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This thesis has, as its primary purpose, analyze how can creative methods be, specifically vis-
ual arts, beneficial for the acquisition of English language skills. To achieve positive results
and knowledge about the topic, there was research made to find examples of visual arts be-
ing used as a tool for English learning.

For the practical side of this thesis, there was a partnership with a bilingual Finnish daycare,
that uses English as its second language. Although they are bilingual, the children are not flu-
ent in English, as their pedagogy works as introducing the children to useful English vocabu-
lary in daily activities, but Finnish remains the primary language of instruction.

As a result of the partnership, a total of six art sessions were created and carried on among
their children who were 4-5 years old. The sessions contained a diverse range of art methods
that helped the children to better their English skills.

A booklet was created after the art interventions were carried on; this booklet serves as an
instruction manual for others who would like to recreate the activities. A copy of the bro-
chure was also left at the partner institution for their future use and research.

Anonymous feedback was collected from the children, workers, and parents to analyze the
efficacy of the sessions and their feelings about the program.

Keywords: ESL, Early Childhood Education, Art Intervention, Art Education, Language Devel-
opment.
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1 Introduction

In recent years Finland has become more international, and demand for the English language
has grown in pretty much every field of work. That demand is due to a wave of immigrants
moving to Finland in search of better life opportunities(Yle webpage, 2019) and also because

of the intense globalization worldwide(Finnish Immigration webpage,2019).

English might not be the most spoken language in the world, but it acts as the primary lan-
guage for international relationships(Havard business review webpage, 2012). It is no surprise
that parents are keen to have their children start to be in contact and learn English even in
the kindergarten years(Yle webpage, 2018). Finland has a renowned education system that is
in constant change to achieve better results and to promote and better future and well-being

of its youngest citizens.

Finland has noted the need for high skills in the English language, and as a response to that,
many direct actions have been taken into account(Yle webpage, 2018). Among them, English
is now taught at an earlier age than it used to be(Yle webpage, 2018). Many experts have also
suggested that children should be in contact with a foreign language in the earlier stages of
their childhood(Yle webpage, 2018).

Likely due to this demand of being more acquainted with a new language, in Helsinki, there
are right now 23 operating daycares(Helsinki city webpage, 2019), which have English as their

primary language or are bilingual in their curriculum.

Being more internationalized and have a good command of a second language is a big goal for
the future generation(Foreigner.fi webpage, 2019), who will be in charge of the work for in a
couple of decades. How it can be achieved might be one of the significant challenges for their

teachers.

In the field of language education, there are many different methods and pedagogies to
achieve the goal of a second language(Frankfurt international school webpage, 2019). There
isn’t a superior way to the others, but the teaching styles should be viewed as alternatives
and supplements to each other(PBS kids for parents webpage, 2012). What should be kept in
mind the students' realities and their different ways of learning(PBS kids for parents webpage,
2012).

In this thesis, the focus will be on the use of art based interventions and its benefits for the
leaning of a second language. These interventions occurred in the Finnish daycare scenario

with children ranging from four to five years old; these children were already familiarized



with basic knowledge of English. This thesis will take note of the improvement of these chil-

dren’s English skills after the art-based interventions.
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Figure 3: Questionnaire to find out how Finnish people value the English language in their

lives (Leppanen et al., 2011).

2  Background of the Thesis



This thesis is qualitative and a “functional thesis or activity-based thesis,” which a particular
type of project that is carried by students of universities of applied sciences. In this kind of a
dissertation, students are not aiming only at reviewing the literature to prove a primary point
of view; they are linked to a work-life partner. The student who is carrying a functional thesis
should create some type of activities and research to conduct alongside the work-life part-
ner(Vilkka & Airaksinen 2003, 9.).

The work-life partner is closely linked to the activities the student is carrying on, and those
activities are aiming at finding a solution for the main question that is asked at the beginning
of the thesis. In this case, the main point that this thesis wants to defend is how art-based in-
terventions can be beneficial to the learning of a second language (Vilkka & Airaksinen 2003,
9.).

2.1 Overview of the project

The project consists of six art-based sessions that were planned with the primary goal of aid-
ing children who are from four to five years old to better their skills in the English language.
The betterment of the skills is taking into account the children’s abilities to understand Eng-
lish when listening. It also acknowledges their oral skills and how comfortable they are to

speak English after the sessions.

