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Tämän toiminnallisen opinnäytetyön tavoitteena on vastata tarpeeseen kehittää uusia 
menetelmiä maahanmuttajien integroitumisen ja osallisuuden edistämiseksi Suomessa. 
Tässä työssä pyöräilyä on hyödynnetty maahanmuuttajien päivittäisen arkikulkemisen 
tukemiseksi. Työ on tehty yhteistyössä yleishyödyllisen yhdistyksen Suomen 
Pyöräilynohjaat ry:n kanssa, joka tarjoaa Suomessa pyöräilynohjaajien koulutusohjelmia. 
 
Vuodesta 2013 lähtien on maahanmuuttajien pyöräilykursseja järjestetty Helsingissä ja 
muutamissa muissa kaupungeissa. Tähän mennessä kurssien onnistumistaso on vaihdellut 
merkittävästi, mikä kertoo hyvien opetusmenetelmien puuttumisesta. Tässä työssä on 
yhdistetty aikaisemmista pyöräilykursseista opittuja parhaita käytäntöjä sekä 
sosiaalipedagogiikan, liikuntakasvatuksen ja monikulttuurityön oppeja. On luotu uutta tietoa 
siitä, miten pyöräilyä tulisi maahanmuuttajille opettaa. Tämä osaaminen on tuotettu 
opetusmoduuliksi Suomen Pyöräilynohjaajien käyttöön. 
 
Tuloksena tässä työssä on luotu uudenlainen moniammatillinen ymmärrys pyöräilyn 
opettamisen pedagogiikasta monikulttuurisessa työssä. Tätä tietotaitoa hyödyntämällä 
tuotettiin Suomen Pyöräilynohjaajille uusi opetusmoduuli koulutuskäyttöön. 
 
Tulevaisuudessa moduulia voidaan hyödyntää maahanmuuttajiin erikoistuneiden 
pyöräilynohjaajien kouluttamiseen koko maassa. Työkalu soviteltuu erityisesti 
maahanmuuttajien aktiivisen osallistumisen parantamiseksi Suomessa. Tulevaisuudessa 
tällä työllä voi olla keskeinen vaikutus maahanmuuttajien liikkumisongelmiin liittyvän 
sosiaalisen syrjäytymisen ehkäisemisessä.  
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1 Introduction 

 

Mobility is one of our primary needs. We need mobility to take care of ourselves and our 

family. We have needs to travel to work, to school, to healthcare providers, to buy food, 

and so on. We use a car, bicycle, public transport, or just walking to maintain contact 

with our family members and our friends. Moreover, we wish to explore new places and 

new opportunities. Free mobility is part of human rights all over the world. Therefore, any 

programs supporting free mobility are welcomed methods for supporting the wellbeing 

of people. 

 

However, in many cases, our mobility is restricted. For instance, not everyone has the 

possibility to use a car. Cars can be expensive and driving a car requires a driving license 

and special skills. People with low incomes are at risk of being socially excluded if they 

cannot access work, education and public services due to difficulties in mobility. 

Distances may be too long for walking and public transport insufficient. If this sort of a 

situation is chronic, it can lead to so-called ‘transport poverty’. Because of limited 

accessibility, a person is unable to utilise its skills and competences and has impaired 

opportunities in life.  

 

According to research, people who are already socially disadvantaged are also at risk of 

transport poverty. Especially immigrant women have been reported to have significantly 

more difficulties with mobility than their native counterparts. This reduces their 

possibilities for education and work, which directly influences a person’s active 

participation and integration into society.  

 

Cycling is considered to promote transport equality as it does not exclude anyone 

according to age, gender or income. The bicycle is a fast and practical vehicle for 

distances that are too long by foot. Therefore, cycling is a popular mode of transport 

among those people who cannot access public transport or a car. However, if a person 

is missing the basic skill of riding a bicycle, then one cannot gain the benefits that a 

bicycle could provide.  

 

Due to poverty, cultural, or religious reasons, many adult immigrant women have never 

learned how to ride a bicycle. On the other hand, the level of immigration is growing in 

Finland and, at the same time, political interest in enhancing sustainable mobility, such 
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as cycling, is higher than ever. Programs and courses to support women’s cycling have 

been established in a few cities in Finland, which has attracted a lot of positive activity 

and volunteering. However, the outcomes of these cycling courses have varied a lot, 

which indicates a lack of standardised teaching practices and course organisation. Better 

training of competent cycling instructors is required. 

 

In Finland Suomen Pyöräilynohjaajat provides education to train cycling instructors for 

different target groups and cycling categories. However, so far a teaching module for 

multicultural work has been missing. In this functional thesis, a special education module 

was created for Suomen Pyöräilynohjaajat to fulfil this need. Good experiences and 

knowledge gained from earlier immigrants’ cycling courses were gathered together. 

Helpful tools for avoiding possible pitfalls and bottlenecks during teaching were created. 

Moreover, theoretical understanding from social pedagogy, physical education and 

multicultural work were studied to discover the most essential knowledge required for 

high quality cycling education. 

  



5 

 

 

 

2 Basis of the thesis 

 Purpose and goals of the work 

 

The purpose of this functional thesis work is to answer a growing need for finding new 

ways to support the integration of immigrants. Here, cycling education is used as a 

practical method to improve mobility and everyday participation of immigrants in society. 

Teaching of elementary skills of cycling for adult immigrants requires special experience 

and knowledge and this kind of information is very poorly available in Finland. Only few 

people in Finland have the know-how to teach cycling for immigrants, although interest 

in this kind of activity is high. Many local organisations and cities in Finland have 

expressed interest in arranging cycling education. However, many of these attempts 

have failed - either due to lack of funding, or, more often, due to a lack of experienced 

cycling teachers. 

 

The goals of this work are: 

1. To create a teaching module for a working life partner for educating cycling 

instructors 

2. To utilise practical knowledge gained from earlier immigrants’ cycling courses 

3. To apply theories from social pedagogy, physical education and multicultural 

work to discover best knowledge and practice on teaching cycling in a 

multicultural context 

 

 Working life partner Suomen Pyöräilynohjaajat 

 

The working life partner of this thesis is Suomen Pyöräilynohjaajat ry. This is a Finnish 

non-governmental organisation that provides education and advice for anyone who is 

working with teaching or supervising cycling. Suomen Pyöräilynohjaajat has a special 

program to educate qualified Cycling Instructors (Pyöräilynohjaaja) for different client 

groups and levels of cycling. The goal of this program is to enhance professional 

knowledge on how to teach cycling for children, adolescents, adults and elderly people. 

