuotetaan blogi seki
suomeksi ettd ruotsiksi. Tarkoitus on saada seki nikyvyytti ettd kohde-
ryhmin mielipiteitd kehitettidvii sovellusta varten.

Opintojakson aikana TIKOn opiskelijat vierailivat Porvoon Campuk-
sella ja pitivit M3AM Y-ryhmin kanssa yhteisen suunnitteluiltapdiva. Lisik-
si M3MY-ryhmai vieraili Rooman Sapienza-yliopistossa ja esitteli Porvoota
matkailukohteena heidin maisteriopiskelijoilleen. Molempia opiskelija-
ryhmid haastateltiin. Lisdksi Porvoon Campuksella syksyn 2014 aikana
opiskelleita vaihto-opiskelijoita haastateltiin ja Italiassa keridttiin sekd mo-
biili- ettd kirjallista benchmarkingaineistoa. Aineiston analyysin jilkeen
alkaa mobiilituotteen suunnittelu saatujen tulosten perusteella.

Syksyn toisen jakson alussa opiskelijat tutustuvat sovellukseen, johon
mobiiliaineisto tallennetaan, ja alkavat sisillon tuottamisen yhti tai use-
ampaa mobiilisovellusta varten. Marraskuun lopulla M3MY-ryhmai vie-
railee Pasilan Campuksella TIKOn koulutusohjelmassa ja silloin siirretdin
mobiilisovelluksen tai sovellusten sisilto TIKOlle teknisen toteutuksen
varmistamiseksi.

Joulukuun ensimmiisend piivini sovelluksen on tarkoitus olla seka
sisallon ettd tekniikan osalta valmis myytiviksi. M3MY-ryhmin tehtivi-
nd on myydid, markkinoida ja esitelld sovellusta mahdollisimman monel-
le 18-28-vuotiaalle asiakkaalle. Sen jilkeen tuote ja myynti arvioidaan ja
opiskelijat saavat opintojakson arvosanan sekd antavat opintojaksopalaut-

teen.
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Opintojakson aikana palautetta kerdtddn ja oppimista arvioidaan mo-
nin eri tavoin. Ensimmaiinen ns. orientaatiotehtivi arvioidaan. Lisiksi
opiskelijat kirjoittavat kolme kasvukertomusta, joissa arvioidaan omaa
oppimista ja projektin etenemistd. Ryhmin tydskentelystd jokainen opis-
kelija tekee kaksi vertaisarviointia. Lukukauden lopuksi myos tutkimusra-
portti arvioidaan ja toimeksiantaja antaa kommenttinsa ja kertoo tuotok-
sen hyodyistd sille.

Sihkoisten litketoimintamallien integroiminen matkailun kolman-
nen lukukauden myynnin opintoihin on mahdollista toteuttaa niin, ettd
aloitetaan sopivan toimeksiantajan etsinti. joka esittelee opiskelijaryhmil-
le tydelimilihtdisen toimeksiannon. Opiskelijat asettavat itse tutkimus-
tehtdvin, etsivit tarvittavan tiedon sekd pddttivit laadullisen tutkimuk-
sen aineistonkeruutavoista ja strategiasta. Sitten padtetdin missd ja milld
tavalla tyd raportoidaan. Seki aineistokeruussa ettd raportoinnissa otetaan
huomioon toimeksiantajan kiyttimit sosiaalisen median kanavat ja kiyte-
tddn ainakin niitd. Muiden kanavien hyddyntdminen on aina projektikoh-
taisesti arvioitava ryhmin kanssa.

Tillainen projekti on opettajallekin monella tavalla oppimisen paik-
ka. On oltava valppaana ja annettava opiskelijoille, heidin ajatuksilleen
ja osaamiselleen tilaa. Opettajan on osattava tulkita opiskelijoiden tietoa
ja tiedontarvetta sekd huomioitava ryhmien erilaisuus niin tiedollisesti
kuin niiden tavoissa toimia. Opettaja on oppinut timin projektin aikana
vihintddn yhti paljon kuin opiskelijat ja on hyvi, ettd timi kokonaisuus
kirjoitettu raportiksi ja siten tehty nikyviksi. Niin opintojakson toteu-
tuksen kehittiminen ja siitd tiedon jakaminen on helpompaa ja yleensikin
mahdollista.

