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ABSTRACT 

 

This thesis focuses on the foreign student’ involvement in the enhancement of 
operations at the University of Applied Sciences. The idea for the thesis came 
about during the author’s internship at LADEC Oy, Lahti Region Development. 
Both qualitative and quantitative research methods were utilized, in addition to the 
author’s extensive knowledge of different cultures. The outcome of this research 
are the suggested ways of involving foreign students at the new campus in the 
enhancing of operations.  

In the thesis, the research methods involved an inquiry sent to the foreign students 
and an interview with a staff member. In addition, the author pursued research on 
different cultures and investigated best practices of involving students, both from 
Finland and abroad. The author also did research on the main barriers of 
involvement among students. 

During the process it became clear that it can be difficult to find suitable ways of 
involving students as the people from different cultures are likely to prefer some 
ways over others. What the author also learned was the fact that the ways of 
involvement aren’t always the problem, but that there are other aspects that must 
be considered in order for the involvement to work, for example informing about 
the findings of the past development events.  

The author, based on his research suggested ways of involving people and 
believes they can be implemented on the new campus in practice once the first 
phase of students transfers there. The suggested actions were: the proper 
development materials and informing of the findings, one-on-one development 
discussions, open development events, group’s elder activity and cooperation with 
companies. 
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TIIVISTELMÄ 

 

Tämä opinnäytetyö keskittyy kansainvälisten opiskelijoiden osallistamiseen 
koskien toiminnan kehittämistä ammattikorkeakoulussa. Idea opinnäytetyöhön 
tuli tekijän työskennellessä harjoittelijana, LADEC Oy, Lahden Seudun 
Kehityksessä. Sekä kvalitatiivisia, että kvantitatiivisia tutkimusmenetelmiä 
käytettiin, joiden lisäksi tekijän laajaa tietämystä eri kulttuureista hyödynnettiin. 
Opinnäytetyön  lopputuloksena ovat ehdotukset eri tavoista, joilla kansainvälisiä 
opiskelijoita voidaan koulun uudella kampuksella osallistaa toiminnan 
kehittämiseen. 

Opinnäytetyössä käytetyt tutkimusmenetelmät olivat kysely, joka lähetettiin 
kansainvälisille opiskelijoille sekä haastattelu henkilökunnan edustajan kanssa. 
Lisäksi, tekijä tutki eri kulttuureita ja selvitti parhaita käytäntöjä opiskelijoiden 
osallistamisesta, sekä Suomesta että ulkomailta. Tekijä tutki myös keskeisimpiä 
esteitä opiskelijoiden osallistamiseen liittyen. 

Prosessin aikana tuli selväksi, että sopivien osallistamistapojen löytäminen voi 
olla hankalaa, sillä ihmiset eri kulttureista pitävät eri osallistamistavoista. Tekijä 
oppi myös, että ongelma ei aina ole osallistamistavoissa vaan mukana on myös 
muita tekijöitä, jotka tulee ottaa huomioon, jotta osallistaminen onnistuisi, 
esimerkiksi aiempien kehitystilaisuuksien tuloksista informoiminen.  

Tekijä, tutkimuksensa pohjalta ehdotti osallistamistapoja ja uskoo, että ne voidaan 
ottaa käyttöön uudella kampuksella, kun ensimmäisen vaiheen muuttajat siirtyvät 
sinne. Ehdotetut toimenpiteet olivat: kunnolliset kehitysmateriaalit ja tuloksista 
informoiminen, kahdenkeskeiset kehityskeskustelut, avoimet kehitystilaisuudet, 
ryhmän vanhin –toiminta sekä yhteistyö yritysten kanssa. 

Asiasanat: opiskelijoiden osallistaminen, kehittäminen, monikulttuurisuus, 
kampus 
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1 INTRODUCTION 

1.1 Background of the thesis 

The idea for the author’s thesis came about during his internship at LADEC, Lahti 

Region Development, where the author was working during the spring and summer 

of 2013. The author’s extensive knowledge of different cultures and background in 

business in addition with the chance to make a difference, inspired him to take part in 

an innovative development project concerning the new campus area at the Niemi area 

of Lahti.  

1.2 Objectives and research questions 

The objective of the thesis and the internship was to find ways for foreign students 

involvement in the enhancement of operations at Lahti University of Applied 

Sciences. The aim was to collect information about different cultures and how they 

perceive the school operations and how they would like to see themselves being 

involved concerning the enhancement of the campus operations. The aim was also to 

find best practices from around the world. After collecting the information the plan 

was to find the most appropriate ways of involving students and apply them in a 

practical situation. Ultimately, the best ways of involving people, would be chosen 

and reported.  

The research question was: 

What are the most appropriate ways of involving foreign students on the 

enhancement of school operations? 

And the additional question was: 

Will there be cultural differences on how people get involved? 
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1.3 Research methods and data collection 

There are two basic ways of implementing a research, quantitative and qualitative 

research methods. The quantitative methods focus on quantity or amount asking 

questions such as how much to test the hypothesis or theory in question. Qualitative 

reseach methods focus on the motives asking questions such as why to find the 

reasons behind the actions and they are used frequently in social sciences to gain a 

deeper understanding of the phenomenom. (Qualitative vs. Quantitative Research, 

2012)  

Both the qualitative and quantitative research methods were used in this thesis. 

Qualitative research method was an interview while the quantitative research was 

based on web-based inquiry sent to the foreign students of the school. The two forms 

of research methods were chosen as they were believed to give a more indepth view 

of the situation as opposed to using just one research method. The inquiry was used to 

gain information and opinions from a large group of people, while the interview 

focused on more specific aspects of the students involvement based on an expert’s 

views. Research methods used for gathering information included primary and 

secondary data. 

The primary data focuses on the interviews and observations conducted by the author, 

while the secondary data such as information gathered from books, articles and web 

pages has been collected by someone other than the author prior to this research. 

(Preservearticles, 2013) 

Lastly the reliability and validity of the case were also assessed. Reliability answers 

to the question whether the measure used repeatedly on the same individuals yields 

similar results. Validity answers to the question whether the measure used really 

measures the theoretical concept. (Shah,  2013) 
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1.4 Limitations 

The thesis will focus on the appropriate practices needed for involving students. The 

thesis will not include financial figures or aspects concerning the structural features 

of the new campus. Also the opinions of the students are limited to foreign students 

and as a result the opinions of the domestic population are not taken into account in 

the survey.   

1.5 Thesis structure 

 

FIGURE 1. The structure of the thesis. 

The structure of the thesis is shown in Figure 1. The thesis consists of 5 chapters. The 

thesis begins with Chapter 1 which is an introductory chapter discussing the 

background of the thesis, objectives and results, research methods and data collection, 

limitations and the thesis structure.  

Chapter 2 discusses multiculturalism in general. This chapter will introduce the main 

differences between the cultures of Finland, China and Vietnam, which are large 

•  INTRODUCTION	  

• MULTICULTURALISM	  

• THE	  EFFECT	  OF	  MULTICULTURALISM	  ON	  CAMPUS	  
OPERATIONS	  

• CASE:	  NIEMI	  CAMPUS	  

• SUMMARY	  
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student groups at LAMK and discuss their main differences from a cultural 

perspective.  

Chapter 3 discusses the effects of multiculturalism on the campus operations. The 

chapter discusses the factors that should be considered on the campus when dealing 

with multicultural groups. There are also best practices discussed, both in Finland and 

abroad and main difficulties experienced concerning the student involvement are also 

brought up.  

Chapter 4 is about the case company, Niemi Campus. The aim of the research was to 

find best practices for involving international students on the enhancement of 

operations at a new campus. Both qualitative and quantitative research methods were 

used during the research. The quantative method was a web-based inquiry, while the 

qualitative method used was an interview. Other methods of research included 

secondary data sources, which had been priorly collected.  

The case begins with an introduction of the case company in question. Secondly, the 

case focuses on the Lahti University of Applied Sciences based on the views of the 

foreign students. The findings of the inquiry are included in this part. Next, 

suggestions for the involvement of students are given and ideas gathered from the 

interview are also used. Lastly the case is closed with a conclusion. The conclusion 

includes the main findings of the case, the reliability and validity are evaluated and 

the suggestions for future research are given. 

Chapter 5 serves as a summary to the thesis.  
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2 MULTICULTURALISM 

Multiculturalism is often used to describe communities with various different 

cultures. It refers to features of different international communities with a wide 

cultural background. The term is used in at least three different ways. It is used as a 

synonym for cultural diversity, political actions concerning diversity or as a holistic 

approach to the ways of handling diversity. (Monikulttuurisuus, 2013) 

Multiculturalism is generally seen to be both, as an enriching and threating element in 

the society. Nowadays, multicultural work and education culture is considered as 

something extremely valuable when the world is becoming ever more globalized. As 

global citizen, people need to attain knowledge and linguistic skills in order to 

prosper in this challenging, developing environment. Multicultural environment gives 

the chance for encountering of different cultures and ways of living, but it is also 

prone to create conflicts and shocks between different cultures.  