The children participating in the sessions are attending a bilingual daycare in Kerava for at
least one year or more. Therefore they are acquitted to English at some level, but their levels

vary, and during the sessions, each child was taken as an individual first.

2.2  Objectives of the project

The principal purpose of this project is to provide solid proof of how art-based methods are

beneficial to a child learning a second language.

My professional growth as an early childhood educator who enjoys using art as a leading
source for activities is too one of the big goals. This research and its finding certainly can be

of big help for my future career and how | view myself as an educator.



Since this project is taking part in a daycare, their objectives and wishes should be taken into
account as well. For the daycare was very important that the sessions would follow their
schedule of themes that are discussed during the year. It was also essential to take into ac-
count each of the children’s needs to create activities that could be challenging but suiting

for the different levels of proficiency in English.

Finally, so there can be a physical product for the sessions; | also made one of the goals a cre-
ation of a booklet. This material registers all the activities and can be used as instructions for
other professionals that are aiming to use art interventions as a method to teach children a
new language. The booklet was left for the daycare workers to use among them, and it is

also attached to the appendices of this thesis.

2.3 Working life partner

Kiddy House is a bilingual daycare located in Kerava; it has been operating for 23 years, in-
tending to familiarize the children with the English Language. Their strategy is to create a
safe space where the primary language of communication for everybody is Finnish, and Eng-
lish is introduced daily to the children by the staff. Kiddy House refers to this strategy as lan-
guage showering since the children are listening and receiving English vocabulary every day

(Kiddy House daycare webpage, 2019.).

In contrast to language immersion, the staff uses most of the time Finnish. Their main goal is
not to achieve fluency but to create a useful size vocabulary. So, the children can have ac-
cess during their daily activities and in future English classes when they are in school(Kiddy

House daycare webpage, 2019.).

Kiddy House has three main groups in their building; they are Starlets, 1-3 years old, Moon-
beams, 3-5 years old, and Sunrays, 5-7 years old. Each group has three adults working, them

being nursery nurses and early childhood education teachers.

In the daily activities, Kiddy House’s staff focus on a wide range of pedagogies that will bene-
fit every child individually and enrich their learning. Most of the learning sessions take place
in two languages, meaning that instructions are said first in Finnish, then repeated in English
to promote bilingually. An exception to this rule is the Starlets group, where the youngest
children are. With them, there is a more significant focus on the Finnish language, so they

have a strong base with the Finnish to later get knowledge of English.



10

I have been working as a full-time early childhood education teacher in Kiddy House for over
a year; for this reason, | chose to keep this project there. With the benefit of combining study
growth with my professional growth. Also, the fact that | am familiarized with the children is

a bonus that facilitates the assessment of their language growth and English knowledge level.

Being already working in Kiddy House was a significant facilitator to plan the activities that
became part of the project. | took into account the current themes for the time of the year,
in this case, autumn, Halloween, and nature. It was also essential to create activities that
would challenge the level of English of all the children, but at the same time, it should be ac-

cessible to all of them.

The primary method to collect data on the efficacy of the project was by feedback; the feed-
back was received anonymously from the parents via the daily discussions and early childhood
development assessments held. My colleagues were also active in giving input and observing

my methods of teaching. The children’s opinions about the project and their views about the

processes were also taken into consideration.

As the booklet was created with the work-life partner in mind, some of the material utilized
during the sessions were part of the exclusive content from the daycare. For example, some
books used during the project might not be so common among other daycares. But as the ses-

sions and booklet were created for Kiddy House daycare, their material was used.

3 Theoretical framework

The theoretical framework of this thesis consists of a broad overview of theories around the
main topics of this dissertation. The look into the academic side of the points made is done

with the intuit to bring credibility and awareness to the subjects surrounding the thesis.

| choose to develop the topic of early childhood education at two levels. First, there is the
exploration of the world broadly side to give a general awareness of the subject. After that,
the Finnish reality and points of view involving the topic are presented to create a more fo-

cused approach.

