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Tämä toiminnallinen opinnäytetyö on toteutettu yhteistyössä Metropolia Ammattikorkeakou-
lun KEPELI-hankkeen kanssa. Hankkeen tavoitteena on kehittää kehollisia ja pelillisiä har-
joitteita maahanmuuttajien kotoutumisen tukemiseen. Hankkeen kohderyhmänä ovat Euroo-
pan ulkopuolelta tulleet, Suomessa asuvat työikäiset maahanmuuttajat ja pakolaiset, joilla 
on niukka suomen kielen taito ja joiden kotoutumisprosessi on hidastunut erilaisista syistä. 
 
Opinnäytetyössä kehitettiin visuaalinen arviointimenetelmä, jonka avulla voidaan kerätä 
kohderyhmältä palautetta siitä, kuinka vaikuttavia KEPELIn keholliset ja pelilliset harjoitteet 
heidän kokemuksensa mukaan ovat. Arviointimenetelmä sisältää piktogrammeja ja selko-
kielisiä väitteitä sekä visuaalisia symboleita, jotka kuvaavat harjoitteiden oppimistavoitteita. 
 
Menetelmää arvioivat ensin maahanmuuttajaryhmien kanssa työskentelevät ohjaajat. Myö-
hemmin menetelmää testattiin kahdessa eri maahanmuuttajaryhmässä, joissa osallistujien 
suomen kielen taito oli alhainen. Kuvallinen arviointimenetelmä ei vaikuttanut toimivalta ryh-
mässä, jossa osallistujat olivat suomen kielen opintojensa alkuvaiheessa. Kuvien mahdolli-
nen monitulkintaisuus ja väärinymmärrykset saattoivat johtaa siihen, että osallistujat häm-
mentyivät, eikä arviointia pystytty toteuttamaan halutulla tavalla. Sen sijaan menetelmä ko-
ettiin toimivana ryhmässä, jossa suomen kielen taitoja oli jo hieman enemmän.  
Kuvallisesta arviointimenetelmästä on hyötyä erilaisten maahanmuuttajaryhmien kanssa 
työskenteleville. Erityisen tärkeää on sosiaalialan ammattilaisten ja opiskelijoiden kehittää 
menetelmää edelleen ja soveltaa sitä kunkin ryhmän toiminnan ja tarpeiden mukaan.  
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1 Introduction 
 

Finland has been undergoing massive changes due to the influx of refugees during 2015-

2016 as immigration and integration have been challenging officials and the whole soci-

ety. According to Ministry of Employment and the Economy, out of 30 000-35 000 asylum 

seekers who came to Finland in 2015, roughly 30% will get residence permits, which 

results in an additional 10 000 people to integrate into the Finnish society compared to 

the previous years. A strong emphasis has been put on the importance of immigrants 

becoming active members of the society, as well as including them as active actors in 

the integrations process. (Ministry of Employment and Economics 2015.) 
 

According to the Minister of Justice and Employment, who is responsible for the integra-

tion, the challenges should be handled in a new way. For example, different organiza-

tions can play a big role in the integration process as they can help to create good con-

tacts with the working life (Ministry of Employment and Economics 2015). Metropolia 

University of Applied sciences has responded to this need with a KEPELI project, which 

promotes integration through creative bodily and game related approaches. Through 

these approaches KEPELI aims for optimized integration and motivating the participants 

to create future goals for themselves, mainly in regards to studies or working life. 
 

The aim of this thesis is to respond to the need of the KEPELI project to have a visual 

based assessment method, which assesses the effectivity of bodily and game related 

approaches with people who have low or no Finnish skills. According to Ministry of Em-

ployment and the Economy and Kotouttamisen osaamiskeskus, there are hardly any 

assessment methods which assess the effectivity of integration. While it appears that 

there has been a fair amount of language training and its assessment, assessment of 

integration in other areas has been lacking (Personal Learning Diary 2016, Salmenkan-

gas). Additionally, the personal motives for this project derive from the interest to com-

bine social work field with photography. Having studied both photography arts and social 

services, creative methods in social work have been the interest throughout my studies. 
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2 Kepeli as Working Life Partner 
 

The name KEPELI derives from Finnish “Kotouttamista kehollisilla ja pelillisillä 

menetelmillä” which means integration through bodily and game related approaches. 

KEPELI aims for optimized integration and promotes the cooperation between the offi-

cials and different organizations. The idea is to create approaches which are inspiring 

and effective to e.g. support the learning of Finnish language; provide information about 

the Finnish society; life skills and self-knowledge; positive self-image and motivation to-

wards work or studies; and general empowerment. KEPELI project, which is running 

during 2016 - 2018, is coordinated by Helsinki Metropolia University of Applied Sciences 

and it receives its funding from Asylum, Migration and Integration Fund (AMIF). 
 

There are three main partner organizations which closely work with KEPELI; African 

Care ry, Pro-tukipiste and Sports Academy Kisakeskus. African Care ry is a NGO which 

supports and aims to empower disadvantaged women living in Finland (African Care 

2016). Pro-tukipiste is a NGO which supports and provides free services for men, women 

and transgender people who have in the past, or are currently involved in the sex work 

and erotic services industry (Pro-Tukipiste 2016). The third partner, Sports Academy 

Kisakeskus, offers sports education for people of all ages, and provides different types 

of free time activities and courses (Kisakeskus 2016). In addition to the organizations 

mentioned above, KEPELI will be collaborating with municipalities in the capital region, 

different educational institutes, and NGOs working with immigrants, whereby it also aims 

to strengthen these networks. Overall, at least 13 different organizations will be working 

with and benefit from this project. The idea is to utilize the professional skills and 

knowledge of the organizations which work with immigrants to produce these creative 

approaches KEPELI aims to have the target group, immigrants and refugees, as active 

participants in helping to develop the bodily and game related approaches. (Personal 

and KEPELI Project meeting notes 29.2.2016.) 
 

KEPELI aims at strengthening the methodological skills of organizations working with 

immigrants by gathering existing suitable methods as well as developing new ones. 

Thus, anyone working with immigrants, especially with people who have low Finnish lan-

guage skills and face challenges in integration, can benefit from using these freely avail-

able approaches. After the end of the project, the approaches should be available on the 

project website for the use of any professional working with immigrants. Additionally, the 

online website will have clear instructions and video tutorials to assist with the use of the 
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methods, and workshops will be arranged to train facilitators. (Personal notes in KEPELI 

meeting 29.2.2016, 10.5.2016.) Overall, both the bodily and game related approaches 

and the visual assessment method are meant to be easy to use for anyone working with 

similar target groups in the future.  
 

2.1 Target Group 
 

KEPELI’s target groups are working aged (15-64-year-olds) immigrants or asylum seek-

ers who come from countries outside the EU, with the main focus on third world coun-

tries, and who have been granted a residence permit in Finland. Therefore, asylum seek-

ers in the asylum-seeking process are excluded from the target group. Also, they are or 

might be in a vulnerable position such as victims of human trafficking. The project targets 

especially those who have recently moved to Finland or their integration in the initial 

stages has slowed down. The project’s aim is to reach about 280 people during 2016-

2018 through various organizations.  
 

The aim is to strengthen Finnish language skills and optimize guidance and counseling. 

The project intends to help people who are otherwise hard to reach, such as stay-at-

home mothers who have no Finnish language skills. Also, they want to acknowledge the 

skills that immigrants already have. KEPELI intends developing an approach which 

would make it easier for University of Applied Sciences’ students to encounter immi-

grants and also create spaces where learning and exchange of skills and knowledge 

could be a two-way process. 