There are two main strategies concerning multiculturalism. The first strategy 

emphasizes interaction and communication between different cultures. The 

cooperation between the different cultures is seen as means of creating something 

new and enriching. The focus is on the interaction and communication between 

different cultures. The second strategy focuses on diversity and cultural uniqueness. 

When the cultures are isolated from each other, it can protect the uniqueness of the 

culture and enhance the cultural diversity. (Multiculturalism, 2013) 

While these two ways of handling multiculturalism exist, it has to noted that the 

cultures do not develop in a vacuum, without any contact to outside world. Indiviual 

people have a chance to make up their own opinions about globalization and it’s 

effects. It is vital to learn to know different ways of living and thinking of the various 

cultures. Eventually this knowledge can make it easier to cooperate with people from 

different backgrounds and enrich the lives of countless individuals.  
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Cultural differences also aren’t limited to the seeable part of the culture, such as 

buildings, clothing and finearts, but majority of the culture lies beneath the surface 

and thus takes time and effort to learn to know. A famous culture researcher, Edward 

T.Hall, said in 1976 that cultures a like icebergs. Just like in icebergs, most of the 

parts of the culture are hidden under the surface and are not visable aspects of the 

culture. (Constant Foreigner, 2010).  

Figure 2 serves as an example of an iceberg model. Visible parts of the culture 

include fine arts, architecture and clothing, while for example the concept of time and 

nature of friedship are less visible parts of the culture. Therefore, if you’re only 

concentrating on the visible parts of the culture, you’re leaving out most of the 

knowledge you could learn about that culture and are very restricted in your views. 

As a result it is important to gain access to the everyday life in a foreign culture, if 

you want to explore it further.  
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FIGURE 2. An example of an Iceberg model. (Cultural Differences, 2013) 

In today’s globalized world, gaining contacts during the studies enables people to 

prepare themselves for future challenges and learn to ways of handling cultures 

already before the worklife begins. The emphasis on this by the school makes up for a 

multicultural working environment and prolongs the cooperation of the various 

nationalities in the working environment. In order to gain more insight into the 
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different nationalities the next chapter will focus on the cultural differences between 

some of the largest national groups at Lahti University of Applied Sciences.  

2.1 Cultural differences – Geert Hofstede 

A famous Dutch researcher Geert Hofstede has specialized in the research of different 

cultures. Geert Hofstede is known for his work in organizational culture and cultural 

economics. While working for the IBM during the 1970s he completed a broad study 

on the national cultures, based on the data he attained about the Fortune 500 

companies. Hofstede utilized 4 different dimensions on his research to describe those 

national cultures. Hofstede’s research was later expanded with a fifth dimension, 

which broadened the already accomplished work he had done. (Tienari & Meriläinen, 

2009, 95-96) The dimensions used by Hofstede were: 

Power Distance (PDI): ”Power distance is defined as the extent to which the less 

powerful members of institutions and organisations within a country expect and 

accept that power is distributed unequally.” (Hofstede, 2013) 

Individualism (IDV): ”the degree of interdependence a society maintains among its 

members.” (Hofstede, 2013) 

Masculinity/Femininity (MAS): ” what motivates people, wanting to be the best 

(masculine) or liking what you do (feminine).” (Hofstede, 2013)  

Uncertainty Avoidance (UAI): ”The extent to which the members of a culture feel 

threatened by ambiguous or unknown situations and have created beliefs and 

institutions that try to avoid these.” (Hofstede, 2013) 

Long Term Orientation (LTO): ”the extent to which a society shows a pragmatic 

future-oriented perspective rather than a conventional historical short-term point of 

view.” (Hofstede, 2013) 
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FIGURE 3. Finland compared to China and Vietnam based on Hofstede’s 

dimensions. (Hofstede, 2013) 

The Figure 3 above, shows how Finland, Vietnam and China differenciate from one 

another based on the Hofstede’s dimensions. The three countries were chosen, as they 

represent large student populations in the Lahti University of Applied Sciences. As 

the graph clearly states, the countries are quite different from one another. As a way 

of presumption, it can be stated that in general countries that are closer to each other 

in terms of culture are more likely to avoid cultural conflicts/shocks. It can also be 

said that the countries with similar cultures are likely to get along with each other 

faster and feel a sense of togetherness compared to cultures with huge differences. It 

is vital to know these differences when you begin to plan the students cooperation on 

school enhancement actions, because it can be difficult for example to find a 



     10 

universal way of collecting information that would suit everyone.  

It should however be noted about the graph and it’s dimensions that people, 

especially nowadays are likely to have many ranging experiences about different 

cultures and the graph thus cannot be utlized into practice on it’s own without 

conducting any further research. As an example, an Asian student that has lived most 

of his/her life in the US, is likely to have more westernized views, values and ways of 

thinking compared the his/her friends that have only lived in their homecountry and 

been in contact with just the domestic population. Despite it’s flaws, the graph gives a 

general idea about different cultures and helps to give a basic overview of the distinct 

nationalities.  

 

Power distance is the first of the Hoftede’s five dimensions:  

In Finland, the power distance tends to be quite low compared to Vietnam and 

especially China. 

 In the countries with low power distance index, people tend to be democratic and 

equal even when they have disparity between their hierarchical levels. In the cultures 

with high power distance indexes people tend to accept the differences between the 

people in the high ranks and the ones on the lower spectrum. (Hofstede, 1991, 27-31) 

 In general it can be said that, in the countries with low power distance indexes, there 

appears to be higher level of equality while in the cultures of high power distance 

there tends to be a higher hierarchy and authority control. In the field of education 

this would mean that many foreigners have been used to more authoritism in their 

way of teaching, while the Finnish students have been used to being able to talk and 

discuss with their teacher and less formal ways of teaching. (Valjus, 2006, 16) 



     11 

European Student Union’s report features an example of the Finnish student-teacher 

interaction and higher education quality assurance: 

 

Students’ view on the quality of their education is that it relies in trust and not in 
papers. Example practices that illustrate the trust between students and academic 
professionals are practices such as »Complaining Hours« that allow students to 

discuss openly with professors about obstacles to their educational development and 
together they find ways of improving the situation. There are practices in which 
students can see directly that their feedback is meaningful and that it can make a 

difference. (Quest for quality for students – Going back to basics, 2012, 40) 

 

The Finnish example demonstrates how the cooperation between the teachers and 

students works well in Finland. The student involvement processes are of good 

quality in Finland compared to most countries, but there are still countries with more 

developed quality enhancement processes regarding the higher education field which 

will be discussed at Chapter 3.3. 

 To the foreigners, that difference can be confusing so an introduction to the ways of 

teaching would be advised, but also a more controlled learning environment can also 

benefit the students if a majority of them come from cultures with high power 

distance.   

Hofstede’s second dimension, Individualism discusses whether cultures are 

individualistic or collectivist. In the cultures favoring individualism, an individuals 

accomplishments and rights are emphasized. In these cultures people tend to take care 

of themselves and their immediate families only. On the contrary, in the collectivist 

cultures people tend to be more group oriented and often the group’s best is chosen 

over individual pursuits. (Hofstede, 1991, 50-53) 

 In practice, this can, for example, be seen in cases when in collectivist cultures an 

individual is not expected to rise above the others and for that reason it can be 
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difficult for them to express their views in front of the class. It can also be difficult 

for them to express their opinions if they differ from those of the community as they 

are afraid of being left out of the group. (Valjus, 2006, 16) 

In these dimensions Finland is considered to be an individualistic country while 

Vietnam and China are very collectivist.  

The third dimension of culture focuses on whether a culture is feminine or masculine. 

Finland and Vietnam are considered feminine cultures. In practice this means that 

people tend to favor relationships and quality of life over accomplishments and 

money. In China, the culture is much more masculine, which means that competition, 

materialism, leadership, power and determination are highly valued. Also within the 

masculine cultures, there’s a clear difference between the gender roles while in the 

feminine countries the gender roles are often mixed and less standardized. It is not 

uncommon for example to have women working at jobs typically done by men, while 

men might take care of children at home.  

Students in masculine cultures are often determined and work on their grades, while 

in less masculine cultures social interaction is favored over them. Studying is also 

seen as something that promotes the general well-being of the community rather than 

a way of competition. (Valjus, 2006, 17) 

Hofstede also compared different nations on how they perceive uncertainty.  

In Finland the rate of uncertainty avoidance is relatively high. In practice it means 

that people want to avoid uncertain and unpredictable incidents. The occurence of 

these incidents can be prevented by creating laws and regulations into the society. 

(Hofstede, 1991, 113)  

On the contrary in China and Vietnam, where the rate of uncertainty avoidance is 

low, people do not consider the uncertain events to be threating, but a normal part of 

life.  
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In terms of world of education, a Finnish researcher Sonja Valjus has stated that 

when people are better at handling uncertain situation, there tends to be more 

openness within the school system and broader assignments given out to the students. 