Johdanto

Matkailun sihkoisen liiketoiminnan kehittdmishakkeeni on osa HAA-
GA-HELIAn Porvoon yksikén matkailun koulutusohjelman kolmannen
lukukauden matkailupalveluiden myynnin yhdeksin opintopisteen opin-
tokokonaisuuden lukukausiprojektia. Sen asiakaskohderyhmini on kulut-
taja ja vapaa-ajanmatkustaja, josta englannissa kdytetddn kisitettd "leisure
traveller”. Opintojaksosta kiytetddn tissd tyossd lyhennetta M3MY.
HAAGA-HELIAn Porvoon yksikén matkailun koulutusohjelmassa to-
teutetaan ns. tutkivan ja kehittdvin oppimisen mallia. Joka lukukaudelle

etsitddn toimeksiantaja, joka antaa aiheen, jota tutkitaan. Tutkimuksen

SAHKOISEN LIIKETOIMINNAN HYODYNTAMINEN SYKSYN 2014 M3MY:N PROJEKTISSA



perusteella tuotetaan jokin matkailuun liittyvi ajankohtainen kuluttajalle
suunnattu tuote. Tuote myydain erillisessd myyntitilaisuudessa. Tdmin
syksyn projektin tavoitteena on tuottaa matkailijaviipymin pidentimistd
edistavd mobiili-sovellus. Keviin 2015 opiskelijat osallistuvat Central
Baltic -ohjemaan ja perehtyvit siini jakeluteihin. Opintojakson aikana ke-
hitetdin matkailuyritykselle jakelutiesuunnitelma.

Opintojakson kaikki ns. oppiaineet on linkitetty projektiin ja aikatau-
lutetaan niin, ettd niiden aikana asiat kiydain lipi projektin kannalta
oikea-aikaisesti. Koko lukukausi on siten yksi kokonaisuus, jossa asioiden
oikea-aikainen kisittely on tirkeissd roolissa. Yhti keskeistd on aloittaa
opintojakso opiskelijoiden aiheeseen liittyvi aiemman tiedon kartoituksel-
la.

Kehittimishankkeeni tavoite on linkittdd opintojakson toteutukseen
sihkéisen kaupan vilineet mahdollisimman laajasti ja toimivasti, jotta
opiskelijat oppivat niiden tuomista mahdollisuuksista matkailutuotteiden
myynnissi ja markkinoinnissa. Tarkoitus on tuottaa opiskelijoille mah-
dollisimman tuore ja kattava nikemys sihkéisen myynnin eduista ja mah-
dollisuuksista tuotteiden kehittimiseen, oikean myyntikanavan valitsemi-
seen hyvin myyntituloksen aikaansaamiseksi. Kuluneen vuoden aikana
aihetta on ns. hivutettu ohjelmaan, ja verkkohinnoittelun kohtuullistuttua
EU:n alueella on korkea aika saada sihkoiset litketoiminnan keinot riit-
tivin voimakkaasti opetusohjelmaan. Tavoitteena on luoda opintojakson
malli, jota voidaan kiyttdi tulevissakin M3MY kokonaisuuksissa.

Raportin sihkéisen litketoiminnan osuus perustuu padosin MSL 2014
aikana opittuun. Opintojaksokuvaus toimii opintojakson tavoitteiden ja
painotusten viitekehyksend. Opetusta ja oppimisen tapaa kuvaa tutkivan
ja kehittavin oppimisen malli.

Raportin alussa esittelen lukukauden opintojakson mukaiset tavoitteet
ja sen, miten sihkéisen liiketoiminnan osa-alueet integroidaan siihen. Sit-
ten kerron itse toteutuksesta ts. Toiminnasta, miten suunnitelma on viety
toiminnan tasolle, ja lopuksi arvioidaan, miten tissd onnistuttiin ja mitd

opittiin.

Suunnitelma

Opintojakson sisillon ja toteutuksen tulee noudattaa koulutusohjelman

sille asettamaa tavoitetta ja sitd, mité se opiskelijalle ns. lupaa. Opintojak-
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sokuvaus on laadittu vastaamaan niitd tavoitteita ja sen teemat ja oppi-
mistavoitteet ohjaavat my6s titd kehittdmistehtavia.

Matkailupalveluiden kehittdminen ja myynti-opintojakson laajuus
on kolmannella lukukaudella 12 opintopistettd, joka vastaa 324 tunnin
tyomidrii ammattiopintotasoisia pakollisia opintoja. Varausjirjestelmien
osuus on 3 opintopistettd, ja se jad timin kehittimishankkeen ulkopu-
olelle. Opintojakso toteutetaan suomen kielelld. Sen suoritettuaan opiskel-
ija oppii tunnistamaan asiakkaiden tarpeita samalla seuraten oman myyn-
ti- ja tuotteistamisosaamisen kehittymistd. Opintojakson aikana opiskelija
oppii hydodyntdimiin eri tilanteisiin sopivia teknologisia ratkaisuja ja so-
siaalisen median mahdollisuuksia liiketoiminnassa. Siten hin oppii myds
tuottamaan sekd sihkoisid ettd vuorovaikutteisia matkailupalveluja asiak-
kaiden toiveet ja tarpeet huomioiden. Kaiken timin edellytykseni on ri-
ittdvi perehtyminen toimintaympiriston, joka on myds yksi opintojakson
oppimistavoitteista. Omaksutun tiedon pohjalta hin osaa kehittdd palvel-
ua ja myyntiprosesseja seki asiakkuuksia. Opintojakson teemoja ovat ku-
luttajakdyttdytymisen trendit, projektiosaamisen syventiminen, tuotteet
ja palvelut mukaan lukien sihkéiset, myynti- ja palvelustrategia, paikallis-
tuntemus, toimintaympiristd, kestivi kehitys matkailussa, turvallisuus

sekd tyd ettd asiakasturvallisuus. (www.haaga-helia.fi/fi/opinto-opas/opin-

tojaksokuvaukset)