 

3 Purpose and Aim 
 

The purpose of this functional thesis is to create a tool for evaluation and gathering user 

experiences from the participants in sessions where KEPELI approaches are being used. 

The tool is meant to assess the effectivity of the methods; whether the game and bodily 

related methods are useful and whether they serve the purpose they are created for. 

Learning aims have been set for each method, and those aims will be the base for the 

developed assessment method. The aim is not to assess each game related and bodily 

approach separately, but as a longer session or a group of sessions. The assessment 

method will be created for participants who have low Finnish skills. 
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The idea is to develop a concept, which is easy to understand and use, does not need a 

specific professional background to use it and is manageable with basic facilitation skills. 

At first the idea was to create two different methods for immigrants who have different 

levels of Finnish language skills. The method should be possible to use with different 

target groups within different organizations. The aim is also to give organizations working 

with immigrants a tool that helps to evaluate the methods in a simple way. Because of 

my background in photography art, the assessment method is visual based, including 

pictograms together with plain language. 

  

4  Integration and Immigration in Finland 
 

This chapter looks into the immigration policies in Finland, the reasons for migrating to 

Finland and current immigrant groups. 

 

4.1 Integration Policies in Finland 
 

The Ministry of Employment and the Economy defines integration as an interactive pro-

cess between the immigrant and the society whereby the immigrant has gained the skills 

and information needed in the society and in working life. Meanwhile, the immigrant will 

be given support to maintain their own culture and language. Integration is a two-way 

learning process, which means it is dependent on both the activeness of the immigrant 

as well as the society. (Ministry of Employment and the Economy 2014.) 
 

The Finnish Act on the Promotion of Immigrant Integration (Laki kotoutumisen edistämis-

estä 1386/ 2010), which came into force in 2011, aims to promote and support integra-

tion, and enable active participation of immigrants in activities in the Finnish society. The 

aim is to ensure immigrants are aware of their rights and obligations, and that they ac-

quire equal status in comparison with the other members of the society. Furthermore, 

the aim is to promote equality and positive interaction between different demographic 

groups. The integration is supported by the government, other officials and service pro-

viders from various fields who provide different services, which can include information 

about the society, language training and labor market skills. (Laki kotoutumisen 

edistämisestä 2010: 1 §). Overall, advice, counselling and guidance should be given 
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throughout the integration and especially in the beginning of the process. (Ministry of 

Employment and the Economy 2014.) 

 

The Finnish Act on the Promotion of Immigrant Integration law defines immigrant as 

someone who has moved to Finland for other purposes than traveling and possesses a 

residence permit. Therefore, the Act applies for those who possess the residence permit, 

whose residency has been registered or someone who possesses a residence card. 

However, the law does not apply to immigrants who have been granted a Finnish citi-

zenship. According to the law, the immigrant is entitled to different services which pro-

mote and support the immigration such as Finnish or Swedish language training, infor-

mation about the society and the culture. There should be guidance and counselling 

provided on the available services and the possibilities for employment and education, 

especially in the beginning of the integration process. (Laki kotoutumisen edistämisestä 

2010: 2 §, 3 §) 

 

The most important services which promote integration into Finnish society include initial 

assessment (alkukartoitus), integration plan (kotoutumissuunnitelma) and integration 

training (kotoutumiskoulutus). All above mentioned can be carried out by Employment 

and Economic Development Office, Social Offices or educational institutes. The initial 

assessment is implemented in cooperation with the municipality of residence and with 

the employment and Economic Development Office. It will include an examination on the 

immigrant’s previous education, work experience and skills, and based on these factors, 

an assessment will be carried out on the need for an integration plan. The law requires 

for the integration plan to be finished within two weeks of the initial assessment. (Laki 

kotoutumisen edistämisestä 2010) 

 

An individual integration plan, which assesses the need for support, will then be drawn 

up. Firstly, the plan should support the learning of Finnish or Swedish language but also 

promote the learning of societal and working life skills. Secondly, it should include job 

seeking related information and other guidance and services to support in finding suita-

ble employment. Lastly, the plan can also include training in literacy skills, mother tongue 

training, integration training and other factors that are related to the integration of an 

individual. Also, it should take into account the individual’s personal interests and pref-

erences. The plan needs to be completed within three years of granting the first resi-

dence permit and it is done for one year at a time. (Laki kotoutumisen edistämisestä 

2010, 11 §, 12 §, 13 §) The integration training consists of acquiring basic Finnish or 
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Swedish language skills through training, and reading and writing skills if needed. Addi-

tionally, other education shall be provided which promotes the possibilities for employ-

ment and further education. Integration training can also include improving any other 

prior skills, education and professional skills the immigrant has. Lastly, information re-

lated to Finnish culture and society and life management skills will also be taught in the 

training. (Laki kotoutumisen edistämisestä 2010, 20 §, 21 §) 

 

4.2 Reasons for Migrating to Finland and Current Immigrant Groups 
 

                     
Figure 1. First residence permits issued by The Finnish Immigration Service in 2015. 
(Finnish Immigration Service 2016) 
 
 
As the figure above shows, the most common reasons for migration based on residence 

applications are family (6036 immigrants), work (5436), studies (5869), seeking asylum 

(1628), quota refugees (1034) and remigration (244). Altogether 20 709 people were 

granted residence permit and 8281 individuals got Finnish citizenship in 2014. (Finnish 

Immigration Service 2016.) A research done by Statistics Finland in 2014, which looked 

into the reasons for migrating to Finland in first and second generation immigrant back-

ground residents based on their own stories showed that family was the most common 

reason for migrating for in people with an immigrant background living in Finland in 2014. 

Of those who have migrated for family reasons, 54% mentioned it was due to love and 

family, and out of those, 25 % have come to Finland with their parents when they were 

under 15 year olds. Migrating for family reasons was higher for females than for males 

whereas employment and studies was higher for males. In total, nearly one fifth of the 

immigrants in both sexes named work as their most important reason for migration and 
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one tenth named studies. Seeking asylum was the most important reason for every tenth 

resident. (Sutela, Larja 2015) 

 

According to National Institute for Health and Welfare (2015), immigrant can be defined 

in many ways, but most often, definition is made based on nationality, language, or the 

country of birth. Naturally, different results will be achieved using different defining factors 

(see figure 2. below). In some cases, also so called second generation immigrants, 

whose both parents or the only parent alive is an immigrant, are defined as immigrants 

in the statistics. The table below shows that out of 5 471 753 people living in Finland in 

2014, the immigrant population based on citizenship is 219 675, based on language 310 

306 immigrants, and based on country of origin 321 977 immigrants. Current largest 

immigrant groups in Finland, when looking into the country of birth, are Russian Feder-

ation, Estonia, Sweden, Russia, Somalia, Iraq, China and Thailand. (The Family Feder-

ation, n.d.) 

 

 

 
 
Figure 2. Finland’s immigrant population based on nationality, mother tongue and country of origin in 2014. 
(Statistics Finland cited in the Family Federation, n.d.) 
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Figure 3. “Asylum seekers and decisions concerning them in 2012 - 2015” (Finnish Immigration Service 
2016) 
 
 
 
The above figure shows the growth in asylum seeking in the year 2015. Whereas during 

2012 - 2014 there were less than 3700 asylum seekers, in 2015 the number grew to 32 

476. The picture does not include all the negative and positive decisions of those 32 476, 

because the process of granting asylum for the applicants has continued during 2016. 

(Finnish Immigration Service 2015.) 
 