The program also includes information about how to organise cycling-related events and 

group rides. In addition, people who finish this program gain a good understanding about 

cycling advocacy, sports legislation and cycling infrastructure. A Qualified Cycling 
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Instructor also has First-aid skills level one (EA1 from SPR) diploma and is therefore 

prepared for accidents which may occur during cycling.  

 

However, Suomen Pyöräilynohjaajat is lacking a teaching module for educating Cycling 

Instructors for multicultural work. Since 2013, cycling courses for immigrants have been 

organised in Helsinki and few other cities, but the outcomes of these courses have varied 

significantly.  Good practices and instructions on how to teach elementary skills of cycling 

for adult immigrants using culturally sensitive manners are needed. Also advice on how 

to organise cycling lessons in safe and supportive environment is essential in order to 

provide positive, successful learning experiences for the participants. In Helsinki the 

experiences have been particularly positive and it would be very beneficial if these good 

practices could be shared in other cities too. Since the author of this thesis, Satu 

Leppänen, is a qualified Cycling Instructor herself and has been organising cycling 

courses for immigrants for several years in Helsinki, she was  requested to create the 

new teaching module for Suomen Pyöräilynohjaajat. The work process of creating the 

teaching module is reported in this functional thesis.  

 

 Timetable 

 

The following timetable (Table 1) illustrates the evolution of work that started in 2013. 

Also, the different roles of the principle working life partner and other collaboration 

partners are represented to clarify the whole network, which included partners from the 

city of Helsinki and local and national cycling associations.  More detailed information 

about the process is described in the section 4 (p21.) 
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Table 1. Timetable of the process. 

Year Stage Collaboration partner 

2013 The origin of the idea was born at an 
international congress of cycling 
advocacy. 

Velocity 2013 in Vienna 

2013 First cycling course for immigrants was 
organised 

Helsinki Cyclists 
Moniheli 

2014-2016 Several cycling courses were organised. Helsinki Cyclists / 
Helsinki Sports 
Department 

2015 Satu Leppänen finished degree of 
Suomen Pyöräilynohjaaja. 
 
Immigrants’ cycling education won 2nd 
place of Vuoden pyöräilyteko.  
 
Suomen Pyöräilynohjaajat was 
established. 
 

Suomen Pyöräilunioni 
Jyväskylän Pyöräilyseura 
 
Suomen Pyöräilykuntien 
Verkosto  
 
 
Suomen Pyöräilynohjaajat 

2016 Pioneering cycling instructor’s course for 
multicultural work was organised.  

Helsinki cyclists 
Helsinki sports department 

2017 Making of teaching module for cycling 
instructors’ education system, which has 
a special focus on adult immigrants as a 
client group. Writing of thesis.  

Suomen Pyöräilynohjaajat 
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3 Literature review  

 

 The history of bicycle culture 

 

The history of the bicycle tells an interesting story about how the development of bicycle 

culture and the awakening of women's suffrage are closely linked to each other.  During 

the late 1800s, horses, trains and ships were used as common modes of transport. 

(Aronson 1952.) For men, the bicycles were toys and machines to play with.  But 

interestingly, for women, the bicycle became not only a practical tool of mobility, but 

moreover a symbol of freedom and independence. (Macy 2011, pp. 9-25.) Susan B. 

Anthony (February 15, 1820 – March 13, 1906) an American social reformer and 

suffragist was a strong supporter of women's cycling. During an interview at the age of 

76, Anthony stated:  

 

“Let me tell you what I think of bicycling. I think it has done more to emancipate 

women than anything else in the world. I stand and rejoice every time I see a woman 

ride by on a wheel. It gives women a feeling of freedom and self-reliance." (Bly 

1896.) 

 

As stated above, the bicycle offered women independence and a chance to break away 

from men´s chaperoning. Women´s bicycle culture also had an essential impact shaping 

the common woman´s dressing etiquette and style (Christie-Robin, Orzada and López-

Gydosh 2012). Also, because of women, the shape of the bicycle was quickly re-

designed from the original big wheeler model into the so-called ‘safety bicycle’, which is 

the common model of bicycle that we are so familiar with nowadays. Developed in 

England in 1885, the Safety bicycle made it easier not only for women, but also for young 

and old people to join bicycling. (Aronson 1952.) This proves how, already in the early 

history, that bicycle culture was accompanied by changing social values, such as equal 

accessibility. 

 

However, women´s bicycling boom raised a lot of resistance and was considered as too 

courageous a behavior and attempts to restrain it were made by different rules and 

regulations (Aronson 1952). Even today, in many cultures women are either discouraged 

or banned from riding a bicycle. For example, in Saudi Arabia (Ramdani 2013) and 
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Afghanistan (Noury and Speciale 2016) women are allowed to ride bicycle, but only in 

restricted areas and must always be escorted by mahram, a male relative (father, 

brother, husband, or son). Women also face various challenges, such as sexism and 

cultural stereotypes concerning their bicycle riding. Statements (anonymous) such as 

“women can’t be trusted to ride bikes because they may go off and have affairs” again 

refer to gender inequality and the prevention of women's independent mobility. Since the 

bicycle is still a luxury good then, even if one becomes available, it is normally mastered 

by men only. Therefore women are not even given an opportunity to learn to ride a 

bicycle. (Overton 1994.) 

 

Also, case study examples from Middle East and North Africa show that women´s 

frequent and independent travelling is associated with promiscuity, and is therefore 

restrained in these societies (World Bank 2010).  Women's limited mobility causes 

problems in accessing economic resources, education, health, and other essential 

elements of women's wellbeing. This is due to finite resources on transportation but also 

because of social and cultural factors. 

 

 Transport poverty  

3.2.1 Introduction 

 

For studying more deeply the link between mobility factors and social accessibility, a 

multidisciplinary understanding is needed.  In the literature, this social phenomenon is 

defined as transport poverty, that arises from a lack of access to crucial elements such 

as employment, health, and a social support network (Church et al. 2000). Transport 

poverty is not only a non-western problem, but has been broadly reported in many 

western countries. Qualitative evidence from the UK (Social exclusion unit, 2003), Spain 

(Cebollada, 2008), Canada (Páez et al. 2010) and Australia (Currie 2011, pp:133-154) 

reveal  that a remarkable number of people suffer from some kind of transport poverty 

and that especially immigrant women experience extensive problems with accessibility. 

