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1 Introduction

Finland is considered one of the world’s leading countries in fostering gender equality;
for example, the percentage of men and women in working life in Finland is nearly the
same. However, gender-based division of labour in Finland is high compared to other
European countries; less than 10 per cent of employees work in the field where there is
a balanced representation (40 — 60 %) of men and women. For instance, 86 per cent of
social and healthcare workers are women, while 92 per cent of construction workers are
men. The strong gender-based division of occupations is a problem at the societal level
because many male- and female-dominated sectors face labour shortages; at the same
time, in some sectors, unemployment is high. Also, the salaries are higher in many male-
dominated sectors, even though women are more educated than men. (Keski-Petdja &
Witting, 2018; THL, 2020a.) The gender-based occupational division is considered a
problem at the individual level, too; due to prevailing gender stereotypes, educational
and occupational choices are not necessarily based on personal dispositions and com-
petences, but gender roles and beliefs; therefore, gender norms create disadvantages
for all genders. (Keski-Petdja & Witting, 2018.)

Gender role beliefs also predict migrants’ educational and occupational aspirations and
choices in Finland. Apart from gender, also ethnic background influences their career
outcomes. For example, often Somali women work in social and healthcare services. In
contrast, Somali men in the logistic industry and nearly half of Turkish background mi-
grants work in the accommodation and catering sector. (Helsinki, 2019a.) At the same
time, the unemployment rate of migrants is higher and the employment rate lower than
the Finnish born population. (City of Helsinki, 2020c). Those who come to Finland as
refugees through the asylum application process or because of family reunification, often
have low educational achievements from their home country. There are not many jobs
for those without post-comprehensive qualifications. Therefore, they are at a higher risk
of unemployment and becoming socially excluded compared to other migrant groups.
(Tilastokeskus a; City of Helsinki, 2019 a; P6sd: 2014: 24.)

The Finnish social democratic welfare model relies on high employment rates. Therefore,
the labour market participation of migrants is essential to economic growth. However, it
is challenging to find employment in Finland without speaking the language or having

the required certificates. Immigrants, who aim for further vocational studies to enable



employment, can participate in a year-long preparatory education for vocational training,
also known as VALMA, which aims to help immigrants discover a profession that meets
their competences, provide them with skills needed for further studies and improve their
Finnish language skills. This functional thesis is done in cooperation with VALMA -edu-
cation at Helsinki Vocational College and Adult Institute. The staff raised the concern of
gender- and ethnicity-based division of labour in Finland — and the lack of teaching tools
to encourage students set their educational and occupational goals based on their per-

sonal preferences, regardless of their gender or ethnic background.

The theoretical framework of this functional thesis focuses on the labour force participa-
tion of immigrants in Finland and gender stereotypes and cultural beliefs related to edu-
cation and occupation in different cultural contexts. Also, the theoretical part covers the
use of gamified activities as a method of learning and visual literacy in intercultural com-
munication. As a result of this functional thesis, a website was developed in dialogue
with the staff and students during a ten-week-long work placement in VALMA. The web-
site users are not required to have fluent Finnish linguistic skills; visual literature is uti-
lised to break down language and cultural barriers. Also, the website consists of gamified
activities as a method of discovering a suitable profession. All gamified activities are
designed to be played with a facilitator. The website's primary goals are to meet the
needs of students; provide information they lack regarding vocational education, help
them acknowledge the existing gender and cultural beliefs; and challenge students to
critically evaluate their personal preferences and competencies, regardless of their gen-

der or ethnicity, when setting educational aspirations.

2 Labour market integration of migrants in Finland

2.1 Employment of migrants in Finland

For the last 30 years, the number of people with a migrant background has constantly
increased in Finland. In the early 90s, Finland received the first wave of migrant groups,
mainly Russians and Somalians. In one decade, the number of migrants rose from 26
000 up to 91 000. (Launikari & Puukari, 2005: 219). In 2015, due to the Syrian Civil War
and the conflicts in North Africa, the whole of Europe, including Finland, experienced the

largest mass migration since World War II. By 2019, 404 000 foreign-born people were



living in Finland, which was 7,3 per cent of the total population of 5,5 million people.
(Tilastokeskus 2121a & c.)

Migrants in Finland are a heterogeneous group; age, cultural and educational back-
grounds and reasons for migration vary, but most of them are in the working age. Ap-
proximately half of the migrants reside in the capital area. (Tilastokeskus, 2121a.) Labour
migrants often do not have difficulties entering the labour market, whereas non-Euro-
pean, especially humanitarian migrants, have lower chances of obtaining employment.
Migrants have a higher unemployment rate and lower employment rate than the native
population. Women with a migrant background have a higher unemployment rate than
men with a migrant background. Also, migrant women, as well as native women, are
employed for part-time and fixed-term positions more often than men. The employment
rate of migrants aged 20-64 in Helsinki at the end of 2018 was 56,4 per cent, and the
unemployment rate was 18,6 per cent. The difference with the native population was
notable, as the employment rate of people with a Finnish background was 78,4 per cent

and the unemployment rate 7,4 per cent. (City of Helsinki, 2020c.)

The ones, such as Somalis, Iraqgis, and Afghans, who come to Finland as refugees
through the asylum application process or as a result of family reunification, are at a
higher risk of not finding employment and becoming socially excluded compared to other
migrant groups. Also, the unemployment rate of women is significantly higher for human-
itarian migrants than other migrant groups. (Tilastokeskus, 2121a; City of Helsinki, 2019
a; P6s6: 2014: 24.)



2.1.1 Employment of Middle Eastern and North African women

Female labor force participation rates, 2017

Labor force participation rate is the proportion of the population ages 15 and older that is economically active.
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I I ]

Source: World Bank OurWorldInData.org/female-labor-supply * CC BY
Note: All figures correspond to 'modeled ILO estimates' (see source for details).

Figure 1: Female labor force participation rates, 2017 (World Bank).

Figure 1 illustrates female labour force participation rates around the world. According to
the statistics, the female labour force participation rate is low in North Africa, Somalia,
Middle East and South Asia. Comparing these figures with unemployment rates of
women with an ethnic background in Finland, female migrants with North African, Soma-
lian or Middle Eastern backgrounds have a higher unemployment percentage than other
ethnicities. Migrants from these countries often come to Finland for humanitarian rea-
sons, and both men and women are at a higher risk of not finding employment. However,
the high unemployment rates of women can indicate that the gender roles in these coun-
tries are more patriarchal; women stay at home to look after the children, whereas men
are considered the providers. Also, the birth rate of migrant women from the Middle East,
North Africa and Somalia is higher than other migrant groups or natives (Tilastokeskus,
b). In addition, a female without children is in a more favourable position in the labour

market than a female with children (Ty0- ja elinkeinoministerid, 2019: 37).



2.2 VALMA as a steppingstone to education

Finnish background

Foreign background
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Figure 2: Population by origin and level of education, 2018 (Statistics Finland).

Figure 2 illustrates the level of education of migrants compared with the Finnish born
population. Even though over 25 per cent of persons with foreign backgrounds had com-
pleted tertiary level of qualifications in 2018, nearly 50 per cent were without post-com-
prehensive qualification. In the Finnish labour market, there are not many jobs available
for those without a degree. Therefore, education increases migrants’ employment oppor-
tunities and human capital. (THL, 2021a; Nordic Council of Ministers, 2019b: 10-34b;
Tilastokeskus, 2019a.)

Preparatory education for vocational training, VALMA, is aimed at youths and adults,
such as immigrants, to find a vocational study program that meets their personal interests
and improves their skills for further studies. Applicants are required to have a qualification
equivalent to basic education, and basic Finnish language skills. VALMA does not lead
to any qualification; however, students can raise their comprehensive school grades in
VALMA, if necessary. The main goal is to obtain a study place; students enrol in the joint
application system when it takes place or in continuous admission. There is continuous
admission to VALMA, and the studies last from 6 to 12 months (30 to 60 credits). An
individual study plan is drawn up for each student based on their skills and interests (City
of Helsinki, d; P6sd, 2014: 24.) Students of VALMA are eligible for student financial aid
or integration allowance if preparatory education for vocational training is part of their
integration plan (Kela; TE-palvelut, 2021).



