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Abstract

The aim of this product thesis was to evaluatembik methods of Barefeet’s Uncle John
Intervention workshops and the impact they havéhenvulnerable children who partic-
ipate. The workshops which are conducted in a pesiaden weeks using Participatory
Process Performance (PPP) and Theatre for Develdgpmeethodologies provide the
children with useful information and skills to helpem get empowered to speak about
issues affecting them. The study was done usingtgtise Methodologies of data col-
lection and analysis. The research study was gy the theoretical background of
community empowerments and the United Nations Cathwe of Children’s Rights.

The research finding reveals a number of bendfdas the children gain from the work-

shops as a result of Barefeet using theatre inWak methods. The use of Participatory
Process Performance (PPP) and Theatre for Develdprie-D) methodologies helps to
influence the children’s participation and actsaasode of communication to the com-
munities were these vulnerable children come frochta other relevant authorities that
they need to reach out to. The finding revealad the work methods of using theatre
demonstrated ways in which Barefeet's disseminatigational information through

entertainment that helps the children start emggaigi activities that will empower them

to speak out on the different issues affecting them
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1 BACKGROUND

According to Strobe et al (2011) on the Orphaneth®able Children (OVC) situational
analysis in 2004 Street-connected children reptes@articular subcategory of orphans
and vulnerable children (OVC) that typically ladlkegular family support. Though the
exact number of street children is not known, theree been several studies and surveys
that have been conduct in the past years in Zawihieh have suggested some estimates
of the street children. Strobe et al (2011) ex@dithat Studies conducted in 1991 and
2004 estimate that the number of street-connedtigdren in Zambia more than doubled
from approximately 35,000 to 75,000 (Tacon and wawggwa 1991; Zambian Ministry
of Sport, Youth and Child Development 2004). Tleégresents an increase from roughly
0.9 percent to 1.6 percent of Zambian childremtivon the street. While a growing body
of domestic and international studies and repoescdbes the situation of street-con-
nected children, evidence on the causes of thisgghenon remains scant (Strobe et al
2011, p2). The Lusaka Voice (2013) one of Zamd@al online news media published
a response by then Minister of Gender and Childelment Inonge Wina to other
members of parliament on the statistics of stragtien country wide as of September
2012. She told Parliament that 11,475 of the stied#dren were male while 2026 children
were female. Ms Wina revealed that “of these, $88et kids below the age of 18 were
integrated with their families as of June 2012, lev11i,095 children between the ages of
15 and 18 received skills training at the Zambisidtel Service (ZNS)”. She said gov-
ernment remains committed to reintegrating stredtien with their families as a first
priority, saying only those found to have no reles are placed in child facilities. Ms
Wina said the high number of children living on #teeets could be attributed to several
factors such as divorce, the HIV and AIDS pandesnid poverty among others. (Lusaka
Voice 2013)

Even though the Zambian government has put up mesaso address the problems of
street children the rising number of the streetdcbn has been overwhelming. The Min-
ister of Community Development and Social Servidd€DSS) and Minister of sport,

Youth and child Development (MSYCD) 2006 repdrtieat stakeholders such as pri-



vate-sector institutions in responding to the peabbf street children was critical, espe-
cially in an environment like Zambia where govermieas struggling to meet the needs
of its citizens. It was a widely-held view that N@overnmental organization should
complement the efforts of government in improvihg situation of street childremhis

led to NGOs in Zambia taking up intervention pragnaes to help solve the situation of
street children. One of the organization takinghgse intervention programmes is Bare-
feet theatre Zambia. The organization providesrmaber of programmes including inter-
vention workshops for street children and vulnezatiildren from different communities
using theatre. One specific project is the Unclendehere Interventions workshops are
held for children to undergo a series of teachimfjrmentoring about important life skills.
The teaching aims to empower the children to overesome of the challenges they face
in life. Barefeet uses Theatre for Development (YBBd Participatory Process Perfor-
mance (PPP) methodologies (which are explaineétaild in the coming chapters) as an

approach in their intervention programs.

Having worked for Barefeet Zambia during the ingional placement work practice as
part of the Bachelors in Social Services Studiesatlithor developed the need to under-
stand more about the Uncle John intervention warkshlt’s for this reason that the au-
thor decided to do this Bachelor Thesis as an avialu research on the effectiveness of

the work methods and on the impact the workshope ba the children.



2 BAREFEET THEATRE

Barefeet is a nongovernmental organization basedisaka Zambia. It was founded in
2006 by a group of young Zambian boys some of whoeformer street children to-
gether with an Irish solo artist. Through the tedp of the Irish man who had a back-
ground of performing arts they started deliverihgatre workshops which sought to
empower and protect vulnerable children living e streets of Lusaka. The use of the-
atre workshops later proved a great success aartisic expression was a powerful
transformational tool. They came to realize theddigh this powerful medium, there was
an incredible opportunity to reach out to many eudtible children, guiding them off the
streets and in to Children’s Centers and otheeptite environments in which they could

be nurtured and cared for, protected and empow@Badefeet Zambia)

The aims of Barefeets works are to prevent childrem living on the streets and those
at risk of going on the streets. This is done bijvdeng life-saving information and
inspirations through their service of outreach paogmes, Interactive Theatre Work-
shops, Barefeet Children’s Council, Performance gamy and the annual Barefeet
Youth Arts Festival. Barefeet also works with partorganizations who share the same
goal of empowering and saving the children bestre@dt. Their role as an organization
is to be an example to the different communitieaiad Zambia by using their talents to
inspire the children who are on the streets oisitaf being on the streets. The organiza-
tion tries to create a platform that will give teeaulnerable children an opportunity to
discuss about things that affect them and latexibe to communicate back to their com-

munities through different artistic expressionsact

2.1 Vision and mission statements

Vision; “A world in which all children and young people agenpowered to exercise their
rights, have their voices heard, achieve their pdtential, and are able to explore and

develop their creativity.”



Mission;“Barefeet must work to enhance the lives of vulberahildren and young peo-
ple in Zambia, by providing creative opportunitiegs learn, express themselves and

achieve their full potential

With this Vision and Mission in mind, Barefeet Is&$ out its Strategic Objectives below.
To understand these objectives, it is best to thirk ‘foot’ with five toes. Each toe is as
important as the others, and without one toe, tgarozation may lose its’ balance and
fall over on the side of the road! If all five toge moving together, as they are supposed
to, then the whole foot can move forward. A fooed®also a sole, the base and platform
that can carry the weight of the whole body. IndBeet’s case, the sole is the organiza-
tions’ structure — the structures, people and systhat it will use to deliver this Strategic
Plan, (Barefeet Zambia 2015)

2.2 Organization strategy

The organization has strategic objectives whictel@een derived from the organizations
name barefeet, representing the five toes of adaodtthe sole which holds the foot to-
gether. The strategies represents the main aress\ofes that barefeet concentrates on.
These areas of services are being run by the ledmEmbers who hold different position
within the Service area. According to Barefeettstyir plan for 2016-2020, the plan is
based upon a Vision and a Mission that the orgénizéas articulated for the next five
years. The realization of this vision relies on délshievement of six Strategic Objectives.
Each Objective is underlined by a series of spetifsks. These are the building blocks

from which Barefeet will become what its’ member@nit to be (Barefeet 2015).