Tavoitteiden Tyonjako ja Tyoskentely ja

jasisallon aikataulut uuden tiedon
rakentaminen Yhteiset yhteinen

Tutkimus pelisaannot rakentaminen

Kehittamistehtava,
ongelmaja
orientaatio

Pohdinta ja
uuden tiedon
esittely muille

Empiirisen
aineiston keruu, Tuotteen suunnittelu
haastattelut, some, jatoteutus
benchmarkkaus

Teoreettinen tieto,
toimintaympariston
tieto, kohdetieto

Opintojakson
tehtavat

Kuvio 1. Opintojakson toteutuksen prosessi.
M3MY-opintojakson sisillon painopisteen muuttaminen vuorovaikut-

teisesta myynnistd sihkoisen kaupan puolelle etenee kuvion 1 mukaisesti

siten, ettd ylhdilld olevat laatikot kuvaavat tyoskentelyvaiheita tutkivan ja
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kehittdvin mallin mukaisesti ja sen alla ovat toimenpiteitd, joiden avul-

la ymmirrys ja uuden tiedon syntyminen mahdollistetaan ja lopputu-

los varmistetaan. Téssd on tirkedd painottaa, ettei uudelle kehitettaville
tuotteelle tai tuotokselle ole ennakkoon miiritelty ylinti tasoa. Orientaa-
tiotehtdvi on toteutuksen ensimmaiinen vaihe, joka johdattaa opiskelijat
toimintaympiristén direlle. Samalla he tutustuvat itse teemaan seki koht-
een nykytilaan tissd tapauksessa Porvooseen ja sen nikymiseen eri sih-
koisissd kanavissa. Jokaiseen vaiheeseen annetaan tehtivid, jotka tukevat
asian ymmirtimistd ja uuden oppimista.

Syksyn projektin suunnittelu alkoi jo talvella 2014 (liite 1). Kevitluku-
kauden 2014 M3-ryhmai ty6sti toimeksiantajalle 4 mobiilisovellukselle sis-
illon ja syksylle 2014 pditimme seuraavan ryhmin kanssa edetd pitemmalle
ja sisdllon lisiksi tuottaa koko sovellus. Syksyn projektin toimeksiantaja-
na toimii HAAGA-HELIA amk. Tarkoitusta varten sovittiin yhteistyostd
HAAGA-HELIAn Pasilan toimipisteen tietojenkisittelyn koulutusohjel-
man (TIKO) kanssa. M3-ryhmi suunnittelee edelleen sisillon, mutta
TIKOn ryhmi toteuttaa sovelluksen. Niin voimme itse opiskelijavoimin
tuottaa koko mobiilisovelluksen, joka on motivoivampaa, opettavaisempaa
ja konkreettisempaa kuin vain osan tuottaminen. Tuotettavan mobiilisovel-
luksen tehtivi on tissi projektissa pidentid matkailijaviipymid neljastd tun-
nista kahdeksaan tuntiin. Syksyn projektin kohde on Porvoo ja tutkittava
asiakassegmentti 18—28-vuotiaat matkailijat. Toiseksi yhteistydkumppan-
iksi valittiin Rooman Sapienza yliopisto, joka tyostdd maisteriohjelmassaan
matkailijan viipymin pidennysti Colline Romanessa. Siten opintojakson

toteutukseen sopivat oivallisesti eri sihkoisen kaupan elementit.

Toteutus

Syksyn opintojen aloitustilaisuudessa opiskelijat saivat ns. orientaatiote-
htdvin. Se kisitti neljd osa-aluetta ja oli seuraava:
1. Miten Porvoo matkakohteena niyttiytyy sihkoisissd
jakelukanavissa?
2. Miten eri (matkailija)kohderyhmit nikyvit sihkoisessd viestinnissd
ja palveluntarjonnassa?
3. Miten Porvoo kohteena nikyy hakukoneissa?
4. Nikyvitkd Porvoon matkailun ammattilaiset Tripadvisorissa esim.

siten, ettd vastaavat asiakkaiden kommentteihin tai kysymyksiin.