In preparatory education for vocational training for immigrants, students’ educational
backgrounds vary from comprehensive school to university graduates. Besides introduc-
ing different vocational study programs, and providing knowledge and skills necessary
in further studies, improving Finnish language skills is emphasised. After all, Finnish lin-
guistic skills are considered one of the most important factors in terms of integration.
Also, students become familiar with the Finnish culture and its customs and learn how to
navigate through the Finnish education system, which can be challenging, especially for
those from undeveloped countries, where educational opportunities are limited. The con-
cept of VALMA is promoting inclusion and integration by helping students to get rooted
into the Finnish society; therefore, preparatory education for vocational training is con-

sidered as a steppingstone to vocational education. (City of Helsinki, d; P6s0, 2014: 24.)

2.3 The need for methods of mitigating gender- and ethnicity-based divi-
sion in education

Besides gender-based division in the Finnish labour market, there is an occupational
division based on ethnicity. For example, many Estonians work in the administrative and
support service sector, but men particularly in construction; often Somali women work in
social and healthcare services, whereas Somali men in the logistics industry; almost half
of the Turkish background immigrants are working in the accommodation and catering
sector and a quarter of Indian background immigrants in the information and communi-
cation technology sector. (Helsinki, 2019a.) However, the range of different professions
is wide, as vocational colleges offer education and training in 10 different fields; in agri-
culture and forestry; business, administration and law; education; health and welfare;
humanities and arts; information and communication technologies; natural sciences; ser-
vice industries; social sciences; and technology. Vocational education includes basic vo-
cational degrees, vocational qualifications, and special vocational qualifications. (Study-
info.fi.)

According to the SEGLI-report, youths in secondary and upper secondary schools in
Finland aim for the fields they are familiar with and have positive connotations. Therefore,
the SEGLI -project develops new operating models for youths in Finnish education to
mitigate gender and ethnicity-based division in education. The SEGLI project takes an
intersectional approach to alleviate gender and ethnicity-based division, also acknowl-
edging the cultural background and social class. (Tanhua, 2019: 25-26). The SEGLI -

report states that it is essential to pay attention to how educational paths are presented.



It is vital to promote different fields in a positive light, in a gender-sensitive way and
encourage students to choose a field that they are interested in regardless of their gender
or ethnicity. This intersectional approach encourages students to set educational goals
that match their personal dispositions. Also, particularly with students with an ethnic
background, it is essential to give prompt information about various study program op-
portunities and what different fields consist of - and to emphasise that the study field can

be changed if it does not meet their expectations. (Tanhua, 2019: 38-41.)

This functional thesis is developed in cooperation with VALMA -education at Helsinki
Vocational College and Adult Institute, and it applies a similar approach to the SEGLI -
project. According to Pia Karaspuro, a teacher of preparatory education of vocational
training at Helsinki Vocational College and Adult Institute, students are motivated to ob-
tain a degree in order to participate in the labour market. However, they do not have a
comprehensive understanding of various study programs that vocational education of-
fers. Instead, they aim for fields that they are familiar with. Also, gender stereotypes are
reflected in students’ educational choices. For example, a female student often does not
consider a male-dominated sector as an option, such as the logistics or information tech-
nology, even though she would have the competence to perform well. Additionally, stu-
dents base their decision on how advanced their Finnish language skills are to be se-
lected for the applied study program. Students with a higher degree from their home
country or long employment history from a specific field are more goal-oriented and per-
sistent in improving their Finnish language skills to pursue a career. Yet, their knowledge

of different occupational opportunities is limited.

Students’ diverse educational backgrounds and different levels of Finnish language skills
make teaching challenging. Due to continuous admission, new students enter the class
every month, and students leave after finding a study place or employment. In VALMA -
education for immigrants; besides improving study skills and introducing different edu-
cational opportunities, language learning and Finnish cultural studies are part of the cur-
riculum. (Stadin ammattiopisto, 2008: 3-8.) However, it is challenging to follow the cur-
riculum due to student turnover, especially with language teaching. Therefore, Karaspuro
finds visual aids and game-based learning activities as efficient tools in intercultural ed-
ucation. However, there is a shortage of teaching material for adult immigrant education
with relevant content. There are various challenging topics to teach, from Finnish gram-
mar to social problems, such as gender inequality, especially in education and working

life.



Therefore, the developmental task of this functional thesis aims to provide practical tools
for teaching. The developmental task is a website that presents the fields of vocational
education. The presented study fields are narrowed down to the ones that vocational
institutions offer because the website’s target audience aims for upper secondary voca-
tional education and training. The fields are presented using gender-sensitive approach;
for example, a male figure represents a female-dominated sector to encourage male
students to consider the field as an option. Also, the website consists of game-based
learning activities as a method of helping students to discover and set their educational
and occupational goals that meet their personal interests. A role-playing game as a
game-based learning activity helps students to prepare for an interview. The website is
designed to be used with a help of a facilitator. Each game includes instructions about
how to facilitate the game using culture-sensitive approach and considering cultural di-
mensions. For example, a facilitator needs to be aware of cultural differences and explain
in detail why do we behave in a particular way, for example, in an interview situation.
The website is designed to be used in a learning environment, such as in a classroom.
However, the users’ low Finnish language proficiency is considered by utilising visual
aids to replace linguistics and break down communication barriers. Therefore, students

can benefit from using the website independently, too.

3 Gender roles and ethnic background

3.1 The role of gender in culture

According to Fons (2017), who investigates cultural and gender differences in gender-
role beliefs, sharing household tasks and childcare responsibilities, and wellbeing among
migrants and majority members in the Netherlands, claims that first-generation migrants
have stronger gender role beliefs compared to their children who were born in the host
country and have been exposed to the mainstream culture. To define cultural differences,
Fons refers to Hofstede’s study (2001), using the terms masculinity and femininity to
describe cultural dimensions. In masculine cultures, gender roles are more traditional,
and the belief of inequality of genders dominates; men are considered the head of the
family, whereas women’s duty is to look after the nonmaterial quality of life and children.
In feminine cultures, the gender roles are less defined, and they overlap; both genders
are encouraged and enabled to study and work, and the female is in a more dominant

position in the family than in the families of masculine cultures. (Fons, 2017: 814.)



The Western world, including Finland, represent feminine cultures. In addition, countries
can also be divided into collectivist and individualistic cultures. The Western countries
represent individualistic cultures where personal achievements are emphasised, and
people look after themselves and their direct family only; whereas the Eastern countries
represent collectivist cultures, which are family-oriented, and the concept of family is
wider, and the group goals and needs are more important than individual desires. Also,
the gender norms and beliefs are more patriarchal in collectivist cultures compared to
individualistic cultures. According to Fons’ study, there was no significant difference in
sharing household tasks and childcare responsibilities between the second-generation

migrants with a collectivist cultural background and the natives (2017: 819-822).

However, the study of Aslan, Ahmadi, Sjoberg and Wikstréom (2018) that investigates
influences on occupational aspirations among descendants of Middle Eastern migrants
on the Swedish labour market claims that to find the balance between the individualistic
and collectivist cultures is challenging for the second-generation migrants. For instance,
collectivist cultures are achievement-oriented because education and high-status posi-
tions at work have symbolic value — it uplifts the family’s social status in the community.
If the family lacks socioeconomic capital in their community, the children often need to
earn higher socioeconomic status through academic achievements. Also, the parents
with a migrant background have high expectations for their children, even though they
cannot provide substantial support. This indicates that it is not only the gender norms
limiting the educational options of migrants; in addition, parental pressure for academic
success to achieve academic attainments desired in their community influences children.
(2018: 136-138.) Regarding to Aslan et al (2018: 146-151) there are specific occupa-
tional fields, such as economics, law, or psychology, that are more desired than others;
therefore, descendants of the Middle East may feel obligated to study the field that fulfils
their parents’ expectations in terms of educational and occupational attainments. How-
ever, if the choice of education is not based on the individual’s personal preferences, the

sense of self-fulfilment and achieving well-being and life satisfaction are low.

