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The purpose of this thesis was to produce a guidebook of art-based methods to the 
professionals of child protective services such as institutional care. The aim of the thesis was 
not only to support the well-being of the adolescents for whom the methods are projected to, 
but most importantly to create a low threshold method package to the professionals guiding 
them. By doing so, we have created three methods supporting emotional skills, and three 
methods supporting autobiographical work. Each method is carefully constructed with the use 
of theory and art. This guidebook was initiated to our working life partner, Paasikiven 
Nuorisokylän Säätiö. It is a non-profit organisation providing institutional child protection in 
three units. Consequently, our aim was to create easy, do-able methods that motivate both 
the professional and the adolescent to implement them together or conversely, in groups. By 
enriching the methods with the use of creativity and art, a lower barrier may be created for 
the adolescents to talk about their emotions. Three lists of emotions were also created to 
help the professionals strengthen their guidance with the methods.   
 
The thesis was implemented as a functional one, consisting with a guidebook and a report. 
The theoretical framework was collected from diverse sources that includes theory on 
adolescence, child protection in Finland, art-based methods, emotional skills and 
autobiographical work. The functional part of the thesis was implemented as a guidebook of 
methods, because of its practicality and creativity. We felt that it would be the best way to 
create something concrete the professionals can carry out in the future. The guidebook is 
provided in Finnish and English.  
 
Consequently, the evaluation of the guidebook was done by using a feedback questionnaire 
directed to the professionals. It included both open-ended and close-ended questions, 
resulting in twelve of them. The questionnaire was incorporated with questions based on the 
implementation of the methods and questions based on the content. Based on feedback, the 
guidebook was perceived functional and useful, with some ideas and deliberation for further 
use. In conclusion, we feel that the guidebook and thesis implementation was successful and 
achieved its purpose, while mainly accomplishing our goals. For further research, we would 
recommend implementing all the activities to gain better understanding on the operability of 
the guidebook and created methods. 
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1 Introduction 

This functional thesis will be carried out to create art-based methods for professionals 

working within the field of child protective services, more specifically in the sector of 

institutional care. The thesis will contain theory on adolescence, child protection, art-based 

methods, emotional skills and autobiographical work. In addition, we will create a guidebook 

that contains the methods on emotional skills and autobiographical work, as well as some 

approachable theory on those two topics. One of the main perspectives of using art-based 

methods in child protection is to help children get in contact with their emotions and 

memories, and in this way help them become more self-aware (Känkänen 2013, 68). 

Emotional skills and autobiographical work approach this.   

Our personal enthusiasm and passion for art-based methods inspired us to work with it. We 

want to create a method package that will be easy and pleasant to implement. The guidebook 

will be designed for the professionals of institutional child protection such as our working life 

partner, Paasikiven Nuorisokylän Säätiö. They have not used art-based methods prior to our 

guidebook and believe that there is a need for it. This justifies the need for our guidebook 

and supports our aims to generate interest, create diversity and design a method package 

(Figure 1.). 

 

Figure 1: Aims of the thesis 

 

The methods in the guidebook will be created with the use of theory, readymade methods 

and our own adaptations, thus they are a mixture of all three. For easy use, all of them can 

be implemented individually or consecutively. However, the nature of the guidebook will be 

arranged in such a way, that when completed as an entire package the continuum is utilised. 

In addition, the methods can be implemented both as individual and group guidance's. To 

ensure better accessibility, the guidebook will be provided in Finnish and English.  
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Our working life partner for the guidebook is a non-profit organisation and community called 

Paasikiven Nuorisokylän Säätiö. They provide institutional child protection in three units, as 

well as a safety shelter and Lyömätön Linja of Keski-Uudenmaa. The guidebook will be 

designed for all three of the institutional child protection units.  

The thesis will hold important sources and theory that work as a backbone to our guidebook. 

We will address the process of the entire thesis and creation of the guidebook in the following 

chapters. Both Finnish and English guidebooks can be found in the appendices of the thesis. 

 

2 Thesis Implementation Process  

In this chapter, we will discuss the implementation of the thesis, get acquainted with theory 

on adolescence and explore our working life partner. We will explain what a functional thesis 

is and describe how our thesis will be implemented. By opening the concept of adolescence, 

we are shining a light on the client group of our working life partner. 

 

2.1 Functional Thesis Implementation 

A functional thesis aims to guide, implement and reason hands-on activities within the 

professional field. Depending on the field of profession, a functional thesis can be for 

example a guidebook or instruction manual made for professionals. It can also be 

implemented as an event or for example as a stand at a fair. Most importantly, it combines 

practical implementation together with a report. In addition, it may be necessary to also 

apply some research. A thesis should be working life oriented, practical, made with a 

research-oriented attitude and indicate a reasonable amount of knowledge and skills within 

the field of profession. (Vilkka & Airaksinen 2003, 9–10.) We decided to carry out our thesis as 

a functional one. We chose this, because we wanted to create something concrete and 

tangible that can be implemented in real life. By doing so, we chose to implement our 

functional thesis as a form of a guidebook, as we felt that it would best serve the purpose of 

our thesis. This way we could benefit our creative skills and make something new, practical 

and applicable.   

Furthermore, it is recommended to have a working life partner when doing a functional 

thesis. By having a customer, there is a possibility to show extended expertise, gain an 

interest from the field of profession, and possibly become employed. (Vilkka & Airaksinen 

2003, 16.) Our working life partner is Paasikiven Nuorisokylän Säätiö. The guidebook is 
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provided specifically for the professionals of institutional child protection at Paasikiven 

Nuorisokylän Säätiö. We will talk about their organisation in the following chapters.   

In addition to collaborating with a working life partner, we wanted to gather feedback on our 

functional thesis. By doing so, we drafted a questionnaire and distributed it to the personnel 

who were in contact with our guidebook. According to Vilkka & Airaksinen (2003), gathering 

some kind of feedback data from the target group is beneficial. This way the assessment of 

the goals fulfilment is not subjective. (Vilkka & Airaksinen 2003, 157.) We will address the 

questionnaire and feedback in the further chapters. 

 

2.2 Adolescence 

Adolescents are challenging, fascinating, creative, evolving, impassioned, spontaneous, 

intense, and unpredictable. Although adolescence is often marked by turmoil and inner 

conflict, it is also a time of growth and self-discovery. They, at times, present an external 

image masked in the guise of omniscience and self-assurance. However, below the surface, 

they are often fearful and full of questions. (Gallo-Lopez 2010, 8).   

Adolescence is a transitional stage between childhood and adulthood. It is defined as 

beginning at approximately ten to 13 years of age and ending between 18 and 22 years of 

age. It is a period of biological, social, emotional and cognitive development which, if not 

delt with, can lead to emotional and behavioral problems in adult life. Adolescents strive to 

find and create their own personal identities and sense of autonomy. In fact, Erik Erikson’s 

fifth stage of his psychosocial development theory, suggests that between the ages of 

approximately 12 and 18, adolescents explore and develop a sense of self. Particular 

psychological and psychiatric problems can also become more prevalent during adolescence 

e.g., phobias, anxiety and depression. (Nicolson 2004, 2.) In this thesis, we will refer to 

children between the ages of 13 to 18 as adolescents.  

In addition, these problems can become present during the identity crisis years during 

puberty. It is an important part for adolescents to find their own voice and boundaries. One’s 

identity during the adolescent years is based on their childhood self-image. The adolescent 

starts to create their own perception of their own physical, social and mental essence and 

their idea of the world expands. Eventually, the adolescent starts to mentally mature and 

become more independent. The development of self-esteem begins already at a young age, 

and it can change through experiences and life situations. (Anttila et al. 2005, 152.)  

Dunderfelt (1997) describes the adolescence years as a time where the adolescent searches 

for their place and views in the surrounding world. Meanwhile, it’s normal for the adolescent 
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to test and criticize their parents and other authorities. When the adolescent’s development 

is rightly supported and has grown as a person during all the developmental crises and stages, 

the adolescent dares to diverge as their own self and trust the basic support systems in their 

lives. The developmental tasks of adolescents often awake painful and powerful emotions. 

They need to accept intensified emotions, changes in their body and the challenges of 

becoming independent. They need to understand the responsibility behind their actions and 

know that they belong to society. (Kuukasjärvi, Linnossuo & Sutinen 2011, 13-17.)  

A good parental relationship can work as a protective factor at times of hardship when 

dealing with responsibilities. Good communication and support from them, fosters 

adolescents’ transitions. Parental monitoring is key in preventing serious problems, as 

adolescents are expected to strive for autonomy. Adolescents haven’t been found to profit 

from excessively permissive or excessively strict families. High-in-conflict households or 

families lacking support are nearly always hard on the adolescent. Problems seen in an 

adolescent can be perceived more as the expression of formed patterns of family 

communication rather than as symptoms of the adolescent itself. (Daniel et al. 2010, 206-

207.) Attachment, identity, well-being, racial and ethnic identity, body image, sexuality, sex, 

gender, violence, teenage parenthood, sexual abuse, sexual exploitation and social 

competence are also factors that affect greatly an adolescent’s life and development. When 

disrupted, problems on a broad spectrum can occur (Daniel et al. 2010, 206-230).  

In addition, if an adolescent lacks the presence and safety of an adult, they may easily 

remain isolated with their own emotions. Even adolescents in substitute care are in great 

need of authentic encounters and company of an adult. (Tilli & Kuokkanen 2021, 10.) The 

situations of children and adolescents in custody and their families vary significantly and are 

affected by many factors. Built up difficulties that have evolved for a long time in the family, 

are often seen in relation to child and adolescent placements. In these diversified family 

structures, adolescents are in many ways searching for their identity and place in the world. 