While in the cultures that want to avoid uncertain events, the people want clearly 

organized education plans. In general, the plans have been stated clearly, the 

assignments are exact and the usage of time is strict. (Valjus, 2006, 17) 

Lastly, the final dimension of Hofstede’s research is long term orientation: 

In terms of long term orientation, China has the highest rank in the world. Vietnam’s 

long term orientation is also very high. High rank in general in this dimension means 

that the focus in those countries is on the future and the people are often prudent and 

consider education very important. In the countries like Finland, where the orientation 

is short termed, the accomplishments of the past and present are praised and people 

aim at fullfilling their social needs.  

2.1.1 Summary of the Hofstede’s five dimensions 

The following Table is a summary of the Hofstede’s five dimensions: 

TABLE 1. Summary of Hofstede’s five dimensions. (Hofstede, 2013) 

Dimension Attributes  

 High rank Low rank 

PDI (Power distance) High hierarchy. 
Authoritism evident, 
large differences in 
wages between workers 
of different hierarchical 

Managers only a little 
above their 
subordinates. Workers 
of different 
hierarchical levels can 
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2.1.2 Criticism about Hofstede’s research 

Hofstede’s dimensions have been criticized since he assumes that people within the 

borders of a certain country are all alike and he does not take into account the many 

levels. easily communicate 
together.  

IDV (Individuality) Individual’s 
accomplishments 
favored. High 
individual goals in 
career.  

Family more 
important than 
individual pursuits. 
Close relationships 
with other people. 
Mutual benefits 
considered important.  

MAS 
(Masculinity/Femininity) 

Clear gender roles. 
Men are often in the 
worklife, while women 
take care of children at 
home. Most of the 
decisions are made by 
men.  

Equality between men 
and women. Gender 
roles can be mixed. 
Women may for 
example work in a job 
typically favored by 
ment and men may 
take care of children at 
home.  

UAI (Uncertainty avoidance 
index) 

Plenty of rules and 
regulations in the 
society. Unpredictable 
events are avoided.  

Unpredictable events 
aren’t considered 
problematic. There 
aren’t too many laws. 
Changes are seen as a 
normal part of life.  

LTO (Long term orientation) Focus on the future. 
Education considered 
very important.  

Living in the moment. 
New things are 
considred important. 
There is less planning 
done. 
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smaller cultures living there. In his research, the people in focus were workers of the 

same field that all had a similar higher education background. Hence untrained, 

uneducated people and people with a differing field of study were not part of the 

research. Hofstede’s research has also been accused of not being comprehensive 

enough and it has also been said that a research done during the 1970s is outdated by 

today’s standards. (Arguments in Support and Against Hofstede work, 2010)  

Despite its flaws, Hofstede’s findings are still widely used by business and culture 

professionals alike. Hofstede’s five dimensions have later been reinforced by the likes 

of Fons Trompenaars who created ”The Model of Culture with Seven Dimensions” 

together with Charles Hampden-Turner.  

 

2.2 Fons Trompenaars 

Fons Trompenaars, is also a Dutch researcher who has made a long career in culture 

research. He is considered to be one of the most influential management thinkers. His 

work has been praised all over the world for his consulting and training of leaders to 

solve cultural problems and dilemmas in order to maximize their company’s profits 

and effectiveness. (MindTools, 2013) 

Fons Trompenaars together with Charles Hampden-Turner created the model of 

culture with seven dimensions. Their research was used to compliment Hofstede’s 

research on the five dimensions of culture. Although the two studies share 

similarities, Fons Trompenaar’s research was based on a slightly different view point 

and was more complex compared to Hofstede’s research. For instance, the 

management of time within the cultures was something that Hofstede had not 

researched. (MindTools, 2013) 

Fons Trompenaars began by discussing the rules and relationships within different 
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cultures. His dimension Universalism vs. Particularism answers to the question of 

whether we find rules or relationships to be more important. Universalist cultures 

tend to emphasize rules and laws and they are believed to apply into almost any 

situation. (Trompenaars & Hampden-Turner 1997, 8)  

Within these cultures, there is no difference made between people of different 

cultures on how they should be treated. Also close social relationships are not taken 

into account when assessing situation. Central attributes of these universalist cultures 

include the fact that exceptions are not accepted. (MindTools, 2013) 

In the particulist cultures, events are seen as something that must be assessed based 

on the circustances and even personal backgrounds must be taken into consideration, 

in general there is not one single outcome to the events. Within these cultures there 

appears to be a tendency toward the protection of the family and close relatives and 

the fact that people are treated as individuals. (Trompenaars & Hampden-Turner, 

1997, 8) 

Fons Trompenaars was also familiar with the work of Geert Hofstede and he had 

several similarities to Hofstede’s research.  

Like Geert Hofstede, Fons Trompenaars also did research on the differences between 

individualistic and collectist cultures. Hofstede’s research has been reinforced with 

the introduction of the description of the decision making processes of the people in 

different cultures amongst others. In the individualistic cultures the decisions are 

usually done individually and they are often made quite quickly. In the collectist 

cultures decisions are typically formed in groups and groups usually choose 

representatives for themselves who will then go on to share the groups goals with 

others. (MindTools, 2013) 

It normally takes much longer to come up with a decision compared to an 

individualistic culture. If an individual makes a mistake in an individualistic culture, 
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he/she will then take all the blame to himself. In the collectivist cultures the central 

group is the only one that is told about mistake and the individual is often believed to 

learn from their mistake without having to spread the news outside of the group.  

The third dimension Neutral vs. Emotional, is about whether people show their 

emotions or not. In neutral cultures people tend to keep their feelings controlled. 

While those people may seem unemotional, it doesn’t mean that they would be cold 

or emotionally repressed. It is simply a way of convention. (Trompenaars & 

Hampden-Turner, 1997, 9) 

People in emotional cultures show their feelings on a normal basis. These people 

often show their affection for example by smiling, laughing and gesturing. It could 

also be said that these people do not hold their feelings inside, but find an outlet for 

them once they feel them. For these people it is normal to even show their feelings 

during business negotiations. (Trompenaars & Hampden-Turner, 1997, 9) 

As a result, the collision of neutral and emotional cultures can cause confusion if 

someone seems either too emotional or too cold compared to your own culture’s 

ways.  

The fourth dimension, specific vs. Diffuse, is about how we seperate our working life 

from out private life. In specific cultures the worklife and freetime are clearly 

seperated. People are often closed in their private life, but open in the public life. 

(Trompenaars & Hampden-Turner, 1997, 9) 

On the contrary, in diffuse cultures, the working life and private life tend to link 

seamlessly together. People are closed in public space, but much more open in their 

private lives. While specific cultures tend to be down to the point, diffuse cultures 

usually have objectives that are less clear and people are often circuitous on their 

plans and actions. (Multicultural Impact, 1999) 

The achievement vs. ascription dimension deals with whether we have to earn our 
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status or whether it is given to us. Usually a status gained from birth, gender or age is 

given to us, while a status such as leadership on a firm is based on performace. 

(Trompenaars & Hampden-Turner, 1997, 9) 

Achievement oriented cultures titles are not important and they are only used if 

certain situation demands the use of them. Leaders, such as managers at workplace, 

gain their respect and loyalty from subordinates when they have more skills, 

experience and knowledge. Overall the status of the workers in these cultures is based 

on how well they have performed in their life. On the ascription cultures titles are 

often used and respect toward leaders is based on hierarchy. Hierarchy and status are 

often gained through age and origin and there’s less emphasis on the performance of 

the individual. (MindTools, 2013) 

Additionally, based on Fons Trompenaars, there are two ways of managing time, 

sequential and synchronic.People in sequential cultures feel that the time is passing 

events after another. (Trompenaars & Hampden-Turner, 1997, 10) For these people 

time is considered something that only happens once and after that it can no longer be 

attained. For that reason, people tend to have clear, timed goals for what they want to 

achieve. It’s normal for them to draft tight schedules and get angry if someone isn’t 

on time to a meeting for example. This way of time orientation is common in the 

westernized countries and workplaces. 

Synchronic time orientation is more common in the eastern cultures, although there 

are exceptions regarding time conception from both eastern and western cultures. 

Time is seen to have multiple dimensions and both the past and the future are 

believed to affect the present moment. (Trompenaars & Hampden-Turner, 1997, 10) 

In these cultures people often do multiple things at the same time and they usually 

don’t consider unexpected events such as an encounter with a stranger or a meeting at 

the last minute to be a problem. (MindTools, 2013) 

 In order to get along with people from different cultures, a knowledge of the time 
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orientation in specific cultures is vital in order to avoid problems.  