3.1 Early childhood education overview
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Early childhood education is a branch of study which englobes a range of diverse theories and
philosophies that were started mostly from 1500 and are still in development to the current
days(Krogh, S. L., & Slentz, K. L. 2010, 6); these studies relating to early childhood education
were focussing on the development of children from their first months after born to the

stages up to their eight years of age(Krogh, S. L., & Slentz, K. L. 2010, 6).

In the book “Early Childhood Education.” By Krogh, S. L., & Slentz, K. L. relates a comprehen-
sive list of modern and current scholars that influenced the world of early childhood educa-
tion. Among them, we should highlight some like Friedrich Froebel, who lived from 1782-
1852; his unhappy childhood shaped him; he lost his mother quite young and considered that
that event was the cornerstone to the way he led his future life. In his adult life, he was con-
cerned about how children are thrown out of their nests at home straight to school; he de-
cided to develop an intermediary institution which he called kindergarten; there, children 4-6
years old would receive the nurture they need and education that would prepare them to at-
tend school. He developed training for those teachers who would be in charge of the pre-
school children(Krogh, S. L., & Slentz, K. L. 2010, 13).

Another prominent figure was John Dewey, who during his life studied the theories of Froebel
and many times found them to be outdated to the society they were living back then; that
way Dewey worked on updating and rewriting on what Froebel had established to create a
better set of theories(Krogh, S. L., & Slentz, K. L. 2010, 15).

Maria Montessori was mentioned in the book; they go through her life briefly and how she was
interested in developing a learning strategy to aid children with disabilities. Her teaching
methods are still used to the current dates; many daycares specialize in the Montessori
method(Krogh, S. L., & Slentz, K. L. 2010, 17-18).

The UNICEF states in its webpage, “Quality pre-primary education is the foundation of a
child’s journey: every stage of education that follows relies on its success. Yet, despite the
proven and lifelong benefits, more than 175 million children - nearly half of all pre-primary-
age children globally - are not enrolled in pre-primary education.” (UNICEF,2019). According
to UNICEF, mostly in non-developed countries, there is a big problem with a lack of early
childhood education. That can lead to a rough pathway in their future education, due to the
basis for their knowledge not being well built(UNICEF. 2019).
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Figure 4: Map showing the enrolment in pre-school around the world(UNICEF. 2019)

According to a video on their youtube channel, the UNICEF states that a key to a better fu-
ture starts by providing and ensuring all children are enrolled in preschool (UNICEF youtube
channel, 2019). They are firm about three main changes that have to occur for this preschool
measure to be successful; they are: number one is to provide equal access, all children should
be able to have a high quality of education no matter where they live or their social status.
Number two is the governments must be keen on providing enough resources to keep pre-pri-
mary school sustainable; for example, by hiring enough teachers, ensuring the greatness of
their curriculum. Number three is providing enough budget to support early childhood educa-
tion, in their video, they were specific that governments should reserve at least 10% for the
early childhood education; they also mention that donors should also make sure that 10% of

their donations are destined to the early childhood education(UNICEF youtube channel. 2019).

The European Union has also provided its stance on early childhood education, and in their
webpage, they state, “Early childhood education and care refers to any regulated arrange-
ment that provides education and care for children from birth to compulsory pre-primary
school age, which may vary across the EU. It includes centre and family-day care, privately
and publicly funded provision, pre-school, and pre-primary provision. Quality early childhood
education and care can lay the foundations for later success in life in terms of education,

well-being, employability, and social integration, and is especially important for children
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from disadvantaged backgrounds. High-quality early childhood education and care is therefore
an efficient and effective investment in education and training.” (European Union’s webpage,
2018).

The EU commission in 2018 proposed a council recommendation; in there, they again state
the importance of early childhood education and make some suggestions for what are some
actions the member states of the EU should take. Some of the recommendations are: Early
childhood education providers should keep in mind all the challenges families might have and
work around those, for example, poverty, cultural, and linguistic differences. Providers
should remain in contact with families that are not privileged and be able to inform them
what type of benefits they might have. Support learning a new language while also encourag-
ing the child’s mother tongue and culture. Raise the bar for the professionals by providing
more opportunities for constant education and also improving the status of the current
schooling for professionals. Provide workers with a diverse range of tools to better work with
a wide range of children and families. Mind not only the child’s cognitive development but
also the emotional and wellbeing in general. Create a dialogue between EU states members
to allow sharing and trading experiences, training, and knowledge between professionals(Eu-

ropean Union Commission, 2018).