 

Karen Lucas describes transport poverty by using theories from the social sciences and 

empirical reports from UK and Australia. According to Lucas, transport disadvantages, 

such as lack of a car, poor public transport services or too high fares together with social 

disadvantages, such as low income, low capability or poor housing cause transport 

poverty. This kind of situation leads to inaccessibility to services and other issues which, 

if chronic, can cause social exclusion. (Lucas 2012.) 
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3.2.2 Different ways to interpret transport poverty 

 

However, the model of transport-related social exclusion presented by Lucas has some 

shortcomings. First of all, according to Farrington and Farrington (2005), the question 

about cause and result between accessibility and social exclusion is not fully understood. 

In addition, Lucas´ model is missing two relevant aspects. The model is based on data 

collected from western countries, Europe, Canada and Australia. Presumably as a result 

of this, it is missing the aspect of socially affecting pressure that arises from cultural, 

political and religious motives to restrict women´s freedom and independent mobility 

(World Bank 2010; Porter 2011; Noury and Speciale 2016). The second aspect missing 

from Lucas´ model is the role of social media and digital services and how these have 

changed our needs for physical mobility (Grabowicz et al. 2014). By using online 

communication technologies, so called virtual mobility can improve people's accessibility 

and create new dimensions for preventing social exclusion (Kenyon et al. 

2002).  However, social media does not solve all of our needs for accessibility and face-

to-face interactions and can even cause the ‘digital divide’ and digital exclusion (reviewed 

by Steyaert  and Gould  2009).  

 

Lucas´ description of transport-related social exclusion discusses extensively two modes 

of traffic: public transport system and private motoring. There exists a lot of evidence to 

support this. For instance, a large-scale survey conducted by the Social Exclusion Unit 

of the UK government concluded that people lacking a car or access to public transport 

had significant difficulties accessing public services and visiting friends (2003). However, 

Lucas completely overlooks cycling as one existing mode of transport. The fact that 

cycling is missing from the discussion might be due to the fact that the author does not 

recognise cycling as a considerable mode of mobility, but rather as a type of pastime or 

sport. This can be understood, as the modal share of cycling in Great Britain is only a 

few percent (Road Use Statistics Great Britain 2016).  

3.2.3 Can cycling prevent transport poverty? 

 

The role of cycling on cutting transport poverty has been studied in the Netherlands, 

where every third trip is carried out by bicycle nationwide (Eurobarometer 2011, p7). High 

quality bicycle infrastructure and high ownership of bicycles provide a favourable 

environment for a strong bicycling culture (Martens 2007). Also, short travelling 
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distances, which are common in an urban environment, support bicycle use (Bouwman 

and Voogd 2005). But what kind of advantages does cycling have in terms of preventing 

transport poverty among socially disadvantaged people? And what makes cycling unique 

compared to other modes of traffic?  

 

Compared to car use, cycling does not require a driving licence or attaining a specific 

age. Neither does cycling exclude anyone according to people's socioeconomic status, 

since bicycles are available for low prices. Therefore, it is justifiable to argue that bicycles 

may provide help for disadvantaged groups with problems accessing transportation 

(Bouwman and Voogd 2005). Nationwide surveys from the United States show that 

people with low income are more likely to use bicycles (McKenzie 2014). Interestingly, 

the same study revealed that where the wealthier people would prefer to decrease their 

car dependency, poor people still dream of owning a car, as the car symbolises higher 

socioeconomic status. However, an important point here is that without a bicycle, these 

people would suffer from much weaker opportunities concerning their personal 

accessibility to services.   

 

A report based on a broad survey from London has been able to describe those particular 

groups that suffer from problems in accessibility. These are people with low income, 

immigrants, women, people with impairment in movement and carless 

households.  Often these groups are overlapping. (Church 2000.) If we exclude people 

with physical impairments, the rest of these groups could benefit from bicycle use. 

Interestingly related to this, large nationwide data from Netherlands shows that indeed, 

the above-mentioned groups of people cycle more compared to the general population 

(Master theses by Harms 2008, reviewed in Martens 2013). The only exceptions are 

women from ethnic non-western minorities. Even in high income groups, these immigrant 

women cycle significantly less than other groups. This Dutch data suggests that cycling 

may play an essential role in preventing transport poverty and also provides a relevant 

tool for city planners and politicians to prevent transport-related social exclusion. 

However, this research talks only about distances of the trips, but does not give any 

information about the purpose of the trips. More research is needed to understand why, 

and how these special groups of people use bicycles for their everyday journeys. 

 

A little insight into this question was given in research conducted in the Netherlands by 

Karel Martens (2013). Two sets of semi-structured, in-depth interviews were used to 

analyse people's travelling needs and purposes in relation their socioeconomic position 
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and capabilities on mobility. Martens’ study indicates that among people with low income 

and households with no car, can cycling ease their access to important destinations. 

Cycling plays an essential role maintaining a person's social support network in close 

neighborhoods and the urban environment. The same concerns job seeking. However, 

many of the interviewees brought up that they are unwilling to bike longer distances 

during bad weather or at night and would instead use public transport. This study 

proposes that although cycling can provide frequent and flexible transport, still the 

benefits are strongly limited by travelling distances.  Also, some of the interviewees 

pointed out that when carrying larger items or travelling with children, they would not 

favour the bicycle.  (Martens 2013.)  

 

Not much is known about mobility behaviours of immigrants in Europe due to lack of 

sufficient data from many countries. A large research project was carried out by the 

European Union in 2011 and some characteristics were detected (Assum 2011). 

According to this study, car ownership is less common among immigrants - especially 

among immigrant women – due to low income. And, the gap between men and women 

is wider compared to natives. Because of the lack of a car, walking and public transport 

are common among immigrants. Among natives, cycling is a popular mode of transport 

in carless households but, surprisingly, this does not apply to immigrants and, 

furthermore, a significant gap between men and woman is reported. Immigrant women 

bike less than immigrant men and substantially less than native women.  (Assum 2011.) 

 

3.2.4 Direct benefits of cycling education 

 

In order to fully utilise cycling for everyday transport, three steps are required: access to 

a bicycle, competence to be able to make use of it, and appropriation, which refers to a 

person’s own choice. This as a whole is defined as “motility”. (Kaufman et al. 2004). If 

women are able to utilise the full potential of the bicycle, that is motility, this leads to 

increased possibilities to participate activities outside home (Van der Kloof et al. 2014). 

The Netherlands has over 30 years of experience in teaching cycling for immigrant and 

refugee women. According to survey-studies, the most important reason to participate in 

cycling lessons is a wish to (re)gain practical, easy and independent mobility. Also health 

concerns are important for participants. (Van der Kloof, 2009.)  