The final dimension deals with whether we control our environment or if the 

environment controls us. In cultures with internal control, the organization works 

according to its operators and humans are in control of the nature. In cultures of 

external control, the organization is a product of the nature and it is believed that the 

organization cannot survive if the environment is affected and thus there needs to be 

an ecological balance between the organization and the nature. (Seven Dimensions of 

Culture, 2013) 

2.2.1 Overview of the seven dimensions model by Fons Trompenaars – 

Finland and China 

The overview of the seven dimensions by Fons Trompenaars shows that the Finnish 

and Chinese cultures differ from one another by a great degree. According to Fons 

Trompenaar’s model there aren’t any similarities between the two countries. (Seven 

Dimensions of Culture, 2013)  

Although there is lack of similarities it does not mean that the the two countries 

wouldn’t have cooperation and working relations. It is more about the fact that the 

participants in a multicultural environment should know about the other cultures and 

be able to work according to the values and ways of the foreign culture. Once the 

participants have the knowledge about the other cultures specific features it is much 

easier to execute plans in practice and avoid problems and conflicts which otherwise 

may have occurred. Mutual benefits are then possible to attain and financial problems 

more likely to avoid. Hence, it would be important to develop the basis for 

multicultural operation already during their time in school/university.  
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FIGURE 4. Overview of the seven dimensions model by Fons Trompernaars. (Seven 

Dimensions of Culture, 2013) 
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3 THE EFFECT OF MULTICULTURALISM ON THE CAMPUS OPERATIONS 

3.1 The Development of Multicultural Competence 

Multiculturalism has a great impact on the operations of the new campus. In order to 

develop multiculturally competent campus various issues must be taken into account. 

The challenge is to find practices that would suit most of the students and staff. 

The studyplans and courses are discussed first. Regarding education plans it is 

important to take into account the student’s different backgrounds and promote the 

student’s possibilities to exploit their varying experiences. One of the goals to be had 

is the development of intercultural competence. (Valjus, 2006, 30) 

It is important to take the students’ backgrounds into account as their background to a 

large extent defines who they are and how they deal with certain situations. Many 

students, despite their young age have manners so established that they can be 

difficult to change. For that reason, it can be a struggle to get used to the new learning 

environment and new habits, especially at the very beginning. 

In order for an individual to get along in a multicultural environment, the individual 

must recognize his/her own basis in terms of multicultural competence. Based on the 

Helsinki Insight campaign by the University of Helsinki, the knowledge about your 

own culture has a huge impact on how you recognize multiculturalism. The 

knowledge and understanding of your own roots are the basis of building up a strong 

cultural identity, which supports the encountering of a culture and students different 

from your own background and enables you to understand multitude of ways of life 

and views about the world. (Helsinki Insight, 2013)  

In teaching, the student’s different conceptions of learning should be taken into 

account and create a mutual concept that leads the learning. When an adult has 

learned to appreciate a different concept of learning, it can be difficult to break away 
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from the old habits. In addition to the conception of learning, practices such as ways 

of learning and grading practices are different in other cultures. Giving the students 

the view about those differences can prove beneficial. (Valjus, 2006, 30) 

 The students should also be taught the essential learning methods and what is being 

emphasized in the learning. For example in Finland, the teaching aims at making 

people better thinkers and better at understanding and critical thinking. On the other 

hand for example in many Asian countries the teaching centers around learning facts 

and matters by heart. Overcoming these differences can take time for a foreigner and 

can also cause confusion. 

Language issues are central aspects of the multicultural campus. Many of the students 

speak different language at home and their freetime and often speak the teaching 

language with a strong dialect. The students own language should be appreciated, but 

at the same he/she should be given the tools to learn the so-called ”standardized 

language”. In teaching, the language used should be level with the language skills of 

the student group. (Valjus, 2006, 30) 

 The use of the learning language should be emphasized, especially when the aim is at 

learning that specific language. When and if the group has foreigners with the same 

mother tongue, the language easily shifs to the native language and learning outcomes 

could deteriorate as a result. In a multilinguistic group it is vital to accentuate the use 

of mutual language so that no-one would feel that they are left outside of the group. 

Even though asking help from the people with the same mother tongue can be helpful 

and aid the everyday life, people shouldn’t depend on it in a large extent. The 

learning of the teaching language should be the main goal and the lack of its usage 

can worsen the overall learning outcomes. At the same time, multicultural 

relationships are not established and the total benefit of the teaching for both the 

foreigners and the domestic students is marginal. 
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Moreover, according to Sonja Valjus, it is important to take into consideration the 

student’s experiences and needs when choosing the teaching materials and 

assignments. In addition the materials should also include cultural heritage other than 

that of the domestic population. (Valjus, 2006, 30) 

 When dealing with different cultural aspects, unnecessary generalizations should be 

avoided, but at the same time a general idea should be given of how the things are 

done in Finland, in order to avoid misunderstandings.   

It should also be noted that the exams should take into account the level of the 

students and culture related language and aspects should be avoided. The exams 

should be created so that the student will be able to answer to the questions even if 

he/she did not necessarily know the cultural history or aspects that the domestic 

population is more aware of. (Valjus, 2006, 30) 

Even when language and cultural issues were handled well, the campus won’t be 

complete if there isn’t acceptance for multiculturalism. The general attitude in the 

community should be accepting towards multiculturalism in order for people from 

different cultures to feel themselves welcome. (Valjus, 2006, 30) Once the students 

feel that they are appreciated, they will feel more relaxed in the international 

environment and they are not tempted to give out feedback and take part in group 

activities.  

The foreigners are also more likely to need more help and counseling compared to the 

domestic population. Firstly, the Finnish school system and procedures can be 

unfamiliar to foreigners. Secondly, the language and cultural differences slow down 

the communication and understanding. Moreover, students also have the urge to 

know more about the general everyday procedures like shopping for food, buying a 

bus ticket and getting a rental agreement. (Valjus, 2006, 30) 
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In addition to the above mentioned, representatives of certain cultures may find it 

hard to ask for help. In these cases the director of studies has a large responsibility 

and information may need to be gathered in a number of different ways. Some 

cultures are less likely to tell about problems if they occur and the issues may be left 

unsolved. (Valjus, 2006, 30) 

Lastly, while improving the operations and collecting feedback from the students, the 

cultural background should be taken into account. In cultures that favor indirect way 

of communication, negative feedback isn’t normally given straight. For that reason, it 

can be difficult to attain reliable feedback from those student in simply written form. 

(Valjus, 2006, 31) 

In case you realize that you have certain prejudices about a culture or nationality, you 

should question yourself why you feel in that way and whether there is something 

that could be done to overcome it. Once you’re more aware of your own feelings, 

you’re likely to have easier time engaging with representatives of different cultures.  

It is important to know about the history and socioeconomic situation of the different 

nations you are dealing with. One should be open to new perspectives and views 

about the world and understand that matters can be executed in a number of different 

ways and they can all be just as good. Once there’s general idea of the different 

cultures, it is easier to avoid cultural conflicts.  

Acting in a multicultural environment demands both, a sufficient knowledge about 

yourself and familiarization of yourself to foreign cultures which eventually enables 

you to attain a broader overview of the situations.  

As a whole, multiculturalism has a huge impact on the campus operations. While 

general guidelines can be given, it should also be discussed what the main problems 

of student involvement are. The next chapter will focus on the problems regarding 

student engagement.  
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3.2 Problems regarding student engagement  

A report written by the European Students’ Union in 2012 called ”Quest for quality 

for students - Going back to basics” describes well the experiences of the European 

students and the problems they have faced. The report included a general description 

of student’s lives in various countries and their quality enhancement processes. The 

report also included a more in depth reports of the five different countries; Finland, 

Germany, Spain, The Netherlands and Scotland. One of the main focuses of the 

ESU’s research were the problems experienced by students regarding their 

participation in enhancement processes of the faculties. The Figure 5 below shows 

the main barries of concerning student involvement in ESU countries.  

 

 

 

FIGURE 5. Main barriers of student involvement in ESU countries. (Quest for quality 

– Going back to basics, 2012, 25) 
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“According to the responses, two big problems from a student perspective are the 
lack of information about QA among the student body (60%) as well as a view that 
these processes are useless because there is not any consequence (60%). From the 

point of view of a significant number of NUSes, students are not seen as a full 
members of the academic community (52%). Forty-eight percent of the NUSes said 

that QA processes in their countries are not transparent enough. According to a point 
of view expressed during the focus groups, more information campaigns should be 
launched at the local level. Student selection and nomination procedures also lack 
transparency.” (Quest for quality for students – Going back to basics, 2012, 25) 

 

Based on ESU’s research it would be essentially important that the students could see 

the effect their feedback has on the operations and also that they would get 

information regarding the quality assurance processes and questionaires that are 

currently taking place. Thirdly the quality assurance process should be made more 

transparent and the reports easier to access. As a whole the students lack information 

of both the quality assurance actions taking place at the moment and the effects the 

findings of the past quality assurance processes had on the operations. (Quest for 

quality for students – Going back to basics, 2012, 25) 

As a result the faculties should have a channel from which to report the findings of 

the past research and also inform of the up and coming quality enhancement 

processes. The informing of the outcomes could encourage the participants to become 

even more active as they could see their opinions given some thought. The overall 

attitudes toward quality improvements processes could become more positive and 

more participants could emerge. The student cooperation could also be used as means 

of marketing, by giving out sense of a co-operative campus where all the participants 

are part of the organization and its development.  