5 Game Related and Bodily Methods 
 

KEPELI project involves five lectures from Helsinki Metropolia University of Applied Sci-

ences, who are all specialized in different fields such as Social Services, Performing Arts 

and Sports Sciences. The approaches created in KEPELI are based on different drama 

techniques, psychomotricity and different language learning techniques. The game re-

lated and bodily approaches are always used in group settings with the help of a facilita-

tor.    

 

5.1 Developing Games 
 

Kultima describes developing games as an interactive process whereby the game is de-

veloped one version at a time until the desired outcome is reached. The process requires 

time and patience as the first version will probably not be the successful one and even 

the whole game might end up being unsuccessful which will result in the development 
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process starting from the beginning. However, it does not mean that a failure has oc-

curred as important aspects might have been learnt. While it is important to work towards 

finding the most suitable version of a game, due to resource scarcity and tight time 

schedules, compromises might have to be made. Interestingly, sometimes a version 

which no one ever thought of is the most successful one. (Kultima in Krokfors, Kangas, 

Kopiosto 2014, pp. 138-139)  

 

5.2 Games and Motivation 
 

Ryan and Deci write about motivation and its role in learning. (Ryan and Deci cited in 

Järvilehto 2014) In Self-determination theory, motivation is divided into three categories: 

amotivation, where the person only follows rules without any intrinsic nor extrinsic moti-

vation; intrinsic motivation where motivation comes from the needs and the willingness 

to do something for the sake of doing it; and lastly extrinsic motivation, where the moti-

vation comes from the outside need or getting rewarded. According to Ryan and Deci, 

intrinsic motivation is related to the psychological needs, which bring happiness and sat-

isfaction when the needs are satisfied, but sorrow, when they are not. Therefore, goals 

which are intrinsically motivated, are much more likely to create happiness and satisfac-

tion in the overall life situation when they are met, than goals which come from a person’s 

extrinsic motivation. (Järvilehto 2014, pp. 24-25.) 

 

Intrinsic motivation can be divided into three important factors in sustainable learning: 

competence, autonomy and relatedness. Autonomy is defined as the feeling of control 

of one’s own life, as one is able to reach goals through their own actions. (Ryan and Deci 

cited in Järvilehto 2014, pp. 24-25) Competence is defined as a feeling of life manage-

ment, being able to do things and accomplish the goals one has set for oneself. Järvilehto 

emphasizes how the set goals need to be difficult enough in order to keep the interest of 

a person who is trying to achieve the goal. Yet, for the sake of well-being and satisfaction, 

the activity itself has the most important meaning. (Järvilehto 2014, p. 31.) Relatedness 

means the sense of belonging into a group of people and connecting with them. Accord-

ing to Järvilehto, it is as important as the cause of motivation. Relatedness gives the 

sense of feeling that one is valuable and important in advancing others’ well-being and 

is something each one of us is born with. The sense of relatedness is strongly connected 

to participation, influence and responsibility. Rigbyn and Ryan (cited in Järvilehto 2014, 

p. 33) further explain how relatedness consists of warmth, care and involvement. Warmth 

can mean for example taking others into account by smiling or through body language. 
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Care can mean the connection between two people whereby both will take note of the 

needs of oneself and the other. Involvement means that one notices the effect they have 

on each other, for example through humor. (Järvilehto 2014, p. 33) 

 

Motivation is strongly related to the game related and bodily methods. One of the main 

goals of KEPELI is to motivate the participants so that they would make future goals for 

themselves and move towards the set goals. These goals can be for example finding a 

study place, get the motivation to learn the Finnish language or seek employment. The 

group setting in KEPELI allows positive learning experiences, belonging to a group and 

most of all, learning through fun activities which aim to have a long-lasting positive effect 

on the participants. 

 

6 Evaluation 
 

This chapter clarifies the need for evaluation in the Social Services context, and espe-

cially in projects, which receive funding from external sponsors. Furthermore, an expla-

nation will be given to the meaning of effectiveness and a description will be provided for 

the evaluation framework, which guides the visual assessment method created in this 

functional thesis. 

 

6.1 The Need for Evaluation 
 

According to Ekholm, evaluation is a societal and interactive process between the target 

group, project workers and the evaluator (Ennora n.d.). Comfort and Hoggarth point out 

that evaluation is a crucial part of any project, which gets funding from external donors. 

It is part of accountability and shows to the service users and donors how well the set 

goals have been met and indicates if clients get what they were promised with the 

amount of money provided to them. Pohjola states, that social work has a responsibility 

not only to the donors and service users, but also to the taxpayers, decision-makers, and 

to the organization itself. (Pohjola, Kemppainen, Väyrynen 2012, p. 9). Also, ensuring a 

good level of accountability can have a positive impact on the organization that coordi-

nates the project, which might result them receiving more opportunities in the future 

(Comfort and Hoggarth 2010, pp. 14-15). The evaluation research is related to perfor-

mance oriented societies which control the quality, optimize the efficiency, decrease the 
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risks and emphasize the financial aspects (Pohjola, Kemppainen, Väyrynen 2012, pp. 

26-27). KEPELI needs evaluation to prove to the donors that the project has reached its 

goals and that it has had a positive effect on the target group. Also, KEPELI needs eval-

uation in order to better develop the approaches and future practices. Overall, feedback 

from participants and facilitators using the bodily and game related approaches with im-

migrant groups is vital for developing the approaches. 

 

Evaluation can be divided into summative and formative evaluation. Summative evalua-

tion means evaluating the effectiveness of the project, which usually means evaluating 

the final results of the project. Formative evaluation takes place while the project is on-

going as it is evaluating the process of a project with the aim to develop it further. This 

ensures a better understanding and documentation of the project but also acts as a guide 

and a base for the learning processes. Auranen suggests that both of the methods 

should be used to get the best results. (Seppänen-Järvelä 2004, cited in Auranen, Ha-

kalisto, Hiltunen-Toura, Hämäläinen-Abdessamad, Kaski, Myllärinen, Sipilä, Sutela, 

Väisänen, 2005, p. 89). 

 
Comfort and Hoggarth claim that the projects which involve people are complex in nature 

due to different partners, their needs and overall human interaction. Therefore, they em-

phasize the importance of frequently performed formative evaluation during the process 

and summative evaluation done at the end. Therefore, both formative and summative 

evaluation play a big role in the projects. In this thesis, the developed visual assessment 

is a form of formative evaluation as it aims to give feedback on the game related and 

bodily approaches while the project is ongoing. Nevertheless, the visual assessment 

method can be used after the project has ended. However, as the visual assessment 

method might give an idea of the project as too narrow, it should not be used in summa-

tive evaluation. (Comfort and Hoggarth 2010, p. 18.) 

 

6.2 Effectiveness 
 

According to Pohjola, effectiveness is a diverse concept which is used often and can be 

understood in many ways. In social work, it can mean effectiveness on the society level, 

in the service system, within an organization, and as effectivity of the work and the 

changes which have been made on the individual level. Also, it can be related to the 

financial effectivity of the services, productivity, quality of the services and customer sat-

isfaction. Pohjola claims that problems arise when there is an attempt to respond to all 
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the levels mentioned above with only one concept and with the same research method. 

(Pohjola, Kemppainen, Väyrynen 2012, p. 10.) Pohjola also states that several concepts, 

such as effectiveness, evaluative strategies and evidence-based practices are often all 

being mixed and mistakenly used as one concept (Pohjola, Kemppainen, Väyrynen 

2012, p. 22). 

 

Effectiveness usually means the causal relationship between the activity and the change, 

whereby the change is identified as the outcome of the activities. Interventions mean 

methods such as working models, ideas and resources and are always dependent on 

the context, therefore they cannot be simply carried out mechanically or repetitively. 