2.2.1 Barefeet Intervention

The intervention are made to reach out to the mmldhrough the interactive workshops
were children under go different modules that cevepics of healthy developments of
young people. These workshops are facilitateddopéxd barefeet members who are cho-

sen to run specific workshops. “Barefeet will séelgenerate evidence that proves that



the interventions is undertakes, and the methogatagmploys, contribute real, measur-
able, positive and significant behavioral changeshildren’s lives” (Barefeet Zambia
2015)

2.2.2 Barefeet Outreach

This is a program were Barefeet provide informaaod inspire children directly on the
streets. They talk about the services that ardablaifor the children at Barefeet and how
they can link them to other partner organizatiaat thorks with vulnerable children. In
their Strategic plan it is said that “Barefeet'sit@ach Program is at the heart of the
organization’s approach and is the basic way tiebtganization identifies and engages
with children by engaging their creative and adislents and providing them the forum
and opportunity to speak about the world aroumdnthBarefeet's outreach, which cuts
across and underlines all of Barefeet's specifajquts, represents the entry point that
Barefeet uses to engage with its’ child benefiemrit ensures that Barefeet recognizes
and understands what issues the children are fdbmmelessness; orphan hood; sub-
stance abuse; criminality; health; etc.), engabeschildren around these issues, refers
the children to the appropriate social services\joied either through its’ partners, other
Government); and crucially can follow up to enstivat the children remain on course

out of vulnerability and harm’s way” (Strategicapl 2015, p14)

2.2.3 Performance Company

The performance company is comprised of differemtiners of Barefeet, many of whom

were products of the Barefeet training and progrdtissused as an income generating
wing of the organization. The Artist can be hired performance and are able to chore-
ograph performance for any event. The proceeds fheperformances go back to the
organization after the artist have been paid t@stghe running cost the outreach pro-
grams, intervention workshops and other prograntisinvthe organization.
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2.2.4 Barefeet Children’s Council

The council is made out the children that have leggyaged in the different activities that
Barefeet offers. According to Barefeet strategampl‘the Barefeet Children’s Council
is the next key element of the Barefeet Strategp Touncil is a representative commit
of children who are selected by children to repnéfieeir voice, to ensure that both Bare-
feet and the other key stakeholders listen to whmatchildren are telling them, are re-
sponding to what the children see as important jusitwhat they think are important,
and making sure that what the organization doessag#ls to do is both understood by
supportive of and responsive to the needs of Barefgouthful constituency. (Barefeet
strategic plan 2015)

2.2.5 Barefeet Youth Art Festival

The festival is one of the main annual events whanme’s after the Barefeet fiscal year.
It's a platform for the children to have their vescheard and share their ideas. The Fes-
tival being one of the highlights of the Barefeety, gives children a chance to learn
from each and share the stage with world-renowaledits. During this time the children
show case different performance and have a chan@acth out to key public figures in

Government.

2.3 Overview

According to Barefeets strategic plan (2016 — 202Barefeet will develop and
strengthen the key basic systems and processeasact support the five toes and en-
sure a well-governed, well-managed, effectivecedfit or (Strategic plan 2015.p19). By
interconnecting these services the Barefeet istaljpeovide a platform were the vulner-
able children are able to have a voice and shaieiews on issues affecting them. The
services also gives an opportunity for the childiehave a access to some of the basic
needs like education, shelter, health care and gdalt supervision which would have
been near impossible had there been no interverfiames and lee (1978) noted that

“only through early identification and approprigbeogramming can children develop
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their potential” Strategically Barefeet targete fow income communities and to date it
has over 2000 children in 40 different communitiesund Zambia. The rising figures of
street children clearly indicate the need and intgrare for Barefeet existence in these
communities. Not every child in these communitiagehfamilies that can provide them
with daily needs such as food, shelter and menigart, but through the services and
partners in these communities Barefeet gives tildreh a chance of having opportuni-
ties that they have been missing. One of the martners and supporter of barefeet is
UNICEF and according to them from the time of tHemmal agreement in 2011 they
have provided more than US$150,000 to support trefBet Art festival in 2011 and
2012 (which exposes thousands of disadvantagedrehito Theater and Arts) as well as
for the Barefeet to conduct Theater for developmenrkshops and training for UNICEF
(UNICEF Zambia 2013).
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3 UNCLE JOHN INTERVENTION WORKSHOPS

3.1 About Uncle John Workshops

Uncle John intervention workshop is a 10 week axgve workshops where Barefeet
uses a fictitious character called uncle john tilitate the workshops through storytell-
ing. The workshop is created in a story-based nethrl recreational activities, with a
focus on the psychosocial needs of children. Tkleme by creating an atmosphere where
the participants can open up for discussion arableeto relate to the stories being shared
by the uncle John character to some of their ovet Ifa experiences. The purpose of the
module is to: 1) help remove children from the ettiend to protect those who are at risk
of finding themselves on the street; 2) ultimatetntribute to producing responsible
youth and children with the knowledge, skills, ahfidence to make healthy decision;
3) give participants an opportunity to explore @ndcess issues and topics that are life-
saving in a safe and fun environment; and 4) enadotgcipants to share life experiences,
access helpful information and discuss positivetsms when faced with challenges in

life instead of engaging in unhealthy activities.

During these workshops the children go througfecdght stages of activities that are
aimed at giving them the courage and confidencaltoabout thing that affect them
negatively in their communities and share persetaies that have led them to the cur-
rent status. This helps the facilitators to ledvow the children they are working with
and gives them an opener on how best they cantihee children. In the 10 weeks the
fictitious Character uncle john takes them on aney of events portraying some of the
things that these children might have gone throUdis is done in a humorous way in
order to help the children overcome some of thesfda have had and open up to share
some of their own stories about life’s past evenéd have been affecting them in their
communities. The stories shared during these wopslare thereafter transformed in a
piece of performance by the facilitators togethé&hwhe participating children, which is
later performed back to the children’s communitirea manner that will help relay back
the messages that they want to share with the caontynilina Volpi in her report on
street children: Promising Practices and Approacimsd that, it is important to design
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program activities with children, and not only tbem. Children can be involved as peer
counselors and facilitators. Their special life exgnce makes them potential leaders and
advocates of development in their communities (V@@02). The workshops include
important teachings such as overcoming peer preskw self esteem and dangers of
drug and alcohol abuse related issues. Were pedbibichildren also undergo Counsel-
ing and medical checkup. As earlier stated sontkesfe children would have come from
broken homes due to e.g. the death of their patertidV//AIDS and have had no access
to medical care, while others would have come ¢ostineets due to lack of proper guid-
ance and adult supervision the children may haea legposed to drugs, alcohol abuse,
violence and sexual abuse by their peers whileherstreets. These checkups and coun-

seling help the children make an important stepatde a healthier life.

The Uncle John workshops are being run in differaajor towns of Zambia namely,
Lusaka, Kitwe and Kabwe. Lusaka being the capitgllwosts five centers, Kitwe with
three centers and kabwe town with two centers. dloesiters were the workshops are
conducted from are run by barefeet partners orgéinizs who are manly orphanages,
drop in centers for children in need of shelter &lg’s working with vulnerable chil-
dren. Over 700 children are recruited every yeamnttergo the ten week workshops from
these centers as well as those that are recrursct tom the streets through the outreach

service.