3.2 Gender equality in labour-markets in the world

Across the globe, men have participated in the labour market more than women, even
though women's labour market participation has increased substantially in the last few
decades worldwide. In low-income countries, women are heavily involved in the agricul-

tural sector, whereas in high-income countries, women are educated and build a career.
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(Ortiz-Ospina & Tzvetkova, 2017.) The significant factors that have allowed women to
enter the labour market in the West are the invention of birth control pills in the 1960s
and reasonably priced daycare (Ministry of Social Affairs and Health). Still, women are
spending more time on domestic housework and childcare than men. However, gender
differences are becoming less apparent in industrialised societies; for instance, in the
labour market, the percentage of women in management positions is still lower than men,

but the number is growing. (Ortiz-Ospina & Tzvetkova, 2017.)

Are non-pregnant and non-nursing women allowed to do the same jobs as
men?

‘No' indicates that there are specific jobs that non-pregnant and non-nursing women explicitly or implicitly cannot perform
(except in limited circumstances).

No dats_. No Yes

Source: World Bank QurWorldinData.org/women-in-the-labor-force-determinants/ « CC BY
Note: Both partial and full restrictions on women'’s work are counted as restrictions. For example, if women are only allowed to work in certain
jobs within the mining industry, e.g., as health care professionals within mines but not as miners, this is a restriction.

Figure 3: Are non-pregnant women and non-nursing women allowed to do the same jobs as men
(World Bank).

Figure 3 illustrates public opinion in different countries if non-pregnant and non-nursing
women can do the same work as men. Most Europeans consider that there is no work
that women could not explicitly or implicitly perform, which illustrates attitudes on gender
equality in the labour market. The studies show that women have more egalitarian gen-
der-role beliefs than men, and the educational level and employment status affect the

views of less traditional gender roles. (Fons, 2017: 813-814.)

In 2019, the percentage of labour participation of women and men in Finland was nearly
the same (71,8 % - 73,3 %). However, the gender-based occupational division is high in
Finland compared to other European countries. For example, 86 per cent of social and
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healthcare workers are women, while 92 per cent of construction workers are men; less
than ten per cent of occupations are equally balanced (40 % - 60 %) between men and
women. Also, the gender pay gap remains notable; in 2018, women earned 84 per cent
of the amount earned by men, which directly affects pensions. (THL, 2021b.) The gen-
der-based division is problematic for several reasons; it perpetuates gender stereotypes.
Therefore, it is considered a problem at the individual level; gender role beliefs affect
personal educational aspirations. The gender-based division is regarded as a problem
at the societal level too, as many male- and female-dominated sectors face labour short-
ages; at the same time, unemployment is high in some sectors. Also, the pay is higher
in many male-dominated industries, even though women are more educated than men.
Due to the gender-based division, the position of women and men differs; the economic
power and incentives are unequally distributed between women and men. (Keski-Petja
& Witting, 2018.)

3.3 Policies directing labour market integration in Finland

Labour market integration of migrants is the sum of several policies, such as education,
active labour market and social benefits. There are not many vacancies available for
those migrants, who have attained only low educational achievements. The education
and Finnish/Swedish language skills of migrants increase human capital and have posi-
tive employment effects. However, the studies show that subsidised private-sector em-
ployment is the most beneficial labour market program to improve migrants’ labour force
participation. Still, it is used only to a limited extend. Social benefits are designed to
reduce income inequality in case of sickness, unemployment, et cetera. However, they
are also considered to weaken individuals’ incentives to self-efficiency, educating and
finding employment, especially among migrant women. (Nordic Council of Ministers,
2019b: 10-34b.)

The Employment and Economic Development Office (TE Office), together with munici-
palities, provide integration services for migrants to support employment, such as de-
signing an individualised integration plan. After the migrant has received a residence
permit, an immigrant advisor is provided, who makes an initial assessment to provide the
necessary support for integration. According to a migrant’s educational background, em-
ployment history and language skills, the personal integration plan is prepared for the
next three to five years. VALMA -education can be a part of the integration plan. (Te-

palvelut, 2021.) Many positions in Finland require a higher education degree. Therefore,
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the level of education of natives and foreign-born peers affects entering the labour mar-
ket. However, for a migrant outside of Europe, finding employment is more challenging
in the Nordic countries than in many other European countries, which indicates that Nor-
dic employers favour local educational merits when hiring. (Nordic Council of Ministers,
2018a: 54-58.) Recognition of foreign degree certificates in Finland is done by the Finn-
ish National Agency for Education or another authority; for instance, the licence for pro-
fessional practice rights in health care is granted by National Supervisory Authority for
Welfare and Health (Valvira). Valvira estimates if the training completed outside the
EU/EEA member state is comparable; Valvira may mandate to complete additional stud-
ies if the training differs from the Finnish one. Also, sufficient oral and written language

proficiency in Finnish or Swedish is required. (Valvira 2015.)

Parents' social and economic problems influence their children's outcomes as adults;
social exclusion and poverty are intergenerational; the more resources the parents have
to offer their children, the better the children do in their adult lives (Vauhkonen et al,
2017: 42-43). The first- and second-generation migrants are at a higher risk of poverty
and social exclusion than the natives due to the lack of Finnish language skills and edu-
cation (P6s06, 2014: 24). Therefore, it is vital to stop the intergenerational transmission of
disadvantages through education. Also, the labour market participation of migrants has
economic value because the Finnish welfare model relies on high employment rates.
Furthermore, unemployment of migrants leads to income inequality between migrants
and natives, which increases discrepancy, threatens social cohesion and integration,
and is also considered a hindrance to social sustainability (Nordic Council of Ministers,
2019 b: 6.)

4 Visual tools and serious games in intercultural communica-
tion

4.1 Intercultural communication

In intercultural communication, people with diverse backgrounds interact with one an-
other. Encoding the message is usually done by verbal communication; however, the
lack of mutual language creates a barrier for interaction. Besides the language barrier,
there are many other culturally related norms in communication, such as the tone of
voice, personal space, eye contact, postures, gestures, punctuality, et cetera, which can

be misinterpreted and make communication challenging. (Chi-Takornkijsil, 2010: 6-10.)
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Hall and Hall (1987: 7) claim that societies have inherent cultural differences, and com-

munication can be defined in high-context and low-context messages.

A high context (HC) communication or message is one in which most of the
information is already in the person, while very little is in the coded, explicit,
transmitted part of the message. A low context (LC) communication is just
the opposite; i.e., the mass of the information is vested in the explicit code.
Twins who have grown up together can and do communicate more eco-
nomically (HC) than two lawyers in a courtroom during a trial (LC), a math-
ematician programming a computer, two politicians drafting legislation, two
administrators writing a regulation. (Hall & Hall: 1987: 8).

All the cultures have characteristics of both communication styles. However, the East is
considered a high-context culture, where symbols are used in communication, such as
social hierarchies. In contrast, the West is a low-context culture, where verbal communi-
cation is emphasised. Due to different communication styles, misunderstandings emerge
between high-context and low-context cultures. Therefore, the backbone to support com-
munication across cultures is respecting cultural diversity and having cultural-sensitive
communication skills; being aware of cultural differences, people’s diverse backgrounds

and diverse cultural practices. (Hall & Hall: 1987: 8-11.)

4.2 Visual literature as a tool to break down language barriers

When there is no mutual spoken language, visual literature, such as visual aids or in-
fographics, helps to break down the language barriers and bridge the cultural divide in
intercultural communication. The VALMA students’ perceptions of vocational education
and occupational opportunities vary. Therefore, visual literature is utilised on the website
to deliver information about different vocational opportunities. For example, the qualifi-
cation in Health and Welfare (Terveys- ja Hyvinvointialat) gives the eligibility to work, for
instance, as a practical nurse (lahihoitaja). However, it can be difficult for someone who
is not familiar with the Health and Welfare services and does not speak fluent Finnish to
understand the career options of a practical nurse, who can work, for instance, in hospi-
tals, housing units, schools or daycares, with different client groups, such as with chil-
dren, youths, the elderly, substance abusers or clients with mental illness. Using visual
literature to illustrate the diversity of practical nurse roles helps the viewer better under-
stand what the field consists of and encourages further exploration of the field of Health
and Welfare. Also, implementing gender-sensitive approach to present different occupa-
tions promotes gender equality in the labour market. For instance, Health and Welfare

field is female dominated. However, male figures representing the profession breaks
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gender stereotypes and may encourage men to consider the Health and Welfare sector

as a profession.