(PSS2RMO021 lukukauteen orientoiva tehtivi 25.8.2014)
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Keviin suuntautumisinfon ja aloituspdivin ohjelman seki orientaa-
tiotehtivin on tarkoitus ohjata opiskelijat aiheen piiriin seki siithen
ympiristd6n, johon opintojakson aikana perehdytdin. Tirkedi on sit-

en kidydd yhdessd orientaatiotehtivin tulokset ldpi ja jakaa tieto muille
osallistujille. Kyseessi on tutkivan ja kehittiavin oppimisen mallin ensim-
miinen vaihe, jossa luodaan orientaatioperusta ja asetetaan kehittimiste-
htivi ja ns. ongelma. Kehittimistehtivini on tutkia, mikd Porvoossa ki-
innostaa 18—28 vuotiasta matkailijaa ja minkilainen mobiilisovellus saisi
timin viipymiin kohteessa kahdeksan tuntia. (vakava.blogspot.fi)

Seuraava vaihe on tavoitteiden seki sisillon yhteinen rakentaminen
ja tyoskentelytavoista sopiminen: kuka tekee, mitd tekee ja mihin men-
nessd. Sisillon rakentamista varten tutustutaan sihkéistd kauppaa, myos
mobiilikauppaa, kisitteleviin aineistoon ja aloitetaan teorian kirjoittami-
nen. Samalla tehddin tutkimussuunnitelma ja sitd varten haetaan tietoa
sopivasta menemistd. Télld opintojaksolla tutkimusote on jo valittu, ja se
on laadullinen. Aineisto keritdin haastattelemalla, havainnoimalla ja tilld
kertaa my6s benchmarking- menetelmilla.

Uutta on se, ettd tissd projektissa aineistoa kerdtddn myos sosiaalisen
median kanavien kautta. Ryhma pohti yhdessd, mitki sosiaalisen medi-
an kanavat sopivat tihin projektiin parhaiten. Heti opintojakson alettua
he avasivat yhteisen, kaikille ennestdin tutun Facebook-ryhmin, jossa
padasiallinen sisiinen viestintd toteutuu. Sinne opettajalla ei ole paisya.
Kommentteja, jakamisia ja tykkdamisid haetaan Twitteristd, johon tuo-
tetaan tapahtuma- ja kohdetietoa Porvoosta. Tilin nimeksi tuli Splendid
Porvoo, ja samanniminen on myds ryhmin Instagram-tili, johon on tall-
ennettu kohteen kuvia erityisesti tutkittavan kohderyhmin nikékulmasta
ja aihepiiristd. Twitterissd ilmoitellaan Porvoon tapahtumista, tarjonnasta
ja nihtivyyksistd nuorten nikokulmasta ja luontopainotteisesti. Insta-
gram-tili on tarkoitettu Porvoosta otettujen omien kuvien jakamiseen.
Kummankin tilin tavoitteena on kiinnostuksen herittdminen ja kohteen
myynnin edistiminen nuorille. Niisti tileistd opiskelijoilla ei olut aiempaa
kokemusta, mutta ne valittiin, jotta saataisiin projektille mahdollisimman
laajasti nikyvyyttd seuraajien muodossa ja mahdollisuutta "myyda” siitd
ja kohdetta ulkopuolisille. Ehki kuitenkin tirkein syy sosiaalisen medi-
an kiytolle tdssd projektissa on se, ettd sen kautta saadaan mahdolliselta
kohderyhmiltd jo ennakkoon tietoa ja kommentteja heitd kiinnostavista
tai ei-kiinnostavista kohteista, tapahtumista ja palveluista "tykkddmisien”
ja jakamisten kautta. Niin ollen sekd some-kanavista saatu palaute ettd
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itse keritty aineisto voivat yhdessi tuottaa varmemmin paremman, lada-
tumman ja suositumman sovelluksen potentiaalisten asiakkaiden kiyt
t66n. Niiden some-kanavien arvoa ja kidvijimidrid seurataan siannollises-
ti Google-analyticsin avulla.

Projektin kannalta keskeinen oli tapaaminen TIKOn opiskelijoid-
en kanssa Porvoon Campuksella viikolla 41. Siind yhteydessi opiskelijat
saattoivat esitelld kohdettaan ja pyytii siitd palautetta. Sitd saatiinkin ja
sen pohjalta muutettiin Iraliassa esitettdvin aineiston sisiltdd enemmin
luontokohdepainotteiseksi. TIKOn opiskelijat antoivat tutkimusta varten
haastattelun samoin kuin kolme Porvoon Campuksella vuoden vaihdos-
sa olevaa opiskelijaa. Lisdd haastatteluja tehddin Italiassa. Sielld on myds
tarkoitus markkinoida opiskelijoiden Twitterid ja Instagramia, joissa
jo alun perin pédtettiin tuottaa kaikki englanniksi. Ryhmin some-ak-
titvisuuden takaamiseksi laadittiin ns. some-vuorot. Yhden vuoron pituus
on viikko, ja sen aikana on tuotettava midritty madrd twiitteji ja kuvia
Instagramiin.