3.2 Uncle John Workshop Goals

Going through the Uncle John Workshops does neoigbiotal transformation for the
children. These workshops are an initial stagadcélé the problems these children suffer
while on the streets. Because of the nature oflpnolthese children go through while on
the streets they require a special approach methddicceptance by them and building
a relationship of trust. The workshops create askfas the children who participate in
these workshops to have a clear guidance and uaddisg to start engaging in activities
that will support their well being. It is for reasthat the workshops are designed in an
artistic way to attract the attention of the chelarto late them have fun and at the same

time be able to open up and create the trust oalship with the facilitators The use of
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the Uncle John character helps maintain interesingist the participants because of the
humor it creates during the workshop sessions.ngutiese workshop sessions the facil-
itators try to get more information on the childeebackground. It is important to know
the kind of child they are dealing and also fontlte have an approach that will best deal
with the specific child. The information compiledm the children is analyzed and later
passed on to be used for the next stage which caftersthe workshops. This stage is
where decisions are made on each child on howblaesteet can help to improve the well
being of the child. According to Barefeet strategjien (2017-2021) they explained that
there are clear and simple processes and procedyske that guide the Barefeet team
as to how to ‘manage’ the case of each child; amlly, that there are defined referral
paths to appropriate services provided either giindBarefeets network of partners insti-
tutions and Government, and that the providerbede services recognize the referral as
appropriate, and are prepared to act on them.tég8icaplan 2017-2021, p14).

Adhering to one of the Principles of Conventionainthe Rights of the Child which
explains that “the best interests of the childlsba a primary consideration in all actions
affecting children” (CRC 1989, Article 3). Puttirige well being of the child first is the
priority in the decision making after the evaluatiaf the child’s background. The deci-
sion making also puts in consideration the chifdisily ties like the capacity of the par-
ents/guardians to support the child and the famsilgtionship status with the child at the
time the decision is made. In the UNHCR guideliaedetermining the best interest of
the Child, the term “best interests” broadly ddsesithe well-being of a child, such well-
being is determined by a variety of individual cinestances, such as the age, the level of
maturity of the child, the presence or absenceanémts, the child’s environment and
experiences (UNHCR 2008, p.1&€epending on the decision made the child is rederre
to were the can be best helped. This is where @aotiganizations play a big role because
some of these partner organizations provide spessfivices that are needed by the chil-
dren. The children who are brought to the attenticthe partner organization still remain
in contact with barefeet and are actively involwedhe services of barefeet such as the
children’s council and Performance Company whem eeeded.
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4 BAREFEET WORK METHODS

4.1 Theatre for Development and Participatory ProcesgHnance

The research was aimed at evaluating how effeatiw¢he work methods in the 10 weeks
Uncle John workshops and the impact they have ewrhiidren that participate in these
workshops. Previously there have been articlesvatebs on social media and organiza-
tion websites talking about the work barefeet i;iddut by the time of data collection
there was no study to show the impact of Uncle Jetwkshops on the participants. Ac-
cording to barefeet, Intervention Workshops are libekbone of barefeet (Barefeet,
2008), it is through these workshops that theyahte to reach out to the vulnerable chil-
dren and engage them in activities that will bedphhem get to a healthier and safe
environment. The workshops are delivered througlaricipatory Process Performance
(PPP) method of Theatre for Development (TFD). Tieetor Development (TFD) is
described as a participatory theatre practice walidws communities to write their own
stories and perform in a drama based on the messlagieemerge from the storytelling
process (Participate, 2015). The use of TFD bgfeat is a way of supporting the inter-
vention programs for vulnerable children by promglieducational information through
entertainments. It encourages participation byatidience in responding to some of the
challenges that are presented before them thrduglplays that are created out of the
stories made from the target group in this casevtieerable children. The stories used
for the plays helps in understanding what happertee children’s daily life which are
usually not told by the children in a normal cirtances.

The TFD is done in alongside with a methodologyecaParticipatory Process Perfor-
mance (PPP) a methodology barefeet has createsg tduning these workshops. The PPP
methodology defines how the workshops are condwadezkplained below;

Participatorybeing the involvement of the workshop participantsharing their life

stories and things they feel affect them in a weeyfeel uncomfortable,
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Processis the analyzing of the information generatedmiyithe workshop and creating
a play that will help them reach out to their conmities with a message the want to relay

back to them.

Performanceis the finale stage were the workshops participane given a platform
to perform the play they made back to their commiesi It is during this time that they
children are able to tell their stories in a forfrptay with a message on issues affecting
them. (Barefeet, Zambia, 2006). According to feskin their strategic plan they ex-
plained that, PPP draws together a range of Thé&ati@evelopment and Participatory
Research methods. It is process and product. Coityrartists/participants can tell their
own story, highlight their own Concerns and develogr own strategies amongst them-
selves, with their neighbors or with those policgkars in the wider world who have

power over their lives — all facilitated by the pesses of PPP (Barefeet, 2015)

4.2 Research Questions

Research need to held results and for this to hmppeeds to have a concrete foundation
were to base the whole research process. It thi®reason that the author came up with
research question that would guide this researcbegs. The research was based on 2

questions and them being;

1. How effective are the work methods for the unclenJaorkshops on the vulner-

able children?

2. What is the impact of the workshops on the vulnkerahildren who participate?
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5 EMPOWEREMENT AND SELF-EXPRESION

5.1 Empowerment

Experts from the Finnish and Russia University akmd that empowerment means not
only empowering individuals, but also acting pachiiy to promote equality and solidar-
ity in society. First, this means that individubks/e opportunities to act in society and to
gain control of decisions that affect their livé®fronen, Borodkina, Samoylova & Heino
2013). This research was focusing on an intervantiorkshop that empowers the target
group to participate in activities that can inflaerdecision making and their well being.
The target for these workshops being children gvim the streets and those at risk of
living on the street or being in a vulnerable st given a chance to rediscover their
potential. Empowerment is not achieved in one godtaining but it's a process that is
ongoing. Boehm and Boehm (2003) in their case shalgd that “empowerment also
refers to the results of the (empowering) processch include feelings of self-respect
and self-esteem, a sense of power, control anchanty, as well as a reallocation of
resources, with greater personal and collectivesgto them” (Miley and DuBois 1999;
Staples 1990). The uncle John Intervention Workshaaq as an initial stage to the pro-
cesses of empowerment. The use of theatre to empgbeestreet/\VVulnerable children
enables them to creatively develop their backgrostodies into plays that will foster
learning not only for the children but the commuirais well. Once people are empowered
in a community their self esteem gets higher, negathey become ready to take action
towards the needed change. An empowered commuiilthave individuals that will
lead and stand up to contribute towards the comgoon of others. This opens up doors
to other opportunities to access a variety of ses/through the public and private sectors

that will benefit the community.

The Uncle John Workshops considers two elementmgiowerment during the pro-
cesses of the workshop which are Access to infoomatnd Inclusive participation by
the children and the communities were the come fidarayan (2002) explain that In-
formation is power. Informed citizens are bettenipped to take advantage of opportu-

nities, access services, exercise their rightsptiegtg effectively, and hold state and non
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state actors accountable. Without information teatlevant, timely, and presented in
forms that can be understood, it is impossiblepmor people to take effective action
(Narayan 2002, p18) Through the performance thenwonities are informed about the
problems affecting the children and the communtiesd at the same time they are given
the relevant information to consider on how besytban tackle the challenges affecting
the children in the community. On inclusion andtiggation Narayan (2002) explained
that “inclusion focuses on the who question: Wharnicluded? Participation addresses
the question of how they are included and the tludg play once included. Inclusion of
poor people and other traditionally excluded groumgsriority setting and decision mak-
ing is critical to ensure that limited public resces build on local knowledge and prior-
ities, and to build commitment to change” (Naray2002, p19). As the workshops fo-
cuses on vulnerable children it is important thase children are involved in the discus-
sion and decision on there well being. Involving Barents/guardians or the community
at large in participating, makes it possible toatedasting solution as they are the best
people to address the children’s problems withe inclusion and participation of the
children and the community gives them exposureifferdnt activities that would help

them learn about new idea on how to approach diftechallenges the face.