4.3 Utilising serious games in education

Instead of pure entertainment, the primary purpose of serious games is to educate or be
informative and develop new habits. Nowadays, gamified activities are implemented in
education; health; advertisement (the games that include advertising elements are called
advergames); cultural heritage; interpersonal communication; and health care. They are
designed to be used in different contexts, such as for classroom learning and online
learning. Educational- and advergames are the most dominant application domains in
the market. (Laamarti, Eid & El Saddik, 2014: 5-6.)

According to Laamarti et al (2014), the taxonomy of serious games is important to
acknowledge in the design process of a serious game; activity, which defines the type of
gaming activity, such as physical or physiological exercise; modality, which is the chan-
nel used to communicate from the device to a player, such as visual, auditory or haptic;
interaction style, which refers to traditional interfaces, such as a keyboard or mouse, or
intelligent interfaces, such as eye gaze or movement tracking; environment, which can
be, for example, 2D or 3D, or combination of both or virtual or mixed reality environment;
and application area, which refers to application domains. (Laamarti et al, 2014: 4-5.)
Laamarti et al (2014) refer to digital serious games applications; however, the listed ele-
ments are important in the design process of any type of gamified activity to make the

learner engage with the game, such as in boardgame design.

Gamification elements are not efficiently utilised in immigrant education. There are only
a few projects, which have created gamified activities for adult immigrant education in
Finland. The CONNEXT for Inclusion, an ongoing project in Finland, Sweden, and Bel-
gium, aims to empower the players by utilising gamified activities to get physically active.
The target audience is young men with a migrant background, who are statistically at a
higher risk of dropping out of school and becoming socially excluded. The phenomenon
of young men not being in education, employment or training is identified across Europe.
(Vauhkonen, Kallio, Kauppinen & Erola, 2017: 43-44; CONNEXT for inclusion.) Also, the
projects, such as Kepeli- or KAMU-projects, provide game-based learning activities for

intercultural learning environments. The games, which are designed to be played with
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the help of a facilitator, promote integration and offer alternative ways to strengthen pro-

fessional competences. (KAMU; Kepeli.)

The created website consists of different gamified activities, with similar design elements
than Laamarti et al (2014) have listed. Game-based learning is used as a method to
educate players of different study fields available and make players critically evaluate
their personal dispositions and competences when choosing a career path, as well as to
help create a curriculum vitae and prepare for an interview. The games are designed to
be used with the help of a facilitator. Therefore, each game consists of instructions about

how to facilitate the game having a culture-sensitive approach.

5 Methods and implementation of the developmental task

This functional thesis is developed in cooperation with preparatory education for voca-
tional training for adult immigrants at Helsinki Vocational College and Adult Institute. The
need for the developmental task initially came from the staff, as there was a demand for
tools to mitigate gender- and ethnicity-based division of students in vocational education.
The developmental task is developed during a 10-week-long work placement in dialogue
with the students and the staff. The primary aim of the developmental task is to meet the

needs of students.

The theoretical part of this functional thesis addresses the problem of gender and eth-
nicity-based division of labour in Finland; gender roles and cultural beliefs in different
cultural contexts; immigration in Finland; labour force participation and employment rates
of migrants in Finland; the concept and the role of preparatory education for vocational
training as part of the integration process; game-based activities as a teaching method
and the role of visual literacy in intercultural communication. The developmental task is
a website called Ammatillinen koulutus — Mikd minusta tulee? (Vocational Education —
What will | become?), which is designed as a teaching method for VALMA -education.
The website presents different study fields that vocational education offers, helps stu-
dents discover an educational path that meets their competences and interests and en-
courages students to set educational aspirations based on personal preferences, regard-
less of their gender or ethnic background. The website also instructs to create a curricu-
lum vitae and helps to prepare for an interview. As the website users are not native

Finnish speakers, visual literature is utilised to break down the language barriers and
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cultural divide instead of using only written language. Also, the website consists of dif-

ferent types of game-based learning activities as a teaching method.

There are three sections on the website: Ammatillinen koulutus (Vocational education),
Ammatillinen miné (Professional 1) and Haastattelu (The Interview). The Vocational ed-
ucation -section presents different fields of vocational education utilising visual literature
in a gender-sensitive way to break down gender stereotypes and cultural assumptions
and encourage students to challenge their limiting beliefs when setting their educational
and occupational goals. The section also includes a gamified learning activity called Alias
of Professions. The Professional | -section consists of a linear life cycle model to illustrate
a lifespan and Finland's current general retirement age. Also, the section consists of a
game-based learning activity as a method to help a user critically evaluate and discover
their personal dispositions and competences. The interview -section provides infor-

mation and tools to create a curriculum vitae and prepare for an interview.

All game-based learning activities require a facilitator, such as a teacher, who is familiar
with different study programs that vocational education offers. The facilitator's role is to
lead the game and teach about the Finnish cultural and social norms. Also, based on the
player's interests, the facilitator instructs the player to explore more the profession that
would possibly meet their interests. Also, in the interactive game-based learning activi-
ties, the facilitator's role is to correct the player's grammar when speaking Finnish. Each
game consists of the detailed facilitator’s instructions. Even though the website's primary
purpose is not to teach Finnish, users improve their oral language skills and widen their

Finnish vocabulary.

5.1 Methods

The backbone for the developmental task is the theoretical background. Based on the
theoretical knowledge, a mog-up of the website was created before the work placement,
which consisted of visual aids and gamified activities. The website was developed further
and finalised during a 10-week-long work placement in preparatory education for voca-

tional training for adult immigrants at Helsinki Vocational College and Adult Institute.

To better understand the concept of preparatory education for vocational education and
the needs and requirements of teaching tools, participatory action research (PAR) meth-

ods were used, which “aims to understand the reality as it is to change it.” In education,
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PAR aims to improve the curricula by studying, reframing and reconstructing practices
in the classroom. (Athew, Kemmis & Weeks, 1998; 21-22.) The methods of PAR were
beneficial to understand the concept of VALMA from the students’ and the teacher’s
points of view. Due to enrolment that is open year-round, the student turnover is con-
stant; during a 10-week-long work placement in VALMA, five new students joined the
class, and three left after finding a study place or employment. Therefore, it is impossible
to follow a coherent curriculum with a clear structure. In addition, the COVID-19 pan-
demic created unexpected challenges; remote teaching has required independent study.
Therefore, it has had a negative impact on students’ Finnish language development.
According to students, language learning is challenging remotely due to low self-man-
agement skills and lack of motivation. Some of the female students had been stay-at-
home mothers for several years. They especially required group support for learning.
Also, many students recorded that they consider contact classes more beneficial in terms
of learning because the school environment is the only place where they communicate

in Finnish; at home, they speak, watch TV and read the news only in their mother tongue.

Also, social pedagogical methods were used in the classroom, as social pedagogy pro-
vides a well-established framework, using a holistic and relationship-centred approach
to work in a multicultural context. Social pedagogy addresses inequality and supports
the most disadvantaged members of the society by advocating sociocultural diversity
and believing in an inclusive and culturally diverse society. It promotes human develop-
ment in terms of participation, inclusion, and integration in every course of people's lives.
Everyone is considered competent to take charge of their lives in an active and partici-
pating way and feel empowered. (Storo, 2013; 11-23). The developmental task encour-
ages students to question their cultural gender norms and beliefs without relinquishing
their cultural traditions or identity. An individual can have several layers of cultural iden-
tity; integrating into another culture does not mean forgetting their cultural traditions and
habits. Nevertheless, the core idea of the developmental task is to support students to

reach their full potential and empower them to take an active role in their lives.