Opiskelijoiden vastaperustettuja blogeja ei vield ole markkinoitu, silld
niihin on viikon 43 aikana tulossa vasta Porvoon osuus ja tutkimuksen
tausta ja toteutus. Kaksi blogia kirjoitetaan opintojakson teemoista, ja ne
kirjoitetaan seki suomeksi ettd ruotsiksi. Lukukauden edettyd seuraavalle
jaksolle ne toivottavasti l6ytavit aktiivisia lukijoita ja tuovat ndiden nike-
myksid, joita voidaan kiyttdd tuotteen kehittdmisessd, kohteen markki-
noinnissa ja matkailijoiden houkuttelemisessa. Blogien tarkoituksena on
saada lukijoita ja lisitd kiinnostusta Porvoota seki opiskelijoiden tutki-
musta ja tuotettavaa mobiilisovellusta kohtaan. Lisiksi se tekee opiskeli-
jatyotd tunnetuksi myds muualla maassamme ja ehki pian myos muissa
pohjoismaissa.

Opintojakson aikana ns. yhteiskirjoitusta tehddin Leap on Office 365
-alustalla, joka on HAAGA-HELIAn Porvoon yksikossi kiytossi ole-
va oppimisalusta eli learning platform. Sielld opiskelijat voivat samanai-
kaisesti tyostdd dokumentteja. Leap-alustalle voidaan tarvittaessa antaa
myos tunnukset ulkopuoliselle, esim. tulevalle toimeksiantajalle, joka voi
halutessaan kommentoida tyon alla olevia aineistoja. Lukukauden muut,
esim. opetusaineistot, on tallennettu Moodleen, ja sielld ovat myos yhtei-
set tuntityoskentelyn aineistot.

Titd raporttia kirjoitettaessa projekti on vield kesken, ja se jatkuu vield

viikolle 51.
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Seuraava vaihe on projektin ja erityisesti Porvoon esittely luontokohde-
painotteisesti italialaisille. Siitd toivotaan palautetta ja ideoita. Lisiksi
odotamme paljon tietoa heidin hyvistd kiytinteistddn matkailijaviipymin
pidentimisessd Colline Romanessa, jossa my®os vieraillaan. Siitd jokainen
opiskelija tuottaa muistiinpanot, jotka toimivat benchmarkingin ns. em-
piiriseni aineistona. Kaikki muistiinpanot analysoidaan yhdessid matkan
jilkeen ja tulokset raportoidaan.

Italian-matkan aikana ohjelmaan kuuluu useita vierailuja esim. mu-
seoissa, joissa opiskelijoiden tehtdvini on analysoida niiden elimysteki-
joitd sekd aina kuin on mahdollista ottaa kiytt66nsi vierailukohteen
tarjoama sovellus ja arvioida sen toimivuutta ja elimyksellisti lisaarvoa
vierailijalle. Siten yhdessi tyoskentely ja tiedon rakentaminen tutkivan
ja kehittavin oppimisen mallin mukaan on projektin pisin vaihe. Ennen
yhteisen uuden tiedon rakentamista kdyddin lapi kaikki saatu tutkimu-
saineisto, joka tavoitteen mukaan kisittdd n. 15 haastattelua, palautet-
ta, jakamista ja "tykkdimisid” somessa sekd benchmarkkauksessa saatuja
aineistoja. Niitd opiskelijat analysoivat viikolla 44.

Projekti etenee matkan jilkeen siten, ettd tutkimusaineisto analy-
soidaan ja tulokset kirjoitetaan auki. Niiden perusteella aloitamme mo-
biilisovelluksen sisillén suunnittelun. Téssd vaiheessa ei ole vield selvin-
nyt, kuinka monta eri sisiltévaihtoehtoa tuotamme. Sisilto tuotetaan
ns. Fluid-sovellukseen, josta se siirretian TIKOn opskelijoille. Seuraava
tapaaminen heidin ryhminsi kanssa on 18.11.2014 Pasilassa. Silloin sis-
illén on oltava valmis ja sovelluksen tyostd ladattavaan muotoon voi al-
kaa. Lopputuotteen on oltava valmis myytiviksi 1.12.2014.

Opintojakson sahkoisen liiketoiminnan
integroimisen malli

Sihkéisen litketoiminnan eri mahdollisuudet voidaan integroida
M3MY-opintojaksoon seuraavasti:

1. Toimeksiantajan tydelimilihtdinen tehtiviksi anto

2. Tutkimustehtivin ja ongelman asettaminen

3. Tiedon etsintd (konteksti ja teoria)

4. Missd/miten raportoidaan riittivin nikyvyyden ja lukijapalautteen

saamiseksi esim. blogi
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5. Empiirisen aineisto keruu kuten haastattelut, havainnointi, Face-
book, Twitter, Instagram, Pinterest (painotus niiss, missd toimek-
siantaja on)

Tutkimuksen etenemisen kuvaus (esim. blogissa)

Aineistoanalyysi

Tulosten esitys toimeksiantajalle

© ® N o

Tuotekehitys tulosten perusteella ja sen esittely/myynti sihkoisissd

kanavissa.