(Heino et al. 2016, 3-4.) In Finland in 2020, 1,6 percent of 0–20-year-olds were in substitute 

care (Forsell et al. 2021, 1). 42 percent of all children in substitute care were placed in 

institutional care, most of them being adolescents (Forsell et al. 2021, 13-14). 

 

2.3 Working Life Partner – Paasikiven Nuorisokylän Säätiö 

Paasikiven Nuorisokylän Säätiö is a non-profit organisation and community, which’s roots take 

back to the year of 1940. The services of Paasikiven Nuorisokylän Säätiö include the 

institutional care of children and youth, a safety shelter, and Lyömätön Linja. The 

organisation is a community member of Lastensuojelun Keskusliitto and a member of Ensi- ja 
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Turvakotien liitto. Their three units of institutional care are called Jukola, Lehtola and 

Päivölä. (Paasikiven Nuorisokylä n.d.)  

Their children are offered a safe growing environment when resources at their homes aren’t 

adequate. The reasons behind the need for institutional care can be, for example, the 

behavioral disorders of the child, mental illnesses, substance abuse or asocial behavior. Every 

child is assigned with a personal counsellor to support the child’s trusting, therapeutic and 

rehabilitative relationship to an adult. (Paasikiven Nuorisokylä n.d.) A personal counsellor 

supports the child in settling down to the institution and in their everyday lives. They aim to 

understand the big picture of the child's life now and what it has been like in the past. They 

are also in contact with authorities. (Terveyden ja hyvinvoinnin laitos n.d.).   

Additionally, professionals working in child protection need to obtain skills such as good 

interaction skills, the ability to work dialogically with individuals and groups, as well as the 

capability to affront diversity and multiculturalism. The jurisdictions and legislations that 

regulate the field of profession need to be understood thoroughly. (Malja et al. 2019, 28.) 

The professionals working in institutional child protection are responsible for maintaining the 

homelike, safe and rehabilitative environment of the institution. In addition, supporting the 

children's daily routines creates predictability, as well as the feeling of security and life 

management. (Terveyden ja hyvinvoinnin laitos n.d.)    

The objectives for institutional care in Paasikiven Nuorisokylän Säätiö are to ease the child’s 

symptoms, to create the ability to feel attached and trust adults, to relief the feelings of 

unsafety, to help the child find their own self-resources and to step by step support the child 

in the transition to their next phase in life. (Paasikiven Nuorisokylä n.d.)  

Moreoever, they also provide aftercare which offers support for adolescents at the phase of 

independency. The support services are offered for three adolescents at a time, and they all 

have the opportunity for an apartment in the area of Paasikiven Nuorisokylä. The adolescents 

get support in managing finances, in setting privacy boundaries, in official matters and in for 

example decorating their home. The objective is for the adolescents to have faith in 

themselves and in their future, and to succeed in their independent lives. (Paasikiven 

Nuorisokylä n.d.)  

The safety shelter, on the other hand, offers services for everyone facing or are in the threat 

of facing violence, when staying at home isn’t safe anymore. It is meant for short-term stays 

and offers acute help and support around the clock. The Lyömätön Linja of Keski-Uudenmaa 

aims to accomplish non-violent and safer lives by offering support for everyone who 

experiences family and close relationship violence. The clients vary between people who have 

experienced, used or witnessed violence and it can include adults or children. (Paasikiven 

Nuorisokylä n.d.) 
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3 Child Protection in Finland 

In this chapter we will explain the theory basis for child protection, more specifically focusing 

on the Child Welfare act, the institutional care of child protection and its client group. In this 

section, we will refer to everyone under the age of 18 as children, the same way they are also 

referred to in the Child Welfare Act (417/2007). Child protective services function under the 

Finnish legislation, such as the Child Welfare Act (417/2007) and the Social Welfare Act 

(1301/2014). In addition, the Finnish child protective services must apply the agreements 

made within the United Nations, such as the Convention on the Rights of the Child. Also, the 

European Convention on Human Rights is an agreement made to protect human rights and is 

pledged by all governments within the European council (Council of Europe n.d.).    

As can be seen in Figure 2., the jurisdiction responsibilities are divided into four categories. 

Municipalities and federations of municipalities are accountable for organizing the services. 

The services can be organized by the municipalities or bought from private providers. The 

ministries, on the other hand, have different responsibilities. The Ministry of Social Affairs 

and Health is accountable for preparing and guiding the child protective legislation on a 

general level. The Ministry for Foreign Affairs and the president are responsible for affairs 

connected to foreign policies and on aiding international affairs, and The Ministry of Justice is 

responsible for preparing the legislation regarding child maintenance and visitation rights. 

The development of child protective services is done by associations, the Finnish Institute for 

Health and Welfare, and the centers of excellence in social care. The supervising authorities 

are the administrative court, Valvira, the regional state administrative agency, the agency of 

attorney general and the ombudsmen. (Sosiaali- ja terveysministeriö n.d.)  

Consequently, in 2020 a total of 162 130 child welfare notifications were made. This is four 

percent more than the previous year. The notifications were made of 87 233 children, 1,9 

notifications per child on average. The Covid-19 epidemy has not yet had any specific impact 

on the statistics of child protection, however, the consequences are expected to appear with 

delay. (Forsell et al. 2021, 1.) 
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Figure 2: The Jurisdiction Responsibilities of Child Protection. (Based on Sosiaali- ja 

terveysministeriö n.d.) 

 

3.1 The Child Welfare Act 

The Child Welfare Act’s objective is to protect children’s rights to a safe growth environment, 

to a balanced and well-rounded development and to special protection (Child Welfare Act 

417/2007). The Convention on the Rights of the Child (CRC) was approved in the United 

Nations (UN) in 1989. Finland agreed to follow it in 1991. The agreement is an obligation for 

the state, municipalities, parents and other adults. The agreement defines the civil rights and 

the economic-, cultural- and social rights of minors. It aims to reinforce the human dignity of 

children and to ensure protection for the ones in the most complex situations. The agreement 

highlights the unique position and meaning of childhood and parenthood for individuals as 

well as for the society. The introduction of the CRC reminds that the member nations of the 

UN believe in the value and meaning of every human, as well as in the basic rights of 

everyone, and accepts that every human is entitled to the above-mentioned rights without 

exceptions. The CRC defines the protection of children's rights as a reciprocal duty of family 

and the society. Family is the primary growing environment of a child and families have the 

right to a sufficient protection and support, so that it can manage its duty in the society. 

(Bardy 2009, 31-32.)   
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Furthermore, the foundation of child protection in Finland is stated in the Child Welfare Act 

(417/2007). According to the law, child protection must reinforce children’s well-being and 

development; support parents, guardians and other people responsible for the child’s care 

and upbringing; strive to prevent problems of children and families and intervene early when 

problems occur. In child protection, actions must be subtle and open care services must be 

the primary source of action, unless something else is needed for the sake of the child’s well-

being. When substitute care is found to be necessary, it must be arranged immediately. When 

a child is being placed into substitute care, the aim of family reunification must be taken into 

consideration, while having the child’s best interest in mind. (Malja et al. 2019, 11.)  

When a child is possibly becoming, or has become a client of child protection, social- or child 

protection services will assess the child’s and the families’ situation and needs of support. 

The child and their close one’s need to be heard regarding their situation and on the aid they 

themselves feel necessary. Families can easier commit to a client plan when it’s made in 

collaboration with all parties. Child protection clients’ assessment is an essential part in the 

child protection client process. (Malja et al. 2019, 35-37.)  

Also, reinforcing the involvement of children, adolescents and parents, is key in creating 

effective child protection services. To be involved, every party must feel and trust that they 

are heard as their own selves and that they have the opportunity to bring their view forward. 

Children’s right to involvement is also stated in the Child Welfare Act (417/2007). (Malja et 

al. 2019, 18.)  

In conclusion, the essence of child protection by its core is simple, it is securing children's 

development and health, and removing factors that danger them. Family is primary and 

children's rights are to be respected. This way child protection is based on a child central 

family-oriented approach. Still, child protection is variable, since every situation is different. 

Sometimes short-term support is sufficient, while sometimes child protection can travel along 

with the child for their whole childhood or even to the next generation. Child protection 

works between the families and the society respecting the families’ privacy and the primary 

responsibility of the parents, while intervening all child maltreatment. (Bardy 2009, 41-42.) 

 

3.2 Institutional Care in Child Protection 

Family care is the first form of substitute care in the Finnish law (Lastensuojelulaki 2007/417, 

50§.) According to Forsell et al. (2020), in 2019 a total of 18,928 children and adolescents 

were in substitute care and 11,178 of them taken into custody. In this millennium, the need 

for substitute care has grown among adolescents. They are taken into care with a more 

urgent timetable in comparison to the ones younger than them. In fact, adolescents are 
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placed into institutional care more often than small children. Half of those 16- and 17-year-

olds are placed into institutional care. (Forsell et al. 2020, 9.)   

Institutional care is a form of substitute care. Substitute care can be arranged by family care 

or in other ways considering the child's needs. Substitute care means providing the child’s 

care and up brining outside the home environment. (Lastensuojelulaki 2007/417, 49§.) In the 

process of finding the correct substitute care for the required child, the child’s needs need to 

be taken greatly into consideration. Maintaining relations with family members and other 

dear people in the childs’ life, is also a crucial matter for the continuation of the care. 