In order to improve the student involvement, research on the best practices should be 

conducted. In England and Scotland the student involvement has traditionally been 

very high and much emphasis is put into it even on the governmental level. The 
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enhancement of the quality assurance processes will be discussed in depth on the next 

chapter regarding Scotland. Scotland serves as a good example country as their higher 

education system is free just like the Finnish system, but the quality assurance 

processes are similar to those found in England that has traditionally favored student 

involvement in its quality enhancement processes. In Scotland, the enhancement of 

the quality processes is managed by SPARQS (Student Participation in Quality 

Scotland) which will be discussed next.  

3.3 The enhancement of the quality processes – SPARQS  

The student unions in Scotland have a huge impact on the student life and well-being. 

Scotland has put great emphasis on the student participation by creating SPARQS 

(Student Participation In Quality Scotland) which supports the participation of the 

students in Scotland in quality enhancement procedures and enhancement of the 

operations of the higher education institutes. SPARQS’s operations include the 

education of the representatives, organization of events and the reporting of the 

higher education institutes and consulting. (Supporting students, 2013) The next part 

of this chapter will focus on the key elements of activity set by the SPARQS in 

Scotland.  

3.3.1 Key elements of activity 

The student participation is processed through five key elements of activity by 

SPARQS. The key elements are: 

• Students feeling part of a supportive institution. 

• Students engaging in their own learning. 

• Students working with their institution in shaping the direction of learning. 

• Formal mechanisms for quality and governance. 

• Influencing the student experience at national level. 
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The first method of enhancing the operations is by assuring that the students are 

feeling part of a supportive institution. The student’s sense of belonging can be 

improved by organizing different kinds of events and by supporting the individual 

learning practices of the students. Examples of events include social events, clubs and 

graduation ceremonies. In addition to the above mentioned, the facilities provided to 

the students such as the libraries and the living facilities should be well managed and 

in a good shape. Students should also be provided with well-being services such as 

health-care services.  (A Student Engagement Framework for Scotland, 2011, 4) 

Secondly, the students engaging in their own learning is considered valuable. 

Teaching methods that take into account the different ways of learning should be 

used. The students should also be given support in finding their own way of learning. 

Thirdly they should have a possibility of choosing a way of showing their learning. 

For example instead of taking part in an exam the students could take part in 

vocational training and projects in the working life. The students should also be given 

a chance to create their own personal development plan and have a chance for one-

on-one mentoring from their teachers. (A Student Engagement Framework for 

Scotland, 2011, 5) 

Moreover, students working with their institution in shaping the direction of 

learning can provide the institute with valuable information on what the students 

consider important. In order to accomplish this, the students are given inquiries to fill 

out and they are also given the chance to take part in creating future inquiries. The 

students are encouraged to give feedback and advised to take part in projects in 

cooperation with the working groups. The students should also be given information 

on for example the grading practices of other schools in order to compare their own 

accomplishments. (A Student Engagement Framework for Scotland, 2011, 6) 
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Based on the research of SPARQS, the institutions should utilize formal 

mechanisms for quality and governance. The students should be involved in all 

quality assurance working teams related to higher education faculties. The students 

should be given the appropriate information on the selection of student 

representatives. In addition the information flow between the students and the 

management should be seamless. (A Student Engagement Framework for Scotland, 

2011, 7) 

Lastly the institution should arrange means for influencing the student experience 

at national level. The student should be given a chance to take part in national level 

working groups and organizations and their operations should be made more visible. 

The student should also be given a chance to tell about their experiences of different 

ways of teaching if they have for instance discovered good practices concerning 

teaching while studying abroad. (A Student Engagement Framework for Scotland, 

2011, 8) SPARQS has also focused on the effective ways of engaging students which 

will be discussed in the next chapter.   

3.3.2 Effective student engagement 

In addition to the elements of activity, SPARQS describes six ways of effectively 

engaging students: 

• A culture of engagement 

• Students as partners 

• Responding to diversity 

• Valuing the student contribution 

• Focus on enhancement and change 

• Appropriate resources and support 
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Firstly, the students should be given a chance of a culture of engagement in which 

they can represent their school in different levels of decision-making. The staff and 

the students should feel respect toward each other and they should be able to share 

best practices with each other. The operations should be active and the representatives 

and they staff should keep in touch on a regular basis. In order to accomplish the 

engaging culture, strong leadership and sharing of orders is critical. (A Student 

Engagement Framework for Scotland, 2011, 9) 

The aim should also be on having students as partners and it should be further 

maintained with contact to school’s student-councils and organizations. Furthermore, 

the options for active involvement in teaching should be developed and students’ 

varied experiences and opinions should be taken into account as they may bring 

valuable additional help. (A Student Engagement Framework for Scotland, 2011, 10) 

In an international environment responding to diversity is essentially important. 

Within the student population, there are people from various different cultures and 

socioeconomic backgrounds and in order to gain their opinions, diversity should be 

kept in mind. The people should not be labeled by their background and everyone 

should be given an equal chance of taking part in schools enhancement procedures. 

The desire and need of students to take part in the activities can vary from one culture 

to another and it must be considered while planning the co-operation activities. (A 

Student Engagement Framework for Scotland, 2011, 11) 

SPARQS also consider valuing the student contribution important. According to 

SPARQS students should be given a compensation for the work they do. Students 

should be given realistic, attainable goals and in case they will not be paid for their 

work, they should gain academic credits and certificates. As a result their input and 

appreciation toward the assignments would improve. The students should also be 

made clear about the impact their work has had on the operations. (A Student 

Engagement Framework for Scotland, 2011, 12) 
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There should be focus on enhancement and change.The students should be aware of 

all their possibilities they have concerning the enhancement of the quality of 

operations of the school. They should also be aware of their chances of impacting the 

quality of teaching. The change should not only focus on the faculty and teachers, but 

also the students themselves and the varying experiences of the students. When 

examining the progress, it would be important to focus on the changes that have been 

made possible through the enhancement procedures and which factors have been the 

most crucial in achieving it. (A Student Engagement Framework for Scotland, 2011, 

13) 

The student organizations should be provided with appropriate resources and 

support. The student representatives should be given the chance for full-time 

working in order for them to improve their professional skills and gain improvements 

on the operations. The representatives should be provided with resources and 

essential contacts that they will need in their work. (A Student Engagement 

Framework for Scotland, 2011, 14) While the work and research done by SPARQS is 

very valuable, there should still be more research done on the student involvement 

concerning different cultures. The next chapter will focus on the involving students in 

an international campus, which will be important concerning the future campus at the 

Niemi area.  

3.4 Student involvement within different cultures 

The students should be given a multitude of ways of getting involved in the 

enhancement of the operations. The students should be informed and encouraged to 

take part in all of the activities. While participating students, their cultural 

backgrounds should be taken into account. Their past often determines how they will 

appreciate certain types of activities.  
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…Asian and black students are more likely than their white counterparts to 
participate in cultural organizations; In contrast; students who are US citizens are 
less likely participate in cultural organizations than non-citizen students. First-year 

and sophomore students and students with higher GPA level tend to be more involved 
in political groups, whereas Asian students are less interested in participating in such 

groups. (Cheng & Zhao, 2004, 7) 

 

Different groups of students have had the tendency to choose different kinds of 

activities. Cultural activities are popular among the foreigners, but the domestic 

population does not find those activities very appealing. In the second example, 

political activities are said to be more popular among the first and second year 

students who also possess high GPA. Asian students on the other hand shun political 

activities.  

Other than the activities, the support of the campus and friendliness toward 

multiculturalism were considered especially important. 

”When students perceive their campus to be nurturing, supportive and friendly to 

students from very different backgrounds, they are more likely to experience and 

report gains with respect to their multicultural competence.” (Cheng & Zhao, 2004, 7) 

As a whole, major research has been done both in Finland and abroad concerning the 

involvement and well-being of the students. The information found will be used to 

craft ways for involving students on the new campus. The next chapter will focus on 

the Case: Niemi Campus and the research will be further expanded there. 
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4 CASE: NIEMI CAMPUS  

4.1 Introduction to case: Niemi campus 

Lahti University of Applied Sciences is a multidisciplinary higher education 

institution with approximately 5300 students, 400 staff members out of which 250 are 

teachers. The school is particularly well-known for it’s Faculty of Design, 

environmental expertise and innovativeness. (LAMK, 2013)  

Most of the operations of the school will be centralized at the Niemi area during the 

years 2013-2018. There, the school will eventually have a completely new campus. 