 

However, there exists very little direct evidence to show if and how immigrants actually 

benefit from cycling lessons. During 2011, a before-after survey was conducted in 
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Amsterdam to gain some understanding of what kind of impact bicycle courses can have 

upon immigrants’ cycling habits (Var der Kloof et al. 2014). In total 83 participants from 

17 different countries filled questionnaires before and after a cycling course. The 

teaching included twelve lessons. After the course 61 out of 72 who had started as total 

beginners had learned to ride bicycle. As result, all of them were looking forward to 

increasing their bicycle use instead of walking, bus or car use. Also 11 respondents, who 

already had some cycling experience, felt more confident for independent cycling in 

traffic. To conclude, the bicycle lessons increased participants’ mobility as their cycling 

competences became better. However, this research is missing evidence to show if 

participants’ access to bicycles was also improved. Therefore, it is too early to say, if the 

bicycle lessons actually increased participants’ cycling or not. (Var der Kloof et al. 2014.)  

 

Another study was conducted in Amsterdam during 2011 to investigate immigrants’ 

experiences after participating in cycling classes (Walters 2011, reviewed in Van der 

Kloof et al 2012). 19 women originating from non-western countries were individually 

interviewed. The aim of this study was to explore how respondents, who had very 

recently learned to ride bicycle, implemented this new skill within their daily routines. The 

results were diverse. All of the respondents were ambitious to use cycling in their daily 

routines and most believed cycling would save travelling time compared to public 

transport or walking. However, those respondents who had small children believed that 

they wouldn't have time and the opportunity for new activities. Only two respondents 

reported to participate in more activities after learning to ride bicycle. To conclude, 

although cycling can ease mobility of immigrant women, it is strongly dependent upon 

the individual’s own life situation if any concrete change is possible or not. Other factors, 

such as health issues, lack of knowledge of bicycle routes and traffic rules, the language 

barrier and low income can significantly decrease active participation.  (Walters 2011, 

reviewed in Van der Kloof et al 2012.) 

 

To conclude, two strong perspectives have been presented above, which are essential 

for understanding the context of this thesis: the model of transport-related social 

exclusion by Karen Lucas and the role of cycling on preventing transport poverty 

presented by Angela van de Kloof and Karel Martens. In comparison: Lucas´ study did 

not discuss cycling itself, whereas Kloof´s and Martens´ studies focused only on cycling.  

However, these two perspectives describe similar phenomena, as is represented in the 

picture 1.  
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Picture 1. The model of transport related social exclusion is illustrated in blue (adapted 

from Karen Lucas). The arrows indicate augmenting circle.  Bicycling as a method to 

prevent transport poverty is illustrated in green (adapted from Angela van der Kloof and 

Karel Martens). 

 

 Social pedagogical perspective 

3.3.1 Introduction to social pedagogy 

 

Social pedagogy as such is a vague term and, before going into a deeper discussion, it 

is essential to describe the concept properly. If we look at the word, it consists of two 

parts: social (from Latin word socii = ”allies”) and pedagogy (from the Greek word 

paidagōgos= “to lead a child”). Therefore the term leads us to a guidance of people.  Social 

pedagogy can be seen both as a doctrine and a tradition of thinking within the context of 

working with people. It is built during the history of different cultural interpretations whilst 

being influenced by different understandings of human and social sciences and the 

political environment.   (Hämäläinen and Kurki 1997, pp 10-13.)  

 

Analytical research and a scientific understanding of social pedagogy arose in Germany 

during the 1840s. However, the social pedagogical ideal was born much earlier. The 

modern thinking of the Renaissance and Reformation brought up a new way of thinking 

that poverty and social disadvantages could be prevented with pedagogical methods. A 

traditionally strong belief in divine destiny began to be replaced with rational and scientific 

Inaccessibility to: 
Social life, public 

services, education, work 
 

Transport poverty 
No car, no public 

transport, low skills, low 

income, fear of crime 

Transport related social 

exclusion 

New methods to 
prevent transport 
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Shared bike systems, 

bicycle lessons, cycling 
infrastructure 

Improved accessibility 

and new opportunities 
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thinking. This was followed by the industrial revolution, which lead to intensive migration 

of the rural population to cities. Increased problems with living conditions, healthcare and 

unemployment lead to social political and social pedagogical movements that aimed to 

reduce social problems and restlessness. Later social pedagogy has been discussed by 

many modern theorists in continental Europe having the strongest academic roots in 

Germany.  (Hämäläinen 1999, pp 39-58.) 

 

Today we can still find different ways to interpret social pedagogy. The pedagogical 

perspective has been used in fighting against social inequalities. Paulo Freire is known 

for his idea of the Pedagogy of the Oppressed. Freire did not use social pedagogical 

concepts in his work, but he had a significant influence on developing ways to support 

marginalised groups in Latin America. Moreover, Freire´s ideas have been important for 

developing the understanding of many social pedagogical concepts, such as dialogue, 

emancipation, social mobilisation, and empowerment. (Eriksson and Markström 2004, 

16-23.) In Finland the theory of social pedagogy has been influenced by Leena Kurki. 

Kurki has developed the understanding of social cultural animation, which aims to 

activate and support people among communities by applying working methods in the 

form of the arts and culture. (Hämäläinen and Kurki 1997, pp196-206.) 

3.3.2 Social pedagogy and social work in societal context 

 

The roots of social pedagogy arise from the thought of applying pedagogical approaches 

to tackle social problems, such as poverty, homelessness and social marginalisation. 

The question then is, how much is left on the person´s own choice, responsibility and 

when and how should society intervene? This question will next be analysed by using 

the social pedagogical perspective. 

 

According to Danish social pedagogue Bent Madsen, the main purpose of social 

pedagogy is to support integration in those areas in our society, where social control and 

employment markets fail to provide sufficient possibilities for people. This should be done 

throughout two strategies: preventative work and rehabilitative work. Madsen also 

characterises social pedagogy as an orientation that can adapt according to any kind of 

social, cultural or pedagogical challenges appearing in our society. (Hämäläinen 1999, 

p 35 and Madsen 1995 pp 11-15.) 

 

Kaarina Ranne has studied how social work professionals see social pedagogy. 