5.2 Self Expression

The term self expression may have a number of ilefindepending on what angle you
want to look at it. In the Zambian culture it i€s@mmon practice to express one’s self
through different forms of traditional acts suclsaags and dances. Barefeet has adopted
the use different self expression acts in formlafg, dance and music to address some
of the issues the need to communicate to the diffesiudiences. These acts of self ex-
pression helps the children share their inner rigsliand physical emotion on different
issues affecting them. The children express thamaseh these acts on how their lives
have been on the streets and how the wish thes Isituation can change to a more

productive one.

Once again the use of theatre by the workshoftitédors helps the children to re dis-

cover themselves and to have the confidence amagewo use some form of expression
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to reach out to others. For one to self -expréestevely the need to have the power
within and high self —esteem. Taking for instartee ¢hildren who participate in the Un-
cle John workshops almost all of them come frony y&or families; this does not mean
that the families are not doing anything to hekpntiselves improve their livelihood, but
it may be that they don’t aim high enough to achkieertain goals that may help them
improve their lives. An example from the intervieata which revealed that some of the
children who still have parents/guardian spend rabiteir time begging or selling some-
thing on the street even though there was a frearamity school that would provide
free education and meals during the school timeiridgarents thought it best if they don’t
go to school because they feel school would nagt teir child improve their current
situation. This is one demonstration of having Esteem. The parents/guardians of these
children make the children feel not worthy of edigawhen in the actual sense these
children have the potential but the lack someorigdgger that motivation. Ponton (2016)
in her article Building Self Esteem explained th&elf-esteem is how you feel about
yourself as a person. Those with high self-esteelm\® that they are adequate, strong
and worthy of a good life, while those with lowfsesteem feel inadequate and worthless.
Low self-esteem can develop in childhood and camtithroughout adulthood, causing
great emotional pain” (Ponton 2016). The Unclerdalorkshops works towards giving
the children and the community at large that chaoncediscover themselves to know
their true worth and what they can be. By empowvgeaind building there self esteem, the
vulnerable children and the communities are motiddb express themselves a manner

that the can reach out to the relevant authortresssues affecting them.



20

6 STREET AND VULNERABLE CHILDREN IN ZAMBIA

6.1 Who are they?

Street kids is a common terms used in Zambia tbctédren who are living on the
streets. These children are usually roaming theadmusiness centers and selling differ-
ent kind of things, begging for money near shoppiradis and city center. The questions
still stand as who these children are and whenedhme from? But before we get to that
and for better understanding we get to know thendein of a child. According to the
United Nation Convention on the Rights of a ChtNCRC) Article 1 of the convention
states that, For the purposes of the present Ctiomea child means every human being
below the age of eighteen years unless under thaggplicable to the child, majority is
attained earlier, (UNCRC,1990). Zambia is alsogaaiory to a declarations regarding
children rights by the African Charter on the Rgjahd welfare of the Child which states
in article 2 that, A child means every human bdefpw the age of 18 years (ACRWC,
2010). Both declarations define a child to be aenspn below the age of 18 and all the
persons referred to as a child in this researcle thatcriteria of a child at the time of data

collection as noted in both declarations

6.2 Street Children/Vulnerable children

Zulu (2013) in her article which featured in theghnan Communion News ervices
(ACNS) explained that “In Zambia the death of pase poverty and family breakdown
have pushed thousands of children onto the str¢&tdu 2013). During the data collec-
tion the author got an opportunity to talk diredttysome of these children on the streets
who told many different but similar stories of htivey have come to find themselves on
the streets. The common story being that theirrgareould not afford to send them to
school and hence sending them to berg or sell stuthe streets. Other children told that
their parents had died and none of the relativagaviake them in. As a result they had
ended up on the streets were they join other gahilren and make the streets their

home. Each of the child interviewed for the studyuld have at least mentioned one of
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these reasons; neglect, lose of parents, low famiyme and homelessness. According
to Agence Francaise De Developpement (2012) oetstigldren noted that “Under-
standing who street children are and what drivemtto live on the streets and to remain
there also raises the question of how street @nlénd young people live in the urban
environment. The street is where they find thde fesources, whether these be eco-
nomic, human or sometimes merely play and recreai@FD 2012). The UNICEF de-
fines the street children in three categories as;

- Street Living; Children who ran away from their fiies and live alone on the

streets.

- Street Working Children; children who spend mosth#ir time on the streets,

fending for themselves, but returning home on aleegoasis.

- Children from Street Families; children who live thie streets with their families
(UNICEF 1986).

Sampa (1997) revealed that evidence indicatesrttagr than being abandoned, the ma-
jority of street children leave home in a progressnanner, initially staying away for a
day or two, and then step by step spending more &way from home. Gradually, the
amount of time spent away from home with otherdreih increases, contrary to the com-
mon belief that street children totally break fanties. This can be substantiated by the
latest findings that as many as 90% of street mdmldnaintain some contact with their
family and most of them contribute a portion of Wwtieey earn to the family's livelihood,
(Aptekar 1996) Despite the categorization of thelsédren they all have one thing in
common, that is a disconnection from the societgave as normal children. These vul-
nerable children require immediate interventionaliyconcerned organizations that are
able to provide the services that tackle the probléhat these children face. As noted in
the savior communs series (2012), “pull” of thestrwins out when the environment in
which the child lives is no longer “attractive”, the sense that there is no longer anyone
to hold the child there (AFD 2012). Despite thesmabehind the children being on the
streets, their rights have to be respected anahgigssible opportunities to have a normal
childhood.
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In this research study the term Vulnerable Childeensed because all the children tar-
geted children are affected in one way or the dblyehing that put them in a vulnerable
state. As mentioned in Barefeet strategic planet@at considers vulnerable children as
children living on the street; children at riskliefng on the street; children from refugee
backgrounds; children living with HIV or other hdéatonditions; children living with a
disability (strategic plan 2017-2021).
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7 DATA COLLECTION METHODES

A multiple of qualitative data collecting methodgles were used to successfully com-
plete the research study. In a more academic tsroalled triangulation whenever more
than one method is used to collect data. A definitty the Research Guideline Project
noted that Triangulation involves using multipléadaources in an investigation to pro-
duce understanding (RWJF 2008). The primary soafa#ata collection was through
video and photography, semi structured and nagatiterviews. The author also used
some of the already published data that has bdetisal for other purpose but met the
author’s research needs.

7.1 Interviews

Qualitative research interviews seek to describartbanings of central themes in the life
world of the subjects. The main task in interviegvieito understand the meaning of what
the interviewees say (Kvale 1996). In other expiana Folkestad (2008) said “When a
research project is conducting qualitative intamgehere is (and presumably must be) a
reason for it. One of these reasons might be bedapsovides a new insight into a social
phenomenon” (Folkestad 2008). Using semi structiaed informal Interviews helped
in getting the data needed in a manner that woualklenthe interviewee to be more open
in what they share and not feel influenced in aay wn how they respond. According to
the Qualitative Research Guidelines Projects ptars that “Semi-structured interviews
are often preceded by observation, informal andruciired interviewing in order to al-
low the researchers to develop a keen understandithg topic of interest necessary for
developing relevant and meaningful semi-structupgestions, while informal interviews
the researcher engages in fieldwork - observatimshisformal interviewing - to develop
an understanding of the setting and to build rajpflWJF 2008). The target groups for
the interviews were those that have been througgetivorkshops and the barefeet mem-
bers who organize and facilitate these workshomsdQcting interviews with target
group that had experience of the workshop gaveod gusight of their experiences and

own understanding of the Uncle John workshops.
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7.2 Video