The students of environmental studies are already at Niemi. The Faculty of Business 

will move there in January 2014 as part of the first phase. During the second phase, 

the rest of the students and staff of the Faculty of Technology will move in 2016, and 

lastly the Faculty of Social and Health-care and the Faculties of Design and Arts will 

join the rest during 2017 according to the current plan. (LAMK, 2013) 

The aim of the case study was to find appropriate means for foreign student’ 

involvement in the enhancement of the operations at Lahti University of Applied 

Sciences. Both qualitative and quantitative research methods were utilized in this 

research. The qualitative research method used was an interview while the quantative 

research method was a web-based inquiry sent to international business students of 

the Lahti University of Applied Sciences. Both the inquiry and the interview were 

conducted during the autumn 2013. Both research methods were utilized as they were 

believed to give a more indepth view of the situation as opposed to just using one 

research method. The interviewed person was the head of International Affairs, Ulla 

Weijo from Lahti University of Applied Sciences. The information gained from the 

interview was used in the Chapter 4.4 when suggesting ways for involving students. 

In additon to the interview and inquiry secondary data sources were also used to aid 

the research, including a Working Life Orientation workshop which had been held to 
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the foreign students. The next chapter will focus on the opinions of the students from 

Lahti University of Applied Sciences. 

4.2 Lahti University of Applied Sciences according to foreign students 

Foreign students’ opinions were gathered through a web-based inquiry and a 

workshop concerning their future working life.  

4.2.1 Working Life Orientation – Future workshop 

The future workshop concept, developed by Robert Jungk, Ruediger Lutz and 

Norbert R. Muellert during the 1970s is a well-known technique of developing new 

ideas and solutions to problems in groups concerning social problems. (Working life 

Orientation workshop, 2013)  

The Working Life Orientation workshop during the spring 2013 addressed issues that 

the foreign students have experienced as troublesome at Lahti University of Applied 

Sciences and the Finnish labor market.  

4.2.2 Problems 

Based on the working life orientation workshop the students felt that there were 

cultural differences and cultural conflicts at school. They also felt that the language 

requirements and lack of internationalization were something that should be 

improved. The students felt in general that there were too little languages being 

taught at the school. (Working Life Orientation workshop, 2013) 

Another issue that arose was the fact that there was not enough tutoring concerning 

finding a job and there was also a general disappointment toward the available jobs at 

the job market. (Working Life Orientation workshop, 2013) 
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As part of the workshop, the students also gave their insight on the possible solutions 

to the problems they have experienced. 

4.2.3 Possible solutions 

After discussion of the problems, the students gave their views on what could be done 

to improve them. The students felt that in order to get along in the foreign labor 

market, they would have to learn to know the culture of the country in question. They 

also mentioned that all topics could be talked about, but at the same time cultural 

conflicts should be avoided. The students also felt that part of the professional studies 

should be held in Finnish in order to better prepare them for working life. In addition, 

hard-working students should be encouraged by helping them find paths to working 

life. (Working Life Orientation workshop, 2013) 

Concerning tutoring, the students said that the tutors should have mutual relationships 

with companies and that the tutors should also be financially interested in the success 

of the trainees. Close individual tutoring was also considered important. Lastly, the 

students felt that the companies should embrace new things from international 

students and that job hunt exhibitions should be held. (Working Life Orientation 

workshop, 2013) The workshop provided the author with some clues of areas that 

may need development, but as more specific information was needed, the author 

decided to conduct additional research, this time focusing on the new campus and 

students’ views about it.  

4.3 An inquiry concerning the Niemi Campus 

The move to Niemi Campus was the topic of a Webropol inquiry during the spring 

and summer of 2013. The inquiry was sent to full-time international students. 37 

students answered the inquiry. The inquiry included 11 questions, 9 of which were 

multiple-choice questions and the last 2 were open questions. The inquiry focused on 
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the students’ participation in different activities at school, how they experience 

themselves in an international environment and how they would want to improve the 

operations of the school at the new campus. The multiple choice questions were 

answered with a scale of 1-4. The results are shown in Figure 6. The numbers were 

converted into values from 0 to 100, in order to make the table easier to follow. 100 is 

the best/most desired value, while 0 is the worst.  

 

 

FIGURE 6. Overview of the findings of the inquiry. (Concerning Niemi Campus, 

2013) 
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Based on the first 9 questions it can be seen that the international students felt that 

there was a lack of activities being provided to the students and there has not been 

enough informing about the move to the new campus. The students do feel that their 

opinions are being appreciated and they feel comfortable in the international 

environment. Although the students feel that they have somewhat learned to cope 

with people from various different backgrounds during their time in Lahti, it is still 

apparent that most international students are confined to social interaction with 

people of their own race as opposed to different cultures. As a result, the campus may 

lack ”genuine” international environment at the moment. (Concerning Niemi 

Campus, 2013) 

The reasons behind the opinions of the students are further brought to light with the 

two additional questions of the inquiry.  

 

4.3.1 Open questions 

The two open questions gave the students the possibility to dicuss in more detail the 

problems they have experienced and changes they would want to see on the new 

campus. The two open questions were: 

1. What do you consider to be the biggest problems concerning the 

multiculturalism of the campus? 

2. As a member of an international student body, tell us, what you would like 

to have/see on the new campus to make it more 

international/multicultural? 
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What do you consider to be the biggest problems concerning the 

multiculturalism of the campus? 

The students found it troublesome that there are too many people from certain 

countries and as a result, they won’t participate with people from other cultures. 

Language problems were also considered to be an issue and the quietness and solitude 

of the Finnish people. Also the lack of mutual activities was considered problematic. 

Examples of answers included the following: 

• The amount of students from a specific country. There are some students 

from different countries but there are just too many students from 

Vietnam. The biggest issue with it, is that they arrive in huge groups and 

in 90% cases are not open for new connections between other students. I 

am not saying that I didn't want to see Vietnamese students, I actually 

learned quite a lot about them, but the fact that there is just too many of 

them (16 Vietnamese students and 6 from other countries) makes me think 

I am in Vietnamese class and not in the International university.  

• feedback is not taken into consideration Common language is also a big 

problem (Finnish is not a international language, so is Vietnamese and 

Chinese etc)  

• The campus needs to offer more extracurricular activities to foreign 

students. The truth is that everyone wants to get known to the 

environment, where they are going to study for around 4 years; to the 

schoolmates, who will deal with them in teamwork or entertainment. 

(Concerning Niemi Campus, 2013) 
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As a member of an international student body, tell us, what you would like to 

have/see on the new campus to make it more international/multicultural? 

On the new campus the students would want to see more joint activities between and 

the Finnish and foreign students. The campus itself should also host more activities. 

The emphasis on new activities was toward alcohol-free events like the International 

Food Festival and sports activities. Lastly the use of English in all forms of informing 

was emphasized. Examples of answers included the following: 

• More international and healthy events. Currently, I personally see the events 

of LAMKO or such are just parties, where people mainly come to dance and 

have a drink. More sport event, maybe?  

• use English everywhere, instructions, notes, posters, something like that using 

English and organize more international activities such as sports, games, 

something fun. 

• multicultural events (like we had the Food festival) (Concerning Niemi 

Campus, 2013) 

Once the information from the answers had been collected, the author began to craft 

ways of involving students. The next chapter will focus on them.  

4.4 Suggestions for ways of student involvement 

By enabling student involvement, students are told that their opinions are being 

appreciated and that they are cared about. Participants also tend to be more motivated 

when they know that their opinions have an impact on the operations. The following 

are suggestions for ways of involving students: 

The students involvement could be done as part of a course. A practical course, 

where the assignment is to come up with something new to the campus. During the 

course, the students would be divided into multicultural teams that would compete 
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against each other. At the end of the course, the best developers would have the 

chance to take part in the decision-making of the future undertakings and gain 

valuable work experience as well. The students could also be given a chance to 

represent the school at international innovation competitions.  

The students should be given a chance for feedback conversations. The foreign 

exchange students (and also returning full-time students from abroad) involvement 

could partly be carried out with a feedback conversation together with a 

representative of a student council or a teacher. This conversation should be held 

soon after returning from abroad. These conversations would give the chance for a 

thorough discussion of views and ideas and would also give a chance for additional 

questions and higher quality of feedback. Foreign students that come for an exchange 

are often hard-pressed with the limited time and numerous events they are taking part 

in. As a result they are also not necessarily taking part in a course where their 

feedback would be collected or their ideas used for coming up with something new or 

enhancing operations. They are still a vital part of the development as they often 

possess new types of experiences and views that people who have lived in Finland for 

most of their lives fail to see. One-on-one feedback sessions have been proven to be 

very useful at the Saimaa University of Applied Sciences. (Tornikoski, 2011, 46-47) 

Development events that would be open for everyone and where the people who 

find themselves interested could give out their opinions. Open development events 

have been used for example at the University of Tampere. (Tampereen Yliopisto, 

2011) People could be encouraged to take part in these events with small 

prices/coffee service. These development events should be scheduled so that there 

would not be any lectures at the same time. It could, for example, be an extended 

lunch break that would be held once a month. These types of events could be held at 

an auditorium and everyone would be free to tell their opinions. The best ideas would 

then be taken into consideration and research would be done to see if that idea could 

be taken into use. These same development events could also be used to carry out 
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inquiries concerning the various operations of the school, preferably multiple times 

during the year with short inquiries. 