According to Ranne´s findings, professionals should have the ability to help people to 
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diagnose and understand their life on an everyday basis. The aim is to help clients to 

discover their own strengths and possibilities for change. Ranne also states that 

professionals wish to avoid treating clients in paternalistic manner. This means that the 

client should not be seen as a target of the service, as an object, but rather as an active 

participant, the subject. This is described as the client-centered approach. (Ranne 2002.)  

 

A closer look reveals that social pedagogy contains many contradictions. Hämäläinen 

ponders about the dilemma between paternalisation and intervention. If we wish to 

integrate marginalised people in our society, we need to intervene in their lives. Strong 

intervention disallows a person to act according to his/her own needs and wants. Is the 

intervention then good or bad? To answer this question, Hämäläinen applies Freire’s 

ideas by stating that the person integrates in our society as a subject and adopts as an 

object.  If the person is able to engage adequately in those norms and social order that 

exist in our society, the person is free to carry out their life as a full societal subject. 

However, integration does not mean that the person is expected to approve all 

grievances in our society. Ideally integration means the ability to adapt to those societal 

institutions and norms, which support a person to study, work, build relationships, and 

live safe and meaningful lives. Then intervention becomes needless.  (Hämäläinen 1999, 

pp: 79-82.)  

3.3.3 Social pedagogical competences 

 

Client-centered and strength-based ideologies are at the core of social pedagogy within 

the scope of social services. The next question is: what kind of competences are required 

to fulfil the above-mentioned principles? 

 

Bent Madsen has created a model to describe five areas of knowledge and skills required 

for person working with a social pedagogical orientation. (Madsen 1995, Ranne & 

Rouhiainen-Valo 2005 pp: 33-38.) Those five competences are often visualised in a 

shape of a flower, as the so-called Madsen´s flower (see the picture 2 below.) 
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Picture 2. The flower-shaped drawing shows five professional competences described 

by Bent Madsen. (Adapted from Ranne & Rouhiainen-Valo, 2005.) 

 

In Madsen´s model, four fundamental competences are shown as the petals of the 

flower. Productive competence refers to workers’ ability to execute the basic tasks of the 

work and also a readiness to come up with new ideas and working methods. Good 

problem-solving skills and creativity are part of the productive competence. 

  

Communicative competence includes verbal and non-verbal communication skills in 

various working environments. Through good communication skills and listening, the 

worker is able to engage dialogue, build trustworthy relationships with the client, and 

work for his/her best interest.  

 

Expressive competence refers to workers’ ability in the aesthetic and emotional sphere. 

This may include expressive methods, such as drama, storytelling, signing, painting and 

writing as ways to work with feelings and experiences. Expressive working methods can 

be very useful methods for a person to discover their strengths and abilities.  

 

Analytical and reflective competences refer to workers’ skills in application of theoretical 

Analytical and 

reflective competence 

 

Working  

competence 

Communicative  

competence 

Expressive 

competence 

Productive  

competence 
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knowledge into practice and to analyse practical work via theoretical questioning. On 

reflection, thoughts, feelings and memories are used as tools to evaluate and examine 

different client situations, moments, events, and the whole working environment.  

 

All of the four competences combined form a diverse and multidimensional combination 

of skills and knowledge, which is defined as working competence. In Madsen´s model, 

working competence is placed at the center of the flower to resemble how the fifth 

competence covers all the four previously mentioned. Ideally a worker in the social 

services is able to combine and utilise all of these four areas together, through his or her 

own personal abilities. In practice, different professional situations define which 

competences are emphasised.  (Madsen 1995; Ranne & Rouhiainen-Valo 2005 pp:33-

38.) 

 

 Multicultural work 

3.4.1 Multiculturalism and multicultural society 

 

Multiculturalism can be defined from different perspectives. Primarily it means 

acceptance and respect of difference.  Multiculturalism also refers to equality between 

individuals and cultures. In addition, it means commonly agreed rules and borders. In a 

multicultural society, different cultures live in equal and respectful interaction. How 

multiculturalism actualises in real life varies greatly between countries. Finnish society 

has been built on a monocultural starting point, meaning that Finland has one 

homogenous people, who speak one language and has one homogenous culture. 

However, the Finnish welfare state and our social services are constructed to support 

multiculturalism. This means that different languages and cultural needs are taken into 

account when services are arranged. The aim is to support equality and prevent cultural 

conflicts. (Räty, 2002 pp: 46-48.)  

 

3.4.2 Important dimensions in working with immigrants 

 

Immigrants are often discussed as one homogeneous group even though every 

immigrant has a different life history and they represent different cultures. Understanding 

diversity in this context is highly important for professionals working in social services. 

When a person is leaving their home country and moving to a new one, whether done 

voluntarily or by force, is always a major life event. Therefore it is important to be aware 
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of prior and current immigration-related circumstances that can influence a person´s 

wellbeing and the integration process in a new country. During the postimmigration 

process immigrants often face different kinds of social and societal forms of oppression 

and barriers, which cause stress and harm to a person. In addition, isolation from family 

members, culture shock and language difficulties can significantly damage the 

integration process in a new country. (Wing Sue et al. 2016 pp: 443-449.) 

 

Acculturation is both a cultural and psychological process of change that occurs when 

different cultures meet. In a model originally presented by John Berry (1997), 

acculturation is presented in four different ways. In assimilation a person adopts the host 

culture over one’s original culture. The opposite situation is known as separation, in 

which a person rejects the host culture and commits only with one’s own culture. If the 

person is able to adapt to both cultures, this process described as integration, which is 

the most favorable result. The fourth result occurs when the person rejects both cultures 

- one’s one and the host culture. This is named marginalisation. (Berry 1997.)  

 

3.4.3 Cultural sensitivity in practice 

 

When working in multicultural environment, social situations can easily lead to conflicts 

of different cultures and worldviews. In this kind of situation, culturally sensitive 

competences are needed. Cultural sensitivity can be defined as culturally accepting and 

understanding attitude, behavior and communication. In other words, it is a certain way 

to approach new a person by acknowledging one´s ethnic background, culture, social 

status and religion in respectful matter. (Sousa and Luís Almeida, 2016.) 

Culturally sensitive competences include also good manners, such as politeness and 

diplomacy. The communication should be clear for avoiding misunderstandings. 

Possible obscurities should be solved with open and friendly interaction. If the message 

is still unclear, an advice is to change the way the message delivered. (Räty 2002, pp: 

66-69.)  

 

 Principles of physical education pedagogy 

 

Physical education pedagogy is a branch of education theory that applies pedagogy with 

human physiology, development, psychology and sociology. Physical education 

pedagogy can be understood in two ways. Firstly, the idea is to educate people to enable 
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the pursuit of exercise. Secondly, exercise is used to educate people, for example with 

cognitive or social skills.  The doctrine also includes research and development of new 

physical education methods and practices. (Laakso 2007, pp 16-24.) 