Additionally, the child’s linguistic, cultural and religious background must be taken into 

account for as long as possible. If family care can’t be arranged for the child due to it not 

being in their best interest, institutional care is arranged. (Lastensuojelulaki 2007/417, 50§.) 

30 percent of children in substitute care were in institutional care in 2020 (Forsell et al. 2021, 

9).  

In 2020, 4662 children were urgently taken into care, making the number of urgent 

placements three percent more than in 2019 (Forsell et al. 2021, 1). The urgent placement of 

a child is defined in the Child Welfare Act (417/2007, 38§) as an action of care and 

maintenance in a situation where the child is in immediate danger. The authoritative decision 

of urgent placement can last up to 30 days at most. In cases where the decision on urgent 

placement needs to be extended, the extension must be justified under certain grounds. 

These are that it is not possible to evaluate the necessary child protective actions without 

additional investigation, that the additional investigation could not be done within the initial 

30 days or that the extension is within the best interests of the child. (Lastensuojelulaki 

2007/417, 38§.)  

Furthermore, within the years of 2014-2015 it was found that the factors behind the child 

protection placements are related to socioeconomic- and environmental factors, parenthood, 

the problematic behavior of parents, parenting style, the child’s health, factors related to 

childhood and adolescence, the problematic behavior of children and adolescents, 

institutional adherence and the characteristics of children. The socioeconomic- and 

environmental factors were related to the living separation of families or parents and the 

financial challenges of families, as well as the working hours or unemployment of the parents. 

A physical illness of a parent was an affecting factor in 27% of cases and affecting greatly in 

every tenth of the cases. In 46% of cases the social workers found problems with the 

executive functions of a parent. In almost 60% of cases the child lived in a family where a 

parent suffered from a mental illness, and it had a great affect in 33% of them. Over 40% of 

children witnessed alcohol consumption in their family and alcohol consumption was 

evaluated as a great factor in 26% of cases. In 22% of the families, substance- and drug abuse 
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was apparent or suspected, and 14% of children lived in a family where the substance abuse 

affected greatly to the placement. (Heino et al. 2016, 67-73.)  

In addition, in almost 30% of cases child abuse or suspicion of it were recognized and in 14% of 

cases there was a considerable amount of abuse or its suspicion. Almost every parent was 

somewhat exhausted and almost as common was found improper parenting, its harshness or 

boundlessness in relation to the child’s needs. Obvious child neglect was recognised in almost 

every fifth case. Every third child was assessed to have some physical or neurological illness, 

or with one  suspected. Especially ADHD-diagnoses or their suspicions were brought up. With 

two out of three children, mental health problems became apparent and were greatly 

apparent with 37% of children. Violent behavior was seen with over 40% of children, 

especially with 7–12-year-old children. With 25% of adolescents heavy alcohol consumption 

was found and light consumption with 34% of adolescents. Heavy substance- and drug abuse 

was found with 23% of adolescents. Also, every other child had difficulties in school. (Heino et 

al. 2016, 67-73.)  

Essentially, the Quality Criteria of substitute care are partly based on basic and human rights 

regulations and partly on the national legislation of child protection. These criteria are 

obligatory. In addition, the quality criteria contain research-based guidelines to ensure the 

orchestrating and developing of quality substitute care. At the centre of the Quality Criteria 

is the child’s perspective of what a good quality substitute care is to them. All operators in 

the field must take the Quality Criteria into consideration when operating their profession. 

(Malja et al. 2019, 38.) 

 

3.3 The Well-being of Children in Substitute care 

The client group of child protection differ from the rest of society in regards to their welfare 

and growing environments (Heino 2009, 61). When a child has been institutionalized, their 

self-belief has been put to the test. The experience of being placed into institutional care can 

shake the child’s trust in their own skills, opportunities and self-resources. Something that 

can even worsen the situation is the feeling that no-one else believes in them either. After 

being placed into institutional care, the child needs help and support in getting through their 

daily life. The child needs someone to stand by their side and to believe in them throughout 

the whole process. It is the duty of adults to support children and adolescents, and to make 

sure that their rights and involvement in their matters are being fulfilled. Every time a child 

is placed into institutional care, the child needs to re-build their identity. (Selviytyjät-tiimi 

2012.)  
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The formation of identity is in correlation with development. Child and youth development is 

described by Dubowitz & DePanfilis (2000) as the child’s cognitive-, educational-, motor- and 

language development and the development of adaptive behavior. Often children that have 

experienced any form of trauma will show signs of delayed development. It can actually be 

almost expected that a child that has experienced maltreatment will have difficulties on at 

least one area of development. Still, these difficulties may not be directly caused by 

maltreatment but rather related to the troubled environment in which the child lives in. 

(Dubowitz & DePanfilis 2000, 278.)  

During a child’s development, the ability to regulate emotional expression matures and thus, 

the aspects of both internal and external emotions change significantly. Emotion’s that 

human’s experience internally influence all aspects of behavior and thought. Traumatic or 

stressful experiences in the child’s life and the absence of supportive and nurturing parent- or 

caregiver relationships can easily disrupt this process of development. When this happens, it 

can affect negatively on their ability to successfully negotiate the challenges of life. 

Maltreated children are at specific risk to develop emotional problems. As a result of negative 

or traumatic experiences by adults, or of missing nurturing relationships, children are likely 

to develop anxiety, depression, anger and to have problems in recognizing emotional states, 

regulating emotions, and integrating these emotions into their experience. (Dubowitz & 

DePanfilis 2000, 282-283.)   

The disabling and serious mental health disorder of depression can show up at any stage of 

life. Depression experienced as children or adolescents can interfere with cognitive, 

emotional, and social development. The key developmental tasks are interfered by the 

occurrence of family stressors, tasks such as the healthy development of self, emotional 

regulation and coping skills. These interferences increase the predisposition for depression. 

Children and adolescents suffering from depression report extensively more stressful life 

events than healthy adolescents. In addition, genetic- and neurobiological factors have been 

found when depression has been studied. (Nayar 2012.) Often children experiencing 

maltreatment will develop problems with physical aggression and violent behavior among 

other behavioral problems. These issues can become apparent as physically compulsive acts 

such as fighting and cruelty, persistent defiance or antisocial behavior. Also, hyperactivity 

symptoms, and especially attention deficit hyperactivity disorder (ADHD) many times occur as 

problems with attention, impulse control and overactivity. (Dubowitz & DePanfilis 2000, 287.)  

As the adolescent years involve many changes in the biological, cognitive, social and 

psychological areas of life, these changes often cause stress associated with the transitions. 

Adolescents are commonly risk takers as they tend to feel invulnerable. Thus, substance 

abuse is regularly initiated in the adolescent years. Studies have consistently shown 

correlation between family factors and peer associations, and adolescent substance abuse. In 
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addition, inadequate social support, stressful life events, societal pressures and physical or 

sexual abuse are more and more seen in correlation with adolescent heavy substance abuse. 

(United Nations & United Nations Office on Drugs and Crime 2003, 4-5.) 

  

4 Art-based Methods 

In this chapter we will define art-based methods by the use of theory and explore its 

importance when used as a tool. We will also examine the different ways art-based methods 

are used in the profession of social work, and how they benefit not only the professionals of 

the field but also its users.  

The term “art-based” is a broad concept that refers more to the use of art as a tool rather 

than to its intrinsic value of a work of art. It can be implemented in any form whether it’s by 

the use of visual arts, music, drama, dance or literature. Additionally, art is naturally 

comprehensive and awakens all senses. Not only does it do this on a mental and emotional 

level but is also initiated on a physical and social level. According to Lehikoinen and 

Vanhanen (2017, 8) art can have ethical, moral, educational, therapeutical and health 

determinants that strengthen and seek solutions in our society. Most importantly, art-based 

methods are constructed for everyone to use, regardless of their previous experimentation of 

it. It can turn something abstract into something more concrete and can initiate conversation 

more easily. Another essential part of art-based methods is recognising the process’s 

importance, together with the art works’ end result. The final outcome can still be appealing 

and esthetically good, regardless of how it is constructed or guided. (Tuhkunen 2017, 17.)  

At its best, the use of art-based methods can create an environment where it is possible to 

question normal routines and ways of working, as well as neglect old behavioural models. To 

experiment new things in life without the fear of failing. These have proven to have personal 

and social significance for adolescents in a vulnerable position. Consequently, it has been 

observed that group-oriented art-based methods can create a space where adolescents can 

enhance their empathy skills by taking others into consideration, as well as respect and 

encourage their surrounding peers. (Laitinen 2017, 34-35.) 

 

4.1 Benefits of Art-based Methods 

Art can get the mind moving. In the midst of a crisis, it is natural for a person to want to 

escape the agony they are feeling. Art and creative methods can have the ability to support 
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chaotic situations and help one withstand it. If concerns and worries are opened and 

discussed about, it is possible to find new and constructive ways to find an inner peace. Art 

can be used in a therapeutic way, even if it is not used as art therapy. Using art or creative 

methods as a cultivation, can become a tool for growth and self-care, rather than using it as a 

care in itself. (Tammi 2011, 53.)  