3.1.1 Early childhood education in Finland

In Finland, early childhood education is offered for children ranging from 1 to 7 years old,
that being that it is not mandatory except for the pre-school year when all the children must

attend daycare for pre-school instruction.

Finnish law states, “Early childhood education and care is provided as: 1) centre-based early
education activities organised in early education centres; 2) family-based daycare arranged in
family daycare premises; 3) open early childhood education and care activities organised in a

suitable place.”

The law has an extensive set of goals for the early childhood practices in Finland; overall they
state that the providers are bounded to offer care to the children and should aim to their per-
sonal growth in a pedagogical way; the workers are supposed to work respecting every child’s
interests and individualities, the activities should be planned to benefit and help each child
grow to their full potential. In a general way of saying the child’s wellbeing and learning is
the priority (Ministry of Education and Culture Finland. 2018).
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The national curriculum for early childhood education and care from 2016 published by the
Finnish national agency for education goes more in-depth into how are the care providers sup-
posed to carry on the activities in the daycare and what should be the goal of these activities.
The rules and objectives work more like guidelines and are not so strict on how they should
be executed; the professionals have the flexibility and creativity on how to conduct their les-

sons.

The curriculum divides education into learning areas that should be explored, and they are
“rich world of languages; diverse forms of expression; me and our community; exploring and
interacting with my environment; and | grow, move and develop”(Finnish national agency for
education. 2016, 44).

“Rich world of language” is the area that focuses on the language skills and language identity,
the teachers should develop activities that bring different approaches to enriching their lan-
guage in a diverse range like speech, comprehending language and language awareness; inter-
active skills are a big chunk of this section as well since the curriculum focuses a lot on the

child’s social development(Finnish national agency for education. 2016, 44-45).

“Diverse forms of expression” is the focus on the artistic expression in general; this section
mentions the many different ways a child can start their journey into expressing themselves;
they mention three primary forms of expression to be taken into consideration. The musical
expression should provide the child with a diversity of experiences focussed on musicality.
Visual expression is related to the visual arts, which englobes producing art-pieces, learning
about artists and creating a sense os aesthetics and appreciating visual arts(Finnish national
agency for education. 2016, 46-47).

“Me and our community” is the area where ethical thinking, media, worldview social skills are
presented; the teacher should be capable of approaching different topics that help the chil-
dren grow into good citizens that are informed about the world and Finland. That is the area
where we can discuss most current issues with children and learn to respect and deal with

differences(Finnish national agency for education. 2016, 48-49).

“Exploring and interacting with my environment” is the focus on the natural sciences and
mathematical thinking, technology education, and environmental education. In this area,
children are thought basic knowledge about these topics that will help them in the future
when they start their primary school education(Finnish national agency for education. 2016,
49-50).

“l grow, move and develop” part is taking care of the children’s physical education, food,
health, and safety. When working on this area, the professionals should offer the children the

opportunity to practice a diverse range of sports that can challenge their physical growth;
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they also should instruct the children with information on how to live and eat healthily, and
how to be safe in a diverse set of situations (Finnish national agency for education. 2016, 51-
52).

In their research, Polkki and Vornanen interviewed Finnish parents who have the children at-
tending Finnish daycare. The parents were very satisfied with the services provided; they an-
swered that in their opinion their children shared happy feelings about attending daycare,
and their basic and pedagogical needs were being satisfied. The parents also expressed that
the professionals were very cordial, treated the parents with respect, listened to the parents'
needs, and requests, this way, creating a support system(Polkki, P. & Vornanen, R. 2016, 586-
587).

3.2 Second Language acquisition in early childhood

It is a common saying that young children learn a second language so quickly, but how true is
that? And if accurate, how can it be done correctly in a way that sparks joy and interest in

the learning of a second language?

Gopnik, Meltzoff, and Kuhl in their book “The scientist in a crib” state that children are
learning from early infancy and they have an astonishing level of flexibility to adapt to new
situations; are easily stimulated and are curious to learn about the things around them(Go-
pnik, Meltzoff and Kuhl, 2008)

Locke puts in his book “The child's path to spoken language” that children are not born set
out to learn certain things; the motivation comes from being surrounded by loved ones that
instigating onto the motivation and showing them what are the important things they should
learn. Society and culture play a significant role in this motivation, too, as they are indi-
rectly putting the guidelines on what an infant’s motivation to learn by showing what skills

are valued in their culture(Locke, 1995).