 

In physical education recognising individual needs is highly important for a successful 

learning experience. Teaching is often organised in a group, which consist of individuals 

with a variety of different capabilities. Some might have difficulties with motor skills and 

learning or psychological reasons that affect a person’s actions. Nevertheless, every 

participant has a right to experience the joy of succeeding and learning something new. 

The teacher has a responsibility to provide an equal and supportive learning environment 

within the group. In this kind of situation, adapted physical education strategies should 

be applied. This means that teaching methods are designed to support individuality in a 

heterogeneous group. It is essential that the teacher knows the group and its participants 

thoroughly.  (Collier 2011, pp: 119-147.) 
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4 Description of the process 

 The origin of the idea 

 

The whole idea of teaching cycling for immigrants started in June 2013, with a visit to the 

Velocity congress in Vienna (Velocity 2013.). Velocity is an annual international meeting 

which invites city planners, politicians and cycling advocates to discuss current issues 

related to mobility and cycling. In Vienna the congress had a strong focus on promoting 

women’s cycling and special emphasis was placed upon how to support immigrant 

women’s cycling (seminar held by Angela van der Kloof). The knowledge gained from 

Vienna was soon applied in Helsinki and the first cycling course was organised by the 

Helsinki Cyclists organisation in autumn 2013. Since then, Helsinki Cyclists has provided 

cycling courses for immigrants and the idea has spread to other cities too. In 2014, 

immigrants’ cycling education won 2nd place for the Annual Cycling Awards’ Vuoden 

Pyöräilyteko -prize.    

 

Since 2015 the cycling courses have been funded by the Sport Department of Helsinki 

City Council (Liikuntavirasto). The city has been responsible for marketing, contacting 

participants, and in renting bicycles for training purposes. Helsinki Cyclists has planned 

and executed the actual teaching which has been managed and supervised by the 

author, Satu Leppänen.  

 

 Finnish Cycling Instructors’ training program 

 

In Finland there exists a national cycling instructors’ training program which was founded 

in 2013 to provide basic and advanced level training programs for cycling instructors. A 

50 hour course that consists of both theoretical and practical teaching, it offers basic 

knowledge on how to teach cycling for children and adults and about how to organise 

cycling events and group rides for both beginners and advanced cyclists. Essential 

knowledge about traffic rules, risk management, insurance and legislation is also 

included.  In order to gain the title of Suomen pyöräilynohjaaja, also first aid skills level 

one is required. In the advanced level of training, the cycling instructors have the 

possibility to upgrade their skills to match a specialised sub-class of cycling, such as 

road cycling or mountain biking.  

 

However, when working with immigrants, a proper understanding of different dimensions 

of multicultural work and cultural sensitivity is essential. Also, teaching of elementary 
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skills of cycling for adults differs significantly from the methods used with children. To 

conclude, it became clear that the already existing Finnish cycling instructor´s program 

alone was not sufficient for providing the required skills and competences for multicultural 

work in cycling. Therefore, a special cycling education module for immigrants was 

needed for education purposes but also to answer a growing demand for launching new 

immigrants´ cycling courses across Finland. This provided an excellent starting point for 

a functional thesis and collaboration with Suomen Pyöräilynohjaajat ry.  

 

 Constructing the new cycling instructor´s teaching module 

 

The cycling instructor’s study module focuses on how to teach elementary cycling skills 

for adult immigrants and engages multiple professional competences from different 

areas such as: cycling, physical education, social pedagogy and multicultural work. 

Within this miscellaneous framework the most essential information was gathered 

together in order to create a new understanding of cycling education pedagogy in 

multicultural work. Also, the best training practices and other practical tips learned from 

the previous cycling courses for immigrants were included in the teaching module (Figure 

3). 
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Figure 3. This figure shows both theoretical and practical processes of how the new 

education module for cycling was created. 

 

From a social pedagogical perspective, this part of the work required strong analytical 

and reflective skills to navigate inside different professional areas and to collect and 

match the most crucial knowledge together (Madsen, 1995). How the module was 

actually designed and produced will be discussed next. The whole education module is 

included in Appendix 1. 

4.3.1 Principles of instructing cycling for immigrants 

 

At the beginning of the module, instructor trainees are invited to ponder and discuss why 

many adult immigrants are lacking the basic skills of riding bicycle and why the majority 

of them are women. This is the first time, when cultural sensitivity is introduced in the 

education module. According to discussions with immigrants themselves, the reasons 

may be related to poverty, lack of security, to cultural and religious ideology, and to 

gender roles. This perception follows very closely what has been published in the 

literature regarding transport poverty and women´s cycling (discussed earlier in pages 

9-12.)  This kind of information is essential for the instructor trainees to understand the 
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context of the phenomena and to gain empathy with what kind of psychological and 

social barriers the immigrants may carry. To overcome those barriers, the main goal of 

the cycling course is to provide a safe, supportive, and low threshold learning 

environment, which should be facilitated by skilled instructors and a carefully designed 

structure for the cycling course.  

 

Knowledge from multicultural work in physical education was also applied in the following 

way. Respect of multiculturalism and equality of different cultures are expected values. 

Also, good self-reflection and recognition of existing stereotypes and presuppositions are 

essential. In addition, it is important to be aware of the wide diversity of immigrants as 

every participant has one’s own personal background. When working with immigrants, 

the language itself should not form an additional barrier for the participants. Therefore 

special attention should be put on clear verbal communication and language. (Siljamäki 

2000, pp: 411-429.) Similarly, good expressive and communicative competences are 

presented as fundamental parts of professional skills in social pedagogy (Madsen, 1995).   

 

4.3.2 A step-by-step procedure for learning cycling 

 

The second phase in the module describes step-by-step instructions on how to teach 

elementary cycling skills to an adult person who has never ridden bicycle before. Again, 

cultural sensitivity and good interaction and communication competences are 

emphasised. Here the instructor trainees are also introduced to a basic understanding 

of the physics behind the balancing of a moving bicycle (Kooijman et al. 2011.) Equally, 

as the skill of swimming is based on the ability to float and move in water, the skill of 

holding balance in cycling is based on movement and speed.  