However, Kemppainen and Ojaniemi claim that in social work, effectiveness of an activity 

cannot be revealed simply by observing a simple causal relationship between an inter-

vention and change. Change happens through complex mechanisms, which are ena-

bling, conditioning, and limiting the contexts. Therefore, measuring the situation before 

and after the interventions is simply not enough to show the effectiveness. The effective-

ness is all about the sum of interventions, contexts, mechanisms and results. According 

to Kemppainen and Ojaniemi, facilitator is also strongly related to the interventions 

through their own interpretations and processes of giving meanings. Context can be un-

derstood as social relationships, norms, actors’ characteristics and life histories, and cir-

cumstances where the activities are organized as it all has an impact on the actors. There 

are individual, collective, and structural actors which condition the activities and their 

results. To conclude, the important questions about effectiveness are: what has an effect, 

what does it affect, how does it affect, when does it affect and under what conditions 

does the effect take place? (Pohjola, Kemppainen, Väyrynen 2012, pp. 52-53.) 

 

In the beginning of the project, the idea was to evaluate the effectiveness of the bodily 

and game related methods. However, effectiveness is such a wide theme and a simple 

visual assessment method in short timeframe could not possibly measure the effective-

ness of the bodily and game related approaches, especially when most of them have not 

been developed yet. Therefore, effectiveness of the methods is measured through the 

user experiences and the overall effectiveness of the KEPELI project will be measured 

by other means. 
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6.3 Evaluation Framework 
 

KEPELI made a public call for tenders concerning Evaluation Framework and an external 

researcher, who has experience and knowledge in the integration of immigrants, was 

chosen to coordinate the framework, which is meant to provide an objective evaluation 

together with new viewpoints in developing the project. Within the evaluation framework, 

various smaller frameworks will be guiding different parts of the evaluation. There will be 

a framework which describes the approaches and helps the facilitator to choose the suit-

able bodily and game related approaches in relation to the learning aims on the KEPELI 

web page. The second framework concerns the user experiences of the immigrants who 

take part in the bodily and game related approaches. This framework is developed to 

guide the visual assessment method and in the method, the feedback will be gathered 

from participants by using the visual smiley symbols, plain language statements written 

about the learning aims and pictograms illustrating the learning aims. The visual assess-

ment method will also work as a self-assessment method for the immigrant participants. 

Additionally, the facilitators who test the creative approaches in relation to the learning 

goals and in different contexts, evaluate the usability and functionality of the approaches 

in another framework. Web based tool will be created for gathering the evaluation infor-

mation. Finally, an evaluation framework will be created to assess the overall effective-

ness of the KEPELI project. (KEPELI meeting notes, personal meeting notes 7.6.2016.) 

 

7 Assessment Tools 
 

As the target group has minor or no Finnish language skills, a verbal and written evalu-

ation in Finnish is not possible without translation, and therefore, a visual supportive as-

sessment method was chosen for this thesis. The visual symbols and pictograms were 

meant to support the understanding of what is being assessed. Another reason for 

choosing the visual based method for evaluation basis was my background in photog-

raphy arts studies. In this chapter the process of developing the assessment method and 

testing of the method is explained. 
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7.1 Familiarization with Partner Organizations 
 

In order to better understand the target group of KEPELI project and acquire more 

knowledge of the different levels of Finnish language skills the participants have, intro-

ductory visits were made to two partner organizations of KEPELI, Pro-tukipiste and Afri-

can Care organization. All visits were also accompanied by two lecturers who work in 

the Helsinki Metropolia University of Applied Sciences but are also involved in the KE-

PELI project. African Care was visited two times and during the first visit, the focus was 

on simply following and participating in their activities. During the second visit to African 

Care, the lecturers tried some of the bodily and game related approaches and I tested 

the very first draft of the visual assessment method. Pro-tukipiste was visited once and 

while one of the lecturers tried some of the game related and bodily approaches, the 

assessment method was not tested. 

 

7.2 Challenges 
 

After the visits to the two partner organizations, the challenges concerning the assess-

ment method became clearer. The Finnish language levels within one group varied tre-

mendously as some women possessed quite good Finnish skills, but others needed 

translation in very basic things. This challenged the idea of developing an assessment 

method, which would work with various language levels effortlessly. Also, there were a 

great deal of differences in reading and writing skills. Additionally, women in the group 

originated from different countries and cultures which added another challenge as differ-

ent cultures have different rules concerning reading and writing. For example, the Arabic 

language is read from right to left, therefore misunderstandings could arise also when it 

comes to pictures. Further challenges were posed by big groups as it was difficult to 

moderate the session when women got distracted by other things in the room or began 

chatting with each other. Overall, different levels of language skills and writing and read-

ing skills, cultural differences and large group sizes posed challenges. 

 

Additional challenges were also caused by time limitations and general lack of 

knowledge on how the assessment method has exactly been used. After the sessions in 

African Care and Pro-tukipiste, it became clear that time is a limiting factor, as for exam-

ple after two-hour session with different activities, there is hardly any time left for evalu-

ation. Therefore, it is important that the method is simple and fast. Another concern in 

regards to the assessment came from the fact that the facilitators are free to use to the 
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bodily and game related approaches according to their needs and interests. While indi-

vidual freedom to choose most suitable approaches can be a positive thing, the problems 

can arise from there being no limits set for how many approaches have to be used in 

order to use the assessment method to assess the effectiveness of the approaches. 

Therefore, KEPELI is unable to control the actual effectivity, as there will not be 

knowledge on how the assessment method has exactly been used and after which ap-

proaches. However, the recommendation is that the method should not be used after 

only one session of different activities but more sessions should take place before meas-

uring the effectiveness. For this reason, the method aims to measure not the overall 

effectiveness, but it rather assesses the user experience. 

 

As the bodily and game related approaches can differ quite a lot and the organizations 

might use just one or few of them in several sessions, it seemed rather challenging and 

meaningless to create one method to fit all possible situations. This being said, it was 

suggested that a method would be created, which would evaluate only one method at a 

time, and not the effectivity of several methods in KEPELI, which had been the primary 

aim. The focus will be on learning outcomes rather than on the effectivity of the integra-

tion of successfulness of several methods. 

 

7.3 Different Options 
 

The primary aim of this thesis was to create visual assessment methods which would be 

used in group settings. The initial idea was to include photography in the assessment 

method: either pictures taken by the participants or pictures prepared beforehand. After 

creating several drafts of the photography related methods, it became clear that the pho-

tography assignments would consume a great deal of time before they would be mean-

ingful and fit the purpose of the assessment. In order to overcome the time related issues 

of photography, using pictures for example from online sources was considered. How-

ever, during the research of different pictures and pictograms, it was rather difficult to 

find pictures which represented different cultures and are overall culture sensitive. Fur-

thermore, as people from different cultures give different meanings to similar pictures, 

interpreting the outcome without written text can be challenging. Additionally, ethical as-

pects in regards to photography needed to be considered as well. Comfort and Hoggarth 

claim that extra caution should be paid to protecting the participants, especially if they 
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are in a vulnerable position, and ensuring that information about them is kept anony-

mous. (Comfort and Hoggarth (2010, pp. 166-167) Therefore, participants taking and 

using their own photos might negatively affect their anonymity.  

 

Another option would have been to create completely new pictures in various themes 

and with randomly chosen people. Unfortunately, it would have been too resource and 

especially time consuming to find suitable models and take the pictures for the assess-

ment method. Even though it was not possible to relate photography to the assessment 

method, it would be possible to use it as a creative method for self-assessment on its 

own. In that case, evaluation could be related for example to the participant’s current life 

situation. What is the participant satisfied with? What could be changed? What are their 

future goals and how could they achieve them? As the method would be time consuming, 

it could be carried out as a photography course where participants could potentially at-

tach stories to their pictures. Overall, while the photography method was considered for 

the thesis, it could not be used because of the time restrictions. 