Loizos (2008) is referred in an articles about wigeoduction and analysis of video re-
cording in qualitative research which explains tHaideo recording is necessary when
ever any set of human actions is complex and ditfiw be comprehensively described
by one observer as it unfolds” (p. 149). The authentions examples such as religious
ceremonies, art activities, one hour of teachinthenclassroom, children's games in the
school yard, among others” (Garzes, Duete & Eigegl2008). In another article on vid-
eos on social research Schnettler and Raab (28p&ired that “Video-cameras, cam-
corders and webcams offer novel modes of dataatmtefor the social sciences. These
devices do not only allow for a comprehensive doentation of social action and inter-
action. Moreover, they provide researchers with mpualities and quantities of data
(Schnettler & Raab 2008). The use of video was diatesketching out some of the real
events as the happened during the data collectiochvwvere later going to be used for
data analysis and a short documentary for thedipedsentation for the research. In other
research methods the participants are given themamo record themselves but in this
case the author was using the camera himself toi@amandom scenes of different occa-
sion. This was done because the reaction of tigettgroup varied from time to time and
it was important that these different reactionsenmaptured in a natural way whenever
possible. The use of theatre allows the childrems®different gestures to communicate.
It helps bring s out the inner feeling that somesnean only be best expressed through
non verbal communication. These kinds of momerasbetter explained through video
recording which can be later reviewed over to getiaderstanding. This was going to
be helpful in the analysis stage as it would ghe author a wider perspective about the

participant’s physical emotion and reactions todtiterent setting.

7.3 Photography

In a similar way like the video the use of phot@agas also comes with its own advantages
in the research. A photo image enriches the readwisrstanding of the topic at hand
and enhances how the author interprets and expss of the participant in a way that
written text alone cannot express. The physicaltemse captured during interviews and
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other activities for the children, helped the authmake comparisons in relation to how
the children react to different experiences. Adooy to Holmes (2008) in her Qualita-
tive Social Research on Photography stated ttiae purpose of the use of photographs
in interviews is not only to encourage the intenee to tell about their everyday lives,
remember past events or to unlock forgotten infeionabut also to reveal participants'
hidden views and values” (Holm 2008). Anotherdstwesearch on photo elicitation by
Shelia Linz revealed that “Images evoke deeper ehtsnof human consciousness than
do words; exchanges based on words alone utile= dé the brain’s capacity than do

exchanges in which the brain is processing imageget as words” (Harper 2002, p.13).

Photo images depict many aspects of the targefpgemotion through different activi-
ties; it was for this reason that the author optedlse it for this research as it helped give
a good insight of how the target group respondethé¢oactivities introduced to them
through the workshops. Photos were taken from mdiffesetting for example, during in-
terviews, during the performance and other acégithat were introduced to them during
the workshop periods. In participatory researckdecén are given the camera to take pho-
tos of places of their choice, space the hangmdibaything of interest they like to share.
In this case the author could not give the camerdbke children for security reason as
advised by the Barefeet members. Some of themsdsng that these children were not
yet stable or trusted enough that they would retiiencameras and also the focus of the
research was to capture the moments when theynaodved in the activities that are

introduced to them by Barefeet.
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8 DATA ANALYSIS AND EVALUATION

“Good analysis depends on understanding the dataqualitative analysis, this means
you read and re-read the text. If you have tapssrdings, listen to them several times”
(Taylor & Renner 2003). This explanation was a ggadle to start the data analysis
process. The data collected through interviewsups and videos was enough in this
study to analyze and to be ready for evaluationsafalyze the collected data the author
used a qualitative analysis approach called Indeciontent Analysis. Inductive analysis
seeks to generate a theory based on the findings fne data collected. Shane Hall
(2016) in her featured article on the chrom.comsitetentitled what is Inductive Content
Analysis? explained that “Quantitative and Quaita methods of content analysis exist,
but one qualitative method enables researcheresdlyze documents in areas in which
only limited knowledge exists. This method is knoaminductive. With this method the
researcher examines collected data to come upantitieory that collaborates well with
the data. This is done with the individuals or gre@perspective in mind that the data has
been collected from” (Hall, 2016). Further expldoas from other studies explained
that, inductive analysis means that the patteh@smées, and categories of analysis come
from the data; they emerge out of the data ratier being imposed on them prior to data

collection and analysis (Patton 1980, p.390).

The author started the analysis by going throughctillected data and picking out key
information that was most relevant to answeringrédsearch questions and looking out
for new ideas that may emerge from the data tolerathance the findings. As the data
collection was done with multiple methods it wagportant that the amount of data was
reduced to concentrate only on the data that wemphasize on answering the research
questions. Philipp Mayring explained about the ¢hfendamental forms of analysis

which are Summary, Explication and Structure, WHieldescribes as;

Summary The object of the analysis is to reduce the ndtér such a way that the

essential contents remain, in order to create tirabstraction a comprehensive over-

view of the base material which is nevertheledkastiimage of it.
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Explication the object of the analysis is to provide addilomaterial on individual
doubtful text components (terms, sentences...) aifew to increasing understanding,

explaining, interpreting the particular passageegt.

Structuring the object of the analysis is to filter out pautar aspects of the material,

to give a cross-section through the material aéongrh pre-determined ordering criteria,

or to assess the material according to certaiar@i{Mayring, 2014).

In the book Qualitative Evaluation and Researchhidés it was noted that, the challenge
is to make sense of massive amounts of data, redaceslume of information, identify

significant patterns and construct a frameworkarhmunicating the essence of what the
data reveal (Patton, 1980, p371). As the authdrapplied a multiple data collection, a
great amount of work was done to reduce the datartanageable yet comprehensive
size. As this was a product thesis, a short doctemgmas to be made from the visual

data that would communicate with theoretical part.

8.1 Video and Photo Analysis

The Video and photo data were aimed at making & $errative documentary to be
used in collaboration with the written text on tkeearch findings. Though photo can be
used on the written text the video data cannottifisreason it had to be used separately
but consistent with the written text. By goingatgh the video and photos taken during
the research, the author was able to carefullyystuglcontent for patterns and events that
were more significant to answering the researcistipes. The first step for the author to
analyze the data was to organize it into categevitspoints of interest in different parts
such as; facial expression, repeated sentiment#arviews, behavior changes by the
participants in different situations and if any nawormation was emerging from the
data. A well known term for this kind of proces®dsn research is called coding. As
noted by Morse & Richards (2002) in their usensdg to qualitative methods book,
“coding if well done, is the way you monitor occences of data about your ideas and
the way you test them. It makes resilient linksasetn data and ideas, links that you can

trace back to find where particular ideas came feord what data are coded there, to
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justify and account for the interpretation of tdeas” (Morse & Richards 2002, p.115).
The process of organizing the data can be tiressomddime consuming as it is repeated
a number of times before coming up data to be tmeithe finale analysis. The selected
data used to link with other existing material &xdmined so that it can provide an in-

terpretation for the research results.