The new campus will utilize videoconferences in teaching and interaction. Video 

conferences could also be used to aid involvement. The longevity of the student 

exchanges and contacts could be enhanced through video conferences. The exchange 

studies could for example start even before going abroad by working with people 

from other nations through video conferences. Also after returning from abroad 

students could still keep up their contacts with the students they met during their 

exchange. The students could be given to complete courses from a multitude of 

different schools around the world and lecturers could also hold their lectures online, 

so that even those who cannot make it to the lecture can still take part in it remotely. 

Thus the teachers and students could at least partly be freed from the chains of space 

and time.  

The use of videoconferences could also open ways for students to learn about the new 

cultures even before they move abroad and thus they can find it easier to move to a 

new country. In addition, when contacts have been made, there is less tension to 

begin the work and the use of time is maximized. The creation and upkeeping of 

relationships this way would as a result enable a cost-effective internationalization. 

The new campus will be partly located within the premises of the Lahti Science and 

Business Park where many companies operate. Student cooperation with 

companies should form a central part of the operations at the new campus. 

Cooperation with companies would give the companies new ideas and contacts and 

would enable the students to gain work experience and hope toward the future. 

Cooperation with companies would also clarify to both students and their school the 

requirements, the firms have at the moment.  

There should also be means for foreign students to gain access to the Finnish job 

market and employ themselves. (Weijo, 2013) 
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In addition, instead of taking part in an exam, the students could be given a chance to 

show their learning in company-related projects. Company-related projects have been 

considered valuable by SPARQS. (A Student Engagement Framework for Scotland, 

2011, 5) Students of Lahti University of Applied Sciences also have wanted to gain 

more contacts to different firms. (Working Life Orientation workshop, 2013.) 

The students should be profiled at the beginning of their studies and those contacts 

should be upheld far into the future. The alumni operations should be enhanced in 

order to utilize students even after their studies. The students would also have a 

chance of gaining an internship or workplace through the alumni operations. Alumni 

operations are well taken care of at Haaga-Helia University of Applied Sciences for 

example. (Haaga-Helia, 2013) 

To further enhance the student’s possibilites of gaining contacts; cooperation with 

the AIESEC organization, which specializes in offering students internship and 

education opportunities around the world would be advised. AIESEC is the largest 

organization in the world held by the students. In Finland, AIESEC cooperation is 

being carried out in five different areas, specifically in the larger university cities 

such as Helsinki and Tampere. The students studying at the schools with AIESEC 

membership are allowed to take part in the organization for free. The students are 

able to develop their expertise and knowledge in an international atmosphere. 

(AIESEC, 2013) 

Present in over 124 countries and territories and with over 86,000 members, AIESEC 

is the world's largest student-run organisation. Focused on providing a platform for 

youth leadership development, AIESEC offers young people the opportunity to be 

global citizens, to change the world, and to get experience and skills that matter 

today. (AIESEC, 2013) 

Regarding facilities, there is a need for a place for students to meet and get to know 

each other. One example of such place would be the Global Lounge. The goal of the 
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Global Lounge is to provide students with connections between globally focused 

students, staff and groups. Global Lounge provides a physical space for students to 

meet, lounge and discuss pressing issues of the time. The space also features tv’s 

showing programs from all around the world and different kinds of venues are held 

there. (Weijo, 2013) 

Another way of involving students includes the learning cafe method. In the learning 

cafe method the emphasis is on discourse and creation of new ideas in a relaxed 

atmosphere. The participants are divided into groups and sat in tables. Each table has 

a bookkeeper and each table has it’s own topic of discussion. The groups then go 

through each table, giving their ideas about the topic in discussion. The ideas are 

usually written on a tablecloth (made out of paper). The emphasis is on relaxed and 

creative atmosphere where everyone is allowed to participate. (HAMK, 2013) 

In order to transfer information between the staff and students, group’s elder activity 

has been used in a number of different schools. One representative is chosen from 

each year group, who will then be the mediator of information between the students 

and the teachers. The group’s elder would then meet the representatives of the school 

on a regular basis to discuss the feedback given by the students. Information would 

also be given by the staff, which would then be discussed among the student groups 

by the representatives of the group. This method has been used extensively at Saimaa 

University of Applied Sciences. (Tornikoski, 2011, 46) 

Another way of gaining direct feedback would be the One-on-one development 

discussions between the students and staff which could be held at an annual basis. 

The discussion would center around the performance of the student, possible 

improvement ideas concerning the organization and possible grievances found. The 

improvements could include both the student’s learning and the improvement of the 

teaching and organization. Annual personal development discussions have been used 

at Saimaa University of Applied Sciences. (Tornikoski, 2011, 46) 
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Additionally, the students should gain information of the findings of the previous 

development events. This would further motivate them to take part in development 

of their school community. The lack of informing has been brought up by European 

Student’s Union and is concerned to be one of the biggest barriers concerning student 

involvement. (Quest for quality for students – Going back to basics, 2012, 25) 

Lastly, the development materials should be considered. It is important that the 

material used for the enhancement of quality should be found in the most used 

languages on the campus in order to get as many participants as possible. The use of 

English in all forms of informing has also been requested by the international 

students at Lahti University of Applied Sciences. (Working Life Orientation 

workshop, 2013)  

The next chapter gives a conclusion to the case and the most appropriate ways of 

involving students on the enhancing of the operations at the Lahti University of 

Applied Sciences, Niemi campus.  

4.5 Conclusion  

In this chapter, the main findings are stated and the research questions are answered. 

The reliablity and validity of the research are also evaluated.  

4.5.1 Main findings 

The research questions was: 

What are the most appropriate ways of involving foreign students on the 

enhancement of school operations? 

And the additional question was: 

Will there be cultural differences on how people get involved? 
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The next few paragraphs will give the answer to those questions. 

As a result of the case, ideas for enhancing the operations were found. The main 

difficulty of choosing proper ways of involving students in the enhancement of the 

operations was the fact that the different groups of people tend to favor different 

types of activities. For example, an Asian student may be hesitant to give his/her 

opinion in an open development event due to the values of the culture. Another aspect 

that had to be considered was the cost of the involvement. Although specific numbers 

were not calculated, the emphasis was on the most cost-effective means of involving 

students. Also ways of involving that wouldn’t require huge changes to the operations 

and extra time were recommended.  

As a result, out of the suggested ways of involvement were chosen the most practical 

and cost-effective ones: 

1. In order for foreign students to take part in activities, language issues must be up to 

date. As a result, the development materials and informing of the findings should be 

done in at least English, so that most of the students would understand the 

information and most of them could take part in the activities. Also the actual 

information should be easily accessible.  

2. In order to hear the opinions of the students, the research would emphasize the use 

of one-on-one development discussions where issues concerning the school and 

studying would then be conversed on. This would ensure that the opinions of most of 

the people could become heard, including those that otherwise would not openly 

express their opinions in events with more people.  

3. Open development events could also be used. These would be held a couple of 

times per year, ideally so that no other events/classes would take place at the same 

time. For example an extended lunch break could be organized for this event. This 
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way of involving people would be quite cost-effective and it would be an easy event 

to take part in.  

4. To ensure that the information flows between the staff and students, group’s elder 

activity should be utilized. One person from each of the year groups would be chosen 

and that person would be responsible for transfering information between the students 

and the staff.   

5. Cooperation with different companies would be advised, to give the students a 

chance for work experience and internship places. The campus’ new location at 

Niemi region is likely to provide more chances for cooperation.  

Next the reliability and validity of the thesis are evaluated and additionally 

suggestions on the future research are given.  

4.5.2 Reliability and validity 

The reliability of the research was good as the inquiry answers are likely to be similar 

even if they were researched by someone else at another time.  

Validity of the research was also good since the research gives answers to the 

questions expressed at the beginning of the thesis and the right people were contacted 

concerning the issues. The theoretical background was used as a background against 

which the ideas of the thesis were based. 

Overall, the reliability and validity of this thesis is based on the fact that: 

• The references are marked accordingly. 

• There is a difference made between primary and secondary data used. 