Ostroff supports in her book “Understanding how young children learn” that view of Locke
that the ones around them and society motivate children; then, she adds for that reason we
must create a learning environment for children where there is enough amount of motivation.
Their teachers and their parents should support their growth, learning, and curiosity (Ostroff,
2012).

Second Language acquisition should be made with support from a professional, who prefera-

bly can speak the child’s mother tongue and the new language of instruction; there has to be
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a good sense of sensitivity that learning a new language can be a stressful situation and the
worker should be able to work around this. During the process of instructing a new language,
there will be a need for lots of repetition, speaking slowly within fragmented sentences —
also the use of extra visual material, such as picture cards, videos, and books. Signing to help

the children understand what has been said is also helpful(Crosse, 2013, 26-27).

In her research paper, Soderman makes this statement about Language Immersion “Dual lan-
guage immersion programs must be carefully constructed and monitored, providing best prac-
tice in skill-building and language training. Teachers and administrators must be qualified and
skilled in effective instruction, assessment, and strategies to protect each child’s well being.
Parents must be knowledgeable and active partners.”(Soderman, 2010). In her paper, she
mentions how there is a growing demand from parents eager to have their children enrolled
in bilingual programs; in her opinion, very young children can be quite stressed if enrolled in
language immersion. She recommended that the child should be at least two before starting

in total language immersion(Soderman, 2010).

3.3 Creative Methods as visual arts benefits in the early formative years

There are many approaches to early childhood education, and one that englobes lots of art
and creativity is the Reggio Emalia approach. With their multi-disciplinary approach, the Reg-
gio Emilia philosophy can join what is considered a branch of more traditional learning with
arts and creativity. In their philosophy, they preach that the children are capable of multi-
faced learn, and they should be allowed to explore different subjects diversely and very inde-
pendently(Vecchi, 2010). One example would be to use drawings and paintings to explore the
world of math and counting(Vecchi, 2010).

In her research, Rusanen analyzed to what level the pedagogical practices in Finland are
when relating to the visual arts expression field. Rusanen reinforces the importance of arts in
her paper by stating that the development of this skill is an excellent way to promote emo-
tional and creative growth. She also notices that there is a need to have the early childhood
teachers to have more opportunities during their studies not only get more contact with the
theoretical side of the visual arts and early childhood education, but also to promote hands-
on art experiences to the future teachers; this process would allow them to become used to
the methods, know how to analyze them and also to have their artistic growth. She hopes her
research can help the betterment of the early childhood education curriculum for future

teachers(Rusanen, 2014).
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In her research, Eckhoff has taken students to view and appreciate art then create art related
to those experiences. She was able to get students to be in contact with pieces of work that
are studied as part of art history, and through art appreciation, then some classes and activi-
ties that benefited the students’ multi-disciplinary needs. This way showing how contact with
arts and early knowledge and appreciation for the art pieces can be integrated into a multi-

disciplinary curriculum(Eckhoff, 2007).

3.4 Visual arts and language acquisition

In this last session concerning the theory part of my thesis, | am doing a correlation between
how the visual arts and a second language learning can be related to each other and have a

beneficial relationship.

The New York State Education Department Office of Bilingual Education and Foreign lan-
guages Studies in 2010 published a book with a set of possible ideas for classes where the pri-
mary goals were approaching art and gaining a second language. The program was meant to
bridge the cultural differences as visual arts can work as a universal language and a way to
express oneself without many words. Most of the students and teachers who used the mate-
rial were extremely happy with the results. They stated that the implementation of the arts
during their classes has sparked the interest of the students and helped their language devel-
opment(The New York State Education Department Office of Bilingual Education and Foreign

languages Studies, 2010).

In 2013 Chang and Cress published research detailed how teachers can help children enhance
their language skills with the aid of visual arts. In their research papers, they described how
some teachers were creating dialogues with their students. The conversations were done dur-
ing the art-creating process or after; the teacher discussed what was created and engaged
with the children positively about their works. In the end, they noticed that this type of inter-
action was very beneficial for young children acquiring language as the kids were happy to ex-

press their work(Chang and Cress, 2013).