8.2 Interview Analysis

In many cases interview analysis process statteaame time the data is being collected
and it must be understood that data analysis@sfreious process that goes on until you
reach a conclusion to the findings of the researbb.author had to start by going through
the interview data each time after collection jiesbe sure that the data being collected
is meaningful towards answering the research questiAs explained in a presentation
on analyzing data interviews by Hoyes & Barnes @0@ere they suggested that “start-
ing to analyze early may suggest new questionskaraethe interviews, suggest what to
focus on during the interviews and may also givéndication of relevant and non rele-
vant constructs” (Hoyes & Barnes, 2008). The saraeedure of coding was used on
this data as the other research data. The autldoitohgo through the interviews several
times before and picking out relevant data thatthadsame issues emerging. The picked
out data was then carefully examined on how weksponded to the research question.
Some of the data used was from the responses #sagiwen by the children like their
feeling about themselves after the workshops, viewsvhat they intend to do after the

workshops and how they liked being in the workshops

8.3 Summative Evaluation

“Summative Evaluation is given at a conclusioraafinit or a course of instruction and
it focuses on determining whether learning has weduand if the desired outcome has
been achieved” (McDonald, 2002). The evaluatiorthrod corresponded well with the

research as the author was going to use the awmiatiata findings from the research to

determine outcome of the target group. The reseaedded to draw conclusion on



29

whether there were any impact on the children wiended the workshops by way of
improvements in behavior change and if any knowdealgd any new social skills were
acquired in the workshops. The evaluation was talgtetermine the effectiveness of the
workshops work methods of using theatre as an apprand to empower vulnerable
children. The evaluation was based on the infaonatat had emerged from the ana-
lyzed data as it had revealed answers to the @seaestions. The evaluation tried to
make an understanding of these finding and if timeye the intended outcomes of the
workshops. Some of the out comes from these wopsshs mentioned in the previous
chapters are, behavior change, new knowledge ngghelating to the Childs well being
and self esteem to be able to self-express thesselv matters affecting them. For this
evaluation the outcomes did not have to come witlg fterm or short term effect but the
fact that the above mentioned changes occur asvthisnply the impact on them. The
author did not also have a preconceived idea omitlderesults of the evaluation but an
open mind on any possible conclusion. Dependingherresults the evaluation might
benefit the organization on how to re-strategiesaiganizing and delivery of the work-
shops.
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9 RESEARCH FINDINGS

The research was seeking an understanding of tisk2 Unhn workshops by evaluating
the work methods of the workshops and the impdwston the participating children. In
this view the author was able to generate someratat@ling through the data collected
from Barefeet organization. The findings are expdiin a detailed way to give the reader
a clear picture on what had been revealed in titgrfgs. The explanation on the findings
in the next chapters also reveals the process atunmg the effectiveness of the work

methods and impact.

9.1 Effectiveness of Work methods Findings

The workshops are conducted using performing artsv@ay of communicating and cre-
ating dialogue with the participating vulnerableldten and their communities. In the
interview data, the workshop facilitators mentiotieat some of the children they intend
to recruit for the workshops have faced with stignoan the communities around them
that has led to low self esteem and hence theyt dpen up easily to share the problems
they face. This has been the reason why the f&cits are trained and have specific skills
in communication, individual support and empowerm&hese skills help the facilitators
in many ways to deal with the situations that maseawhile working with these children
such as conflict resolution, counseling and distt@g the children. The work methods
are characterized by three factors which are Motwa Empowerment and Freedom of
Expression. These three factors are what the azgaoin intend to achieve after the ten
sessions of the workshops.

Empowerment is the main goal for the workshop whiicines about by finding the po-
tential within the child, the capacity to initisdiad make decisions on matters that concern
them. This is extended to the communities werecthielren come from, as the adults
members of these communities play a role in thé meehg of the vulnerable children in

question.
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Motivation is an ongoing process to keep the childn attentive and to give them hope
for new positive beginnings. This is done by lgjtihe participating children feel relaxed
and making the workshop environment less destreetth things that might disturb the
children’s attention away.

Freedom of Expression mean for the vulnerable adnldo be able to come out and ex-

press themselves freely with confidence about theds and things that affect them

The use of Participatory Process Performance (RfeBodology and Theatre for Devel-
opment (TFD) enables them to break the barrier éetmthem and the children or the
communities were the work from. Breed (2002) expdithat Theatre for development
creates an infrastructure for communities to defiveenselves by developing systems of
communication that identify key issues, implemeasitiBons, and establish partnerships
between resource groups. Barefeet integrate witlctimmunities the work with by en-
gaging in the community activities and using sorin&e community members who have
undergone the workshops or anyone who is motivatedigh to help stimulate change
to vulnerable children and help out in the fadidas of the workshops. This is done as
a way of building trust and relations with the gtrgommunities for them to give support
towards the children attending the workshops amb@mages early intervention for the
vulnerable children. The interaction with the conmity also gives them ideas on the
cultural backgrounds of these communities as tlag affect on how to address some of
the issues that are raised in the workshops bpdhecipating children. Cultures in some
of the communities were these children come frorifts a child to talk about certain
topics with adults especially those outside theilfasetting or close community mem-
bers. It is for this reason that part of the woekdoe the workshops begin is to familiarize
themselves with the target community. Further exgti@n on TFD says that while TFD
is used as an information gathering and developmgpiementation tool, it also works
as a methodology for teambuilding, cultural idea#fion, and conflict resolution. Thea-
tre creates an open space to play the roles ofsdlbther, thus communities are given
the opportunity to question and challenge sociaetdichies, gender roles, and discrimi-
nation (Breed 2002, p.2). The use of Theatre brthgscommunity together, it allows

interaction amongst the community members and gikiaace to those that are not heard
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a platform to be heard by the concerned authoréies take action on the matters that

are raised.

During the workshops the facilitators have to kéep children motivated for them to
complete the ten sessions. The motivation comesigiirthe use of theater. Barefeet un-
derstands that children like to have fun and tke $ipending most of their time playing.
It is for this reason that they take advantageslay in their work methods as a way of
capturing the children’s attention and using ia$sess the children’s needs. An article by
Action for the Rights of Children (ARC) on workimgth children explains that; adequate
time needs to be given to help the child to fekdxed, to develop mutual trust and to
enable the child to feel that he/she is being talegiously. Time for playing together may
be helpful in developing rapport, and conversaabout neutral issues (school, games
etc.) may be appropriate before more personal iofuda@opics are discussed (ARC Re-
vision 01/01). Through the analysis, the authontbaut that the work methods of using
theatre does not only provide easier access tohifdren but it is also used to help them
influence behavior change which may lead to theenalble children realize the potential
within them while playing the role of themselvestire plays that are presented to the
community. The research revealed that the use dbnpeing arts give the vulnerable
children the courage and confidence to expressdbimes freely about things that affect
them and provides them with skills of coping witkep pressure and problem solving. It
gives the participating children a sense of conarectith the rest of the community
through the roles the play during the performanBegardless of the childs background
the workshops atmosphere gives the children a ehtartouild their confidence and voice

out their concerns to the community.

Further finding in the research revealed that tieeatidresses the emotional needs of the
participating children which are mostly neglectgdtose working with vulnerable chil-
dren. The absence of parental supervision and mgisamily connection makes the chil-
dren lack emotional and moral support. This hagHecchildren to withdraw from creat-
ing trusting relationships with other children aluéis. Traumatic past experiences also
affect their emotional wellbeing as they tend tel fieo self worthy to be included in a
normal family setup. According to the 2004 OVC &itanal Analysis, psychosocial sup-

port is a new type of intervention for (street dragin) programming in Zambia, which has
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arisen from the finding that the lack of emotiosapport when their parents die may be
as important as the lack of financial and matesigdport in making children vulnerable
(MCDSS, MSYCD 2006). During the performances, thelies in the plays gives them a
chances to bring out the emotions that are ususificult for them to bring out. The
performances bring back the sense of trust witbrstto share what the feel deep inside.
The workshops provide extra counseling to the childvho are identified to be in need
of it and also refer some cases to partner orgaoiz# the cases go beyond their spe-
cialization. This helps the children to reconcilghwfamilies, communities and them-
selves for a fresh start. The use of other serat8sirefeet such as the children’s council
is made available to the children who have undezglba workshop where they can discus

and advocate issues relating to the vulnerablel@nls needs.