Furthermore, art-based methods can touch the participants’ emotional life and past 

experiences without the need of it happening in therapy. These methods can influence 

feelings and thus open different emotional states that would otherwise be difficult to 

articulate. A persons’ thoughts, emotions and motives behind actions, are all linked to one 

another, so it is important to take these into consideration when working with vulnerable 

people or groups. When art deals with schema and affects emotions, it can create anguish 

and uncertainty. This is particularly prevalent when there is no longer a comfort zone to rely 

on. (Lehikoinen & Vanhanen 2017, 11).  

However, according to Laitinen (2017, 33) art-based methods can offer a safe and supportive 

environment by providing new tools to explore emotions, thoughts and experiences, as well as 

offer new ways to understand and express them. For instance, research on art-based methods 

has shown positive growth in adolescents’ emotional skills. Communal art-based methods can 

help adolescents recognise and take control of their emotions and stress, as well as help them 

overcome daily setbacks. Visual-group-oriented art-based methods have proven to have 

significant impacts on mental health challenges such as anxiety and depression. It can help 

them manage their emotions independently. Additionally, visual-group art-based methods has 

proven to increase the willpower to work on emotional skills by teaching its users how to 

manage and express them adequately as well as learn how to accept them. It has been found 

to channel impulses that have previously created unhealthy behaviours such as self-harm. 

(Laitinen 2017, 34.) 

 

4.2 Art-based Methods in Social Services 

According to Korhonen (2016), art-based methods are seen as a general phenomenon and can 

be used in different forms of work. Their purpose is to serve change in the functions and 

mindset of the participants. Art can be used together or altered according to the clients’ 

specific needs. These can be used to strengthen their emotional, self-resource, interaction 

and life-management skills. Growth, communality, social interaction or therapeutic activities 

can be the focus points in artwork. (Korhonen 2016, 1.)  

Also, any art related work can lead a perfectionist to better their illustrations’ outcome, 

rather than to focus on the journey and the purpose of the method itself. Thus, it is 
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important to encourage the user to forget about the “artistically correct” images that have 

been taught in art classes as a child, and to focus on the emotions and feelings present in the 

process of the work. The primary focus in art-based methods is the process, and not the end 

result (Vilmilä 2016, 11.)  

Like mentioned earlier, art used as a tool in social work or any form of group work with 

clients in need, is an easy and creative way for clients to express their feelings. The non-

verbal aspect of using art, is beneficiary for those who would otherwise find it difficult to 

vocalize their emotions and thus not benefit from traditional face-to-face consultations. This 

could be very empowering for non-verbal communicators and for those, who cannot find the 

words to share. Settings that include people with a wide range of abilities, both intellectual 

and emotional, can be more inclusive of this diversity. More so, using art is also a convenient 

method for the client to see what their own needs and feelings portray, and help the 

professional gather this information too. No special ability or creativity is required for an art-

based method to be used. In addition, since childhood we have been used to using our hands 

to sense touch and build curiosity. It has become a means to explore and create something 

new. By working on something as small as an art-based method, our minds find concentration, 

excitement and content. (Liebmann 2004, 8.)  

In addition, also art and culture have been found to have a special connection in regard to 

the well-being of an individual. Art brings meaning, new experiences and enriches the senses. 

It strengthens relationships and nourishes networks. Thus, art has a natural ability to better 

one’s life quality. The growth environment for an adolescent need to include a platform 

where the sense of success is experienced. It is important for them to find and experience 

different habits in life in order to find their place in the world. Art and creativity can be used 

as a tool where an adolescent can work on their world image and place in society. Also, 

future prospects and goals can be portrayed through the use of art. (Ahola 2010, 8-9.)  

Moreover, according to Liebmann (2004), art-based methods are used with people who suffer 

from all kinds of physical and mental health conditions at all stages of life. Professionals use 

this tool in forensic settings such as prisons, and in educational platforms such as special 

needs schools. There has also been an increase within specialised medical care for those 

living with a serious illness. As the professionals’ care is focused on providing support and 

relief from the symptoms and stress experienced by patients with illnesses, using art as a tool 

could be very helpful and necessary. (Liebmann 2004, 12.)  

Like mentioned in the previous chapters, the youth in child protection need guidance and 

support. Teaching them alternative ways of communicating is important due to the traumatic 

events they have experienced. They can have difficulties verbalizing these experiences and 

feelings, and thus implementing a creative tool when encountering them can be more than 
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beneficiary. It is not always easy to uncover, face and deal with hidden emotions and past 

experiences - adolescents can have twisted perceptions, assumptions and images of 

themselves, that can disturb or even prevent them from a healthy and positive development 

of identity and self-esteem. For this reason, it can be necessary to “re-paint” life lived so far. 

It can become an important asset for coping, especially if so far, life hasn’t gone as desired. 

Child welfare professionals working with these adolescents need to help them recognise and 

realise their good traits and inspire them to search for their own resources and emotional 

skills. Encouraging them to find different ways for self-expression is also a part of positive 

growth. At its best, creative expression can create a safe space for focus and relaxation, 

where the roles and power positions between the adult and the adolescent can modulate. 

Being creative is known to have a liberating effect and so the adult needs to be ready to face 

the unknown. (Selviytyjät-tiimi 2012, 31.) 

 

5 The Guidebook 

In this chapter, we will explain the process of planning, designing and completing of our 

guidebook. We will address the original plans of the thesis and work our way through the 

entire process describing the changes and adaptations we made. We will also explain the 

content and themes of our guidebook. This includes theory on the themes of emotional skills 

and autobiographical work, and descriptions on how we landed on the created methods.  

According to Hyvärinen (2005), a functional guidebook (justifies instructions, contains 

headlines that give information, provides clear wording and sentences, while keeping the 

content compact) and contains the justification of instructions, headlines that give 

information, clear sentences and words chosen considering the reader, while keeping the 

content compact. All these aspects were taken into consideration when creating our 

guidebook. We wanted to clearly state the objectives and purposes of the methods chosen 

and pay attention on the justification of the chosen themes by the help of theory. It was 

important for us that the professionals can understand why these themes and methods were 

chosen for the guidebook, and why it would be beneficial for them to apply them into their 

work. At the same time, we wanted to keep everything simple and compact, so that the 

guidebook would serve the objective of being as low-threshold as possible. 
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5.1 The Design and Planning of the Guidebook 

 

Figure 3: The Guidebook Process 

 

As seen in the figure above (Figure 3.), we have described the process of our thesis. The steps 

of our thesis process proceed chronologically from landing on the topic all the way to the 

final product. Our work with Paasikiven Nuorisokylän Säätiö was a continuous process so it 

didn’t have any specific timeframe.  

The topic of our thesis was initiated when discussing our mutual interests together. We both 

shared a passion for art-based methods and wanted to create something based on that 

passion. We have both studied creative- and art-based methods during our studies for social 

services and so we knew the basics of the topic. The working life partner for our thesis was 

found later, during a practice placement at the institutional child protection unit in spring of 

2021, at Paasikiven Nuorisokylän Säätiö.   
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We presented our idea of a guidebook to their professionals and acquired their interest on 

being the working life partner for our thesis. Its entire content including the themes, methods 

and scheduling of the guidebook were discussed with the professionals. It was also essential 

that they implement the method package because they are the professionals using it in the 

future.   

In the original thesis plan, our initial process consisted of five different themes for the 

guidebook. We ended up narrowing them down to two themes, to prevent the theory basis 

being too broad. After discussing with our working life partner, we landed on the themes of 

emotional skills and autobiographical work. We started actively working on our thesis and 

familiarized ourselves with the literature on those topics.  

The aim was to create a professionally designed guidebook. We presented our thoughts and 

wishes to a graphic designer who agreed to create the visual form of it. Additionally, for its 

content, we gathered literature from libraries as physical books and e-books, and along the 

way started writing theory on the two topics.   

After we studied the material, we started creating the implementable methods for the 

guidebook. We used this literature as well as additional sources to find ideas and basics of the 

methods. We found already made activities that were suitable for adolescents and added our 

own adaptations so that they would best serve our target group. We agreed that three 

methods per theme would be a fitting number of activities, resulting in six methods in total. 

When generating ideas, we were continuously brainstorming together, and this way found the 

most eligible solutions.   

At the beginning of the thesis process, we planned to send the methods to Paasikiven 

Nuorisokylän Säätiö to be tested one at a time and get instant feedback through a 

questionnaire. This way we would have the possibility to make necessary changes for the next 

activities. However, soon after we had started the active thesis process, the professionals 

informed us that they needed more time. As the timetable became narrower, we decided to 

send the entire guidebook to Paasikiven Nuorisokylän Säätiö, rather than send one method at 

a time, so that they can decide themselves which methods to implement. This uncompleted 

guidebook draft we sent to Paasikiven Nuorisokylän Säätiö, included all the theory we had 

written and the methods we had created and chosen, along with the questionnaire we had 

prepared. We sent them the draft at the beginning of autumn 2021.  

Due to the lack of staff and the adolescents’ daily schedules, time was limited for all the six 

methods. However, we wanted to give them the opportunity to implement the methods and 

answer the questionnaire by providing them the additional time. By doing so, they managed 

to implement two methods. In conclusion, we also provided the professionals with an updated 
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questionnaire that gave them the opportunity to separately address the method 

implementation process and the guidebooks content.   

 We finalized the content of the guidebook by summarizing the theory segment into a lighter 

and more compact nature. We added a preface and made small adjustments overall. The 

second version of the guidebook was sent to Paasikiven Nuorisokylän Säätiö.   