The role of a trainee in the classroom has been both an observer and an educator. Par-
ticipatory action research and social pedagogical methods have helped to understand
the concept of preparatory education for vocational training and the factors that deter-
mine the educational goals. The Theory has guided in the design process of the devel-

opmental task, and the following aspects were considered; what are the factors that in-
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fluence students educational preferences, and how they are in relation to students’ gen-
der or ethnic background; what kind of practical tools can deliver information about vo-
cational education opportunities in the way that gender stereotypes and cultural beliefs

are critically viewed.

5.2 Implementation

As one of the criteria to enter preparatory education for vocational training is to know the
basics of the Finnish language, the website users are expected to know some Finnish.
Therefore, the written language on the website is plain Finnish, except for the facilitator’s
instructions. Due to the existing language barriers, visual literature is also used to replace
linguistics to get the message across and make the website user-friendly. The introduc-
tion of different study programs is narrowed down to vocational education as the working-
life partner offers vocational training. The information about different educational fields
that vocational education offers is delivered in a gender-sensitive way to break down
gender role expectations. Ideally, the approach makes students consider a career path
that is unexpected to their gender or ethnic background, in case they discover that they
are competent to perform well in that profession. Gamified activities on the site provide
methods of discovering, setting, and reaching educational goals. Apart from mentioned
goals, because the website consists of professional terminology and the language used
for game-based learning activities is Finnish, students also improve their Finnish oral

linguistic skills and widen their vocabulary.

The primary focus on the developmental task is to provide information that students lack
regarding to obtaining education. The VALMA students' backgrounds, educational levels
and ages vary. Therefore, the website represents a broad description of obtaining an
education. Nevertheless, there are similarities in gender norms and cultural beliefs prac-
tised in different cultural contexts, such as the idea of male and female work. For exam-
ple, men are considered more suitable for performing technical tasks, whereas women
are more suitable for nursing. The aim is to break gender stereotypes and promote gen-
der equality. The primary goal is to encourage students to set concrete educational goals
that meet their personal dispositions and competencies, regardless of their gender or

ethnic background.

The lack of adequate Finnish language skills is considered a hindrance to reach educa-

tional goals or participate in the labour market. Many VALMA -students have lived in
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Finland for several years, trying to find employment without success. For some, partici-
pating in VALMA is their first attempt to integrate into Finnish society. The developmental
task aims to help students set educational goals and also motivate students to study the

Finnish language efficiently.

6 Observations and the process

Before starting as a trainee at the work placement, a mog-up of the website was ready
with some ideas for gamified activities, which were created based on the theoretical stud-
ies related to the subject. On the first day in the classroom, the topic and the goals of the
thesis were introduced. No matter the students’ cultural background, everyone identified
and shared similar thoughts about the concepts of men’s work and women’s work. For
instance, nursing was considered as a feminine and technical work as a masculine pro-

fession.

Students spoke openly about their personal aspirations related to education. Many
women in the classroom considered obtaining a teaching assistant, practical nurse or
confectionary qualification, whereas men considered professions in transportation and
logistics. Even though the number of students (15) was a small sample to explore differ-
ences in educational goals between men and women; still, the influence of gender was
identified in educational goals. The only profession that was considered as an optional

career choice for both genders was being a chef.

Some students had no education apart from a comprehensive school, and some had
never participated in working life. Few of the students had a higher degree from their
home country and long employment history, also in a management position. More edu-
cation and work experience the students had; more ambitious they were achieving their
educational goals. Also, those with higher education or a long employment history had a
more realistic idea of working life. However, everyone found Finnish language learning
challenging. Those whose English language skills were adequate to obtain a degree in

English, considered obtaining vocational education or a higher degree in English.
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The duties of a trainee included helping students discover a suitable career path, enrol-
ling in the joint application system or continuous admission for study programs and writ-
ing motivation letters with students to be attached to the application. Not many students
had a clear idea of the field they wanted to pursue or what different fields consist of. Most
students enjoyed VALMA -education because it created the structure for their daily lives
and enabled social contacts. Therefore, even without having educational goals, some
students applied for study programs they were familiar with, hoping to have a similar
daily routine in the future that VALMA provided.

7 The website

7.1 The website presentation

The name of the website is Ammatillinen koulutus — Mikd minusta tulee? (Vocational
education — What will | become?). There are three different sections on the site: Am-
matillinen koulutus (Vocational Education), Ammatillinen miné (Professional |) and
Haastattelu (The Interview). Visual literature partly replaces written text; the photographs
are royalty-free, and the illustrations are the author’s drawings. Each section contains a
game-based learning activity, which is designed to be played with the help of a facilitator.
The facilitator's instructions are attached for each game. The website is created on a
customised version of a wix.com designer-made website template. The domain of the

website is www.ammatti.info.

7.1.1 Section I: Ammatillinen koulutus — Vocational Education

Section I: Ammaitillinen koulutus (Vocational Education) provides information about ten
different fields of vocational education. There is a slideshow of ten images that presents
each field by utilising visual aids with limited text. The primary aim is that the viewer
understands the concept of each field by looking at one image. There are various study
programs, and one image cannot provide detailed information about any of them. There
is more information about the field added in the footnote. However, each image consists

of a link for Opintopolku -website to provide further information.

As an example, the field of Health and Welfare includes two study paths; Social and
health services, and Welfare, Education and Guidance. The image gives an idea for the

viewer of what the qualification in the field of Health and Welfare attains competence to.


http://www.ammatti.info/
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The written text provides further details about the study paths, professional titles and
potential client groups. For example, vocational qualification in Health and Welfare field
gives the eligibility to work as a practical nurse in nursing, care, education, housing and
rehabilitation with children, youths, people with disabilities, the elderly, substance abus-

ers and clients with mental health problems.

According to the statistics, over 80 per cent of social and healthcare workers are females.
Therefore, both genders represent the Health and Welfare field. The use of male figures
is to catch males’ attention and encourage them to consider the field as their future pro-

fession.

The Ammatillinen koulutus (Vocational Education) -section also contains a game-based
learning activity, Ammatti Alias (Alias of Professions). The game consists of multiple
cards of different professions, which can be printed out as a PDF document. Before play-
ing the game, the players familiarise themselves with different professions presented in
the slideshow. Alias of Professions can be played in multiple teams of two or two to three
players can compete with each other. The players or teams take turns explaining in other
words, acting, or drawing professions in a limited amount of time, using an hourglass or
a timer. The others are trying to guess the profession in Finnish. The goal is to collect
points by guessing as many professions as possible before the time is up. The player or
team who has the highest score wins. Alternatively, if players want to have a digital in-
terface, the Pictionary Air drawing pen can be used; the player draws clues in the air
using the pen, while others are trying to guess the drawing of the profession that appears
on the screen. The game is designed to be played with the help of a facilitator, who
corrects the players’ Finnish grammar and wording. The detailed instructions are at-

tached to the game.

7.1.2 Section Il: Ammatillinen mina — Professional |

Section Il: Ammatillinen miné (Professional I), consist of a linear life cycle model to illus-
trate a lifespan and Finland's current general retirement age. The linear life cycle model
concretises the user's possible years left in working life before retiring. For example, a
forty-year-old can consider themselves as old, but if they see that they still have 22 years
left before reaching the average retirement age of 62, this can motivate them to pursue

a career.
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The section also contains a game-based learning activity to challenge users to consider
their skills, competences and interests. In the game, a player must imagine themself in
working life. A facilitator asks a player yes or no -questions, for example, physical work
or creative work. The questions are asked in random order. The game aims to help those
players who are uncertain of what type of work they want to do. Answering the closed
questions, a player discovers their personal preferences, which helps a facilitator form
the idea of a potential profession to a player regarding their preferences. Therefore, it is

easier for a facilitator to provide educational guidance.