In conclusion about the effectiveness of the woskhmds, it can be said that the work
methods have been found to be effectives in aigesitay as they provide a multiple
benefits to the participating children. It's not easy task to keep children motivated to
undergo a series of workshops in a space of teksvespecially when they have a trou-
bled past experiences. But through the model ofnvtwk methods of making the work-
shop sessions fun and easy going for the childhety, are able to develop an interest in

these children that will foster change.

9.2 The Impact of the 10 Sessions Workshops on Vulihei@hbildren

The Uncle John workshops do not guarantee any namti@nge after the workshops but
the facilitators hope the children grasp sometlingof the workshops that would stim-
ulate the change. But the question to answertlgerfe is any impact on the children by
these workshops? The author approached this ei@luaith a two way of measuring g

the impact. First task was to look at the learrasgect of the participating children and
the second task was to look at the reaction othikelren towards the workshops. Ac-
cording to the information from the analyzed déthjghlighted a number of things that

determined the impact of the workshops on the @péting children.
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To start with the author looked at the learningeaspf the workshops. To determine that
learning had occurred, the author tried to lookdny changes in the children on the
knowledge acquired after the workshops. Throughinbterviews, the children shared

their views on the things they were able to leamnrd) the workshops. The author gives

some of the accounts of the interviews;
Author: Did you learn anything?

Child 1: Yes I learnt something, when Uncle John arrivethe big city he was scared
and he felt lonely, but uncle john said that itaypko be scared and when a young person

get scared of something they should share theiri@gor to the adults around.
Author: have you been scared of something before?

Child 1: yes | have been scared before when my step ma#weel to beat me up if |
refused to go and sell things on the streets idstéae going to play with others or go

to school.

Author: what then did the workshop teach you when youfaced with such kind of

situation?

Child 1: Uncle John said when we don't feel comfortabldahg something we should
always try to find another adult and share our j@wband that it's not right for the adults

to beat us.

I nterview 2

Author: Did you enjoy the workshop?
Child 2: yes | did

Author: Any new thing that you learnt?



35

Child 2: Yes I learnt from Uncle John that it's not okay @is children to be taking drugs

and living on the streets

Author: How are you able to stop when others are doindnén you are on the streets?

Child 2: We were told that drugs are not good for our theahd even when others are
doing it we should not be forced to do it. Uncléd@lso said they are places where we

can go to seek help and they would give us shaitdrfood.

The point the author was trying to raise to theleedrom these interviews is that, children
start to show that they got something new out efworkshops. The reference to the
Uncle John also indicates how the characters anadnan effect on the children. They
children also show knowledge of being aware abbetdption about on the services
available for them to help them to leave a nornfalds a child. The workshops try to
bring to their attention that as a child they hauenan right and they have the right to
claim for services that will improve their well Ingi. During the workshop sessions the
children are given sufficient skills and knowledgéhelp them start making own choices
about what they want to change in their lives. &tphhe children with the decisions the
children’s rights are emphasized. Two of the valealghts that are made available to
help them towards the life changes are Article &8 article 20. According to the

UNCRC (article 13) states that “the child shaliveahe right to freedom of expression;
this right shall include freedom to seek, receind anpart information and ideas of all

kinds, regardless of frontiers, either orally, intuwg or in print, in the form of art, or

through any other media of the child's choice”. Wiarticle 20 states that “a child tem-

porarily or permanently deprived of his or her fgn@nvironment, or in whose own best
interests cannot be allowed to remain in that emvirent, shall be entitled to special
protection and assistance provided by the Stateh 8are could include, inter alia, foster
placement, kafalah of Islamic law, adoption oretassary placement in suitable institu-
tions for the care of children. When considerinlygsons, due regard shall be paid to the
desirability of continuity in a child's upbringirand to the child's ethnic, religious, cul-
tural and linguistic background (UNCRC, Article 2889). The realization of these rights
during the workshops starts to make the childrehweiastic and show interest in know-

ing more on the services available for them. BEwideof learning to have occurred is that
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the children take advantage of these rights to fwedervices available for them. Though
the author was not able to get the exact numbengtdbe children who have undergone
the workshops, interviews data from the facilitatand the children themselves, revealed
that a good number of children who have undergbeelincle John workshops have
moved out of the streets and have been taken ar® lwy organization that are able to
provide a home like environment. For those that faadilies the no longer frequent the
street but have been enrolled in free communitpasishand actively participate in pro-
grams that would help them grow into responsiblétadThe decisions that these chil-
dren make at the end of these workshops are tedd®r the information that they receive
in each session of the workshops. This was one deraonstration that knowledge was

acquired even though this only marked the firgpstewards a positive change

Secondly the author looks at the reaction of thieli@n toward the workshop presenta-
tion. To measure the reaction the author had th &dow the children reacted with the
facilitator's communication to them and if the stylf the workshop presentations helped
them raise the interest to feel comfortable orkikdbeing in the workshops. The reaction
interconnects with the learning part. As statethamparagraph above the children get to
learn something new and beneficial towards thellbeang and as a result it brings some
kind of eagerness towards learning more. The irdeiy data revealed that the children
were opening up to the facilitators and sharedrmédion on things that have been af-
fecting them. This clearly implied that the workpbegresentation was done in a child
friendly manner and they were able to relay therided message to the children. One
important aspect to consider is that it would beassible to achieve anything in these
workshops if the children are not made to feel artable or having no interest to be in
the workshop. According to a resource pack arbcleommunication with children ex-
plained that “everyone learns best when contergresented in interesting ways and
through good stories. No one, especially a chédris best from a didactic or preachy
presentation of information. The principles of dHifiendly education apply equally to
child-friendly communication” (Kolucki & Lemish 201). The workshops lay out are
made in a creative and fun way that the childremoméy enjoy but they start to find the
relevance of the information the gain in every ggsef the workshops. Play time is part
of children daily routine, using the Uncle John Gluter enables the atmosphere for the

workshop sessions feel like play time making thidobn feel in control of the space
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while at the same time the facilitators take adagetof the time to fuse in the intended

information to the children.

9.3 Evidence of Impact

The vulnerable children who successfully undergséworkshops change their ways of
living especially those who have been staying erstieet full time. Even though the still
remain in poor conditions they get to have a magaified life style than before. They
begin to show less interest of going back on theetd and move into shelters or Home
centers which are run by partner organizationshferstreets children were they are pro-
vided with bed space, meals and some recreatiacdities. Those that have families
return home and still visit centers that provide feducation for the less privileged. For
those that are fortunate enough they get spongotshnormal schools’. The children
from these workshops also have demonstrated halngloped self esteem and are ac-
tively getting involved in the services availabte them in their communities and some
are in the forefront of advocating for programs tingroves the well being of the chil-
dren through the barefeet children’s council anttepirganizations that advocate for

Vulnerable children’s wellbeing.