 

As the purpose was to find pictures which did not represent a certain race or sex, using 

Blob tree method, created by Pip Wilson, was considered (see Figure 4). However, KE-

PELI preferred a less abstract method and requested the possibility to compare the re-

sults of the assessment from different organizations. Therefore, a framework for the vis-

ual assessment method was developed together with KEPELI and the external re-

searcher, who also coordinated the evaluation framework development process for the 

formative and summative evaluation purposes. 
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Figure 4. The Blob Tree. Copyright Pip Wilson (Comfort and Hoggarth 2010, p. 162). 
 
 
There were discussions about whether the assessment method should be used in indi-

vidual or group settings, and whether it should be used with people who have already 

acquired some Finnish language skills or with people who have barely any Finnish skills. 

Also, should there be a requirement for how many approaches should be used to be able 

to use the assessment method or should each approach be assessed individually. The 

final method included Sclera pictograms and plain language and was meant to be used 

to assess the approaches after one or several sessions, with people who already have 

some knowledge of Finnish language and could be carried out both as an individual 

assessment and as an assessment in groups. 

 

7.4 The Final Assessment Method 
 

A visual assessment method was developed to assess the effectiveness of the ap-

proaches used and created in KEPELI project. The assessment method includes Sclera 

symbols, plain language learning aims and visual smiley symbols, which represent the 

human face. Initially the visual assessment method was created in a printable form so 

that the KEPELI project can gather comparable feedback on the approaches through 

online system (facilitators would scan the forms). 
 

The assessment method used in group settings consists of seven different papers (see 

Appendix 1) of which each include plain language statements, for instance “I learned 
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more Finnish language”, pictograms which are supported by Finnish words to clarify the 

message, and three smiley symbols with an accompanying text of “a lot”, “some” and 

“none” to symbolize disagreement or agreement. The pictograms aim to support the un-

derstanding of the plain language statements. Furthermore, the words under the pictures 

aim to avoid misunderstandings in the misinterpretation of the pictograms. Lastly, the 

participants are asked to choose one of the three smileys to show their opinion on the 

statement. For example, for a statement “I learned more Finnish language”, they partic-

ipant will circle the smiley which says “a lot” if they agree completely, but if they feel they 

learned a little bit, they will circle “some” and lastly, if they feel they did not learn anything 

new, they will circle the smiley which says “none”.  

 

The method can be used in an individual setting, meaning that every participant will give 

their individual feedback on an individual sheet of paper (see Appendix 1). When using 

the assessment method in group setting, the statements and the pictograms remain ex-

actly the same, but there are three margins under the smiley symbols, where every par-

ticipant can mark “X” according to the opinion of the statement (see Appendix 2). In that 

case, there will be only one sheet of paper, which goes around among the participants 

and each will mark their opinion. Alternatively, there can be a bigger poster on the wall, 

where each participant will mark their opinion of the learning aim. The facilitator does not 

have to use all seven learning aims in the assessment session, rather they are free to 

choose the one/s they feel is most suitable. The assessment tool can be used, even 

though not recommended, after one session of bodily and game related approaches, or 

after several sessions, and the assessment outcomes are visible almost instantly. The 

visual assessment method can also be used as a supportive method for a feedback 

discussion with or without translators, and potential alterations can be made for a func-

tional use of the approaches if needed. 

 

Even though the visual assessment tool is created for gathering feedback on the bodily 

and game related approaches, it is also an important tool for self-assessment in a group. 

The use of the method can firstly clarify the learning aims of approaches to the partici-

pants, and then they can reflect on whether new skills were acquired or not. 
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7.4.1 The Sclera Symbols 

 
Sclera symbols were first developed in Belgium by Sclera Non-Profit Organization (NPO) 

for kindergarten purposes in 2004. The symbols are free of charge and available to use 

for anyone under the following creative commons license terms: credits need to be given 

to the developer of the symbols; changes can be made in a reasonable manner, and if 

any changes are being made, it has to be mentioned; and lastly, the symbols may not 

be used for commercial purposes. Otherwise, the symbols are available to copy and 

share freely. (Sclera n.d.) The Sclera symbols were chosen for this assessment tool, 

because they are easy to read and neutral in their appearance as they do not represent 

any gender or people from any culture. There are a lot of pictures and graphical pictures 

available online, but most of them represent only white western people, which is not 

culturally sensitive when working with multicultural groups. In this thesis, some minor 

changes were made to the symbols but the Sclera symbols were not mixed with any 

other symbols or pictograms to keep the visual outlook clear and consistent. The symbols 

were collected from the official website of Sclera, and from the stock images in Papunet 

web page. In the beginning, several symbols were chosen and later on some changes 

and replacements with alternative symbols were made based on the suggestions re-

ceived from peer facilitators (see chapter 7.5) 

 

According to Selkokeskus, no picture can be banned only because it seems too complex 

to understand as even a very abstract picture can sometimes be good for illustration in 

plain pictures (Selkokeskus cited in Virtanen 2009, p. 129). Furthermore, each individual 

will interpret a picture in their own way, depending on their expectations, experiences, 

feelings and knowledge. Virtanen points out that interpreting the picture is always related 

to the reader’s culture, manners and history. For example, if a person is used to reading 

from right to left, they might interpret the pictures in a completely different way than the 

one who reads from left to right. When the reader does not know a language properly, 

they are strongly dependent on the picture which illustrates the text. Therefore, good and 

clear picture can provide the reader with important information and help with the under-

standing of the text, while an unsuitable picture may complicate understanding and mis-

lead the reader completely. (Virtanen 2009, p. 130.) 
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7.4.2 Plain Language Learning Aims 
 

The learning aims were discussed together with KEPELI team and the learning aims are 

the aims of the bodily and game related approaches as they were the learning goals of 

the approaches. I did the selections and editing of the plain language myself, and the 

suggestions from the KEPELI team and facilitators were taken into account after the 

workshops (see chapter 7.5). The assessment method includes seven different learning 

aims. The statements are in plain language in Finnish, but translated as: I learned more 

Finnish language; I learned new things with this group; I got excited and got energy from 

this group; I learned what I am good at; I got new friends in this group; I feel good in this 

group and I learned more about the Finnish society. 

 

After the first draft of the assessment method was drawn up, it was tested in African Care 

organization (see chapter 7.1). Secondly, the assessment method was further evaluated 

in two workshops with facilitators working with immigrants (see chapter 7.5). Lastly, after 

some modifications, the assessment method was again tested with immigrants in two 

different organizations, African Care and Axxell, with two different groups who possessed 

different levels in Finnish language skills (see chapter 7.6). 

 

7.5 Testing Process with the Facilitators Working with Immigrants 

 
The visual assessment method was assessed in a KEPELI training workshop, where 

facilitators and peer facilitators working with immigrants from various organizations were 

trained to use the KEPELI approaches. Facilitators from the partner organizations Afri-

can Care, Pro-tukipiste and Kisakeskus were also represented there. Feedback was 

gathered to improve and modify the approaches. The assessment method included four 

different learning aims, which had been modified after the very first draft was tested in 

African Care with the group of immigrant women (see chapter 7.6). The facilitators were 

divided into six different groups and feedback was gathered on the understandability of 

the assessment method, on the pictograms and plain language statements, the useful-

ness of the method and suggestions for development. In some groups, it was unclear 

whether to assess the assessment method, or the bodily and game related approaches 

that they had just been trained on. 