Together with this, we constructed and edited the guidebooks’ design too. There were similar 

goals we shared with the graphic designer who created our guidebook. We both agreed that it 

had to be as accessible as possible and portray the correct outlook for our client group. This 

meant that the layout and style had to be suitable for our professionals. According to our 

graphic designer, colours need to be warm, welcoming and inclusive for most users, text font 

and size readable, and page content spacious and clear. Additionally, when finding a correct 

theme for a guidebooks’ style and illustrations, Laila states that globally up-to-date trends 

should be utilised. This portrays professionality and graphic skills. Our client group as well as 

the purpose of the guidebook was acknowledged in this process.  

We tested a few drafts together before landing on the final result. We decided to use colours 

such as purple and dark green, as bold tones set the right ambience and are correctly 

required for printing purposes. Additionally, the font size, as well as the uncongested pages, 

were kept decent and bold to provide easy readability and understanding for all of the users.  

Lastly, we stayed in contact with our working life partner as we still needed to ask them 

some additional questions about their implementations. We also sent them the fully 

completed (Appendix 2. & 3.), visually constructed guidebook electronically, and promised to 

mail them the physical version as soon as it's in a format that enables printing. 

 

5.2 The Content and Themes of the Guidebook 

We will explain the content that finally ended up in the guidebook. The guidebook consists of 

the cover page, preface, table of contents, the abstract and methods on emotional skills, the 

abstract and methods on autobiographical work, list of references and further reading 

suggestions. As well as the appendices, which include lists of emotional vocabulary to help 

with two of the methods.   

Due to the vulnerable state of adolescents in institutional care, it is important for them to 

implement all our methods with professionals they find trust in. In their particular 

environment, short-term methods are more practical to carry-out so that change or lack of 

staff are more improbable obstacles.   
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All of the readymade methods were modified in such a way that they are possible to 

implement in singular or group guidance's. This gives the professionals space to implement 

our methods according to what they believe the adolescent requires.   

In this section, we will present the theory basis for the themes of emotional skills and 

autobiographical work, as these concepts are central in our guidebook. In addition, we will 

justify the use of the chosen methods as well as how we have created them. 

 

5.2.1 Emotional Skills 

Emotional skills refer to the ability to recognise, express and regulate ones’ emotions. 

Emotional skills are the foundation of self-awareness and good mental health. They are 

important for many reasons. They help express and regulate emotions, control inner conflicts 

when necessary, recognise needs, be assertive when it comes to boundaries, build successful 

relationships, take care of well-being and live an enjoyable life. Without good emotional skills 

one can easily become a prisoner of built-up emotions. It can control their life without 

making conscious decisions about which direction to go to. These skills navigate the reaction 

of one’s own emotions. (YTHS n.d.).  

Navigating emotional skills are taught in early childhood. If a child or adolescent hasn’t been 

able to talk about their emotions, it becomes hard for them to also recognise them. In 

addition, as mentioned earlier, emotions can become distractions in decision making. If it 

becomes hard to differentiate them from one another, it also becomes hard to understand 

the underlining reason behind them. It may become difficult for someone to realise that an 

exterior emotion is what in fact impacts their current feelings. By distinguishing emotions 

from one another means setting responsible boundaries for one’s own life. Behind a burst of 

cry may underline fear or a sense of helplessness. Also, behind rage may underline suppressed 

shame. (Malinen 2007, as cited in Salminen 2008, 13.)   

In order to become aware of ongoing emotions and setting responsible boundaries, it is 

essential to take them seriously and accept them for what they are. This does not mean to 

transfer them onto someone else but rather to pose self-respect. Once these emotions have 

been established, the needs behind them become more transparent. Respecting and 

accepting emotions is difficult for adolescents. Their emotional state may change many times 

and adolescents learn to deal with them. In addition, anxiety is a prevailing feeling in 

adolescents. It is a mixture of different emotions, which is why anxiety is not an emotion in 

itself. It becomes more difficult to decipher where it stems from. Physical symptoms such as 

dizziness, sweating and heart palpitations can derive from anxiety and thus their 
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acknowledgement and management is taught in connection with emotional skills as well. 

(Salminen 2008, 14.)  

As almost everyone has a means to run away from their emotions that are difficult to 

overcome, it is important to acknowledge them. It is often thought that difficult feelings 

should be brushed off or replaced by more pleasant thoughts. Often, stress symptoms such as 

blushing or sweating are derived from unprocessed feelings of shame. “To become fully 

whole, means to bravely overcome every shameful aspect of ourselves. This is who I am, 

together with my anxiety and fears.” (Salminen 2008, 15.)  

Additionally, there’s a correlation between self-esteem, feelings and the ability to handle 

these. With a good self-esteem a child learns to accept themselves and their emotions. A 

child often feels strong emotions and handling them can be difficult. Our environment has a 

big effect on the development of emotions and to how we experience them. Children should 

be taught to handle emotions, because emotional education at a young age very much defines 

how we experience emotions as adults. Good emotional skills support mental health and 

wellbeing. (Isokorpi 2004, 133.) It is thought that emotional skills, or emotional competence 

include eight different aspects. The first one is simply acknowledging the existence of 

feelings. The second skill is detecting and understanding others' feelings. Thirdly, the skill of 

expressing one’s feelings. The fourth skill is to feel empathy and the fifth is to separate 

internal feelings from their expression. In sixth, the ability to handle unpleasant feelings and 

situations through self-regulation. The seventh skill is understanding emotions' affects in 

interpersonal relationships. Lastly, the skill to identify one’s own emotional skills. (Saarni 

1999, 5.) According to HYKS Lastenneurologia (2013), emotional skills are in correlation with 

interaction skills.  

Interaction skills like social skills are formed by many different aspects. A few are for 

example, the ability to recognize and understand ones’ own feelings as well as those of 

others, the skill to make compromises, being able to put yourself in the position of others by 

taking them into consideration and to act in co-operation. The lack of adequate social skills 

often appear in group situations. Children benefit from being taught interaction skills. Some 

of these that could be practiced, are communication skills. It is the ability to put oneself in 

the position of others and practice pair- or groupwork skills. These abilities can be addressed 

creatively. Consequently, emotional skills play a role in how we see and interact with others. 

When a child has trouble identifying and naming their own emotions, they also struggle with 

other people’s feelings and emotional state as well. A child with inadequate emotional coping 

mechanisms can have difficulties in putting themselves in someone else’s shoes and this way 

perceive group situations incorrectly. Additionally, children with social difficulties are at risk 

of getting bullied and they may not be able to defend themselves in an age-appropriate 

manner. (HYKS Lastenneurologia 2013, 1-3.).  
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In conclusion, emotions not only appear in our mental state but also in our physical state. 

They affect and subtly control, daily decisions, solutions, responses and actions whether one 

notices it or not. Everyone is born with the same emotions, such as, fear, happiness, sadness 

and aggression. These are basic feelings. However, inherited emotional skills and the 

environment one has been brought up in, is what usually navigates the response the individual 

conveys. Additionally, emotions come in different volumes and sizes. Situations that may not 

require a big reaction, may end up that way due to past experiences. A person carries “left 

over” emotions that have piled up because they have been left unprocessed. If one has 

experienced an excessive amount of fear when emotional support has been limited, the new, 

perhaps even small, feelings of fear will build up on them. In this way, the emotion may come 

across as unnecessarily strong. Consequently, sadness may feel more potent when in fact the 

past experiences have shaped it into its new, bigger form. These “left over” emotions distort 

the reality of the present emotion. It is only natural that when certain emotions such as fear 

or sadness repeat themselves, confronting them becomes difficult. However, if left over 

emotions remain unprocessed, deeper more hurtful consequences may follow in the long run. 

(Niemi 2014, 61.) 

 

The Methods of Emotional Skills 

 

Figure 4: The Methods of Emotional Skills 

 



  28 

 

 

Emotional compass  

The importance of the emotional compass comes with the knowledge that all feelings are 

valuable and permitted. As seen in Figure 4., the aim is to improve the adolescents’ ability to 

become more aware of their emotions and balance it as well as understand why they are 

feeling the way they are. For example, is the feeling of emptiness due to anger or fear? 

Before feelings can be dealt with, they have to be recognized first and because of this, the 

emotional compass is set to be the first method implemented. (Salminen 2008, 27.)   

The original method was created in a more dynamic and long-term manner. It was made for 

adolescents in a school environment to keep a diary of their daily emotions by writing down 

their feelings at the beginning of every class. At the end of each semester, a compilation of 

their feelings and their origins were made. However, the methods of our guidebook were 

created to be conducted in one session, so we modified it by removing the aspect of an 

everyday diary and providing them with a ready list of emotions to add into the compass.   

 

Body of Emotions  

As seen in Figure 4., this method is created for the adolescent to locate where they feel their 

emotions in their body. Recognising these physical emotions are important. They are the first 

feelings that allow the adolescent to realise what situation has triggered the uncomfortable 

feeling. It is also important because in this way they can connect to the positive aspects as 

well. What situations have in fact made them feel at ease? Happy? Excited? For them to 

understand the positive and negative physical emotions, allows them to connect with them 

and thus prevent negative emotions in the future.  

The passage of emotions starts with recognising where the emotion is born from (through the 

senses), continues to the reaction in the body and brain (not recognised), follows by the 

naming of the emotion and ends with the needs that that particular emotion requires. 

Therefor an adolescent first encounters their feelings through what they see, hear, smell or 

touch. Nextly, what follows are the reactions that the body and brain create due to the 

situation. These are unnameable due to the lack of their emotional skills. Lastly, once the 

adolescent learns what their reactions mean through guidance or understanding, they will 

find the needs behind those reactions. (Niemi 2014, 61.)  