7.1.3 Section lll: Haastattelu — The interview

Section lll: Haastattelu (The Interview), contains information about how to create a cur-
riculum vitae. There are two different CV examples shown with different structures. Be-
cause structuring a CV can be challenging, the structure and information listed in both
CV examples are explained in detail, such as is it mandatory to attach a photo to the CV,
or to remind a user to ask for permission when using someone as their reference. There

is also a link for a ready-made Word document template for the user to design their CV.

The section also contains information about the most common interview questions for a
study/workplace, such as what are your strengths or what makes you a suitable candi-
date? The users are encouraged to prepare to answer the questions in Finnish with the
help of a facilitator. The facilitator’s role is to explain a player what the interviewer aims
with each question and how should the player form their answers. Also, a facilitator goes
through in detail of what to do when receiving an invitation for an interview for a study
place or work, such as responding to the invitation as soon as possible, setting the time,
getting to know the college/workplace by studying their homepage, bringing school- and

work certificates for the interview et cetera.

The section includes a role-playing game. First, the players practice for an interview by
preparing to answer the listed interview questions. What makes practising more chal-
lenging is that the users need to prepare to answer the questions in Finnish. In the game,
a facilitator is the interviewer and creates the setting for an interview. The interview set-
ting is a creation of fictional reality, which can take place face-to-face or online. The
purpose of the game is to practice the ability to adapt to the role of a candidate and get
prepared for the real-life situation. In the role-play, besides answering the questions, the

player is practising to face the interviewer, such as looking the interviewer in the eye
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when greeting, giving a handshake, et cetera. The situation is challenging because eve-
rything is in Finnish in the Finnish context. Therefore, a facilitator is instructed to go
through the Finnish gestures and greeting habits with the players. The details that a
facilitator should point out are, for instance, the importance of looking in the eye because
in Western culture, it is considered trustworthy and polite; or greeting everyone the same

way, no matter what their gender is.

7.2 The feedback

No one teaching method would serve all the students’ needs; therefore, the website pro-
vides various sections with different types of game-based learning activities and visual
aids. While developing the website to its final form, the feedback from the students was
vital. Students’ opinions of the most beneficial section of the website varied depending
on the student’s background. For instance, someone, who was not aware of the study
fields that vocational education offers, found the illustrated material of different profes-
sions useful. The CV section was benefitting those who had set their educational goals
but were preparing for an interview for a study place or were looking for a part-time job.
Depending on the student’s Finnish language and IT skills, some found it crucial to have
a facilitator guide them through the site. In contrast, someone with more advanced Finn-

ish language and IT skills found the site useful even when using it independently.

All students considered that they raised their cultural awareness when playing the
games, especially in the interview role-play. Not many students had gone through sev-
eral interviews, especially those with no further education and never entered working life.
Those students, who had a long employment history, came from collectivist cultures,
where the communication style in the interview situation follows social hierarchies. Hav-
ing an interview in the Western context was something new for them. Therefore, the role-

play in the interview situation was benefiting all users.

One of the aims of the website is to alleviate the gender and cultural divide in education.
Therefore, the professional fields are introduced by using a gender-sensitive approach;
all genders with different ethnic backgrounds and ages represent different professional
fields. Not all the students paid attention to the figures. However, a gender-sensitive ap-
proach made few of the students investigate some professions further. For instance, one
student paid attention to a black male figure representing Health and Welfare. He had

always associated a nurse as someone who works with the elderly or childcare. A male
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nurse figure caught his attention, and he was positively surprised to find out that a prac-
tical nurse can work in mental health, which he considered more masculine than child-

care.

8 Conclusion

We have come a long way in achieving gender equality in Finland. The strong policy and
legal framework securing the same rights for both sexes have strengthened gender
equality. Also, gender-variant identities are recognised. Women's right to vote, municipal
early childhood education, the Finnish education system, the Finnish parental leave sys-
tem, sexual and reproductive rights, Gender Mutual Marriage Act, to name a few, can be

considered as significant milestones towards gender equality.

Even though discrimination based on gender is prohibited, we still maintain gender ste-
reotypes, which are reflected in the gender-based division of labour in Finland; less than
10 per cent of employees work in the field where they have a balanced representation
(40 — 60 %) of men and women. The gendered division is considered a problem at the
individual level; due to prevailing gender stereotypes, educational and occupational
choices are not necessarily based on personal dispositions and competences. In addi-
tion, this is considered a societal problem; many male- and female-dominated sectors
face labour shortages, and in some sectors, unemployment is high. Unfortunately, gen-
der affects educational and occupational outcomes of immigrants living in Finland, too.

However, in addition to gender, ethnic background also influences their career choices.

This functional thesis aimed to create a website as a teaching method for preparatory
education for vocational training for adult immigrants to mitigate the gender and cultural
division of students in vocational education. The website utilises visual literature and
gamified activities to overcome gender- and ethnicity-based barriers and encourages
students to choose a career path that meets their personal aspirations and competences,

regardless of their gender or ethnic background.

The website is a minor effort to mitigate gender inequality. Similar methods, such as
creating infographics or different game-based learning activities, could be developed,
and used in different content, such as in cultural studies for migrants, which are empha-
sised in VALMA -education. Digitalisation provides new types of learning methods and

platforms. Technological solutions, such as a website or mobile application as a learning
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platform, enable students to have easy access to pedagogical material. Especially due
to the COVID-19 pandemic, pedagogical methods in e-learning have improved as there

has not been space for traditional learning methods.

Integrating into the Finnish society takes more than learning the language — it is the
matter of understanding cultural behaviour and finding a way to contribute to society. We
are a product of our environment. Therefore, subconsciously, we all have some restric-
tive gender role and cultural beliefs. However, based on the feedback, the website suc-
cessfully challenged students to critically evaluate their educational aspirations and en-
couraged them to pursue a career, or at least to imagine themselves in a profession that

they had never considered before.
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Appendix 1: The homepage

?

Mik& ammattt so pLL
e

sinulle parhaiten®

Tiesitkd, mitd ovat tekniikan alat, terveys- ja hyvinvointialat tai
palvelualat? Ammatillinen koulutus -sivustolla paaset tutustumaan eri
ammattialoihin.

Jos et vield tiedd unelma-ammattiasi, Ammatillinen minid -sivustolla

padset pohti mielenk koh i ja vat ksiasi. Mikd ammatti
sopisi sinulle parhaiten?
Haastattelu -sivustolla padset harjoittelemaan

koulu/ty&paikkah |

ja voit tehdid oman CV:si.

ammatillinen ammatillinen

koulutus mina haastattelu

Sivuste on suunniteltu valma -koulutuksen opetusmateriaaliksi. Kukin osio
hyodyntaa pelillisid menetelmia, jotka on suunniteltu kaytettaviksi fasilitaattorin
kanssa. Jokaiseen peliin on liitetty ohjeet fasilitaattorille.
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Appendix 2: Section |: Vocational Education

Tutustu eri ammatillisiin aloihin

&\ﬂ Y4

Ammatillisessa koulutuksessa voi opiskella kymmenta eri alaa.

PALVELUALAT ~1S- JA HYVINVOIN:.
ammatillisessa koulutuksessa ammatillisessa koulutuksessa
Ja ohjausala Sosiaali- ja
atys, viitlomakiclen ‘man. vanhus- ja vamm,

cafset palvelut  Kuljetuspalvelut Turvallisuu. R, s
‘unta- jn urheiluala, men_tie-, meri- ja iimailuliikenne mm tullipaly
muncudenboriopabelut kulicturpalyelut, wralismamaln
aita- htakeskuspdivye
Atnarja Kineciesbaln memiscolirundes fuljerukics, roucuramn

Lisd3 tietoa koulutusaloista ja hakumenetelmistd Opintopolusta

Kun olet tutustunut ammatteihin, testaa tietosi ja taitosi

Ammatti
Alias

Sivusto on suunniteltu valma -koulutuksen opetusmateriaaliksi. Kukin osio
hyédyntaa pelillisia menetelmia, jotka on suunniteltu kéytettiviksi fasilitaattorin
kanssa. Jokaiseen peliin on liitetty ohjeet fasilitaattorille
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Appendix 3: Slideshow example: Health and Welfare

TERVEYS- JA HYVINVOINTIALAT

ammatillisessa koulutuksessa

Kasvatus- ja ohjausala Sosiaali- ja terveysala

mm. nuorisotyd, viittomakielen mm. vanhus- ja vammaispalvelut,
ohjaus, varhaiskasvatus, koulunkéynti mielenterveys- ja paihdetyd,
ja iltapéivitoiminta, perhepéivihoito, . kotihoito, varhaiskasvatus,

vammaisala w lastensuojelu, laitoshoito




Appendix 4: Alias of Professions, example of cards

LIIKENNE-
OPETTAJA

AJOKOKEEN
VASTAANOTTAJA

| _::"i’i{,‘;
P
i Ol i
< by
PARTURI- LIIKUNNAN- KUORMA-AUTON- HATAKESKUS-
KAMPAAJA OHJAAJA KULJETTAJA PAIVYSTAJA
s ,
TARJOILIJA LAHIHOITAJA LASTENHOITAJA ERAOPAS




Appendix 5: Section II: Professional |

Tiesitkd, ettd Suomessa keskimaardinen elikeikd on noin 62 vuotta.

rin noin 62-vuotiaana

an keskima

Suomessa elakkeelle siirryta

aljelld elakeikaan?