 

Motor learning of an advanced skill, such as riding bicycle, becomes possible when 

divided into separate steps. This means that the learning process is hierarchical and a 

new skill is founded on the previously learned skill (Hakamäki et al. 2009, p. 13.)  In order 

to utilise this, it is important to understand the “anatomy” of bicycle riding. Here the basic 

balance and pedalling are thought of separately. Also steering, braking and stopping of 

the bicycle are thought of independently. All of these practices form the base skills of 

riding and handling a bicycle. When the person is able to independently ride a bicycle for 

short distances it is time for fine tuning the skills to an advanced level. A skill test track 

customised for the trainee´s individual level is used for training speed, slow riding, and 
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precision turning and stopping. In the end these skills are tested in a social environment 

among other cyclists, first closed surroundings and finally in a real-world traffic situation.  

 

4.3.3 Detecting bottlenecks and avoiding failures 

 

During the previously organised cycling courses some key elements for successful 

training were detected. This knowledge was used for making the cycling instructor’s 

teaching module in order to avoid possible risks and failures in the future. This phase of 

the work required strong analytical and reflective working approach. It is important to 

understand how the participants (immigrants) struggle with fear of falling and fear of 

failure. This fear is a preventative factor when it comes to learning (Hakamäki et al. 2009, 

p. 28.). Knowledge from physical education was applied and special attention was put 

on what of kind of bicycles were used in training and what kind of physical surroundings 

and location is appropriate for organising a cycling course.  

 

As riding bicycle is a physical skill that requires balance, it is apparent that sooner or 

later some participant(s) may fall down during training. However, there are many ways 

to predict and prevent accidents and these are discussed in the teaching module.  A well-

proven way to prevent falling is to pay special attention to the sequential order in which 

the separate steps of cycling skills are taught. The module also gives practical advice on 

how to act in the situation when an accident happens. In addition, questions related to 

legal responsibility, legislation and insurance are answered.    

   

4.3.4 Practical demonstrations 

 

The last part of the module is done outdoors. Here expressive competences become in 

role. Instructor trainees are given tasks to demonstrate different teaching situations. The 

trainees work as pairs and one pair in turn is operating as teachers and the rest of the 

group play the role of participants of a cycling course.  Also, an accident situation is set 

up. The organising teachers observe and evaluate the demonstrations and give feedback 

for the instructor trainees. At the end of each teaching demonstration, the whole group 

gathers together for discussion of what was good and what could be improved.   
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5 Assessment 

 Pioneer cycling instructor’s course 

 

As a preliminary study, a one day cycling instructor’s course was organised in Helsinki 

during March 2016. Planning of the course and teaching were carried out by the author, 

Satu Leppänen and three assistant teachers from Helsinki Cyclists and the Sports 

Department of Helsinki City Council. The day was divided into theoretical teaching, 

discussions and practical demonstrations. Fourteen instructor trainees from Helsinki and 

two from Tampere joined the course. According to the course registration questionnaire, 

all of the participants were active cyclists and most of them had some experience on 

working with special groups such as immigrants, children or physically impaired people. 

However, only a few of the participants had any experience on how to teach cycling for 

adults.  

 

After the course a second questionnaire was sent to participants to ask about their 

learning experience during the course and to gain advice for improvements. Later, 

information gained from questionnaires was used to create the complete education 

module as it is presented in this thesis. Moreover, pedagogical experience and cycling-

related information was gained. To conclude, this pioneer course was critical for 

practically testing how well the teaching module would cover the most essential 

knowledge and skills required for competent education of cycling in a multicultural 

context. 

 

 Professional assessment 

 

After the cycling education module was created it was sent for an evaluation to a 

professional physical educator who is experienced working with immigrants. Overall the 

module was assessed very highly and as adequate for purpose. However, there were a 

few are for improvement too, such as that more attention should be put on how to 

communicate with immigrants during teaching. The principles of non-verbal 

communication, use of appropriate physical guidance, and plain language should be 

discussed.  

 

Many immigrants have poor physical endurance, reduced skills in balance and body 

control, and injuries that should be taking into consideration during cycling training. Basic 
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statistics about immigrants’ physical condition and basic elements of physical health in 

general should be included in the education module. Since cycling is a form physical 

exercise these aspects should be taken into consideration. There is a risk that a cycling 

instructor fails to detect a person’s physical limitations during the training session and 

accidently forces the person to exceed them.  

 

Thirdly, motivation was discussed in the evaluation. More focus should be put on the 

immigrant’s perspective. Now in the teaching module motivation was mentioned as one 

of the risk factors and presented more from the instructor’s point of view. As motivation 

is one of the key factors for learning, more attention should be put on the pedagogical 

side and in explaining the principles of motivational teaching strategies. 

 
The above comments were presented as suggestions for improvement. Overall, the 

education module received strongly positive comments. The teaching module was 

stated as intensive and comprehensive set of information and received due credit for 

many carefully designed details.      

 

 Personal assessment 

 

For an individual to fully utilise cycling as an everyday mode of mobility, three phases 

should be accomplished: access to use a bicycle, competence to be able to make use 

the access and appropriation, which refers to person’s own choice and needs to use 

bicycle. (Kaufman et al. 2004). 

 

The cycling instructor’s education module has a strong focus on how to build a good 

learning experience for riding a bicycle. Special attention is put on the client group – 

immigrants - and their capabilities for learning. However, there is no guarantee - even if 

a person gains good skills for riding bicycle – that one would have the opportunity to 

utilise this skill in real life. This same dilemma was also discussed by van der Kloof in 

research that studied the impacts of cycling lessons in Amsterdam (2014). For instance, 

if a person has too long a distance to travel to work, the bicycle becomes an impossible 

choice for commuting. Many Finnish cities are lacking a good quality of cycling 

infrastructure that supports safe and easy bicycling. 

 

Learning the physical balance required for controlling the bicycle is the most important 

primary step. It is also the most difficult thing for a person to learn alone. Therefore, the 
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instructors’ education module is designed to support this phase to lower the threshold 

for a person to start cycling. However, whether cycling becomes a person’s every day 

choice for mobility depends upon on many other things that cannot be touched upon in 

this thesis. 
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6 Discussion 

 

 Critical evaluation of the work 

 

The whole process, starting from the visit in the Velocity congress in Vienna in 2013 has 

been very inspiring. It is rewarding to have the possibility to utilise one’s own best 

interests and skills, which in my case is obviously related with cycling. Moreover I have 

had the possibility to invent something which can support immigrants and especially 

immigrant women, which is a client group especially important to me. Studying of social 

services and discovering theoretical background of social pedagogy helped me to build 

a good pedagogical understanding on how cycling should be taught for adult immigrants. 