Ensimmiinen vaihe on sopivan toimeksiantajan l6ytiminen ja sitd
hyodyttivin tyoelimailihedisen toimeksiannon saaminen. Sen jilkeen
opiskelijat asettavat tutkimustehtdvin ja muotoilevat kysymykset, joihin
haetaan vastausta. Seuraava vaihe on tiedon etsinti, seki teoreettiseen,
tutkimukseen liittyviddn ettd kontekstitietoon perehtyminen ja viiteke-
hyksen kirjoittaminen. Tydlle saattaa hyvinkin olla eduksi tehdi sitd
nikyviksi mahdollisimman monella taholla, jotta saataisiin esim. kom-
menctteja ja seuraajia. Siksi tdssd vaiheessa pddtetddn, miten ja missi tyd
raportoidaan. Jos toimeksiantajalla on blogi tai useampi bloggaaja, voi olla
hyviksi avata blogi ja tavoitella sille heti laajaa lukijakuntaa.

Seuraavaksi pddtetiin muut sihkéiset kanavat, joissa halutaan tys-
td tehdd nikyviksi. Niille tulee ensin sopia jokin rooli, ts. mitd missidkin
sihkoisen median kanavassa julkaistaan. Kanaviksi valitaan ainakin ne,
joissa toimeksiantaja on aktiivinen. Muitakin voidaan harkita kiytet-
taviksi. Empiiristd aineistoa kerdtddn tutkimustehtivistd riippuen seki
haastattelemalla ettd jollain muulla laadullisen aineiston keruutavalla.
Lisiksi aineistoa kerdtdan myos valituista sahkoisistd kanavista esim. kom-
menteista, postauksista ja jakamisista.

Tutkimusaineisto analysoidaan ja raportoidaan, jos toimeksiantaja sal-
lii, julkisella blogialustalla joko kokonaan tai osittain. Tulosten perusteella
aloitetaan tuotteen suunnittelu ja lopuksi siti markkinoidaan tai myydiin
sovituilla sihkéisilld kanavilla ja my6s F2F.

Arviointi
Opintojakson aikana tehdyn tutkimuksen arvioivat opettajat seki sen te-
oreettisesta ettd tutkimuksellisesta nikokulmasta. Teoria arvioidaan sen

olennaisuuden ja osuvuuden perusteella, ja sen on myds selitettdvi tulok-

sia. Lisiksi arvioidaan empiirisen aineiston laajuus, sen riittdvyys, analyy-
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si sekd raportointi. Opettajat arvioivat myds tutkimustulosten hyddyn-
timistd uusien tuotteiden kehittimisessd. Toimeksiantaja arvioi osaltaan
tutkimuksen sille tuomaa uutta ja hyodynnettivai tietoa. Lisiksi se kertoo
tekijéille uuden kehitetyn tuotteen kiytettdvyydestd, uutuusarvosta ja
myytivyydesti.

Opintojakson aikana tuotettu blogiraportti arvioidaan, ja se toimii
osana tutkimusmenetelmiopintojen arvioinnin kohteita. Mobiilituottei-
den sisilldt arvioidaan projektin osuudessa, ja niistd saatu arvosana vai-
kuttaa osaltaan myynnin osuuteen arvosanassa.

Opiskelijoilla on opintojakson aikana useita oman tyon arvioinnin-
kohtia. Sekid kasvukertomuksia etti vertaisarviointeja kerdtiin opintojak-
son aikana kahdesta kolmeen kappaletta. Kasvukertomuksissa opiskelijat
arvioivat omaa oppimistaan, motivaatiotaan ja tavoitteisiin paisyd. Ver-
taisarvioinneissa arvioidaan ryhmin toimintaa kokonaisuutena sekd siitd
toimivien yksiléiden panosta.

Opintojakson kuudennen viikon lopulla opiskelijat kirjoittivat en-
simmiisen kasvukertomuksen. Ensimmiisessi kasvukertomuksessa tuli
kisitelld seuraavia asioita:

®  Odotukseni opintojaksosta

® Oma suunnitelmani, miten saavutan tavoitteeni

® Mini ja opintojakson tutkimustehtivi

® Miti olen oppinut tihin asti ja misti tarvitsen lisitietoa

Niistd saattoi lukea, ettd opiskelijat kokivat saaneensa paljon lisitie-

toa. Projekti koettiin mielekkaiksi ja monipuoliseksi, ja se mahdollistaa
monipuolisen oppimisen ja tyokalujen saannin tulevaisuutta varten.
Lisitietoa tarvitaan vield mm. eri mobiilisovelluksista ja eri lihteistd saa-
dun tiedon analysoimisesta tutkimuksessa.