 

The feedback given by the facilitators concerned clarifications of the plain language 

statements and suggestions on changing some of the pictograms. The feedback was 
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partly contradicting as some facilitators said the method should only be used in group 

settings, because of the different cultural backgrounds of the participants. On the other 

hand, others said it should only be used in individual settings, as the participants might 

copy the answers from each other leading to non-objective results. After the workshop, 

changes were made to the statements, pictures and the overall visual outlook based on 

the facilitators’ comments and suggestions. 

 

A second evaluation of the visual assessment method was done in a similar workshop 

two weeks after the first facilitator training workshop. Most of the participants were the 

same as in the first workshop, and the second workshop followed the same process as 

the first one with the facilitators being divided again into six groups. This time, the feed-

back was collected in a more structured way with the help of a feedback form which was 

developed for the assessment (see Appendix 4). Feedback was acquired on the same 

factors as in the first workshop: overall clarity and understanding of the method; under-

standing and suitability of pictograms and plain language; and usefulness and develop-

ment suggestions. In this workshop, a guideline paper (see Appendix 3) on the use of 

the assessment method was given to the participants and they were also asked to give 

feedback on that. 

 

7.6 Testing Process with the Target Group 
 

The assessment method was tested three times with the target group in two different 

organizations, in African Care organization and in Axxell educational institute. African 

Care does multicultural work with women, and Axxell institute arranges different kind of 

education with adults and young people. 

 

During the first time, the visual assessment method was tested in African Care organi-

zation’s getting-to know session with two lecturers from KEPELI project testing some of 

the bodily and game related approaches related to well-being and Finnish language. 

Four visual assessment forms, including four learning aims, were drafted prior to the 

session to quickly and briefly test the basic idea of the assessment method. As rather 

short time was given for evaluation, participants did not have much time to give feedback 

on the method. In an ideal session, the feedback forms should be clearly explained and 

the group members asked what a certain statement means to see whether it is under-

stood the same way. 
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The method included Sclera pictograms, statements in plain language and three different 

visual smiley-symbols. The participants were asked to choose one of the smileys to as-

sess the learning aim statements. It was observed that participants with lower Finnish 

language skills, asked their peers to translate the statements for them. On the other 

hand, participants with better Finnish skills seemed to understand the task well. Addi-

tionally, it was also observed that some participants might have simply copied the answer 

from their peers. Yet, there was variation in the answers among the participants. After 

this session, the method was developed further based on my observations and on the 

comments and suggestions from KEPELI. 

 

After the assessment method had been evaluated with facilitators in the two workshops, 

it was tested in the educational institute Axxell, where they organize integration training 

and Finnish language courses. The group had started Finnish language course two 

months prior to the testing and the participants had still very little language skills. The 

method in Axxell was tested by two lectures from KEPELI project and they modified the 

assessment method after they had tried some of the bodily and game related approaches 

and realized the level of Finnish language was very low. Therefore, only pictograms were 

used without the plain language statements and the statements were read out loud. De-

spite the modifications which were meant to make the method easier to understand, the 

participants failed to understand the given task even with the help of a translator. The 

KEPELI lecturers faced same issues with the game related and bodily approaches that 

they tested. They reported that the conceptual thinking of the participants was very dif-

ferent from ours and they assumed it was likely due to cultural and language issues. As 

many of the participants were illiterate, it might have also affected the conceptual thinking 

needed in the assessment method. 

 

When the assessment method was tested for the second time by KEPELI lecturers in 

African Care organization with a group of immigrant women, the concept was understood 

better. The facilitators reported that those participants who possessed some basic Finn-

ish skills, had no problems understanding the task. However, those who had lower skills 

relied on the translations of their peers. It was observed that they did not try to read the 

pictograms themselves, but rather waited for their peers to translate for them. Also, the 

facilitator could not be sure if participants with lower language skills simply did not copy 

the answers and opinions from their peers. 
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8 Results 
 

The facilitators and peer facilitators who took part in the KEPELI workshop and assessed 

the assessment method found the visual assessment method’s instructions sheet too 

complex. Some groups commented that the abstract language should be changed to 

plainer language also in the instructions sheet. Better feedback on the assessment 

method was received from the peer facilitators after the second workshop as they men-

tioned that there had been clear positive development and clarification.  However, many 

pointed out that at this point, there is still room for improvement in regards to the assess-

ment method. Some groups said that they could use the visual assessment method for 

gathering feedback from their groups if the method was culturally sensitive and easily 

understandable for their clients.  

 

When the method was tested with the immigrant groups, it appeared that it did not work 

when the participants were in the beginning of their Finnish language studies. Misunder-

standings and different ways of interpreting the pictures might have resulted in confusion 

among the participants and it led to an inability to assess the approaches in a desired 

way. In the group where participants possessed some basic Finnish skills, the method 

was working as the participants were able to understand the concept and the meaning 

of the assessment.  

 

Feedback from KEPELI was generally good and the team stated that together with some 

alterations, the method could better fit their needs. In their opinion, there are many mis-

understandings related to the visual aspect of the method, and therefore functional ac-

tivities might possibly be more suitable for assessing the game related and bodily ap-

proaches. Furthermore, the team added that in order to get good feedback on the meth-

ods, interpreters should be used. KEPELI team had good suggestions for further devel-

opment, which will be described in the Discussion chapter. All in all, testing the methods 

received both negative and positive results, and showed that the method could be used 

with people who have more language skills when further developed. 

 

9 Ethical Aspects 
 

The testing with the facilitators and peer facilitators, as well as with the target group was 

done on volunteer basis. Participant's initials and the country of their origin was gathered 
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for the purposes of requirements by AMIF which is a KEPELI’s donor, but no personal 

information about the participants was gathered for the purposes of this thesis. The rea-

sons for gathering the information were made clear to the facilitators and peer facilitators, 

who took part in the KEPELI approaches training, and to the immigrant target group, with 

whom the method was tested. 

 

Due to the very limited Finnish skills among the immigrant participants, there is a high 

possibility of misinterpretation both on the immigrants’ side but also on the KEPELI side. 

When feedback is acquired from the participants, it is hard to know whether the person 

understood exactly what was said and asked from them. Therefore, proper translation 

would be needed to rule out the possibility of misunderstandings. Furthermore, different 

cultural backgrounds and different ways of reading and writing were considered in the 

assessment process. However, since the text in Finnish is read from left to right, the 

assessment method was designed using the western way of reading because it was 

believed that having pictures which would be read from right to left might cause more 

misunderstandings. If only pictograms would be used, designing pictures which would 

be read from right to left could be considered and the correct way of reading the pictures 

explained to the participants to avoid possible misunderstandings. However, as this the-

sis used both pictograms and text in Finnish, it was decided that using right to left type 

of reading could be confusing for participants who are still learning Finnish. 

 

Even though the Sclera pictograms were chosen with gender and culture sensitivity in 

mind, it cannot be said that the chosen pictograms would not offend the clients in any 

manner, since the assessment method has only been tested but not evaluated by the 

target group. Furthermore, could gender and culture neutrality potentially be a problem 

in some cultures instead? Could women from cultures where it is common for religious 

women to wear a type of a head scarf or a veil see the pictograms as men. Would the 

participants rather prefer their own culture to be represented in the pictograms? Could 

cultural and gender neutrality be relative? There should have been more cooperation 

with the target group in ensure better cultural sensitivity. 