During the writing process I have been in contact with Angela van der Kloof herself to 

discuss my thesis. This discussion gave me a lot of courage to proceed with my ideas 

and findings due to the great support and advice I got from Angela.  

 

The writing process of this thesis turned out to be challenging, however. This is due to 

the fact that the immigrants’ cycling lessons have been running randomly for several 

years and the original education module for the cycling instructors was created in March 

2016. For this thesis I had to update and broaden my materials to fulfil the request from 

the working life partner Suomen Pyöräilynohjaajat. As this is a functional thesis, no 

quantifiable analysis was required. However, since the thesis was written based on work 

partially done in the past, it was challenging to fill the requirements for the assessment 

of the work. Especially, a proper assessment of cultural sensitivity is missing here. It 

would have made the process easier and most likely also provided a better outcome, if 

the planning of the thesis had been done first.   

 

When studying the context of my thesis, I discovered that my interest is so unique that, 

in this moment, there exists only two peer-reviewed published papers linked directly to 

my topic (van der Kloof 2014 and Martens 2013.) Therefore the description of the context 

was mainly built on sociological phenomena in transport research. The majority of all 

cycling –related literature is related to physiology and sport sciences. It is clear that 

regular cycling can have significant health benefits both at an individual and societal level 
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and there exists a lot of scientific evidence to support this. However, I chose not to 

discuss this topic in my thesis as I had to narrow my focus.   

 

It was also challenging to construct the social pedagogical theory for my thesis. In the 

beginning, I was strongly focusing on the empowerment and emancipation of immigrant 

women. These topics are included in the cycling education module, because I find them 

very important to be discussed. However, during the writing process, I chose to focus on 

Bent Madsen´s theory of social pedagogical competences (1995). This decision was 

made because I believe this whole process of work covers broadly all the five 

competences described by Madsen. Still, it was difficult to plausibly describe how the 

theory is linked with the rest of the thesis and this is something I have not yet fully 

succeeded at.  

 

Nevertheless, I am satisfied with the quality and content of the work. The first goal was 

to create a teaching module for the working life partner for educating cycling instructors. 

This goal I have accomplished very well and the module is fully ready to be used in a 

teaching context. The second goal was to utilise practical knowledge gained from earlier 

immigrants’ cycling courses, and the third goal was to apply theories from social 

pedagogy, physical education, and multicultural work to discover best practice on 

teaching cycling in a multicultural context. The module utilises nicely multidisciplinary 

knowledge and it has been an interesting learning process to discover how these 

different topics can be combined in my work. However, since the practical assessment 

of the teaching module is based on one pioneer experience in Helsinki, the future will 

show how well the module will work in someone else’s hands.  

 

 Recruitment and commitment of the volunteers 

 

This thesis combines two current topics: integration of immigrants and cycling. Based on 

the discussion and my personal evaluation, people find this an interesting combination 

and a fresh idea. There are many cycling advocates, to whom cycling as such is a 

passion and a lifestyle. Many of these people also feel sympathy towards immigrants 

and many of them have already made some voluntary work with them. Now there is a 

possibility to combine these two areas. This allows people to utilise their own skills and 

interests with something they value as being highly important and have the possibility to 

do contribute something positive. This is very rewarding for them and people tend to 

commit strongly to the work.  
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When recruiting new volunteers to become cycling instructors, proper familiarisation and 

education is important. This allows volunteers to engage their personal interest with 

essential knowledge and new skills. Education also allows volunteers to be more self-

confident in their work and motivates them to take responsibility. Proper education and 

skilled cycling instructors are in an essential role in providing a safe and supporting 

training environment for the immigrants.  

 

 Collaboration and networking 

 

Collaboration with the city council plays a critical role in organising the courses. This 

applies both to the cycling courses and to the cycling instructors’ training. In an optimal 

situation the city agrees to financially sponsor training bicycles and to provide a place for 

teaching. Ideally the cycling courses would free of charge. Some payment for the 

instructors would be welcome in compensation of the used time and effort. However, 

some of the volunteered instructors kindly refused to take the payment and donated the 

money to the organisation. It is common that city councils have some funding allocated 

to work with the integration of immigrants. For instance in Helsinki, the city´s Sport 

Department has specific money for supporting physical activities of immigrants.  

 

It is also important to coordinate with other organisations that work with immigrants. At 

the beginning it might be difficult to attract immigrants to join the course. When the word 

of something new (such as a cycling course) comes from people the immigrants are 

familiar with the response is usually much more positive.  As the immigrants may have 

previous experiences of exclusion or discrimination, they might first react in a reserved 

way. In this situation, collaboration with some multicultural organisation may play a 

critical role for spreading the word. In Helsinki, collaboration with Moniheli has been very 

fruitful. Moniheli operates as a network of multicultural associations and has been a great 

help in sharing information and networking (Moniheli n.d.)   
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7 Conclusions 

 

The need for this work arose from the growing interest of promoting cycling and finding 

new methods to support integration and participation of immigrants. Suomen 

Pyöräilynohjaat is educating cycling instructors in Finland, but has been lacking a 

teaching module that is tailored for working with immigrants. Until now, teaching of 

cycling for immigrants has been carried out in only a few Finnish cities and outcomes of 

those courses have varied a lot. Now there is a fast-growing interest in setting up this 

activity in cities outside Helsinki as well. Many cities have local cycling organisations, 

immigrant organisations, or other communities that could provide cycling teaching for 

immigrants but they are lacking the knowledge and skills on how to do it. Also, insufficient 

funding has been missing. Therefore, educating new cycling instructors who are qualified 

to teach also immigrants is greatly needed.  Most importantly, a well-established cycling 

education program opens new possibilities as it enables cycling organisations and 

municipalities to design new projects and to apply for better funding. 

  

The goal of this thesis was to create an instructor’s teaching module that would provide 

both theoretical and practical knowledge and tools for teaching cycling for adult 

immigrants. This includes a ready-to-use set of power point presentation slides and 

additional materials for organising the instructor’s course. The framework of the course 

was designed so that both the theoretical part and practical demonstrations can be 

executed during one day.  

 

During the whole process of the thesis, information was gathered from four different 

areas: cycling, social pedagogy, physical education and multicultural work.  Based on 

these four areas, new multidisciplinary knowledge in cycling education pedagogy in 

multicultural work was created. This theoretical base together with practical know-how 

and experience gained from earlier cycling courses were put together to construct a new 

teaching module for Suomen Pyöräilynohjaajat.  
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