Ensimmiinen vertaisarviointi tehtiin viikolla 42. Siind ryhmi arvioi
oman toimintansa tavoitteellisuutta, tehokkuutta, pidtoksenteon luon-
netta ja ryhmin jisenten osaamisen hyddyntimistd. Lisiksi arvioitiin
ryhmin jisenten osallistumista yhteiseen tehtdvdin. Tdmin ensimmaiisen
vertaisarvioinnin tulos oli moninainen. Osalle tydskentelytahti oli liian
verkkaista, ja suunnitelmasta huolimatta tutkimuksellinen tiedonkeruu
ei tuntunut kaikista riittdvin konkreettiselta ja selkedltd. Tami on varsin
tavallinen tulos opintojen tissi vaiheessa, jolloin aineistoa on alettu keritd
ja ei vield tiedetd, mitd ja millaista tietoa saadaan. Osa opiskelijoista oli

kuitenkin tyytyviisid ryhmin tydskentelyyn ja piti sitd tavoitteellisena ja
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tehokkaana. Kaikki olivat tyytyviisid ryhmin jdsenten yksilollisten osaa-
misten hyddyntdmiseen projektissa ja sen olen myos ohjaajana ilokseni
havainnut. Ryhmissi on aktiivisempia ja vihemmin aktiivisia osallistu-
jia, mutta kukaan ei ole ns. vapaamatkustaja. Sen vertaisarviointi osoitti

selkeisti.

Oman oppimisen arviointi

On ollut kovin antoisaa osallistua tihin projektiin, joka poikkeaa monip-
uolisuudessaan aikaisemmista. Opettaja, kuten opiskelijat, ovat tdssd
uuden asian direlld ja kaikki oppivat yhdessd. Opettajan on kuitenkin
rohkaistava opiskelijoita tavoittelemaan mahdollisimman hyvii tulosta ja
auttaa heitd onnistumaan. Toivottavasti onnistun téssi.

Opiskelijaryhmit ovat aina erilaisia ja samalla heidin tapansa toim-
ia on erilainen. Toteutukset pitdd rakentaa niin, ettd ne sopivat kaikille
saman tason ryhmille. Erityisen tirkedd on ottaa selvdd ryhmin jisent-
en aikaisemmasta tiedosta kisiteltivdin aiheeseen liittyen. Sen taso esim.
aikaisempiin ryhmiin nihden vaikutti alussa vihdisemmailtd, mutta
tyoskentelyn edetessd huomasin erehtyneeni. Kysymys olikin siitd, miten
omaa osaamista tuodaan esille. Timin ryhmin jisenet eivit aluksi ilmais-
seet asiaa niin, ettd olisin saanut siitd selvin kuvan. Etenemistahtia olisi
voinut hiukan nopeuttaa, mutta olemme silti aikataulussa.

Opettajana koen olevani juuri ja juuri pienen askeleen opiskelijoid-
en edelld timin sihkoisen kaupankdynnin ja somen alueella. Se pitddkin
minut valppaana, ja varmasti opin koko ajan yhti ja toista uutta. Tillai-
sia toteutuksia tehdessd on aina hyvi pohtia, missi jirjestyksessd asioita
tehdddn. Tidssikin on hyvi tehdd ryhmikohraisia variaatioita. En tded kir-
joittaessa osaa sanoa, olisiko jokin aihe taia kokonaisuus pitinyt kisitel-
|4 aiemmin tai mydshemmin. Toisin kuin aikaisemmin, tdlld ryhmalld
on sama opettaja sekid projektissa ettd tutkimusmenetelmissd. Se auttaa
asioiden kisittelyi ns. juuri oikeaan tarpeeseen -nikokulmasta. Toisaalta
jos jonkun on vaikea ymmirtdd yhden opettajan ohjeita tai tapaa selitti,
toisen opettajan selitys voi auttaa eteenpiin.

Ryhmin toiminnasta tieddn tissd vaiheessa jo sen, ettd saamme tuo-
tettua tavoitteen mukaisen tuotteen ts. matkailijaviipymii pidentivin
mobiilisovelluksen sisillén ja ns. lopputuotteen. Vield emme tiedd, kuinka
useita sisdltojd teemme. Aineiston analyysi auttaa tissd paatoksessi. Ul-
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komaalaisten nikemys kohteesta on kovin arvokas, ja mm. heitzhin me

haluamme houkutella Porvooseen ainakin kahdeksaksi tunniksi.

Lahteet

HAAGA-HELIA 2014. Opintojaksokuvaus. http://www.haaga-helia.fi/fi/opinto-opas/
opintojaksokuvaukset/pss2rm00212userLang=fi:luettu 18.10.2014

PSS2RMO0021 lukukauteen orientoiva tehtivi 25.8.2014
PSS2RM0021 Kasvukertomus kohti ammattilaisuutta osa 1
PSS2RMO0021 Matkailupalvelujen myynti aloitusaineisto
Vakava.blogspot.fi: luettu 19.10.2014

Arvio

Mielestini kebittimishanke on oivallisesti valittu, silli se yhdistii laatijan
eli matkailun lehtorin Anne Koppatzin tyon, matkailun koulutusohjelman
hivuttaen sihkiistyvin opetussuunnitelman, HAAGA-HELIAn
pedagogisen strategian, tutkivan ja kebittivin oppimisen, matkailun

sihkoisen liiketoiminnan ja siihen keskittyvit erikoistumisopinnot.