In South Africa, among the rural communities, there is a gap in English learning; unlike their
urban counterparts, the rural students might end-up without many good career options due to
the lack of English language(Jansen van Vuuren, 2018). Jansen van Vuuren in her paper, cre-
ated a strategy to go around the lack of English proficiency. Her paper research analyzed
how, by using a method that includes arts to the curriculum, English proficiency could be im-
proved. The lessons were multi-disciplinary and involved the main topic discussed in English

then a full range of artistic expressions, such as musical, visual and dramatic. At the end of
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her research, she noticed that average learning had been increased, and the scores got
higher, not only that but also the interest from the students and their well-being (Jansen van
Vuuren, 2018).

4  Implementation

The main idea for this topic came around when | started to work in Kiddy House daycare. It
was my first job as an early childhood education teacher, and as the leading English educator

of the group | was supervising.

| hoped to develop my style of teaching, where | would be able to draw qualities from the
other educators. Who have already established their position and have done this job for
years. At the same time, | would allow myself to create my parameters for being a teacher

and work on my strengths.

The opportunity to develop my thesis around bilingualism and art methodology was something
| cherished a lot. Because art has been a constant subject in my life, it has provided me lots
of growth. It has become the basis for my development as an early childhood education

teacher.

Bilingualism is also a significant facet of my work and who | am. | have been living in Finland
for many years, where | develop two second languages. My hope is to be able to pass on tolls

for the children to become Bilingual and enjoy learning another language.
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 Considering the Finnish early childhood

education curriculum and the activities

relevance to its curriculum.
« Assessing the different levels of English

from the children
» Getting familiar with different art

methods
« Discussing with coworkers the themes
/ and their opinions on the activities

» Considering the possibility for extra

ions » Implementing the sessions and
| collection my observations.
|mp[ementing » Making adjustments on the following
| sessions based on how the previous

N sessions went.

Planning

 Collecting data from
coworkers and what
are their opinions
about the children’s
development.

Feedback « Discussing with
parents and receiving
their feedback.

o Gathering the
children's feedback
from the activities.

Figure 5: Simplified version of the process | went through developing the project for my the-

sis.

4.1 Preliminary actions and requisites

Before starting the sessions, | took a few steps and did some considerations before its imple-

mentation. The first thing that | did was to get acquainted with different art methods so that
| could create a diverse range of activities; by that providing the children with several varying
experiences that wouldn’t only benefit their language skills, but their art skills and education

in whole.

Making sure that what was being taught was cohesive with the national curriculum for early
childhood education was very crucial; as all the activities in a daycare can happen freely and
be diverse in their methodology, but they still have to agree and follow the requisites set by

the Finnish National Agency for Education.

Accessing the standard level of English was very critical for the creation of the interventions,
knowing the base level most of the children have was the north to where the project would
go. To find out the degree of English that they had, | talked to my colleagues and also evalu-
ated in their daily interactions with me in our morning activities. With that, | was able to cre-

ate a base to work.
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| also made sure to organize the interventions in a way that would make sense when thinking
about our monthly themes, meaning that the sessions involving Halloween felt close to the
holiday, and the session about autumn leaves was done in the time that the trees were shed-

ding their leaves but still had some green in it.

Another essential step to take before starting my project was to have a talk with my cowork-
ers, where | would be able to explain what my objectives are and get their point of view
about my project. This type of input is essential because even though | act as the primary
teacher for 4-5 years old group, | work together with a preschool teacher and a nursery nurse.
By creating this dialogue, our work becomes more fluid and transparent, and | was also able
to receive input and pieces of advice from them before starting the art and creativity pro-

ject.

Another critical step was to contact my manager about what type of projects | would be car-

rying on and what was my goal with my thesis.

The last necessary step was to contact the parents and explain that | was carrying on a thesis
project with their children. | made sure to them that all the data | would be collecting would
be anonymous, and their children’s art pieces would be used in the production of a booklet.
But those art pieces wouldn’t be able to be linked to the children, as their names are not visi-

ble in the images.