Kuinka monta vuotta sinulla on

Onko sinulla aikaa luke

llesi ammatti?

Koskaan ei ole liian my&hdistd opiskella uutta ammattia! Ammatillisen
peruskoulutuksen kesto on noin 3 vuotta.

Ammatteja on monia. Mikd ammatti sinulle sopisi parhaiten? Se selvida

pelaamalla!

ammatillinen

mina

Sivusto on suunniteltu valma -koulutuksen opetusmateriaaliksi. Kukin osio
hyddyntié pelillisid menetelmid, jotka on suunniteltu kiytettavéksi fasilitaattorin
kanssa. Jokaiseen peliin on liitetty ohjeet fasilitaattorille.
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Appendix 6: Facilitator’s instructions: Professional |

Mina ammatissa -saannot

Aloita tulostamalla alla olevat vaittdmét ja leikkaa ne pelikorteiksi.

Kysymykset auttavat niin pelaajaa kuin fasilitaattoria
muodostamaan ké&sityksen siitd, mitd pelaaja tydéltddn toivoo. Vastauksien
pohjalta voidaan pelaajan kanssa yhdess& I|dhted puntaroimaan sopivaa
ammattia. Jos esimerkiksi pelaaja toivoo tyéskentelevédnsa
mielenterveysongelmaisten aikuisten kanssa tai hektisessd ty6ympéristéssé
asiakaspalvelussa, mutta ei halua tehdé fyysistd ty6td yms. on fasilitaattorin
helpompi ohjata pelaajaa tutustumaan hédnelle sopiviin koulutusohjelmiin.

Pelissa fasilitaattori esittda pelaajalle vdittamia.

, riippuen siitd, mita han tydelamalta
toivoo. Jos pelaaja ei ymmarra vaittamaa, fasilitaattori selittad pelaajalle toisin
sanoin, mita vaittama tarkoittaa. Myos sanakirjaa/kdannosohjelmaa voi kdayttaa
apuna.

Kysymykset voidaan esittdd missa jarjestyksessa tahansa. Osa vaittamistd voi
olla samankaltaisia. Tarvittaessa fasilitaattori selittdd tarkemmin vaittamien
tarkoitusta pelaajalle, kuten esimerkiksi sdénndlliset tybajat/vuorotyé/yétyé. Jos
pelaaja ei ole aiemmin ollut tyéeldamassa, han ei valttamatta ole tullut ajatelleeksi,
ettd on ammattialoja, joissa tehdaan myds oOisin toitd. Fasilitaattori voi myds
kehottaa ajattelemaan esimerkiksi yotydén sopivuutta pelaajalle perhetilannetta
ajatellen: epasaanndlliset tydajat ovat usein vdhemman houkutteleva vaihtoehto
perheelliselle.

Kysyttyaan fasilitaattori keraa kortit kahteen kasaan. Pelaajan vastattuaan

kaikkiin vaittamiin, fasilitaattori kay vastaukset lapi pelaajan kanssa, joiden
pohjalta pelaaja tutustuu hanelle sopiviin ammattialoihin fasilitaattorin johdolla.

Kortit




TYOSKENTELY

ISTUMATYO TYOSKENTELY TYOSKENTELY
HOITO- SAIRAALASSA PAIVAKODISSA
LAITOKSISSA

TYOSKENTELY KAUNEUDEN- HIUSTEN ELOKUVAT
KOULUSSA HOITO LEIKKAAMINEN

GRAFIIKKA KUVATAITEET SUUNNITTELU SIIVOAMINEN
PUHELIMESSA RAHAN- KIRJOITTA- LAAKEHUOLTO
PUHUMINEN KASITTELY MINEN




MATEMATIIKKA

TEHDASTYO PIKKU- NUMEROT
TARKKUUS
KARSIVALLISYYS AUTOLLA KADEN- KASITYOT
AJAMINEN TAIDOT
OMPELU RAUHALLINEN HEKTINEN VUOROTYO
TYOYMPARISTO TYOYMPARISTO
YOTYO SAANNOLLISET TOIMISTOTYO ULKOTYO

TYOAJAT




MIELENTER-

VAMMAISET ASIAKAS- KIELTEN
VEVSONGELMAT PALVELU PUHUMINEN
AIKUISTEN PAIHDE- TIETOKONEET TIIMI-
KANSSA ONGELMAT TYOSKENTELY
TYOSKENTELY
UUSIEN RASKAAT LUOVUUS FYYSINEN
IHMISTEN KONEET 1840)
TAPAAMINEN
ELAIMET IHMISTEN LEIPOMINEN RUOAN-
HOITAMINEN LAITTO




Appendix 7: Section Ill: The Interview

Haastattelu

Nyt teemme CV:n ja valmi dumme h teluun.

@ Haastattelu

Sivusto on suunniteltu valma -koulutuksen opetusmateriaaliksi. Kukin osio
hyédyntid pelillisid menetelmia, jotka on suunniteltu kéytettévéksi fasilitaattorin
kanssa. Jokaiseen peliin on liitetty ohjeet fasilitaattorille.
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Appendix 8: Instruction to create a CV

CU elt Ansioluettelo

kertoo osaamisesi

Aika hankkia t5itd! Miten se tapahtuu?
Aloita laatimalla CV eli ansioluettelo. CV:n tarkoituksena on kertoa

mahdolliselle tulevalle tyénantajallesi mi/lainen sini olet tyéntekijini. Ei
ole yhté oikeaa tapaa tehda CV:t4, vaan niita on monia erilaisia.

» ensin koulutukse

Jen siita, kumpaa

kump
elevanttia eli olennaista?
halute laittaa kuvas
Kuvan on huva o
ETUNIMISUKUNIMI ETUNIMI SUKUNIMI
KOULUTUS
THOROKEMUS
TumGNTONOULUTYS
ey
Oowivm Tyenantass / moofiskuy 2020 - jotkurs
Pt R ———
TUTKINTORQULTUS eyt kst o i
Oppilstos ooy o
i
T
TuTNTOMOULUTUS ysnantyn / okt 2015 - Bk 2020
Gaptaos [T ————
000200 S ——
o tr——
TYOKOKEMUS
el
[P —
- Jeesi——
MR Ko R S —
v Tarkempi kuvaus tyttehtinistin el :
S ——
st —
KouLUTUS
e
[ T— P —
« Tarhempl kuraus idishisvei e
- ol o ki ki 15y kit st -20m
erkokeamsssni
TUTNTOs KOVLUTUS
TITTEL Oppteheg
[ 7S — 122013
[ I———
RS ——— TUTKINTO/ KOULUTUS:
erkmamssamiesas oppison
2008 2009
Mainitse mahdolliset Listaa mahdolliset suosittelijasi.
suorittamasi kurssit Kysythdn suosittelijalta luvan!