Salonen (2017) also gives a similar approach to the emotional passage (Figure 5.). According 

to her, the process starts with a finding and continues with an interpretation of the finding. 

This is what we believe explains the situation. It is followed by an emotional reaction which is 

what we believe justifies the reasons we have given it. These are often done without notice 
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and appear in various physical and mental forms. They can also affect the change in our 

behavior. Nextly, what follows is the experience behind the emotion. This means that we 

acknowledge that we are happy or sad. Usually, the experience behind an emotion remains on 

the level of the reaction and so any further acknowledge is not done. Realizing what has 

impacted that emotion may be recognized but it may also be experienced without the 

understanding of what has sprung it. Lastly, the feelings are expressed verbally, vocally, with 

facial expressions or different bodily gestures. (Salonen 2017, 143.)  

 

Figure 5: Emotional Passage. (Based on Salonen 2017.) 

 

This method was inspired by the teaching material of “Tunne-etsivä” (Salminen 2008) and 

“Tunnetaidot voivamavarana” (Seppänen 2021). Like mentioned earlier, recognising physical 

emotions is important. It is what drives us to understand what is happening in our body. 

Seppänen (2021, 18) refers to a research by Nummenmaa in 2013 who researched 701 

participants to see where the average person feels their emotions in their bodies. The 

research was constructed in such a way that the participants were first presented with 

abstract human bodies and asked to colour them in according to where they situate certain 

emotions. Next, facial expressions, stories and movies that awaken strong emotions were 

shown. The participants were later asked to modify the coloured parts they previously 

shaded, into what they felt changed in their emotions after they were presented with 

different actions. The end result showed that mental and physical connections are strongly 

bonded to one another. All common emotions awake strong bodily emotions, although they 

are felt in different places (Nummenmaa 2013, as cited in Seppänen 2021, 18.)  

 

Six feelings  

As stated in Figure 4. this method aims to support the growth of emotional skills by art-based 

methods. It was created due to its efficiency, use of painting and entertainment. It almost 

sets the adolescents to a test in how well they are able to express their feelings through the 

form of art. As they are only given one minute to complete each emotion, they don’t have 
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much time to think about what they are doing. Additionally, this allows them to truly go with 

their gut feeling and paint whatever that particular emotion speaks to them at that moment.   

For adolescents, art offers them a platform to express their feelings in a safe environment. 

According to Laitinen (2017, 31) there is a lot of research based on the many positive 

impact’s art-based methods has on an adolescents’ physical, psyche and social wellbeing. In 

the research, art-based methods affected positively on the adolescents’ self-knowledge and 

self-esteem. It also promoted their thinking and reflection skills and lowered stress and 

anxiety. (Laitinen 2017, 31.) Six feelings requires quick-thinking and thus leaves the 

implementors with little to no time to think about the “design” that best suits their emotion.   

This method was familiar to us already and because of its positive reactions and quick tempo, 

we wanted to arrange it for others further. The method is based on an exercise we learnt 

during our studies at Laurea University of Applied Sciences in a course of Art-based Methods 

in Social Welfare Practice held by our teacher Bethell. Regarding the six feelings we chose for 

the method, we wanted to include primary emotions that most people understand and 

recognise. Primary emotions, such as love, joy, anger, sorrow, fear, astonishment and disgust 

are emotions expressed the same way in every culture and so are globally recognised 

(Nuorten mielenterveystalo n.d.). 

 

5.2.2 Autobiographical Work 

When a child has grown up in difficult circumstances, they may either consciously or 

unconsciously be blocking some memories. They may have gaps in their memories, in which 

they have no specific mental images from a certain time period in their lives. A child needs 

an adult for help when discovering their life story and roots. (Känkänen 2013, 68). It is 

meaningful for a child to find connection, belonging and pride in their own cultural heritage 

(Moss 2009, as cited in Känkänen 2013, 68). The adults' job is to actively offer the possibility 

to process things with a mutually agreed method, so that the child has the opportunity to find 

acceptance about their life (Bardy & Känkänen 2005, as cited in Känkänen 2013, 68). Our past 

isn’t a simple factual past, but rather a combination of memories, imaginations, stories and 

myths (Hall 2002, as cited in Känkänen 2013, 68). The adult is supposed to support the child 

by the skills of a grown-up so that the child gains resources of their own and has hope for 

their world (Krappala 2004, as cited in Känkänen 2013, 68.)  

Art enriches communication and skills such as interaction skills especially in the emotional 

areas where language isn’t naturally connected to one's self or the surrounding world 

(Häkämies 2005, as cited in Känkänen 2013, 68-69). All children need versatile ways of getting 

themselves heard and seen so that they can become connected with their feelings. With 
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children in vulnerable situations, it is particularly important. Even though one can’t for some 

parts change the structures, environment or their life in a way they would want to, it is 

important that the child has the feeling of being able to recognize the needs and hopes of 

their life and so affect the course of their life. As child protection aims to create space for 

releasing resources and emotional expression, art-based methods can help by bringing out 

whatever is needed to help the child and their loved ones. (Känkänen 2004, as cited in 

Känkänen 2013, 68-69). Versatile methods of communicating are needed in child protection 

with children that have lived in hurtful environments, as they may be closed up from shame 

and hurt. These children may have a lot of feelings they cannot put into words. Luring out, 

facing and managing hidden emotions and experiences is never an easy task. (Känkänen 2013, 

68-69.)  

Furthermore, every child has the right to be seen and heard as the worthy and whole person 

they are, and of whose existence matters. (Sennett 2004, as cited in Känkänen 2013, 68-69). 

The story of a child living in institutional care is often a collection of scattered information, 

documents and singular memories, where the child’s space or meaning isn’t obvious 

(Känkänen 2013, 68-69). When autobiographical work in a form of a method is used in child 

protection to create social space, the aim is to deepen the interaction between the child and 

the adult at the same time (Känkänen 2003, as cited in Känkänen 2013, 68-69).  

Also, people can examine their inner self by analyzing, unraveling and assembling the sensory 

perceptions and experiences that they get from the environment (Janhunen 1997, as cited in 

Känkänen 2013, 70). Art-based methods are used to gain a more multidimensional picture of 

the self and life itself, and to seek out alternative ways to connect with oneself as well as the 

surrounding environment (Karisto 1996; Räsänen 2000, as cited in Känkänen 2013, 70). In 

creative work, a story can be a concept and a tool, but it is also a social capital of the child. 

When creating a story, it is not advised to get stuck in the forgotten and unaware moments, 

because they are a part of the narrative as well. It is important to make room for heroism and 

dreams, that also in real life live alongside reality. The person listening must recognize that 

there are many different ways to self-express. A picture will carry the story differently from 

text. The most important thing is to respect the phase of the child or adolescent and to get 

tuned into their mind. (Känkänen 2003; Känkänen 2004, as cited in Känkänen 2013, 70.)  

Also because of this, the formation of a child’s life story requires the adults’ support and 

technical guidance. When making art, the meaningfulness comes from the original and unique 

autobiographical stories and pieces. It is not necessary to look at the conceptual precision, 

their execution in expressing their work nor the final product. The work is an attempt to 

reach a piece of a child’s own life story. When a child is looking at their own work, reading 

their own text or describing their experience, the adult tires to find and analyze any 

important signs and meanings. Still, diving into a child’s fiction doesn’t mean accepting it all. 
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There are circumstances where the adult can say that something is wrong or could be looked 

at differently. On the other hand, there are situations where the adult needs to accept that 

they may not understand, and offer the child the possibility to explain themselves further, 

even if the first instinct is to deny the injustice. (Sava & Vesanen-Laukkanen 2004.)  

Thinking about the socially constructed nature of oneself, it would be good to ask ourselves 

whether we are telling our story from the perspective of ourselves or of someone else’s. 

Children are the legacy of someone else, usually of their parents. Often the childhood 

memories of for example, mistreated children, consist of strong experiences of not being 

wanted or loved, having to care for their parents or being afraid of violent behavior. 

Experiences like these can shape the child’s personality and their perception of themselves. 

Autobiographical work alongside a safe person can be an important step into a child 

acknowledging their own life history and the construction of their own life story. For a person 

whose identity has developed in a fragile manner, or their self-perception is worthless due to 

an unsafe environment, constructing an autobiographical view of themselves would be 

especially recommended. (Sava & Vesanen-Laukkanen 2004.)  

Consequently, life story forms in connection to other people. The way the child or adolescent 

has been accepted, heard and treated has an influence on how they see themselves. The past 

is present in thoughts, feelings, values, attitudes and mental images every day. It affects our 

behavior and coping mechanisms. The past life influences the adolescents' everyday choices. 

The interpretations they make based on their experiences define what kinds of choices they 

make, how they act, their trust in other people, how valuable they see themselves and how 

they are able to express themselves. The adolescent structures, organizes and analyzes a 

story based on their experiences. Autobiographical work is an essential part of the treatment 

and rehabilitation of the youth. It’s a way for them to connect with their feelings, 

experiences and memories. Painful experiences can be tamed when they are shared with 

other people. While the adolescent has better self-knowledge, the worker gets to know them 

on a deeper level. (Barkman 2016, 128-129.)  

Often the life experiences of teenagers under child protection are more painful than what 

they would be able to cope with, based on their age and development. They may also have 

conflicted feelings and thoughts that may feel difficult to handle. The adolescent will better 

understand who they are and how they have become that way, once they know their history. 