4.2 Sessions & outcomes

To simplify and help the reader, | created a table detailing broadly what has each session has
had as its approach. At the appendices where the booklet is presented, there will be a more
detailed version of each session and its instructions to anybody who wishes to implement

them or use them as a base for inspiration.
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Session

Pre-requisites

Art Method

Language and art

learning goal

1 Cupcake art

Read the book
“Pete the Cat and
the Missing Cup-

cakes.”

Watercolor paint-

ing

Different flavors of
cake, colors, ex-
pressing what foods
they like, developing
self-expression, and

painting technics.

2 Dream lcecream

Read the book
“Groovy Joe: Ice
Cream & Dino-

saurs.”

Monotype printing.

Different flavors of
ice cream, diverse

and fun art technic.

3 Halloween

Read the book
“Pete the Cat: Five
Little Pumpkins.”

Paper-Mache.

Halloween vocabu-
lary, develop motor-
skills with the art

technic.

4 Autumn Leaves

Discussion about
Autumn weather

and color changes.

Watercolor nega-
tive splash paint-

ing.

Autumn changes and
nature vocabulary
and a different way

to use watercolors.

5 Monster Painting

Read the book “Go
away big green

monster!”

Watercolor paint-

ing

Halloween vocabu-
lary, monsters, and

body parts.

6 My Favorite Pizza

Sing the song “l am

a Pizza.”

Colored-pencils

drawing.

Different flavors of
pizza, imagination,
and singing in Eng-
lish.

Table: Simplified overview of the sessions
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4.3  Session 1

The first session was significant because, besides its contents and activities, it worked as a
guide for where this project went. With the general overview of how the children reacted to
art activities, | was able to think and formulate a cohesive program that would suit their

needs.

Watercolor is a medium most of the children are used to, and it is perhaps one of the first
medium that infants are introduced to due to how safe it is. Also, the book | chose is from
one of their favorite book series, and that was an easy way to keep them excited about the

activity that there was to come.

The results were mostly positive; children felt comfortable and repeated their new vocabu-
lary. The painting went very well; many of the children felt like repeating the activity and

were keen to draw more cupcakes during the afternoon after we were done.

One important note to add is one of the children was very concerned about their own painting
skills and didn’t want to do it in front of the others. For this reason, | allowed this child to
conduct the painting after the others went outside with my help. | had been working for a
while on this child’s confidence when it came to be confident about their art skills. From be-
fore my project began to this first session, there has been already progress. Before | started
the sessions, the child would freeze during the activities and not be able to do them, but with

a gain of confidence that has been improved.

4.4 Session 2

After the success of the first intervention, | decided to continue on the same note. | read
again a book the children were used to, but this time | decided to present a significantly dif-

ferent art medium, which they had never tried before.

The children were very intrigued by how monoprints are done and were keen on repeating the
process to see how many different images they were able to create. At some point, they went
away from the subject of paint, but it wasn’t a problem as they were enjoying the art-making

process.

As for the English, the main vocabulary was passed to them through the book, and | continued

to add more vocabulary by creating a discussion around the topic. During the process of



23

creating the monoprints, | was able to sprinkle more vocabulary when talking to them and

giving instructions.

4.5 Session 3

Halloween is a cherished date among our children and extremely important to our staff, as it

is a traditional celebration from the English-speaking countries.

For this session, | kept the book reading and chose a book again from their favorite series to
keep their interest at a peak. The activity was very new for the whole group; they have never

done paper-mache.

The outcome was good; just by the activity being related to Halloween, the children were al-
ready excited and keen to learn the new vocabulary. The paper-mache was a complete sur-
prise to them; some enjoyed touch and playing with the wallpaper glue; others felt it was dis-
gusting to touch, so they decided to use brushes. The main point was trying something new,

and they all did, for that | am happy.

4.6 Session 4

For this session, | decided to stir away from the books to try a new approach. | wanted to see
how much could | get their attention by only having a morning talk in a circle; during the con-

versation, | used as most English as possible.

Our morning circle discussion was about the change of seasons and how can we notice what
was happening; the children were very vocal about it and came up with many ideas for what
are signs that Autumn is coming. | kept myself as a listener and as an interpreter, so when-
ever they would say something about nature and the weather, | would tell them what was in

English and ask them to repeat it.