• Numerous sources were utilized during the writing process. 
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4.5.3 Suggestions for future research 

In the future, more research should be done concerning the Niemi Campus as it will 

be going through major changes in the coming years. Once the business students 

move to the new campus in January 2014, research concerning their views about the 

campus should be done, as they will then have a better idea of what the campus 

operations and activities are like. As the campus is still incomplete, it would be 

important to gain knowledge of the possible improvements needed by asking the 

students of the first phase of movers, in order to apply the changes while the area is 

still under construction. The next chapter concludes this thesis and serves as the 

summary. 
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5 SUMMARY 

The main objective of the thesis was to find the most appropriate ways for involving 

foreign students in the enhancement of the operations at a University of Applied 

Sciences. First, the author wanted to study the differences between various different 

cultures as a way to create a background against which he could base his research. 

The author believed that in order to be able to involve people from different cultures, 

he would have to know how they were going to respond to his efforts and thus he 

studied the works of culture experts. Secondly, the author wanted to explore the prior 

research done on the topic and managed to find examples from both Finland and 

other European countries as well. The author’s aim here was to find best practices 

that could then be utilized at his own University of Applied Sciences. The author then 

proceeded to acquire information from the students of his own school and also the 

staff. The research methods utilized here were an online survey and an interview. As 

he had attained the needed knowledge, he began to craft the ways of involving 

students based on his findings.  

 

The author realized that often the ways of involving people weren’t necessarily 

complicated, but there were main areas which had to be taken into account in order 

for the involvement methods to work. For example, the lack of informing about the 

findings of the previous enhancement operations was something that had been 

considered one of the most significant barriers to involvement in ESU countries. In 

other words, the problem was not necessarily the fact that people had been poorly 

involved, but the fact they weren’t sure if their prior efforts had been taken into 

account thus causing non-participation among the students from future operations. 

Additionally, the author realized how the people from different cultures perceive 

activities and ways of involvement differently. Nevertheless, the author came up with 

the suggestions for future involvement of students, but would want to see more 

research done on the topic as the new campus will be evolving rapidly in the coming 

years. Ultimately, now that much of the research has been done, the activities can be 



     49 

implemented in practice and hopefully students’ possibilities and desires for 

involvement will improve during the coming years.  
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APPENDICES 

An interview with Ulla Weijo, the head of International Affairs at Lahti 

University of Applied Sciences 

1. Could you briefly tell about yourself and how you ended up in your current 
position? 

 

2. What benefits do you believe the school will gain from having a multicultural 
campus? 

 

3. What kind of actions does this the multicultural campus require from the 
school? 

 

4. What kind of strategy does Lahti University of Applied Sciences have for the 
next 5 years concerning multiculturalism? 

 

5. What aspects do you consider to be the Lahti University of Applied Sciences’ 
strengths concerning multiculturalism? 

 

6. How are the students being involved in enhancement of operations and are 
there any plans of coming up with any changes? 

 

7. Which aspects would you like to see developed and changes in the near 
future? 

 

8. Describe then the ideal situation where LAMK could be in terms of 
international aspects.  

 

9. Would you have anything else to add?



 

 

Concerning Niemi Campus inquiry 

Scale: 1-4 

1=best/most wanted answer, 4=worst/least wanted answer 

1. How well have you been informed about the move to the Niemi Campus?  

≈ 2.7, n=37 

2. The amount of extracurricular activities provided to students at the moment is?  

≈3.22, n=37 

3. The quality of extracurricular activities is?  

≈ 2.73, n=37 

4. How involved are you in those activities?  

≈ 3.05, n=37 

5. I have the right to express my opinions/beliefs.  

≈ 1.68, n=37 

6. I feel confident in a multicultural environment.  

≈ 1.78, n=37 

7. I was confident with people from different cultural backgrounds before I came to 

Lahti.  

≈ 2.19, n=37 



     

8. I have learned to cope with people from different backgrounds during my time in 

Lahti.  

≈ 1.92, n=37 

9. Social interaction is confined between people of my own race vs people from 

different cultures. 

≈ 2.62, n=37 

 

 

What do you consider to be the biggest problems concerning the multiculturalism 

of the campus? n=22 

• The amount of students from a specific country. There are some students 

from different countries but there are just too many students from 

Vietnam. The biggest issue with it, is that they arrive in huge groups and 

in 90% cases are not open for new connections between other students. I 

am not saying that I didn't want to see Vietnamese students, I actually 

learned quite a lot about them, but the fact that there is just too many of 

them (16 Vietnamese students and 6 from other countries) makes me think 

I am in Vietnamese class and not in the International university.  

• feedback is not taken into consideration Common language is also a big 

problem (Finnish is not a international language, so is Vietnamese and 

Chinese etc)  

• It's hard to make Finnish friends.  

• Not united since there arw not many activities that involve different 

cultures together.  

• Grouping of same race  



     

• The silence and shyness of Finnish people. Group work just between in a 

group.  

• The campus needs to offer more extracurricular activities to foreign 

students. As there are different cultures in different races. The truth is that 

everyone wants to get known to the environment, where they are going to 

study for around 4 years; to the schoolmates, who will deal with them in 

teamwork or entertainment.  

• Everyone speaks their mother tounge when they talk to their peers without 

caring about other foreign friends  

• People of the same nationality hang out together, Different lifestyles 

(Western - Eastern)  

• The Finnish is hard to be close with. They are nice but somehow detach 

and not really open with foreigners. And we have not so many 

international student from different culture. Some culture has too many 

students  

• there are too many people from a certain culture which makes it difficult 

for people from other culture to interact with them and vice versa  

• Too much Finnish used!  

• The Finnish students are not very active at getting to know other cultures. 

The school should take in students from different countries. It is not so 

smart to take in students from one to two focused countries. It would be 

better if there could be more activities in which the Finnish students and 

local ones get more interactive.  

• not much thing  

• they are culture understandings between different countries and regions  

• Finnish people being kind of isolated, racist and looking at others from an 

arrogant point of view...  

• It is as good as it can get. I have no addition that can truly improve 

anything.  



     

• There are not enough multicultural interaction, not many activities.  

• I have not many opportunities to interact with other international students. 

For example, we only meet up in classes and lack other social activities.  

• The channel to let more people know each other, not only the party, there 

should be more powerful activities  

• well informed by student office, i think most biggest problem is that no 

everyone want to join it, and maybe school can provide some places 

especially for holding intercultural activities.  

• language, different cultural hobbies. 

 

As a member of an international student body, tell us, what you would like to 

have/see on the new campus to make it more international/multicultural? n=23 

 

• Actually there is nothing I would like to add. There are plenty of activities out 

there for the students, I think students just have to show passion to participate 

in those :)  

• Make an English website for international students (Delete Reppu for the love 

of God) Banners, flies, timetables, Notifications, paper work should all have 

English version.  

• use English everywhere, instructions, notes, posters, something like that using 

English and organize more international activities such as sports, games, 

something fun. 

• International events or gatherings on a regular basis. Moreover, in the main 

lobby, there will be a screen showing what's going on ( or anything related) in 

a country. The materials can be provided by students from that country.  

• Each race has equivalent number of students  

• Activies and events between Finns and international students.  



     

• I would like to see original food or snacks or condiments from my come 

country. Food can easily makes people cheerful and relieve homesickness.  

• I think the class would be more international if people of different 

nationalities sit together. But not everyone feels comfortable with that 'cause 

it's not easy to talk in English all day. It's good that teacher decides students' 

seats in classroom, but some will be probably against it.  

• More international and healthy event. Currently, I personally see the events of 

LAMKO or such are just parties, where people mainly come to dance and 

have a drink. More sport event, maybe?  

• I would love to have leisure club and social fair in the beginning of study 

year, where club can recuit members as well as LAMKO can recuit tutor and 

members and people get acquaintance with each other. That would be nice 

and encourage more activity  

• Variety of studies to attract students and the dominant use of English language 

or at-least sufficient knowledge of Finnish language to the international 

students.  

• Internationalize (by using more English in all tools and studying interfaces)  

• As a matter of fact, I don't feel like moving to a new campus because it is so 

far away from the city center. Some of the students strongly think that it is 

such a big disadvantage to move to Niemi, and especially in the winter, it is 

rather difficult and challenging to move from one place to another. Getting by 

bus is an option, but bus fare is too expensive.  

• we want to have God father like before so we can have a good connection 

with Finnish life  

• more coffee break, more game playing with others students are good way to 

improve interculture understandings 

• student communities like in the USA  

• Same as above.  



     

• It should have bigger cafeteria where we can meet people not just going there 

to eat. It should have bulletin board filling which international activities. It 

should facilitate for international seminar too.  

• I hope that new campus will have more space like canteen, cafe shop or bigger 

library for international students to get together or do teamwork more easily.  

• It's better if we could have a room for international students to have activities  

• school can hold some activities outside or inside, not only just the 

international cafe in every week because most of my foreign friend didn't join 

it so well, but from where i stand, school can have some activities for 

international students such as cooking food, or we could have some parties in 

some finnish day to celebrate together, also we could hold some meetings or 

some presentations even some course for introducing the multicultural 

environment around us.  

• more interesting activuties, more chance to communicate with each other.  

• multicultural events (like we had the Food festival) 

 

 

 