To structure their own experiences, feelings and memories, they need adults for support. This 

way they can travel from past to present safely. Looking back and becoming more aware of 

their own story, they can find explanations for their own behavior. Still, autobiographical 

work means being present in the current moment as well. Essentially, it is reinforcing the 

presence and sense of security. Events from the past are addressed now, reflecting on how 

these events feel and seem now, as well as the interpretation that can be made from them. 
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In addition, the process of autobiographical work is about looking forward, finding resources, 

strengths, joy and energy. The clients' own interpretations need to be respected and users’ 

needs accepted, if they don’t want to address their past. (Barkman 2016, 129-130.) 

The Methods of Autobiographical Work 

 

Figure 6: The Methods of Autobiographical Work 

 

The Pictures from My Past  

As can be seen in Figure 6., the Pictures from My Past -method is designed to be a story 

constructing exercise and is the first one of our autobiographical methods for this reason. It is 

a combination of methods described in the SelfStory -method package and the Nostalgia -

project.   

In the SelfStory- method package, story constructing exercises are described as the first steps 

of creating a life story. They focus on activating the clients’ recollections and memory to 

replace the gaps in it. The aim is to start the story building process by inspiring and 

motivating the adolescent in to exploring their own life. Fundamentally, the story 

constructing exercises aim to awake memories and story constructing images from the 

adolescents’ past. In the SelfStory -method package there are two exercises that we applied 
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into the Pictures from My Past -method. One of them addresses all of the homes that the 

client has lived in. The second one asks the client to draw three memories with their “less 

functional” hand while the worker asks questions about them. In this task, the client does not 

answer the questions vocally, but rather by writing them down. (Sutinen 2010.)  

The Nostalgia -project’s exercises are originally designed to be used with elderly clients. It is 

a handbook of four different art-based methods to activate the elderly clients’ creativity. 

(Nostalgia -projekti n.d.) One of the project’s exercises aims to bring back memories and 

offers the possibility to address difficult and supporting life experiences. It includes 

memorizing the floor plan of the clients’ childhood home, the furniture and location of the 

home and memories that come with them. (Asikainen 2015.)  

By combining, re-shaping and adding to the mentioned exercises, we came up with the 

Pictures from My Past -method. We wanted to have our method accessible for both group- 

and individual work, which is why we shaped it to suit both. We also added the possibility for 

the client to paint or draw the answers on top of writing them down on the second part of the 

exercise, in case the client has difficulties in linguistic expression.  

 

Life Course  

The Life Course -method is commonly used with different client groups and was also familiar 

to us already. Still, we wanted to combine different ways of using the method to make it a bit 

more interesting.   

The Life Course -method is classified as a story structuring exercise in the SelfStory -method 

package. Story structuring exercises aim to help the client structure disjointed memories and 

experiences as parts of their life story. As demonstrated in Figure 6., this way the client can 

understand their experiences as a part of their own history. Based on the SelfStory -method 

package, story structuring exercises are used as the second stage when working on a life 

story. (Sutinen 2010.) Thus, we implemented the Life Course -method as the second method 

in the autobiographical methods.   

Socca (n.d.) classifies the Life Course -method appropriate to be used with children and 

adolescents from the age of 7 to 17. This supports the use of the method with the client 

group of adolescents.  

The Life Course -method instructions of Suomen Kansanopistoyhdistys (n.d.) are focused on 

the strengths of the client. They combine the aspects of recognizing strengths and life 

history. The aim of this viewpoint is to help the client recognize their own strengths, find 

them in the recent events of their life and in their actions at the present time, to help the 
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client see their growth in the past eras of their life, and to see the possibilities of growth 

with the help of their strengths.  

By combining aspects from each of the sources, we created a Life Course -method which 

focuses on the past, the future, the hopes and dreams, and the strengths of the client.   

 

A Collage of Experiences  

The Collage of Experiences -method is created based on the Luovuutta! (2011) -method 

package exercise. The Luovuutta! -method package is designed to be used in multicultural 

youthwork and so we felt that the method can be easily applied here as well. The overall idea 

and aim of the method is to get to know the clients’ past experiences, hopes and interests 

(Figure 6.). In the Luovuutta! -method package, the method is designed for groups especially. 

(Soininen 2011.) We wanted to make the method accessible for smaller audiences, such as 

individual work. Therefore, we re-designed the method so that it can be used with a single 

client as well as groups. In addition, we added the possibility for the client to draw or paint 

the subjects addressed, in the case that linguistic expression is found to be challenging. 

 

5.3 The Questionnaire 

Vilkka & Airaksinen (2003, 55) state, that addressing the feedback questionnaire, its designing 

and meaning would be appropriate while writing a thesis report. Our guidebooks feedback 

was gathered through the form of a questionnaire. We didn’t want to add too many 

questions, purely because of time and its necessity. Twelve questions gave us the adequate 

information we needed. As we understood that only a few methods would be implemented at 

the most, we made some changes to the original questionnaire we had created, by separating 

the questions into two segments and by adding a few more questions.   

The final questionnaire was divided into two sections, including open-ended and close-ended 

questions. The former included questions regarding the method implementation process, and 

the latter addressed the guidebooks content and design. The questions regarding the 

implementation were fulfilled only if the professionals had time to complete the activities 

and thus were able to comment on the process. The content and design, on the other hand, 

was completed by all the professionals that laid their hands on the guidebook.   

Furthermore, feedback should address the operability and functionality of the guidebook, its 

visual look and its readability. A thesis should be professionally interesting and somehow 

meaningful for the target group. Thus, this aspect can be addressed as well. (Vilkka & 
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Airaksinen 2003, 157.) For us, it was important to know whether the theory was clearly 

formatted, goals clearly presented and overall concept beneficial and applicable for the 

professionals’ future. Without this knowledge we wouldn’t have been confident enough to 

know, whether our working life partner would use our method package. In addition, we asked 

whether the professionals portray working amongst the chosen themes useful, to address the 

professional meaningfulness of our guidebook.   

Overall, we received four fulfilled feedback forms with three of them only addressing the 

content of the guidebook and one of them also including feedback of the implementation. We 

will address the received feedback in the next chapter. In addition, although the guidebook 

was created in both Finnish and English, the questionnaire was naturally written only in 

Finnish due to our working life partners’ origin. The feedback only addressed the Finnish 

version of the guidebook, as the English version was still in the making. Additionally, the 

professionals had not seen the final product regarding the visual look of the guidebook when 

answering the questionnaire. The questionnaire can be found in the appendices.   

 

6 Feedback Evaluation 

 

 

 

We collected feedback from the personnel of Paasikiven Nuorisokylän Säätiö by a 

questionnaire. The questionnaire was modified a couple of times before taking its latest 

form. Overall, we received four feedback forms back from Paasikiven Nuorisokylän Säätiö.  

 

 

 

 

 

 

Figure 7: The Feedback. (Based on the anonymous feedback received from Paasikiven 

Nuorisokylän Säätiö.) 
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These were all answered by different people and one of them had also implemented the 

guidebook. The methods that were implemented are the “Six Feelings” and the “Pictures 

from My Past”. The feedback we received was mainly positive, including some suggestions for 

improvements. Three quoted feedbacks can be seen in Figure 7. above. The rest is addressed 

next.  

An adolescent had taken part in a method implementation session. The feedback from that 

guidance was mostly positive. The professional said they felt that the session had gone well 

and that they would use the method again in the future. They said that the exercise awoke 

discussion and created a nice moment together. The adolescent felt that the exercises were 

made for kindergarteners, and so the professional tried to motivate them to participate for a 

short while. In addition, the answerer felt that the moment where they would use these 

exercises again should be calm and leisurely, the adolescent should be motivated and their 

relationship trusting.    

All the answerers felt that the method instructions were clear. Regarding this they had no 

extra comments. Two of the answerers felt that the objectives of the methods were clear and 

the other two felt they were quite clear. Still, someone had mentioned that the goals were 

quite large and broad, and wondered if smaller goals would be closer to the day-to-day life.   

Next, we had asked whether the answerer feels that the information gathered in the 

guidebook is useful and whether they feel that practicing emotional skills and 

autobiographical working would be useful. We noticed that these two questions had created 

some confusion, since in two occasions, the other one was left unanswered. We believe that 

this happened because the sentences were so alike. All three that answered the question 

regarding the usefulness of the information, felt that the information gathered was indeed 

useful.   

In addition, the text was seen clear and understandable. A professional felt that deeper and 

broader information could have been provided. They were concerned about a scenario leading 

the adolescents to painful and traumatic experiences due to the exercises. The professional 

felt they would not know how to address the situation and adolescents’ feelings further.   

Regarding the usefulness of the chosen themes, the personnel thought that working with 

emotional skills and autobiographical work is useful. They pointed out that the exercises may 

need a specific kind of adolescent - someone who is somewhat patient and oriented. 

Nevertheless, emotional skills were seen central with adolescents with mental symptoms and 

challenging life situations.  

When asked about the kind of situation they would use our guidebook in, two had answered 

that they would use it in their personal counsellor work. The other one specified that the 



  38 

 

 

personal counsellor relationship needs to be long-term and trusting, knowledge on the 

adolescent's family background would be needed, and a calm, peaceful setting between the 

two of them would be crucial. This answerer added that they would not use it with an 

adolescent who is in the midst of a crisis or with someone who is otherwise in bad shape. The 

adolescent needs to have a stable life situation. The third one wrote that they would use the 

guidebook with an adolescent with whom they have a genuinely trusting relationship and if 

the adolescent is willing to cooperate. Time and resources are also a must, especially for the 

adolescent. The fourth answerer felt that they would use the guidebook with a withdrawn 

adolescent.    