The painting with the leaves went very well, too; they were happy and excited to do water-
colors differently. That was very rewarding as they could see how we can think outside of the

box when using painting, and it doesn’t have to be always the same.
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4.7 Session 5

Before this session, | was debating if | should have a book again or go to another route; but |
didn’t as it was Halloween week and in our daycare and we have book the children love,

which is related to Halloween and has lots of useful vocabulary.

The book reading went excellent; they were able to go through colors, body parts, and simple
adjectives in English. Right after the book, I still added a bit more vocabulary by revising

some of the Halloween things that we’ve been through already.

The watercolor painting of their monster creation was a straightforward task, and it was
planned this way so | could talk with each child what type of monster they were painting; |
went through the body parts, colors, and shapes in English again when discussing about their

art-making process

4.8 Session 6

For the last session, | decided to try a different approach. This time we started with a song
that some were acquainted with, but others not. We repeated the song and a couple of times,
and it was hit. Many of the children were singing the song all day long, even after the activity

was over.

The art part of the session was kept very simple; | decided to bring back to the basics and do
a simple drawing with colored pencils; that allowed me to discuss with the children about

their pictures and reinforce the vocabulary we just learned.

5 Feedback & evaluations

After conducting all the sessions, | was able to gather a significant amount of feedback from
peers and parents. My coworkers were very positive about how the project was carried on;
they noticed the children kept their interest in the topics | brought up longer than the inter-
ventions. They saw many children would do things related to what we did in our mornings
throughout the week. As for the English, they noticed in general that there was significant

growth, and it was kept steady during the sessions.
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Parents have brought up very positive feedback as well; many have said that their children
were very keen on showing what they’ve learned in their homes and that the children were
happy to show their improved English skills. The topics we’ve approached became discussion
at their homes too, and they were asking their parents about doing the same art activities at

their homes.

The child who had a difficult time expressing themselves artistically in front of others made
such an impactful improvement that by the last session, there wasn’t any more shyness. The
child was then very keen on participating and also proud of their art pieces. Their parents

have noticed the improvement, too, and they were pleased with our progress.

The feedback coming from the children was by far the most positive; they kept a positive at-
titude towards the arts are remain very keen on doing many artworks. Their interest in learn-
ing English has grown a lot, and they are every day expressing themselves more in English and

looking for learning new words.

As for my take on this project, | felt that the sessions have significantly worked, and the Eng-
lish profile among the children has improved. Of course not, all the art interventions were not
appreciated by all the children equally and greatly. But the average feeling towards art and
learning English was positive; no child had to step out of their comfort zone as they all had
the freedom to choose if they wanted to do or not. Yet they all were very keen on trying and

seeing by themselves if they enjoyed it or not.

6  Conclusions & discussions

A very significant question for this project is, “Did the art contribute to English learning at
all, or was it more the role of pre-session?”. I’ve ended up asking myself this question many

times during the process; | wasn’t sure if the art was necessary for the learning process.

| had to take a step back and look very detailed on how the project was going and if my art
methods were, in fact, effective or if they were more of extra activity. What | concluded was
it wasn’t only the arts, nor it was the pre-session. The reality for me was both were working
in a complementary way. First, there was a more formal way of language education with
books, music, and presenting vocabulary. After, the arts were acting on the creative side and

kept the children creating and their interest in the topic high.

The artmaking process allowed me to create a conversation about the topics during its pro-

cess; it also helped the children merge the verbal with the visual.
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What cemented my views on the efficacy of the arts as a tool for learning a second language

was the research I’ve done after the project to create my written thesis.

The last consideration must be to be mindful of every child’s individuality; visual arts can be
a very fulfilling way to teach in general, but so it is through drama, sports, story-telling, na-
ture exposure, and other many ways. What must come first is what are the children passion-
ate about and then to build the lessons on top of that. The group I’ve been working with is

very found of artistic interventions, and that was already one step forward towards the suc-
cess of this thesis. If the situation were leaning towards another teaching style, then my ap-

proach would’ve have been different.

Of course, having the children’s central interested in another area than arts shouldn’t ex-
clude its use from the curriculum, and they are still beneficial and an essential skill set to
practice in the early childhood. What must be done is to understand the individualities when
building a teaching curriculum but still create a multifaceted curriculum, so there lots of

room for the children to grow and acquire new experiences and skills.
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