 

10 Discussion 
 
As a future Social Services professional, working closely with KEPELI has taught me a 

lot about the game related and bodily approaches and given me the courage to use them 
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in my current work placement. Additionally, developing and designing the assessment 

method together with KEPELI was a great learning experience and I can see myself 

using the method in my future professional life. Especially important lesson was the abil-

ity to tolerate uncertainties concerning the KEPELI project as well as the assessment 

method, but also to understand how time consuming the development of a method, like 

this assessment method, can be. Furthermore, I learned that even when project does 

not turn out like it was initially planned, or fails completely, it does not necessarily mean 

the whole idea is worthless. As explained in chapter 5.1 on developing games, designing 

games can be a continuous process of development and testing for a long period of time 

until the wanted outcome is reached. Similarly, patience and time is required also in the 

development in the assessment method.  

 

KEPELI project changed a lot during the period of more than half a year, which was 

confusing at first, but now seems like a natural process of any project. Also the require-

ment for the assessment method was changing. In the beginning it was clear that the 

assessment tool created would be helping KEPELI to get feedback from the facilitators 

who try the bodily and game related methods through an online tool, but later on the idea 

was put aside. Also, in the beginning the method was supposed to be assessing only 

one method at a time together with one learning aim. Later on it became clear that it 

would be meaningless since many of the approaches are short in time, and the learning 

aims of the approaches are overlapping. Also, the aim was to develop a method that 

would suit many different language levels. Developing a project which responds the 

needs of the different immigrant groups is not easy as immigrant individuals have come 

to Finland for different reasons, from different countries and cultures, speak different 

languages, have different language levels in Finnish and have different goals in their 

lives.  

 

The level of Finnish language and literacy had an effect on how the participants under-

stood the assessment method. To some people, it was easier when they were presented 

with only pictures separate from the text. The paper version of the visual assessment 

method could have functional alternatives and KEPELI team initiated few functional ap-

proaches to this method. Firstly, the pictures could be separated from the text, and simply 

support the text without being right next to them. The assessment method can also be a 

supportive tool in the assessment process at least as a supporting tool for a discussion. 

The assessment tool might be too complex with too many factors: pictograms, text under 

pictograms, the plain language statement and the smileys accompanied with text. It 
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should be examined which factors could be excluded so that the method is still under-

standable and perhaps clearer. 

 

Another alternative to the assessment method initiated by KEPELI was assessment 

through voting with smiley cards. The facilitator would hold a card with the Sclera sym-

bols, which are meant to support the plain language statements, in their hands and in-

stead of the written statements, they would be read out loud. This is also a possible way 

in trying to tackle the problem with participants who are illiterate. After reading the state-

ments out loud, each participant could vote with three separate smiley cards: either 

“much”, “little” or “none” according to what they think they learned. Another alternative 

would be first showing the Sclera symbol cards either printed or on a screen with video 

projector. After that, the plain language statements together with the smiley symbols. 

According to Comfort and Hoggarth (2010, p. 161) participatory assessment activities 

allow the participants to give feedback in a creative way, which is can be pleasant for 

them to illustrate gains that they got in the project. On the contrary, in functional assess-

ment methods there is no possibility for comparison with other people using the methods, 

which might make it harder to analyse afterwards. 

 

Due to the very specific meeting times set by the Organizations, I was not able to be 

present in two of the situations where the visual assessment method was tested with the 

immigrants in African Care and Axxell educational institute. Therefore, I had to rely on 

the feedback I received from the facilitators rather than on my own experience and it is 

possible that interpretations of the situations in the two sessions where I was not present 

might differ from my own interpretation. If there had been more time, it would have been 

enlightening to get feedback both from the participants and their teachers, especially in 

Axxell where they hold the Finnish language courses, but it was reported that unfortu-

nately they had very strict time limits. 

 

Testing the assessment method with the facilitators working with immigrants and with 

the target group was good but the assessment method is still a work in the process. 

Unfortunately, due to time limits of this thesis, it was not possible to develop the visual 

assessment method further. However, after the method does get developed further, the 

assessment might be very useful for the professionals in the field. Therefore, I would 

strongly encourage the students and professionals in the field to develop it further and 

pay attention to few factors. Firstly, more time should be allowed in the evaluation pro-

cess of the visual assessment method. Secondly, proper discussion could reveal in what 
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way the method is understood and what should be changed so that it would serve its 

purpose better. Also, co-designing the method with the target group who have adequate 

Finnish language or together with the translators, might be give better results. Lastly, 

more research could be done on functional assessment methods which are supported 

with visual symbols or pictures. 

 

11 Conclusion 
 
The purpose of this thesis was to respond to the need of the Helsinki University of Ap-

plied Sciences’ KEPELI project to create a visual based assessment method for evalua-

tion and for gathering user experiences from the participants in sessions where KEPELI 

bodily and game related approaches are being used. The project is targeted at immi-

grants and refugees living in Finland, who come from countries outside the EU, and pos-

sess low or no Finnish skills. The idea was to create a concept, which is easy to under-

stand and use, does not need a specific professional background to use it and is man-

ageable with basic facilitation skills. KEPELI needs the evaluation to prove that project 

has had a positive effect on the target group and that their funding has been spent in 

appropriately. The feedback received from participants and facilitator is also very im-

portant in helping to develop the approaches further. 

 

Different options for the assessment method were considered during the development 

process. The final visual assessment method created and used in this thesis included 

Sclera symbols, plain language learning aims and visual smiley symbols together with 

text, and it can be used both in group settings and in individual settings. Initially the visual 

assessment method was created in a printable form to allow the KEPELI project to gather 

comparable feedback on the approaches through an online system. The assessment 

method consisted of seven different learning goals which were presented in plain lan-

guage. The assessment method was evaluated by and developed with the help of facil-

itators who work with different immigrant groups. After some modifications, the method 

was tested with two of the target groups, who possess low Finnish language skills, in 

African Care organization and Axxell educational institute.  

 

The method did not seem to work with participants who were in the very beginning of 

their Finnish language studies due to misunderstandings and different ways of interpret-
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ing the pictograms. However, the results appeared to be more effective when imple-

mented with immigrants who had more Finnish language skills. Feedback from KEPELI 

was generally good, and some functional alternatives to the method were requested. 

While the assessment method requires further development, it appears that it could be 

useful for organizations working with immigrants. As immigration and inflow of refugees 

does not show signs of slowing down in the near future, efforts to integrate the immi-

grants into Finnish society but also the assessment of effectiveness of the integration 

efforts are very important. Therefore, this thesis calls for professionals and students in 

the field to continue the work on this assessment method to modify it to the needs of 

different activities and different groups. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



29 

  

References 
 
African Care, 2016. Organization. Available at <http://www.africancare.fi/en/>  Accessed 
15.4.2016.  
 
Auranen, J., Hakalisto, A., Hiltunen-Toura, M, Hämäläinen-Abdessamad M., Kaski, P., 
Myllärinen, T., Sipilä, A., Sutela, R., Väisänen, R., 2005. Metaforat arvioinnin työkaluina. 
In ARVIOINTIA OSANA SOSIAALIALAN KEHITTÄMISTÄ, pp 82-99. Lappeenranta: So-
com - Kaakkois-Suomen sosiaalialan kehittämiskeskus Oy> article: Auranen, J. 
 
Ekholm, E. n.d. Ennora. Projektipalvelut. Available at 
<http://www.ennora.fi/projektipalvelut/> Accessed 20.10.2016 
 
Eurostat News Release, 2014. Social Inclusion and Migration in the EU. Available at 
<http://ec.europa.eu/eurostat/documents/2995521/6491889/3-21112014-AP-
EN.PDF/d76ba9d9-7496-499b-a581-9aa4334a657e> Accessed 29.10.2016 
 
Family Federation of Finland n.d. Maahanmuuttajien määrä. Available at 
<http://www.vaestoliitto.fi/tieto_ja_tutkimus/vaestontutkimuslaitos/tilastoja/maa-
hanmuuttajat/maahanmuuttajien-maara/> Accessed 18.10.2016 
 
Finnish Immigration Service 2016, Statistics of the Finnish Immigration Service, Availa-
ble at 
<http://www.migri.fi/about_us/statistics> Accessed 23.10.2016. 
 