Cv:ssa on hyvé kertos kielitaitosi, IT-teitosi tai muut
erityiset taidot. Voit myds helutessasi kertoa mm.
harrestuksistesi, vapasehtoistydstaési, vastuutehtévistasi
tai kunniamaininnoistasi

Listaa CV:hen asioita, jotka sind koet tirkedksi tydnsaannin kannalta:
kaikkea ei tarvitse mainita.

Kerro asiat aikajirjestyk 5, aloittaen viimeisimmasts koulutuh i tai
tyokokemuksestasi.

Halutessasi voit tehd3 CV:stési persoonallisen - sinun nékéisesi.

Tee oma

Ccv
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Appendix 9: Word CV template

° Kotiosoite

° Puhelinnumero
sahkopostiosoite

o Linkedin profiili

KIELITAITO

Kieli aidinkieli
Kieli erinomainen
kieli hyva

kieli tyydyttava
KURSSIT

HYGIENIAPASSI, 2020

TYOTURVALLISUUSKORTTI, 2018

SUOSITTELIJAT

Suosittelijan nimi ja nimike seka
yhteystiedot

ETUNIMI SUKUNIMI

TYOKOKEMUS

TTTEU
Tyb6nantaja / maaliskuu 2020 - jatkuva
[ Tarkempi kuvaus tyétehtavistasi
0 Voit my0s kertoa saavutuksistasi tai tydssa hankkimastasi
erikoisosaamisestasi

TRl

Tybnantaja / joulukuu 2016 — helmikuu 2020

Tarkempi kuvaus ty6tehtavistasi

Voit my0s kertoa saavutuksistasi tai tydssa hankkimastasi

erikoisosaamisestasi

TRl
Tybnantaja / kesdkuu 2010 —marraskuu 2016
[ Tarkempi kuvaus tydtehtavistasi
[ Voit myos kertoa saavutuksistasi tai tydssa hankkimastasi
erikoisosaamisestasi

KOULUTUS

TUTKINTO
Oppilaitos
2018-2020

TUTKINTO
Oppilaitos
2015-2017

TUTKINTO
Oppilaitos
2008-2009



Appendix 10: Facilitator’s instructions: Let’s train!

Treenataan!

Haastattelu -osiossa pelaaja valmistautuu vastaamaan yleisimpiin
haastattelukysymyksiin suomeksi. Korosta, etta
haastattelukysymyksien vastaukset on hyva olla mahdollisimman
kuvaavia, silla todellisessa haastattelutilanteessa haastattelija arvioi
haastateltavan sopivuuden lisédksi koulupaikkaan/tyéhén myds hanen
suomen kielen taitoa.

Kédy myés lapi pelaajan kanssa yleisimmét kdytédnteet

- Vastaa haastattelukutsuun mahdollisimman nopeasti. Muistuta,
ettd odottaessa mahdollista haastattelukutsua, tarkasta
sédhkdpostisi sdanndllisin valiajoin, myds roskaposti!

- Tutustu koulutusohjelmaan/tyépaikkaan ennen haastatteluun
menoa. Instituutiolla/tyénantajalla on omat kotisivut, joista saa
kattavan kuvan heistd. Vinkkaa kayttamaan kaannodsohjelmaa,
jos nettisivujen lukeminen suomeksi tuntuu liian ty6laalta.

- Pelaajan pitdd valmistautua kertomaan itsestdnséd suomeksi. Jos
on jotain erityistd, minkd uskoo haastattelijaa kiinnostavan,
kuten aiempi tyopaikka tai harrastus, on pelaajan hyva treenata
aiheesta kertomista mm. kerryttdmalld sanavarastoaan
kuvatakseen aihetta.

- Muistuta, ettd haastattelutilanteeseen otetaan aina mukaan CV
sekd koulu- ja tyétodistukset. On myos hyva ottaa mukaan
oleskelulupakortti.

- Muistuta, ettd Suomessa on tdrkedd saapua virallisiin
tapaamisiin ajoissa. Jos haastatteluun saapuu syysta tai toisesta

minuutinkin  myoéhassa, kuuluu hyviin tapoihin ilmoittaa
haastattelijalle myohastymisestaan. Myodhastyminen
ensitapaamisesta antaa haastattelijasta huonon

ensivaikutelman.
- Haastatteluun mennaan huolitellun nakbisena.

On luonnollista, etta haastattelutilanteissa  jannittaa. Jos
haastateltava tietdd, mitd mahdollisesti tuleman pitda ja miten
tilanteessa kuuluu kayttaytya, Iluo se itsevarmuutta ja mita
todennakdisimmin haastattelu sujuu paremmin. Fasilitaattorin on hyva
kayda lapi pelaajan kanssa myds nama kulttuurilliset kaytanteet.

- Suomessa vallitsee kéttelykulttuuri — haastattelijaa katellaan
tavatessaan ja usein myds pois lahtiessdan (koronan mydta
kattely tehddan mahdollisesti kyynarpaata kayttden). Tavatessa
katellessd myos tervehditdaan haastattelijaa ja esitellaan



itsemme. Haastattelun lopussa katellessa kiitetddn ja
hyvastellaan haastattelija.

- Puhuessaan katsomme aina toisiamme silmiin — mutta ei saa
tuijottaa. Fasilitaattori voi nayttdaa esimerkin, mika on silmiin
katsomista ja mika tuijottamista. Jos
haastattelijoita/haastateltavia on useampi, pelaaja huomioi
katsekontaktillaan jokaisen heistad. Jos ihmista ei katsota silmiin
hanelle puhuessa, tulkitaan se epakohteliaaksi. Jos pelaaja
tuijottaa lattiaa, tulkitaan se epavarmuudeksi.

- Ryhméahaastatteluissa, joissa haastateltavia on useampi,
ryhmadynamiikka vaihtelee. Keskusteluissa huomioi kaikki
osapuolet. Voi olla, ettd yksi henkilé on toisia dominoivampi ja
eikd anna toisille puheenvuoroa. Jos pelaaja ei paéase
keskusteluun osalliseksi, on hanen yritettdva saada &aanensa
kuuluviin kohteliaasti keskeyttdmalla puhuja. H&n luo myods
itsestansa hyvan kuvan, jos han ottaa hiljaisemmat keskustelijat
huomioon kysymallda heidan mielipidettddn tai ohjaamalla
puheenvuoron heille.

- Suomessa kohtaamme haastattelijan/toiset haastateltavat
samalla tavalla sukupuolesta riippumatta.

- Haastattelijaa ei tarvitse teititelld. Haastattelutilanne voi olla
hyvinkin rento, mutta silti asiallinen.

- Jos haastattelu on etana, pelaajan on varmistettava, etta
nettiyhteys toimii ja han on rauhallisessa paikassa.

Kay pelaajan kanssa kdytanteet lapi ja kannusta pelaajaa puhumaan
rohkeasti — ei haittaa, vaikka tekee puhuessaan kielioppivirheité.

Harjoitelkaa haastattelutilannetta mahdollisimman aidosti -
fasilitaattori pyytda haastateltavan sisdan, tervehditdan toisiaan,
pyydetdan istumaan... niin kuin oikeassa haastattelussa. Osalle
pelaajista ei valttamatta ole aiempaa koulutusta/tyokokemusta ja itse
haastattelutilanne on taysin vieras. Haastattelua voi harjoitella myds
luokan edessa siten, etta toiset arvioivat lopussa, miten haastattelu
sujui. Pelaajia voi myds kannustaa kertomaan oman maansa
haastattelukdytanteistd ja yhdessa voidaan kayda lapi, miten tavat
poikkeavat suomalaisesta tapakulttuurista.

Korosta myds, ettd jokainen kay lapi useamman haastattelun, ja
vaistamatta tulee kielteisid vastauksia. Niistd ei kannata lannistua,
vaan jokaisesta haastattelutilanteesta voi ottaa opikseen. Voi miettia,
jaikd jotain sanomatta, tai olisiko jotain tiettya taitoa voinut korostaa
vahvemmin. Halutessaan voi myds pyytaa haastattelijalta palautetta
haastattelusta. Niin kuin jokaisessa asiassa, harjoitus tekee mestarin!
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