Hanke on todellisuudenmukainen ja realistinen. Se on kuvartu
huolellisesti ja selkedsti, niin etti ymmirtid, miti tehddiin. Hankkeen
tavoite on selvi, mutta tutkivan ja kehittivin oppimisen ja opiskelijoiden
keskeisen roolin takia on mahdotonta kuvata etukiiteen lineaarisesti, misti
kaikki alkaa ja mihin se péityy. Eri tekijit ja vaiheet on dokumentoitu ja
perusteltu.

Hankkeen tuloksilla on monta merkitysti opiskelijoille (oppiminen) ja
toimeksiantajalle (kiytettivi sovellus). Sovelluksen kehittimistietoa
Jaetaan ja sen huomiota seurataan sihkdisen litketoiminnan analyyttisin
menetelmin ja oppimista arvioidaan monipuolisesti. Kehittimishankkeen
laatija tarkastelee ja arvioi siti monesta nikokulmasta ja nikee, etti
hanke onnistuu ja tiyttii siihen kohdistetut odotukset niin sibkdisen

litketoiminnan kehittimisen kuin hankkeen laatijan oppimisen osalta.

KTT Reija Sandelin, matkailun koulutusohjelmajohtaja 26.10.2014
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orientaatiotehtavdn anto. tietokilpailu ruotsiksi Tutkimusmenetelmdt: Anne
= Tutkimussuunnitelma Luento, kirjallisuus ja ryhmdtyd Koppatz
= Teoriakirjallisuuteen perehtyminen
= Oman Facebook ryhman avaaminen
Viikko 36 = Qrientaatiotehtdvan esittely tulosten Ryhmaty, PBL, M3MY-opettajatiimi Viikko 37
esittely. Myynnin ja sahkdisen kaupan yhteiskirjoittaminen Leapissa ja
eri ldhdeaineistoihin perehtyminen. luennot
Aineistokeruumenetelmien valinta
Viikko 37 = Kohdeanalyysi ja kontekstiin perehtyminen ja Luennot, Some seuranta jasisallon : M3MY-opettajatiimi Viikko 38
Twitter ja Instagram-tilien avaaminen. tuotto, kohdekirjallisuuteen ja
= Asiakastyyppeihin perehtyminen kohteeseen perehtyminen
= Teorian kirjoittaminen Vierailijaluento kohteen
markkinoinnista blogin avulla
Viikko 38 = |talialaisen yhteistydyliopistovierailun tavoit- Ryhmatydt M3MY-opettajatiimi Viikko 38
teiden asettaminen ja ohjelman suunnittelu. Haastatteluharjoitukset,
= Haastattelukysymysten kddntdminen sahkdisiin aineistoihin perehty-
englanniksi. minen
= Teorian kirjoittaminen
Viikko 39 = Oman projektikohteen esityksen laatiminen Ryhmdtyot, yhteissuunnittelu M3MY-opettajatiimi Viikko 39
HHn yhteistydohjelman TIKOn vierailua varten Leapissa
kohderyhmdn nakdkulmasta Kaksi vierailuluentoa aihepiiristd
= Kohteen kuva - ja videomateriaalin keruu ja kohde-esittelyn eldmyksellisyys
esityksen laatiminen
Viikko 40 = Teoriaosuuksien yhdistdminen ja viimeistely Ryhmdtyd, yhteiskirjoittaminen, — : M3MY-opettajatiimi viikko 40
= Blogin suunnittelu ja postauksien otsikointi ohjaus
= Tydskentelyn/motivaation arviointi Kasvukertomus 1 tallennus ja
kommentointi
Viikko 41 = Oman projektikohteen viimeistely, TIKOn Esitysharjoittelua, esitys, M3MY-opettajatiimi ja viikko 41
ryhmdn yhteissuunnittelun metodin yhteissuunnittelua, tiimityotd, TIKON ensimmdisen vuoden
valintakysymykset ja tavoitteet. learning cafe opinnoista vastaava opettaja
Viikko 42 = Matkaohjelman viimeistely Tiimityd, yhteiskirjoittaminen, M3MY-opettajatiimi vitkko 42
Projektiesityksen viimeistely saadun vertaisarviointi
palautteen perusteella, esitysharjoittelua
englanniksi.
= Blogin avaaminen ja ensimmdisten postausten
tekeminen
Viikko 43 = |ntensiiviviikko, ei opetusta Opintomatka, M3MY-opettajatiimi Viikko
= Opintomatka, tarkoituksena saada kohdevierailuja ja esityksid, 43-44

tietoa yhteistydyliopiston toimenpiteistd
matkailijaviipymdn pidentdmisessd omassa
kohteessaan. Esitelld heiddn opiskelijaryh-
malle kohdettamme ja saada tietoa, mikd/
miten saamme sitd houkuttelevammaksija
matkailijaviipymad pidemmaksi.

vierailijaluentoja
haastatteluja ja havainnointia
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