Finnish Immigration Service, 2016. The Finnish Immigration Service's statistical sum-
mary, Available at 
<http://www.migri.fi/download/65019_Tilastograafit_2015_EN_fi-
nal.pdf?56e536ef21bdd388> Accessed 23.10.2016. 
 
Comfort, H., Hoggarth, L., 2010. A Practical Guide to Outcome Evaluation. London: Jes-
sica Kingsley Publishers. eBook Collection (EBSCOhost), EBSCOhost, Available at 
<http://search.ebscohost.com/login.aspx?di-
rect=true&db=nlebk&AN=352867&site=ehost-live&scope=site> Accessed 15.4.2016 
 
Järvilehto, L., 2014. Hauskan oppimisen vallankumous. Jyväskylä: PS Kustannus. 
 
Kisakeskus, 2016. Kisakeskus. Available at http://kisakeskus.fi/etusivu/ Accessed 
15.4.2016. 
 
Krokfors, L., Kangas, M., Kopisto, K. (eds) 2014. Oppiminen pelissä. Pelit, pelillisyys ja 
leikit opetuksessa. Tampere: Vastapaino. 
 
Laki kotoutumisen edistämisestä 1386/2010. Available at 
<http://www.finlex.fi/fi/laki/smur/2010/20101386> Accessed 24.10.2016 
 



30 

  

Laki maahanmuuttajien kotouttamisesta ja turvapaikanhakijoiden vastaanotosta 
493/1999. Available at <http://www.finlex.fi/fi/laki/alkup/1999/19990493> Accessed 
5.5.2013. 
 
Metropolia of Applied Sciences, 2016. KEPELI integration through game related and 
bodily approaches. Powerpoint presentation 21.5.2016. Available at 
<http://www.metropolia.fi/fileadmin/user_upload/Sosiaali_ja_terveys/Sosiaaliala/Ke-
peli_meets_Dramalogen_presentation.pdf> Accessed 23.10.2016. 
 
Metropolia University of Applied Sciences, 2016. KEPELI-Kotouttamista Pelillisillä ja ke-
hollisillä menetelmillä. Available at <http://www.metropolia.fi/palve-
lut/hankeyhteistyo/tutkimus-ja-kehityshankkeet/kepeli/> Accessed 15.4.2016. 
 
Ministry of Employment and the Economy, 2014. ALPO - Lessons from ALPO project. 
Recommendations and good practices for early stage services for immigrants. Available 
at <http://www.tem.fi/files/41285/ALPO_englanti_netti.pdf> Accessed 15.6.2016. 
 
Ministry of Employment and Economy, 2013. Kotoutumisen kokonaiskatsaus 2013. 
Available at <http://www.tem.fi/files/37758/TEMrap_38_2013_web_23102013.pdf> Ac-
cessed 24.4.2016. 
 
Ministry of Employment and Economics, 2015. Kotouttamisen toimintasuunnitelmalla 
varaudutaan kasvavaan maahanmuuttoon. Available at <http://www.tem.fi/ajankoh-
taista/tiedotteet/tiedotearkisto/vuosi_2015?119950_m=119495> Accessed 15.4.2016.  
 
National Institute for Health and Welfare, n.d. Maahanmuuttajat. Updated 21.4.2015. 
Available at <https://www.thl.fi/fi/web/maahanmuuttajat-ja-monikulttuurisuus/vaestory-
hmat/maahanmuuttajat> Accessed 20.10.2016 
 
OECD, 2015. Indicators of Immigrant Integration 2015. Settling in. Available at 
<http://www.keepeek.com/Digital-Asset-Management/oecd/social-issues-migration-
health/indicators-of-immigrant-integration-2015-settling-in_9789264234024-en#> Ac-
cessed 29.10.2016  
 
Papunet, 2016. Kuvapankki. Available at 
<http://papunet.net/materiaalia/kuvapankki> Accessed 15.4.2016. 
 
Pohjola, A. Kemppainen, T., Väyrynen, S. (eds) 2012. Sosiaalityön vaikuttavuus. Poh-
jola, A. Moniulotteinen vaikuttavuus: 9-15, Pohjola, A. Tutkimukseen perustuva vaikutta-
vuus: 19-42. Kemppainen, T., Ojaniemi, P. Tieto ja vaikuttavuuden arviointi käytännön 
työssä: 43-64. Rovaniemi: Lapin Yliopistokustannus 
 
Schlera, n.d. Schlera Symbols in English. Available at 
<http://www.sclera.be/en/picto/downloads> Accessed 15.4.2016. 
 
Sutela, H., Larja, L., 2015. Yli puolet Suomen ulkomaalaistaustaisista muuttanut maahan 
perhesyistä. Ulkomaista syntyperää olevien työ ja hyvinvointi -tutkimus 2014.  Available 



31 

  

at <https://www.stat.fi/tup/maahanmuutto/art_2015-10-15_001.html> Accessed 
20.10.2016. 
 
Personal Learning Diary, 2016, KEPELI meeting notes from 29.2.2016 and 7.6.2016 in 
Metropolia, Sofianlehdonkatu 5 a 
 
Pro-tukipiste, 2016. Services at Pro-tukipiste. Available at <http://pro-tukipiste.fi/en/who-
we-are/principles/> Accessed 15.4.2016. 
 
 
 
 
 
 
 
 
 
 
 
 
 



  Appendix 1 

  1 (1) 

 

  

Appendix 1. Visual Assessment Method Used in Individual Settings  

(1/3) 



 

 

 

 

 
 

Appendix 1. Visual Assessment Method Used in Individual Settings 

(2/3)  

 
 

 

 

 

 



  Appendix 1 

  1 (1) 

 

  

Appendix 1. Visual Assessment Method Used in Individual Settings 

(3/3)  

 
  



  Appendix 1 

  1 (1) 

 

  

Appendix 2. Visual Assessment Method Used in Group Settings 

(1/7) 

 
 

  



  Appendix 1 

  1 (1) 

 

  

Appendix 2. Visual Assessment Method Used in Group Settings 

(2/7) 

 
  



  Appendix 1 

  1 (1) 

 

  

 
Appendix 2. Visual Assessment Method Used in Group Settings 

(3/7) 

 
 

 

 

 

 

 

 



  Appendix 1 

  1 (1) 

 

  

Appendix 2. Visual Assessment Method Used in Group Settings 

(4/7) 

 
 

 

 

 

 

 

 



  Appendix 1 

  1 (1) 

 

  

Appendix 2. Visual Assessment Method Used in Group Settings 

(5/7) 

 
 

 

 

 

 

 

 



  Appendix 1 

  1 (1) 

 

  

Appendix 2. Visual Assessment Method Used in Group Settings 

(6/7) 

 
 

 

 

 

 

 

 



  Appendix 1 

  1 (1) 

 

  

 

Appendix 2. Visual Assessment Method Used in Group Settings 

(7/7) 

  
 

 

 

 

 

 



  Appendix 1 

  1 (1) 

 

  

Appendix 3. Instructions for Facilitators 

(1/1) 

 

 
 
 
 
 
 



  Appendix 1 

  1 (1) 

 

  

Appendix 4. Feedback Form for the Facilitators 

(1/1) 

 
 

 