Consequently, two of the answerers would not change anything in the guidebook. The other 

two pointed out some concerns. One felt that the instructions of the guidebook should note 

that a youth home environment requires exercises that are better to implement personally 

with one adolescent at a time. They mention that all children do not want to paint or work in 

a group or share and address their personal matters with a group. For the “Six feelings” 

exercise this answerer suggested if the adolescent would name the six feelings themselves 

instead of having ready emotions given to them. The other one wondered whether the 

exercises were lengthy and broad for a children’s home environment. They felt that guiding 

the adolescent towards possibly too sensitive and traumatic subjects, is risky with no 

therapeutic knowledge.   

All the answerers felt they would use the guidebook in the future. However, some would 

prefer to implement them with conditions such as time, place and the correct adolescent. 

Also, the adolescent of the personal counsellor relationship needs to be receptive, trusting 

and interested in art-based methods.  

Based on the received feedback, we noticed that some of the professionals had concerns with 

the time and resources the methods required, making us question the guidebooks’ 

accessibility. We perceived this feedback valuable though, as it gave us a different 

perspective on the matter. Still, we created the guidebook with an idea that it can be used if 

the professional themselves sees the time and resources adequate. We hoped that the 

guidebook would be an asset in a situation felt suitable for art-based methods. One of the 

observations was that they would not use the guidebook within a crisis. Also, their comments 

regarding the methods’ possibly awakening trauma could be addressed in the introduction of 

the guidebook by stating that it is not designed for crisis work. Due to the extended schedule, 

we provided for the professionals, we were not able to make these changes to our guidebook, 

primarily because we had to send our guidebook drafts to our graphic designer to complete.   

Overall, we feel that the guidebook was successful considering the objectives of the thesis. 

Based on the feedback, the method implementation was a success since it generated 
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discussion and a positive moment together with the adolescent. Generally, all the 

professionals would use the guidebook again and in the future. The text and instructions were 

found clear and understandable, which supported our goal of it being easily accessible. The 

chosen themes were also portrayed meaningful. 

 

7 Reliability and Ethics 

Reliability and ethics are important aspects to consider and use in a functional thesis. We 

have studied the literature based on our thesis topic comprehensively and used reliable, up to 

date sources that are produced locally, as well as globally. As the Arene (n.d.) ethical 

guidelines for a thesis also states, the student writing a thesis should be sufficiently 

familiarized with the subject chosen. All the sources we have used are properly cited, giving 

credit to the original researcher and publisher. This was done, to ensure research integrity as 

stated in the Finnish Advisory Board on Research Integrity (2012).   

In addition, the ethical guidelines of Arene urge students to have their agreements in order 

(Arene n.d.). Intellectual Property was respected by disusing unpublished data or methods 

non consensually. One of the methods applied for emotional skills, was used by our teacher 

Bethell during our studies and thus permission was asked for its utilisation in our guidebook. 

Before starting our thesis, we made a written agreement with Paasikiven Nuorisokylän Säätiö, 

in which we also attached our thesis plan. We made sure that we would not need to apply for 

a research permit, nor ask for permission from the guardians of the adolescents because we 

were not in any contact with them.   

Moreover, while planning a thesis, it is important to know how to appropriately handle 

material, such as personal information. This can contain their features, such as their physical 

attributes and personal aspects. They need to be handled with confidentiality. Due to 

research ethics, identity and information regarding it, has to be kept confidential. (Vilkka 

2006, 59-61.)   

When collecting the feedback for our guidebook, we have not collected any personal data. All 

the clients of Paasikiven Nuorisokylä have maintained anonymity, as we also have no 

knowledge of their personal information. We have not collected any personal information 

from the personnel answering the questionnaire, thus their identities remain anonymous even 

for us. The only personal information we have obtained, are the names of our two contact 

persons from Paasikiven Nuorisokylän Säätiö. We have not shared these names with anyone. 

This manner of handling personal data is in line with the ethical guidelines of Arene (n.d).   
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Additionally, our research has not caused any social harm. In the instructions of the methods, 

we have emphasized that the professional needs to be supportive by encouraging, helping and 

being sensitive to the adolescents during the activities, so that they would have the needed 

support with emotional topics. We have strived to promote social good by creating an 

accessible tool, such as a guidebook of methods for our target group. The guidebook is also 

available for everyone not only Paasikiven Nuorisokylän Säätiö. A decent amount of time was 

provided for our working life partner to implement and study our guidebooks’ methods, as 

well as answer our questionnaire. For the latter we provided open-ended questions and 

possibilities to comment more thoroughly.   

It was important for us to respect their perspective and opinions regarding our work. 

Additionally, each method was provided with clear goals to not lead them astray. We feel 

that we have respected our working life partner throughout the process. We have tried our 

best to make sure that our guidebook and thesis created as little pressure as possible for the 

working life partner and were ready to change the plan whenever it was needed. We have 

maintained integrity by analyzing and addressing the received feedback openly making the 

thesis process evaluation transparent. Participation in the feedback retrieval and partake of 

the method implementation process retrieval was completely voluntary. 

 

8 Conclusions and Reflections 

While familiarizing ourselves with the literature used in our thesis, we became more and 

more aware of the profound benefits of art-based methods. Overall, we felt confident on our 

decisions concerning our thesis topic and the themes of emotional skills and autobiographical 

work chosen for the guidebook. We were able to justify all of our decisions, thus it gave us 

the possibility to practice our professional skills.   

On the other hand, as we wanted to create our guidebook in both languages (Finnish and 

English) to reach better accessibility, we faced some surprising problems along the way. 

Translating the material back and forth was more time consuming than we had originally 

anticipated. It distracted the proper spelling a bit, since it was quite hard to handle two 

different grammars at the same time. For example, the translation process interfered with 

the use of plain language.  

We gained new professional perspectives when working with the graphic designer. We were 

given useful information regarding the outlook and design of a guidebook, as well as tips on 

how to attract the attention of the user in question. Consequently, when working with Laila, 
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we had to follow one another’s schedule and obey the deadlines posed between us. This gave 

us another glance of what it is like to work with a business partner.  

The thesis process made us think more about the resources within child protection services. 

Outside of the thesis process we have both been working with children, one of us in 

institutional child protection and the other one in early childhood education. The thesis 

process and our jobs combined, concerned us on the situation and well-being of the 

professionals in the field of social services and its clients. Working with inadequate resources 

will likely have negative long-term effects for the professionals and the clients.   

According to Kananoja & Ruuskanen (2019, 22) especially the rights of children in substitute 

care are severely endangered. The strain in child protection overall can be considered severe. 

The factors affecting the background are for example the problems with recruitment of social 

workers and especially substitute workers, the works organization, working conditions, 

leadership and recompensating. (Kananoja & Ruuskanen 2019, 11.) These problems in 

institutional care are also globally recognized (Kananoja & Ruuskanen 2019, 41).   

Our aim was to create diversity in the tools used in Paasikiven Nuorisokylän Säätiö. The 

organization hasn’t used art-based methods prior to our thesis, so our guidebook has provided 

an alternative approach for the work that they do. Also, our objective was to create a 

guidebook for professionals that is approachable and low threshold. For this, we created 

methods that do not require a lot of time or equipment. The guidebook is compact and 

includes approachable theory. Also, it has clear and understandable instructions. We wanted 

to create methods that can be implemented in singular or group guidance’s to provide them 

with an alternative. Additional exercises are also provided for the professionals. These can be 

used according to their own evaluation of the time available and their judgement on the 

adolescent’s capacity to focus further. Another organisation has wanted to utilise our 

guidebook within their work as well. This is an indication that our goal to light a spark of 

interest in art-based methods has been accomplished.  

For further research, we would recommend implementing all the activities to gain better 

understanding on the operability of the guidebook and created methods. Since we could only 

get limited data from the activities as only two of them were implemented, we don’t have 

comprehensive research on the methods. As there was concern for the methods possibly 

generating trauma, we feel that some instructions for further use, should state that it is not 

suitable for crisis work. Of course, the possible user of the guidebook will have to evaluate 

the specific situation themselves to determine whether the guidebook is suitable for the 

circumstances in question. Still, we can evaluate that based on the two method 

implementations, the sessions remained light, and no such problems occurred.   
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In addition, the guidebook could contain more information on how to guide art-based 

methods. They need to know that the process should be more meaningful than the outcome, 

and that the adolescents’ needs need to be respected. Covering this information more 

thoroughly may help them better understand their role as a guider when using art as a tool. 

Moreover, the user could gain additional tools to motivate the adolescents to participate.  

In conclusion, we feel that we have grown profoundly as social service professionals during 

our thesis process. We’ve been doing successful teamwork, while learning what it means to 

be an essential operator in a long-term project. The thesis was meaningful for us, touching on 

topics that we see important. Additionally, since both of us tend to strive for perfection, we 

needed to accept that the work is ready and this way practice letting go. During the thesis 

process, we had certain milestones we had to hit to keep up with our schedule. When 

perfection is pursued, it can be hard to be fully pleased with the final product as there is 

always something to improve. Ultimately, we are extremely pleased with our thesis and the 

whole process revolving around it. We are proud of the guidebook we have created and hope 

that it will be useful for our working life partner and for ourselves in the future. 
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