According to the data collected from the intervieamsl videos, the conditions of the chil-
dren on the streets does not give them much toftoekard to in life other than to survive
the day, make more money than the previous dayjv&uthe night violence and seek
protection from the gang street leaders by engatfiegiselves in criminal activities.
Through the workshops they begin to realize they ttan have a choice to look forward
to a much better lasting solution of improving thies. A study noted that “disengaging
from street life, like beginning street life, wast @n abrupt procedure but a slow process
of estrangement brought about by the inabilityite Well on the streets, a feeling of
meaninglessness, and a sense of not resolvingtlohgogical issues that led to begin-
ning street life in the first place” (Visano 199@tarting the process of change is a sig-
nificant step to the child, this process is a destr@ation that the workshop has had an

impact on the child and they are making the step.
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10 DISCUSSION AND CONCLUSIONS

10.1 Discussion

This research demonstrated a number of benefithiéochildren who undergo the Uncle
John workshop towards a healthy and child friedidgystyle. The children’s change of
behavior and life style because of the acquiredw@adge demonstrated the impact of the
workshops. The children leave the workshops afterli0 sessions feeling empowered
and ready to make the steps towards change. Tahesp vulnerable children make those
steps towards change there is need to incorpdratamilies and communities were these
children come from to address the issues thataarsircg the children to be in a vulnerable
state. The research noted in the previous chaibtarsnost of the children have left home
for various reasons such as; being abandoned Wgrthikes because of low income, lose
of parents to HIV/Aids or other health related éastand abuse in the family. These
problems begin within the family or community hertice need to approach intervention
for these children with a wider view of not onlyadiag with the children but to also try
to solve the root cause of these problems. In tRelIOR hand book (1994) it was noted
that although the Convention on the Rights of thédjives individual rights to children,
the CRC also emphasizes relationships. The wetigbef children and the enjoyment of
their rights are dependent upon their families @u@ir community. The CRC recognizes
that the family is "the fundamental group of sogietind places children's rights in the
context of parental rights and duties (arts. 5,184 etc.). The importance of the commu-
nity is constantly recognized (arts.5, 13, 14, 2@, 29, 30) The research suggested an
approach of empowering of those with parental amardjan responsibilities in these
communities as well. Bartle (2011) in his articleaking neighborhoods stronger ex-
plained that “to empower a community it meanswant the people (not just individu-
als) as a whole (collectively) to have power. Wantnta find ways for the community to
have more power, wealth and capacity (Bartle 20lhlnegard to this research, the need
of the community to take up control and responisyodf their situation is important and
to be ready to take over once these children wlmarthe streets are ready to reconnect
back to their families and communities. The workshmain concern may be on the chil-
dren but it can’'t be ignored that these childrevetaroken away from the families hence
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the need to address both sides the children anchiteegivers side. Taking for instance
the case of these children who undergo the workstegpne of them are willing to move
back to their homes but the families have no capacitake care of them and when the
go back its likely that the will end up on the steeagain. The use of Theatre for devel-
opment (TFD) for the workshop engages both theqgiaant (children) and the audience
(Community and family members) during the perforoes Sharma (2015) in his journal
on empowerment programmes noted that, Theatregeswn excellent platform to crit-
ically deliberate, discuss and debate the identiisues in a lively and entertaining way,
thereby leading to the process of community bassistbn-making and collaborative
action. Thus, instead of being social-worker, brokedispenser of service and infor-
mation, the members of the social activist grounl te® become the ‘facilitator and cata-
lyst stimulating a process of community consciatton’ (Malamah-Thomas 1986).

The performances by the vulnerable children rassses that are usually ignored or less
talked about. It's during these performances thataudience gets an opportunity to un-
derstand what changes or needs the children watite icommunities. This sparks dis-
cussions with the audience who are given a chamsedgest solution to the problems
that are portrayed in the plays. The community gegeent is a way to empower them in
taking responsibility of their own situations ama@ining skills that are needed to tackle
the challenges the face. Once the community resalizat they can foster change, it is
easier for them to support these children when thayn home and prevent those who

are at risk of disengaging from the families or coumity.

Early intervention and child friendly environmensakup in which children grow up plays
an important role in the upbringing of children. éeaof the children on the streets are as
a result of being exposed to unfavorable envirortmmahan early stage such as poverty
in the family, no parental supervision and physeradl mental abuse. It is well known
that children like to copy what adults do and itngortant to know that as early as an
infant they start to learn from their care givensl atart coping what's happening around
them. Depending on the type of home or environrtiey are exposed to, it might have
a great influence over them in due course. Parkdask-Stewart (2011) in their book on
social development used Erickson theory explanatiochildren’s developmental stages

which noted that; in Erickson first stage the maisk is acquiring a sense of basic trust.
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By learning to trust their parents or caretakeaums$ learn to trust their environments and
themselves. If they find others untrustworthy, teelop mistrust of both themselves
and the world. In the second stage, children leagarly childhood must learn self con-
trol and develop autonomy; the develop shame alidisebt if they remain worried
about their continuing dependency and their inghiidi live up to adult expectation (Erik-
son 1959/1980). The different communities were éhgsldren come from need to be
aware that as the children grow they need to belwed in activities that will support
their growth to adult hood. This does not only mparental care or financial support but
to have services in the communities that are edut social and empowering. It is
important that through the acquired skills of empawent that they may get from the
different organizations, communities need to stthding up on their own to lobby for
services that they are deprived of from the relewathorities. The children are given a
platform through the Uncle John intervention Woukz$ to openly speak about their
needs. When the use these platforms the need o tkiad there will be someone listening
and be able to provide the support towards thahghaand the first place were these
children need to turn to for that attention is frdme families and communities were the

come from.

10.2 Conclusion

The issue of street and vulnerable children ma lthfferent approaches depending on
how the interveners providing these preventive iatelvention programs want to ap-
proach them. Barefeet Zambia through its uncle Jotarvention workshops has con-
tributed greatly in supporting the well being ofinerable children from its time of in-
ception. It has had an enduring effect in reaclungto a great number of vulnerable
children in the town and cities were they operatenf The use of theatre has proved to
have had a positive effect on behavior change,tbapself-esteem, stimulating an inter-
est of learning and giving the vulnerable childcenfidence to self expression. Providing
empowerment skills in these workshops has alsadexh increase of opportunities for
the vulnerable children to gain access to senvieassupports there well being. These

workshops act as a bridge to connect the vulnetzdak to their respective communities



41

as well as engaging the same communities in sexvtid will enable them get empow-
ered to support these children. Through Theatwreethas been an indication that a lot of
success can be achieved from the intervention anagthan just the intended goal as it
has the potential to address a number of issuésftieat disadvantaged communities.

10.3 Self Development

From the beginning of my studies in diak we haverbalways asked to reflect on our
personal development after each assignment. Dtimdpllowing years in the studies |
learnt to take on assignments with a view of hawllibenefits as a student and how my
skills will improve. | always took self assessmebe&dore and after to check on how |
have would enhance my level of understanding anappyoaches to the challenges that
came with the assignments. For this research ieatra time when | had some experience
of taking on assignment with a view of not only geting it but taking it as a learning
process and also whenever possible be able to sbare of my strength and skills with

fellow team members.

The research process helped me increase my leveldafrstanding the different qualita-
tive research methods. It also helped me learntaheudifferent approaches when deal-
ing with vulnerable groups. The need to have paswiwards what you are working on
and believing in one’s self towards an intended.gbae experience has accorded me a
chance to learn more about the situation of vulslergroups and not only in Zambia but
also other countries facing the same situatiomple the skills that | have developed

during this time will help me later in the field sbcial work.
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13 APPENDIX: PHOTOS

A BOY (ON THE RIGHT SIDB HELPING IN INTERPRETING FOR HIS FRIEND FROIZONGO DR

BECAUSE HE COULD NOT SPEAK ANY OF THE LOCAL LANGUAGES
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PERFORMANCES AND MATCH PAST DURING THEBAREFEETANNUAL FESTIVAL
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DURING PERFORMANCES IN THE CHILDRENS COMMUNITIES

49



